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I. Program Title 
Brevard County Schools 

Add-On Certification Program 
Reading Endorsement 

 
  
II. Program Rationale and Purpose 
 
The U.S. Department of Education’s National Center for Education Statistics reports results from 
the Program for the International Assessment of Adult Competencies (PIAAC). The PIAAC is a 
cyclical, large-scale study that was developed under the Organization for Economic Cooperation 
and Development (OECD).  Adults were surveyed in 24 participating countries in 2012, 9 
additional countries in 2014, and 5 additional countries in 2017.  The PIAAC displays data tables 
on proficiency in adult literacy, numeracy, and problem-solving.  Compared with the PIAAC 
international average distribution of literacy skills, the United States had a larger percentage of 
adults performing at both the top and bottom of the distribution. Thirteen percent of U.S. adults 
age 16-65 performed at the highest proficiency level (4/5) on the PIAAC literacy scale, which 
was higher than the international average of 12 percent. Eighteen percent of U.S. adults 
performed at the lowest level of the PIAAC literacy scale (at or below Level 1), which was 
higher than the international average of 16 percent. 
 
Florida first recognized reading as an educational priority by enacting as early as 2002 the 6A-
4.0291 F.A.C, Specialization Requirements for Certification in Reading (Grades K-12-Academic 
Class and 6A-4.0292 F.A.C. Specialization Requirements for the Reading Endorsement-
Academic Class mandating requirements for teachers of reading.  The rules specified that teacher 
certification for reading courses at the secondary level must include either a K-12 Reading 
Endorsement or K-12 reading certification.  Teacher certification of courses coded as elementary 
reading required the K-6 Elementary Education certification.  
 
In 2018, HB 7055 amended 1011.62(9), F.S., Funds for Operation of Schools, which states 
districts shall provide for intensive reading interventions (K-12) through integrated curricula, 
provided that beginning with the 2020-2021 school year, the interventions are to be delivered by 
a teacher who is certified or endorsed in reading.  In addition, HB 7069 amended 1012.585(3)(f), 
F.S., Process for Renewal of Professional Certificate to require any professional certificate with 
a beginning validity date of July 1, 2020, or thereafter, in any area of certification that includes 
reading instruction or intervention for students in kindergarten through grade 6, to earn a 
minimum of two college course credits or the equivalent in-service points in reading instruction.  
The instruction must include the use of explicit, systematic and sequential approaches to reading 
instruction, developing phonemic awareness and implementing multisensory intervention 
strategies.   
 
The Florida Legislature’s renewed interest in reading certification coupled with the number of 
students with reading difficulties in our state and across the nation has increased all Florida 
districts’ need for additional teacher training in reading.  Brevard Public Schools offers an “add-
on” in-service program to help teachers satisfy these requirements and lead to the addition of an 
endorsement in reading.  Since 2004, the district’s Reading Endorsement Program has resulted in 
more teachers acquiring the appropriate skills and competencies to identify reading problems 
very early.  The courses teach the necessary skills to provide the required interventions and 
assistance to improve reading for all students.  The program also ensures that highly qualified 
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reading teachers are available for students needing intensive reading instruction and more 
generally, raises the knowledge and skill level of all teachers with regard to the reading process.  
Currently in the district we have 14 “out-of-field” teachers in reading at the secondary level.  
These teachers are taking coursework to be endorsed or certified in reading by taking at least two 
courses per year as required by 6A-1.0503.  To date, our program has enabled 645 teachers in 
our district to be endorsed in reading.   
 
III. Program Content/Curriculum 
 
A. The competencies for this add-on reading endorsement program are aligned with State Board 

of Education Rule 6A-4.0163, F.A.C. 
 
Florida’s Reading Endorsement Competencies 
 
COMPETENCY 1:  Foundations of Reading Instruction - Teachers will develop substantive 
understanding of six components of reading as a process:  comprehension, oral language, phonological 
awareness, phonics, fluency, and vocabulary.  
 
COMPETENCY 2:  Application of Research-Based Instructional Practices - Teachers will 
scaffold student learning by applying principles of research-based reading instruction and 
integrating the six components of reading.  Teachers will engage in the systemic problem-solving 
process.  
 
COMPETENCY 3:  Foundations of Assessment – Teachers will understand how to select and 
administer appropriate assessments and analyze data to inform reading instruction to meet the 
needs of all students.  Teachers will engage in the systematic problem solving process.  
 
COMPETENCY 4: Foundations and Applications of Differentiated Instruction – Teachers 
will have a broad knowledge of students from differing profiles in order to understand and apply 
research-based instructional practices by differentiating process, product, and context.  Teachers 
will engage in the systematic problem solving process. 

COMPETENCY 5:  Demonstration of Accomplishment – Teachers will through a culminating 
practicum, demonstrate knowledge of the components of reading, as well as assessments and 
data analysis, to implement a comprehensive research-based reading plan of instruction for all 
students.  Teachers will engage in the systematic problem solving process. 
 
B.  Specialization and Professional Studies 
The Reading Endorsement is intended solely for teachers who currently hold or are eligible for a 
valid Florida Professional Educator’s Certificate based on a Bachelor’s or higher degree. 
 
The State Board of Education has identified and adopted competencies for the Reading Coverage 
which requires a subject area test and master’s degree for certification.  These competencies are  
listed in the Current Competencies and Skills, Twenty-Fourth Edition at  
http://fldoe.org/core/fileparse.php/5627/urlt/FTCE24thEdition16.pdf   All state adopted 
specialization competencies are included in the district’s Reading Endorsement Program.  
 
 
 

http://fldoe.org/core/fileparse.php/5627/urlt/FTCE24thEdition16.pdf
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Reading K-12 Competencies and Skills 
 
1 Knowledge of research and theories of reading processes  

1. Identify characteristics and sources of valid reading research.  
2. Identify foundational theorists and differentiate among theories of reading processes and 

development.  
3. Relate instructional applications to theories of reading processes and development.  

 
2 Knowledge of text types and structures  

1. Identify text structures and text features of literary and informational texts.  
2. Differentiate among the characteristics, features, and elements of various literary and 

informational genres and formats of texts for reading and writing.  
3. Evaluate and select appropriate texts to reflect and support the backgrounds of diverse 

learners while matching texts to student interest.  
4. Determine criteria for evaluating and selecting both print and nonprint texts for 

instructional use.  
5. Evaluate and select texts at appropriate reading levels and text complexity for diverse 

learners.  
 

3 Knowledge of reading assessment and evaluation  
1. Differentiate among characteristics of norm-referenced, criterion-referenced, and 

performance-based assessments used for screening, diagnosis, progress monitoring, and 
outcomes.  

2. Evaluate and select appropriate oral and written assessment instruments and practices 
using continuous text for monitoring individual student progress.  

3. Analyze and interpret data from multiple informal and formal reading and writing 
assessments to guide whole-group instruction.  

4. Analyze and interpret student data from multiple informal and formal reading and writing 
assessments to differentiate instruction and develop individual student goals for diverse 
learners. 5. Identify characteristics of students at varying reading levels.  
 

4 Knowledge of learning environments and procedures that support reading  
1. Apply appropriate grouping practices for specific instructional purposes in reading.  
2. Determine appropriate procedures and delivery methods to integrate speaking and 

listening, reading, writing, and viewing for diverse learners across content areas.  
3. Evaluate and select techniques for encouraging motivation and promoting positive 

attitudes of diverse learners toward academic and personal reading.  
4. Apply appropriate instructional methods to integrate technology, support student-

centered learning, and establish an information-rich environment.  
5. Determine organizational and classroom management practices for multiple reading 

programs to support diverse learners.  
6. Evaluate and select methods of prevention and intervention for students who have not 

mastered grade-level language arts standards.  
 

5 Knowledge of oral and written language acquisition and beginning reading  
1. Identify the concepts related to oral and written language acquisition.  
2. Identify the concepts related to beginning reading.  
3. Apply instructional methods for developing oral language, phonological awareness 

concepts of print, alphabet knowledge, and written language development.  
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6 Knowledge of phonics and word recognition  
1. Identify the concepts related to word recognition development.  
2. Apply instructional methods for developing phonemic awareness and phonics knowledge 

for diverse learners.  
3. Apply instructional methods for developing word-analysis skills for decoding and 

encoding monosyllabic and multisyllabic words for diverse learners.  
4. Apply instructional methods for promoting the recognition of high frequency words, sight 

words, and irregularly spelled words for diverse learners.  
 

7 Knowledge of vocabulary acquisition and use  
1. Identify the concepts of vocabulary acquisition and use.  
2. Evaluate and select instructional methods for vocabulary acquisition and use in speaking 

and listening, reading, and writing for diverse learners.  
3. Apply appropriate instructional methods for developing the use of independent word 

learning strategies for diverse learners.  
4. Apply appropriate instructional methods for developing and using conversational, general 

academic, and domain-specific words and phrases for diverse learners.  
 

8 Knowledge of reading fluency and reading comprehension  
1. Identify the components of reading fluency that support comprehension.  
2. Apply appropriate instructional methods for developing fluent reading with purpose and 

understanding for diverse learners.  
3. Evaluate and select instructional methods for teaching skills and developing strategies for 

comprehension and analysis of informational texts.  
4. Evaluate and select instructional methods for teaching skills and developing strategies for 

comprehension and analysis of literary texts.  
5. Apply instructional methods for developing metacognition and critical thinking for 

diverse learners.  
6. Apply instructional methods for engaging students in evidence-based collaborative 

discussions about literary and informational prints and nonprint texts.  
7. Apply instructional methods to develop study skills for comprehension of literary and 

informational texts for diverse learners. 
 

9 Knowledge of reading program development, implementation, and coordination  
1. Evaluate and select approaches for involving stakeholders in reading initiatives for 

diverse learners.  
2. Evaluate and select approaches to increase caregiver involvement in reading education.  
3. Interpret reading policies, program information, and assessment data for the purpose of 

dissemination among stakeholders.  
4. Select and evaluate instructional materials for comprehensive reading programs and 

reading intervention programs for diverse learners.  
5. Identify criteria to determine the effectiveness of reading programs.  
6. Interpret school data and program evaluation results to modify and improve curriculum 

content and instruction through professional learning.  
7. Determine effective methods for coaching and supporting paraprofessionals, tutors, and 

volunteers to assist in reading instruction for diverse learners. 
 
For each of the competencies, participants must demonstrate mastery of the course objectives to 
receive final in-service credit.  Participant engagement in clinical activities is an integral part of 
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the add-on program for the reading endorsement.  Specific clinical activities include each of the 
following: 
 
 Working with students from among diverse groups of elementary and secondary readers: 

Ο students reading below grade level 
Ο IEP students 
Ο ESE inclusion students 
Ο LEP students 
Ο Neurodiverse students with learning differences, print disabilities, and/or dyslexia 

 Assessment of student(s) to generate comprehensive student reading profiles 
 Analysis of data 
 Applications of appropriate research-based instructional practices and resources to meet 

reading needs of students 
 Tracking student reading development over time 
 Use of differentiated reading instruction to meet needs of students with varying reading 

needs 
 Observation and coaching by a literacy coach 
 Digital taping of lessons by participants for review, reflection with final feedback by 

instructor 
 
C.  Nationally Recognized Guidelines 
 
Guidelines other than those listed by the State for the K-12 Reading Endorsement (including 
Specialization Requirements for Certification in Reading, Grades K-12; Certification 
Requirements for Exceptional Student Education; Specialization Requirements for Adding 
English for Speakers of Other Languages) were consulted.  Such guidelines include International 
Reading Association’s Standards for Reading Professionals, National Institute for Literacy’s 
Using Research and Reason in Education, National Institute for Child Health and 
Development’s Preventing Reading Difficulties in Young Children, and the National Reading 
Panel’s, Teaching Children to Read.   
 
The guidelines were used in the selection of topics of study; program design; specific course 
content, objectives, and necessary resources; and professional development activities, including 
clinical activities.  As a result, each course will be grounded in research which addresses the five 
elements of reading; appropriate uses of assessment for screening, diagnosis and progress 
monitoring; as well as research based initial instruction and immediate intensive intervention.  
Articles and/or portions of these documents as well as other resources will be used for group 
study and individual reflective writing and application.  An action research component based on 
Using Research and Reason in Education will begin in Competency 1 and be integrated 
throughout all courses, leading to the participants’ comfort and competence in action research for 
Competency 5. 
 
The Professional Learning Standards define Florida’s core expectations for high-quality 
professional learning systems and development opportunities.  The standards form the 
foundation for school and district professional learning and are incorporated into the Reading 
Endorsement Program through the content and delivery of each course. The Professional 
Leaning Standards include seven standards grouped into five domains (i.e. Foundation, Needs 
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Assessment and Planning, Learning, Implementing, and Evaluating) representative of stages in 
the continuous improvement cycle.  
  
 Course Content includes working with students from among diverse groups of 

elementary and secondary readers: 
Ο students reading below grade level 
Ο AIP students 
Ο ESE inclusion students 
Ο LEP students 
Ο Neurodiverse students with learning differences, print disabilities, and/or dyslexia 

 Assessment of student(s) to generate comprehensive student reading profiles and case 
studies 

 Analysis of data 
 Applications of appropriate instructional practices and resources to meet reading needs of 

students 
 Tracking student reading development over time 
 Use of differentiated reading instruction to meet needs of students with varying reading 

needs 
 
IV. Instructional Design and Delivery 
 
In order to adequately prepare participants for a successful clinical experience, the instructional 
design provides a framework that scaffolds participants from the foundational competencies, 
throughout the application competencies and toward the supervised practicum of Competency 5.  
This is accomplished by progressively increasing requirements for investigative activities as 
participants move through the competencies.  Elements of the investigative activities will include 
a learning community approach and collaborative action research as appropriate to the 
competencies culminating in a supervised practicum. 
 
Investigative activities will be chosen from a menu by the component instructor based on 
participant knowledge, instructional assignment and assessed student needs.  Investigative 
activities may include, but are not limited to: 
 

• lesson plan design 
• article review 
• individual study and research-based practice reports 
• reflection after viewing research-based practice 
• reflection after viewing student assessment activity 
• case study of struggling reader(s) 

 
Investigative activities will be aligned with evaluation requirements thus providing meaningful 
and authentic demonstration of the specific indicators for each competency. 
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A.  Instructional Strands 
 

 
Instructional Design and Delivery-Instructional Strands 

Reading Endorsement Program 
 

Competency 1 - Foundations of Reading 
Instruction 
 
Component - 1 013 034A 
 
In-service Credits - 60 

• Comprehension (1.A.1 – 1.A.10) 
• Oral Language (1.B.1 – 1.B.6) 
• Phonological Awareness (1.C.1 – 1.C.6) 
• Phonics (1.D.1 – 1.D.5) 
• Fluency (1.E.1 – 1.E.5) 
• Vocabulary (1.F.1 – 1.F.6) 
• Integration of the Reading Components 

(1.G.1 – 1.G.6) 
 
 

Competency 2 – Application of Research-Based 
Instructional Practices 
 
Component – 1 013 035A 
 
In-service Credits - 60 

• Comprehension (2.A.1 - 2.A.9) 
• Oral Language (2.B.1 – 2.B.5) 
• Phonological Awareness (2.C.1 – 2.C.5) 
• Phonics (2.D.1 – 2.D.4) 
• Fluency 2.E.1 – 2.E.3) 
• Vocabulary (2.F.1 - 2.F.8) 
• Integration of the Reading Components 

(includes use of research-based 
instructional strategies for neurodiverse 
students with learning differences, print 
disabilities, and/or dyslexia) 
(2.G.1 – 2.G.6)  

 
 

Competency 3 – Foundations of Assessment 
 
Component – 1 013 036A 
 
In-service Credits - 60 

• Concepts and characteristics of reading 
assessments (3.1) 

• Purpose of various informal assessments 
with emphasis on matching reader to text. 
(3.2) 

• Purpose of various formal assessment 
including the differences between norm-
referenced and criterion-referenced 
assessments-interpret data reports (3.3) 

• Meanings of test reliability, validity, and 
standard error measurement and derived 
scores from standardized tests (3.4) 

• Quantitative and qualitative instructional 
assessments (3.5) 

• Data trends indicating adequate student 
reading progress (3.6) 

• Use data to differentiate instruction, 
intensify intervention and meet needs of all 
students (3.7) 

• Criteria for student portfolio work to 
monitor progress (3.8) 

• Identify interpretive issues when assessing 
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reading proficiency for ELLs (3.9) 
• Appropriate assessments and 

accommodations for monitoring reading 
progress (3.10) 

• Implement appropriate accommodations as 
specified in IEPs or 504 Plans (3.11) 

 
 
Competency 4 – Foundations and Applications 
of Differentiated Instruction 
 
Component – 1 013 037A 
 
In-service Credits - 60 

• Differentiate reading instruction for all 
students based on social-cultural, socio-
political and psychological variables (4.1) 

• Differentiate reading instruction for ELLs 
based on stages of language acquisition 
(4.2) 

• Differentiate reading instruction for ELLs 
based on second language acquisition 
theories (4.3) 

• Identify factors impeding reading 
development (4.4) 

• Recognize how language and cognitive 
development impacts reading proficiency 
(4.5) 

• Recognize proficient reader characteristics 
to differentiate instruction (4.6) 

• Compare language, cognitive, and reading 
acquisition of different age groups (4.7) 

• Use developmentally appropriate materials 
to address sociocultural and linguistic 
differences (4.8) 

• Use complex print and digital text when 
planning (4.9) 

• Differentiate reading instruction for ELL 
with various first language literacy (4.10) 

• Scaffold instruction for students having 
difficulty in each component of reading 
(4.11) 

• Develop plan to monitor student reading 
progress and differentiation (4.12) 

• Monitor student data and differentiate 
reading instruction (4.13) 

• Implement research based practices in the 
six elements of reading instruction to 
differentiate for all students (4.14) 

• Implement research-based practices to 
develop higher order thinking (4.15) 

• Implement research-based practices for 
developing students’ ability to read 
critically (4.16) 

• Implement research-based practices to 
develop students’ comprehension (4.17) 

• Implement appropriate instructional 
accommodations noted in the IEP or 504 
(4.18) 
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• Modify instruction and assessment for 
students with significant cognitive 
disabilities while maintaining high 
expectations (4.19) 

 
 

 

Competency 5 – Demonstration of 
Accomplishment 
 
Component – 1 013 038A 
 
In-service Credits - 60 

• Use assessment and data analysis to 
monitor student progress and guide 
instruction (5.1) 

• Demonstrate research-based practices for 
reading comprehension (5.2) 

• Demonstrate research-based practices for 
oral/aural language development (5.3) 

• Demonstrate research-based practices for 
developing phonological awareness (5.4) 

• Demonstrate research-based practices for 
phonics skills and word recognition (5.5) 

• Demonstrate research-based practices for 
reading fluency and reading endurance 
(5.6) 

• Demonstrate research-based practices for 
academic and domain specific vocabulary 
(5.7) 

• Demonstrate research-based practices for 
monitoring self-correcting in reading (5.8) 

• Demonstrate research-based practices for 
developing high order thinking to build 
comprehension (5.9) 

• Demonstrate research-based practices for 
developing students’ ability to read 
critically (5.10) 

• Demonstrate differentiation for all students 
reading instruction (5.11) 

• Demonstrate assessment and instructional 
skills with ELLs from different 
backgrounds and proficiency skills (5.12) 

• Create information intensive environments 
(5.13) 

• Use motivational instructional practices to 
engage students in reading (5.14) 

• Demonstrate intentional, explicit, 
systematic writing instruction (5.15) 
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B.  Training Components  Coordinators:  Michael Alba 

  Lynn Conroy  
         Department: Professional Development 
                    

READING – FOUNDATIONS OF READING INSTRUCTION 
COMPETENCY 1 

 
 

Component Number:    1013034A   
   

Maximum Credits During Validity Period: 60 
 

General Objectives:    
Participants will understand and teach reading as an ongoing strategic process resulting in 
students comprehending diverse text. Teachers will understand how writing, listening, and 
speaking support the teaching of reading, and how family involvement supports student 
achievement in reading. Teachers will understand that all students have instructional needs and 
apply the systematic problem solving process:  use data to accurately identify a problem, analyze 
the problem to determine why it is occurring, design and implement instruction/interventions, 
and evaluate the effectiveness of instruction/interventions. Teachers will understand that the 
problem solving process is recursive and ongoing, utilized for effective instructional decision 
making. 
 
Specific Objectives: 
Upon completion of an in-service activity, the participant will be able to: 
 
Performance Indicator A: Comprehension 
1.A.1   Understand that building oral and written language facilitates comprehension. 
1.A.2   Understand the importance of learning syntax, semantics, pragmatics, vocabulary, and 

text structures required for comprehension of formal written language of school, often 
called “academic language.” 

1.A.3   Understand the impact of text upon reading comprehension (e.g., genre, readability, 
coherence, text structure, and text complexity). 

1.A.4   Understand how the interaction of reader characteristics, motivation, purpose of reading, 
and text elements impacts comprehension and student engagement.    

1.A.5   Identify cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) and the 
role of cognitive development in the construction of meaning of literary and 
informational texts. 

1.A.6   Understand reading as a process of constructing meaning from a wide variety of print and 
digital texts and for a variety of purposes. 

1.A.7   Understand the reading demands posed by domain specific texts. 
1.A.8   Understand that effective comprehension processes rely on well-developed language, 

strong inference making, background knowledge, comprehension monitoring and self-
correcting.      

1.A.9   Understand how English language learners’ linguistic and cultural background will 
influence their comprehension. 

1.A.10 Understand the role of formal and informal assessment of comprehension in making 
instructional decisions to meet individual student needs. 
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Performance Indicator B:  Oral Language 
1.B.1   Understand how the students’ development of phonology, syntax, semantics, and 

pragmatics relates to comprehending written language. 
1.B.2   Understand the differences between social and academic language. 
1.B.3   Understand that writing enhances the development of oral language. 
1.B.4   Understand that the variation in students’ oral language exposure and development 

requires differentiated instruction. 
1.B.5   Recognize the importance of English language learners home languages, and their 

significance for learning to read English. 
1.B.6   Understand the role of formal and informal oral language assessment to make 

instructional decisions to meet individual student needs. 
 
Performance Indicator C:  Phonological Awareness 
1.C.1   Understand phonology as it relates to language development and reading achievement 

(e.g., phonological processing, phonemic awareness skills, phonemic analysis and 
synthesis). 

1.C.2   Recognize the phonological continuum beginning with sensitivity to large and concrete 
units of sound (i.e., words & syllables) and progressing to small and abstract units of 
sound (onset-rimes and phonemes). 

1.C.3   Understand that writing, in conjunction with phonological awareness, enhances reading 
development. 

1.C.4   Distinguish both phonological and phonemic differences in language and their 
applications in written and oral discourse patterns (e.g., language & dialect differences). 

1.C.5   Understand how similarities and differences in sound production between English and 
other languages affect English language learners’ reading development in English. 

1.C.6   Understand the role of formal and informal phonological awareness assessment to make 
instructional decisions to meet individual student needs. 

 
Performance Indicator D:  Phonics 
1.D.1   Understand that phonological units (words, syllables, onset-rimes, and phonemes) map 

onto orthographic units (words, rimes, letters) in alphabetic languages. 
1.D.2   Understand sound-spelling patterns and phonics (grapheme-phoneme correspondence 

rules).   
1.D.3   Understand structural analysis of words. 
1.D.4   Understand that both oral language and writing can be used to enhance phonics 

instruction.                                                                                                                       
1.D.5   Understand the role of formal and informal phonics assessment to make instructional 

decisions to meet individual student needs. 
 
Performance Indicator E:  Fluency 
1.E.1   Understand that the components of reading fluency are accuracy, expression, and rate 

which impact reading endurance and comprehension. 
1.E.2   Understand that effective readers demonstrate flexibility by adjusting their reading rate to 

accommodate the kinds of texts they are reading in order to facilitate comprehension.                                                                                                                   
1.E.3   Understand the relationships among fluency, word recognition, and comprehension.          
1.E.4   Understand that both oral language and writing enhance fluency instruction.               
1.E.5   Understand the role of formal and informal fluency assessment to make instructional 

decisions to meet individual student needs.       
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Performance Indicator F:  Vocabulary 
1.F.1   Understand the goal of receptive and expressive vocabulary instruction is the application 

of a student’s understanding of word meanings to multiple oral and written contexts.    
1.F.2   Understand morphology as it relates to vocabulary development (e.g., morphemes, 

inflectional and derivational morphemes, morphemic analysis).   
1.F.3   Identify principles of semantics as they relate to vocabulary development (e.g., antonyms, 

synonyms, figurative language, etc.).                                                       
1.F.4   Understand the domain specific vocabulary demands of academic language.     
1.F.5   Understand that writing can be used to enhance vocabulary instruction.   
1.F.6   Understand the role of formal and informal vocabulary assessment to make instructional 

decisions to meet individual student needs. 
 
Performance Indicator G:  Integration of the reading components 
1.G.1   Identify language characteristics related to social and academic language. 
1.G.2   Identify phonemic, semantic, and syntactic variability between English and other 

languages. 
1.G.3   Understand the interdependence between each of the reading components and their effect 

upon reading as a process for native speakers of English and English language learners. 
1.G.4   Understand the impact of oral language, writing, and an information intensive 

environment upon reading development.                                                                                                   
1.G.5   Understand the importance of comprehension monitoring and self-correcting to increase 

reading proficiency.                                                                                                                                      
1.G.6   Understand the role of formal and informal reading assessment to make instructional 

decisions to meet individual student needs.    
                                                                                                                                                                                                                                                                                                                     
Training Objectives: 
As a result of this training, participants’ students will develop substantive understanding of six 
components of reading as a process: comprehension, oral language, phonological awareness, 
phonics, fluency, and vocabulary.  

 
Activities: 
Participants could engage in small and large group discussions, cooperative learning strategies, 
lecture, research review, curriculum/lesson adaptations, curriculum/lesson design, real world 
assignments, coaching activities, presentations, prescribed interventions and strategies, 
classroom demonstrations, observations, data collection in a classroom, project design, portfolio, 
technology software review, and/or a final presentation. 
 
Learning Method: 
An activity under this component must align with at least one of the state-identified delivery 
methods listed below: 
 
A – Knowledge Acquisition workshop-training event or process (limited to knowledge 
transmission/training focused on understanding the component’s content) 
B – Electronic, Interactive (includes facilitation supporting development/application on the job) 
C – Electronic, Non-Interactive (knowledge transmission/training but no job embedded 
implementation supports 
D – Learning Community/Lesson Study (use this code where job embedded collegial support 
processes are core learning delivery method 
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F – Independent Inquiry (includes development, for example, Action Research; Creating PD or 
teaching resources with intended application outcomes specified) 
G – Structured Coaching/Mentoring (may include one-on-one or small group instruction by a 
coach/mentor with a teach or school administrator with specific learning objectives) 
H – Implementation of “high effect” practice(s) (monitored with structured feedback from peer, 
coach, or supervisor) 
I – Job Embedded: Workshop, training event or process focused on (modeling and supporting 
new/improved practices being successfully demonstrated on the job) 
J – Deliberate Practice:  Learning processes embedded in deliberate practice growth targets or 
individual professional development plans (IPDP), Leadership Development Plans (ILDP), or 
School Improvement Plans (SIP) 
 
Implementation Method: 
An activity under this component must align with at least one of the state-identified 
implementation methods listed below. An implementation activity must document the impact of 
a participant’s acquired skills on students when implemented in the educational setting. 
 
M – Structured Coaching/Mentoring by coaches, mentors, knowledgeable others not part of the 
district’s personnel evaluation process (monitoring/feedback on the learning may include direct 
observation, conferencing, oral reflection and/or lesson or practice demonstration/modeling) 
N – Independent Learning/Action Research related to job responsibilities, specific professional 
learning goals or deliberate practice growth targets (should include evidence of monitoring job-
embedded implementation of targeted learning) 
O – Collaborative Planning-Monitoring, and feedback related to targeted professional learning, 
includes Learning Community or other properly implemented team learning practices focused on 
job-embedded learning supported by colleagues 
P – Participant Product related to training or learning process (may include lesson plans, written 
reflection on lessons learned, audio/video exemplars, case study findings, modeling improved 
practice, samples of resulting student work, and/or collegial training resources) 
Q – Lesson Study group participation (monitoring and feedback focused on both the research-
based Lesson Study process and impact of the process on lessons implemented 
R – Electronic-Interactive with on-going monitoring and feedback via online or face-to-face 
facilitation on targeted learning 
S – Electronic-Interactive with on-going monitoring thru online comprehension checks and/or 
participants’ summative reports or modeling to peers or supervisors 
T – Evaluation of Practice Indicators – The practice portion of district personnel evaluation 
processes for monitoring and providing feedback on evaluation indicators/components/domains 
are employed to monitor and provide feedback on implementation of the professional learning. 
(Note: this code may be used when professional learning target(s) are aligned to specific 
personnel evaluation system indicators/components/ and/or domains 
 
Evaluation (Student): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
professional development’s impact on student performance, or readiness for college and/or 
careers 
 
A – Results of national, state or district-developed/standardized student performance measure(s) 
B – Results of school/teacher-constructed student growth measures(s) that track student progress  
C – Portfolios of student work 
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D – Observation of student performance 
F – Other performance assessments(s) that reveal impact on students including learning 
objectives or behavioral growth (e.g. Band, Art, Chorus) 
G – Did not evaluate student outcomes as “evaluation method, staff” is the significantly more 
relevant measure for assessing impact of the component and supporting decisions to retain, 
revise, or delete the component 
Z – Did not evaluate student outcomes due to absence of a reliable, valid and measureable cause 
and effect relationship between the professional development and impact on students 
 
Evaluation Method (Staff) 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
impact and/or fidelity of implementing the professional development. 
 
A – Changes in instructional or learning environment practices implemented in the classroom or 
directly with students (observed or measured impact on educator proficiency through the 
district’s instructional or school leaser evaluation system indicators, components, and/or 
domains, an/or deliberate practice of IPDP/ILPD growth targets, and/or district or school level 
processes for tracking student progress) 
B – Changes in instructional leadership or faculty development practices (observed or measured 
impact on leader proficiency, faculty or students) 
C – Changes in student services/support practices 
D – Other changes in practices supporting effective implementation of job responsibilities 
(observed or measured impact on specific job responsibilities) 
E – Fidelity of Implementation of the professional learning process (where impact on the job is 
not or cannot be observed or measured, evaluation is on alignment of actual 
training/development with planned high quality professional learning design and specific 
learning objective(s)) 
F – Changes in observed educator proficiency in implementing targeted state standards or 
initiatives (e.g. FEAPs practices, Principal Leadership Standards, PD Evaluation Protocol 
Standards, MTSS) 
G – Changes in observed educator proficiency in practices that occur generally without students 
present (e.g. lesson design, collegial team learning processes, problem solving processes, needs 
assessments, data analyses, sharing practices with colleagues) 
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Coordinators:   Michael Alba 
    Lynn Conroy 
        Department:  Professional Development 
                     
 
READING – APPLICATION OF RESEARCH-BASED INSTRUCTIONAL PRACTICES 

– COMPETENCY 2 
 
Component Number:    1013035A   
   
Maximum Credits During Validity Period: 60 
 
General Objectives:  
Participants will understand and teach reading as an ongoing strategic process resulting in 
students comprehending diverse text. Teachers will understand how writing, listening, and 
speaking support the teaching of reading, and how family involvement supports student 
achievement in reading. Teachers will understand that all students have instructional needs and 
apply the systematic problem solving process:  use data to accurately identify a problem, analyze 
the problem to determine why it is occurring, design and implement instruction/interventions, 
and evaluate the effectiveness of instruction/interventions. Teachers will understand that the 
problem solving process is recursive and ongoing, utilized for effective instructional decision 
making. 
 
Specific Objectives: 
Upon completion of an in-service activity, the participant will be able to: 
 
Performance Indicator A:  Comprehension 
2.A.1   Apply intentional, explicit, and systematic instructional practices for scaffolding 

development of higher order thinking, comprehension skills, comprehension monitoring 
and self-correcting (e.g., reciprocal teaching, “think aloud,” etc.).                                                                                                                  

2.A.2   Use both oral language and writing experiences to enhance comprehension.                                                                                                                                                                                                                                
2.A.3   Apply appropriate instructional practices determined by the student’s strengths and needs, 

text structure, and the reading demands of domain specific text.                              
2.A.4   Provide opportunities for student extended text discussion to enhance comprehension, 

promote motivation and student engagement.                                                                                                                                              
2.A.5   Select narrative or informational print or digital texts that are appropriate to the 

comprehension instruction to be provided. 
2.A.6   Provide comprehension instruction that supports students’ ability to read multiple print 

and digital texts and to synthesize information within, across and beyond those texts. 
2.A.7   Scaffold discussions to facilitate the comprehension of text and higher order thinking 

skills for students with varying English proficiency levels. 
2.A.8   Model a variety of strategic activities students can use to foster comprehension 

monitoring and self-correcting. 
2.A.9   Recognize, describe, and incorporate appropriate comprehension assessments to guide 

instruction. 
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Performance Indicator B:  Oral Language 
2.B.1   Apply intentional, explicit, and systematic instructional practices for scaffolding 

development of oral/aural language skills (e.g., language experience approach, Socratic 
questioning). 

2.B.2  Create an environment where students practice appropriate social and academic language 
to discuss diverse texts. 

2.B.3   Recognize and apply an English language learner’s home language proficiency as a 
foundation and strength to support the development of oral language in English. 

2.B.4   Use writing experiences to enhance oral language (e.g., interactive writing, student to 
teacher sentence dictation).                                                                                                                                                    

2.B.5  Recognize, describe, and incorporate appropriate oral language assessments to guide 
instruction.    

 
Performance Indicator C:  Phonological Awareness 
2.C.1   Apply intentional, explicit, systematic instructional practices to scaffold development of 

phonological awareness. (e.g., blending and segmenting syllables, onset-rimes, and 
phonemes).     

2.C.2  Provide opportunities for students to use oral/aural language to enhance phonological 
awareness (e.g., rhyming and alliteration).   

 2.C.3  Understand and apply knowledge of how variations in phonology across languages affect 
English language learners’ reading and writing development.        

2.C.4   Use writing experiences, in conjunction with phonological instruction, to enhance reading 
 achievement (e.g., Elkonin boxes or magnetic letters, individual response whiteboards_. 
2.C.5   Recognize, describe, and incorporate appropriate phonological awareness assessments to 
guide instruction.   
 
Performance Indicator D:  Phonics 
2.D.1   Apply intentional, explicit, systematic instructional practices for scaffolding phonics 

development on a continuum from the individual phoneme-grapheme level through the 
multi-syllabic word level.            

2.D.2   Recognize and apply an English language learner’s home language as a foundation and 
strength to support the development of phonics in English.                                                                                                  

2.D.3   Use oral/aural language and writing experiences to enhance phonics instruction (e.g., 
sentence strip words, phrases, and pocket charts).                                                                                                                                          

2.D.4   Recognize, describe, and incorporate appropriate phonics assessments to guide 
instruction.   

 
Performance Indicator E:  Fluency 
2.E.1   Apply intentional, explicit, systematic instructional practices to scaffold accuracy, 

expression, rate, and reading endurance (e.g., paired reading, repeated reading, echo 
reading, reader’s theater, etc.).                                                                                                         

2.E.2   Use oral/aural language and writing experiences to enhance fluency (e.g., poetry charts, 
song lyrics).                                                                                                                                             

2.E.3   Recognize, describe, and incorporate appropriate fluency assessments to guide 
instruction.   
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Performance Indicator F:  Vocabulary 
2.F.1    Apply intentional, explicit, systematic instructional practices to scaffold vocabulary and 

concept development (e.g., shared reading, semantic mapping, etc.).                                                                                                             
2.F.2    Provide for continual integration, repetition, and meaningful use of domain specific 

vocabulary to address the demands of academic language. 
2.F.3    Incorporate vocabulary instruction through analogies (e.g., cognates, Greek and Latin 

roots). 
2.F.4    Provide an environment that supports wide reading of print and digital texts, both 

informational and literary, to enhance vocabulary.                                                
2.F.5    Incorporate instructional practices that develop authentic uses of English to assist English 

language learners in learning academic vocabulary and content.     
2.F.6    Use oral/aural language and writing experiences to enhance vocabulary (e.g., interactive 

word walls, word sorts, word charts for secondary).                                                                                                                                      
2.F.7    Use multiple methods of vocabulary instruction (e.g. multiple contexts, examples and 

non-examples, elaborations, etc.). 
2.F.8    Recognize, describe, and incorporate appropriate vocabulary assessments to guide  
 instruction. 
 
Performance Indicator G:  Integration of the reading components 
2.G.1   Apply comprehensive instructional practices, including writing experiences, that 

integrate the reading components. 
2.G.2   Identify instructional practices to develop students’ metacognitive skills in reading (e.g., 

text coding such as two column notes).    
2.G.3   Use resources and research-based practices that create information intensive 

environments (e.g., diverse classroom libraries, inquiry reading). 
2.G.4   Use research-based guidelines for selecting literature and domain specific print and 

digital text appropriate to students’ age, interests and reading proficiency (e.g., young 
adult literature, informational texts).                                                                                    

2.G.5   Demonstrate understanding of similarities and differences between home language and 
second language reading development.   

2.G.6   Triangulate data from appropriate reading assessments to guide instruction.                                                                                                                                                                                                     
                                                                                                                
Training Objectives: 
As a result of this training, participants’ teachers will scaffold student learning by applying the 
principles of research-based reading instruction and integrating the six components of reading.  
Teachers will engage in the systematic problem solving process. 
 
Activities: 
Participants could engage in small and large group discussions, cooperative learning strategies, 
lecture, research review, curriculum/lesson adaptations, curriculum/lesson design, real world 
assignments, coaching activities, presentations, prescribed interventions and strategies, 
classroom demonstrations, observations, data collection in a classroom, project design, portfolio, 
technology software review, and/or a final presentation. 
 
Learning Method: 
An activity under this component must align with at least one of the state-identified delivery 
methods listed below: 
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A – Knowledge Acquisition workshop-training event or process (limited to knowledge 
transmission/training focused on understanding the component’s content) 
B – Electronic, Interactive (includes facilitation supporting development/application on the job) 
C – Electronic, Non-Interactive (knowledge transmission/training but no job embedded 
implementation supports 
D – Learning Community/Lesson Study (use this code where job embedded collegial support 
processes are core learning delivery method 
F – Independent Inquiry (includes development, for example, Action Research; Creating PD or 
teaching resources with intended application outcomes specified) 
G – Structured Coaching/Mentoring (may include one-on-one or small group instruction by a 
coach/mentor with a teach or school administrator with specific learning objectives) 
H – Implementation of “high effect” practice(s) (monitored with structured feedback from peer, 
coach, or supervisor) 
I – Job Embedded: Workshop, training event or process focused on (modeling and supporting 
new/improved practices being successfully demonstrated on the job) 
J – Deliberate Practice:  Learning processes embedded in deliberate practice growth targets or 
individual professional development plans (IPDP), Leadership Development Plans (ILDP), or 
School Improvement Plans (SIP) 
 
Implementation Method: 
An activity under this component must align with at least one of the state-identified 
implementation methods listed below. An implementation activity must document the impact of 
a participant’s acquired skills on students when implemented in the educational setting. 
 
M – Structured Coaching/Mentoring by coaches, mentors, knowledgeable others not part of the 
district’s personnel evaluation process (monitoring/feedback on the learning may include direct 
observation, conferencing, oral reflection and/or lesson or practice demonstration/modeling) 
N – Independent Learning/Action Research related to job responsibilities, specific professional 
learning goals or deliberate practice growth targets (should include evidence of monitoring job-
embedded implementation of targeted learning) 
O – Collaborative Planning-Monitoring, and feedback related to targeted professional learning, 
includes Learning Community or other properly implemented team learning practices focused on 
job-embedded learning supported by colleagues 
P – Participant Product related to training or learning process (may include lesson plans, written 
reflection on lessons learned, audio/video exemplars, case study findings, modeling improved 
practice, samples of resulting student work, and/or collegial training resources) 
Q – Lesson Study group participation (monitoring and feedback focused on both the research-
based Lesson Study process and impact of the process on lessons implemented 
R – Electronic-Interactive with on-going monitoring and feedback via online or face-to-face 
facilitation on targeted learning 
S – Electronic-Interactive with on-going monitoring thru online comprehension checks and/or 
participants’ summative reports or modeling to peers or supervisors 
T – Evaluation of Practice Indicators – The practice portion of district personnel evaluation 
processes for monitoring and providing feedback on evaluation indicators/components/domains 
are employed to monitor and provide feedback on implementation of the professional learning. 
(Note: this code may be used when professional learning target(s) are aligned to specific 
personnel evaluation system indicators/components/ and/or domains 
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Evaluation (Student): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
professional development’s impact on student performance, or readiness for college and/or careers 
 
A – Results of national, state or district-developed/standardized student performance measure(s) 
B – Results of school/teacher-constructed student growth measures(s) that track student progress  
C – Portfolios of student work 
D – Observation of student performance 
F – Other performance assessments(s) that reveal impact on students including learning 
objectives or behavioral growth (e.g. Band, Art, Chorus) 
G – Did not evaluate student outcomes as “evaluation method, staff” is the significantly more 
relevant measure for assessing impact of the component and supporting decisions to retain, 
revise, or delete the component 
Z – Did not evaluate student outcomes due to absence of a reliable, valid and measureable cause 
and effect relationship between the professional development and impact on students 
 
Evaluation Method (Staff): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
impact and/or fidelity of implementing the professional development. 
 
A – Changes in instructional or learning environment practices implemented in the classroom or 
directly with students (observed or measured impact on educator proficiency through the 
district’s instructional or school leaser evaluation system indicators, components, and/or 
domains, an/or deliberate practice of IPDP/ILPD growth targets, and/or district or school level 
processes for tracking student progress) 
B – Changes in instructional leadership or faculty development practices (observed or measured 
impact on leader proficiency, faculty or students) 
C – Changes in student services/support practices 
D – Other changes in practices supporting effective implementation of job responsibilities 
(observed or measured impact on specific job responsibilities) 
E – Fidelity of Implementation of the professional learning process (where impact on the job is 
not or cannot be observed or measured, evaluation is on alignment of actual 
training/development with planned high quality professional learning design and specific 
learning objective(s)) 
F – Changes in observed educator proficiency in implementing targeted state standards or 
initiatives (e.g. FEAPs practices, Principal Leadership Standards, PD Evaluation Protocol 
Standards, MTSS) 
G – Changes in observed educator proficiency in practices that occur generally without students 
present (e.g. lesson design, collegial team learning processes, problem solving processes, needs 
assessments, data analyses, sharing practices with colleagues) 
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Coordinators:  Michael Alba 
   Lynn Conroy 
   Department:  Professional Development 
                     
 

READING – FOUNDATIONS OF ASSESSMENT 
COMPETENCY 3 

 
 
Component Number:    1013036A   
   
Maximum Credits During Validity Period: 60 
 
General Objectives:  
Participants will understand and teach reading as an ongoing strategic process resulting in 
students comprehending diverse text. Teachers will understand how writing, listening, and 
speaking support the teaching of reading, and how family involvement supports student 
achievement in reading. Teachers will understand that all students have instructional needs and 
apply the systematic problem solving process:  use data to accurately identify a problem, analyze 
the problem to determine why it is occurring, design and implement instruction/interventions, 
and evaluate the effectiveness of instruction/interventions. Teachers will understand that the 
problem solving process is recursive and ongoing, utilized for effective instructional decision 
making. 
 
Specific Objectives: 
Upon completion of an in-service activity, the participant will be able to: 
 
Performance Indicators 
Specific Objectives: 
Upon completion of an in-service activity, the participant will be able to: 
 
Performance Indicators 
3.1      Understand and apply measurement concepts and characteristics of reading assessments. 
3.2      Understand the purposes of various informal assessments (e.g., informal reading 

inventories, analyzing writing samples) including an emphasis on matching reader to text. 
3.3      Understand the purpose of various formal assessments including the differences between 

norm-referenced and criterion-referenced assessments and how to interpret data reports.   
3.4      Understand the meaning of test reliability, validity, and standard error of measurement 

and describe major types of derived scores from standardized tests. 
3.5       Demonstrate knowledge of the characteristics, administration, and interpretation of both 

quantitative and qualitative instructional assessments (to include each of the following: 
screening, progress monitoring, diagnosis and outcome measures). 

3.6       Analyze data to identify trends that indicate adequate progress in student reading 
development.   

3.7       Understand how to use data within a systematic problem solving process to differentiate 
instruction, intensify intervention and meet the needs of all students. (e.g., grouping 
practices, appropriate curriculum materials).                                                                                                

3.8       Identify appropriate criteria for selecting materials to include in portfolios for monitoring 
student progress over time.       
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3.9       Identify interpretive issues that may arise when assessments in English are used to 
measure reading proficiency in English language learners. 

3.10     Identify appropriate assessments and accommodations for monitoring reading progress of 
all students.                                                                                                     

3.11     Identify and implement appropriate and allowable accommodations as specified in the 
Individual Education Plan or 504 Plan when assessing students with disabilities in the 
area of reading. 

                                                                                                  
Training Objectives: 
As a result of this training, participants’ teachers will understand how to select and administer 
appropriate assessments and analyze data to inform reading instruction to meet the needs of all 
students. Teachers will engage in the systematic problem solving process. 
 
Activities: 
Participants could engage in small and large group discussions, cooperative learning strategies, 
lecture, research review, curriculum/lesson adaptations, curriculum/lesson design, real world 
assignments, coaching activities, presentations, prescribed interventions and strategies, 
classroom demonstrations, observations, data collection in a classroom, project design, portfolio, 
technology software review, and/or a final presentation. 
 
Learning Method: 
An activity under this component must align with at least one of the state-identified delivery 
methods listed below: 
 
A – Knowledge Acquisition workshop-training event or process (limited to knowledge 
transmission/training focused on understanding the component’s content) 
B – Electronic, Interactive (includes facilitation supporting development/application on the job) 
C – Electronic, Non-Interactive (knowledge transmission/training but no job embedded 
implementation supports 
D – Learning Community/Lesson Study (use this code where job embedded collegial support 
processes are core learning delivery method 
F – Independent Inquiry (includes development, for example, Action Research; Creating PD or 
teaching resources with intended application outcomes specified) 
G – Structured Coaching/Mentoring (may include one-on-one or small group instruction by a 
coach/mentor with a teach or school administrator with specific learning objectives) 
H – Implementation of “high effect” practice(s) (monitored with structured feedback from peer, 
coach, or supervisor) 
I – Job Embedded: Workshop, training event or process focused on (modeling and supporting 
new/improved practices being successfully demonstrated on the job) 
J – Deliberate Practice:  Learning processes embedded in deliberate practice growth targets or 
individual professional development plans (IPDP), Leadership Development Plans (ILDP), or 
School Improvement Plans (SIP) 
 
Implementation Method: 
An activity under this component must align with at least one of the state-identified 
implementation methods listed below. An implementation activity must document the impact of 
a participant’s acquired skills on students when implemented in the educational setting. 
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M – Structured Coaching/Mentoring by coaches, mentors, knowledgeable others not part of the 
district’s personnel evaluation process (monitoring/feedback on the learning may include direct 
observation, conferencing, oral reflection and/or lesson or practice demonstration/modeling) 
N – Independent Learning/Action Research related to job responsibilities, specific professional 
learning goals or deliberate practice growth targets (should include evidence of monitoring job-
embedded implementation of targeted learning) 
O – Collaborative Planning-Monitoring, and feedback related to targeted professional learning, 
includes Learning Community or other properly implemented team learning practices focused on 
job-embedded learning supported by colleagues 
P – Participant Product related to training or learning process (may include lesson plans, written 
reflection on lessons learned, audio/video exemplars, case study findings, modeling improved 
practice, samples of resulting student work, and/or collegial training resources) 
Q – Lesson Study group participation (monitoring and feedback focused on both the research-
based Lesson Study process and impact of the process on lessons implemented 
R – Electronic-Interactive with on-going monitoring and feedback via online or face-to-face 
facilitation on targeted learning 
S – Electronic-Interactive with on-going monitoring thru online comprehension checks and/or 
participants’ summative reports or modeling to peers or supervisors 
T – Evaluation of Practice Indicators – The practice portion of district personnel evaluation 
processes for monitoring and providing feedback on evaluation indicators/components/domains 
are employed to monitor and provide feedback on implementation of the professional learning. 
(Note: this code may be used when professional learning target(s) are aligned to specific 
personnel evaluation system indicators/components/ and/or domains 
 
 
Evaluation (Student): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
professional development’s impact on student performance, or readiness for college and/or careers 
 
A – Results of national, state or district-developed/standardized student performance measure(s) 
B – Results of school/teacher-constructed student growth measures(s) that track student progress  
C – Portfolios of student work 
D – Observation of student performance 
F – Other performance assessments(s) that reveal impact on students including learning 
objectives or behavioral growth (e.g. Band, Art, Chorus) 
G – Did not evaluate student outcomes as “evaluation method, staff” is the significantly more 
relevant measure for assessing impact of the component and supporting decisions to retain, 
revise, or delete the component 
Z – Did not evaluate student outcomes due to absence of a reliable, valid and measureable cause 
and effect relationship between the professional development and impact on students 
 
Evaluation Method (Staff): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
impact and/or fidelity of implementing the professional development. 
 
A – Changes in instructional or learning environment practices implemented in the classroom or 
directly with students (observed or measured impact on educator proficiency through the 
district’s instructional or school leaser evaluation system indicators, components, and/or 
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domains, an/or deliberate practice of IPDP/ILPD growth targets, and/or district or school level 
processes for tracking student progress) 
B – Changes in instructional leadership or faculty development practices (observed or measured 
impact on leader proficiency, faculty or students) 
C – Changes in student services/support practices 
D – Other changes in practices supporting effective implementation of job responsibilities 
(observed or measured impact on specific job responsibilities) 
E – Fidelity of Implementation of the professional learning process (where impact on the job is 
not or cannot be observed or measured, evaluation is on alignment of actual 
training/development with planned high quality professional learning design and specific 
learning objective(s)) 
F – Changes in observed educator proficiency in implementing targeted state standards or 
initiatives (e.g. FEAPs practices, Principal Leadership Standards, PD Evaluation Protocol 
Standards, MTSS) 
G – Changes in observed educator proficiency in practices that occur generally without students 
present (e.g. lesson design, collegial team learning processes, problem solving processes, needs 
assessments, data analyses, sharing practices with colleagues) 
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Coordinators:  Michael Alba 
   Lynn Conroy 
      Departments: Professional Development 
                     
 

READING – FOUNDATIONS AND APPLICATIONS OF DIFFERENTIATED 
INSTRUCTION – COMPETENCY 4 

 
Component Number:    1013037A  
   
Maximum Credits During Validity Period: 60 
 
General Objectives:  
Participants will understand and teach reading as an ongoing strategic process resulting in 
students comprehending diverse text. Teachers will understand how writing, listening, and 
speaking support the teaching of reading, and how family involvement supports student 
achievement in reading. Teachers will understand that all students have instructional needs and 
apply the systematic problem solving process:  use data to accurately identify a problem, analyze 
the problem to determine why it is occurring, design and implement instruction/interventions, 
and evaluate the effectiveness of instruction/interventions. Teachers will understand that the 
problem solving process is recursive and ongoing, utilized for effective instructional decision 
making. 
 
Specific Objectives: 
Upon completion of an in-service activity, the participant will be able to: 
 
Performance Indicators 
4.1       Understand and apply knowledge of socio-cultural, socio-political and psychological 

variables to differentiate reading instruction for all students. 
4.2       Understand the stages of English language acquisition for English language learners and 

differentiate reading instruction for students at different levels of English language 
proficiency.                                                                                              

4.3       Understand and apply current theories of second language acquisition to differentiate 
instruction for English language learners of diverse backgrounds and various levels of 
prior education.                                               

4.4       Identify factors impeding student reading development in each of the reading components 
or the integration of these components. 

4.5       Recognize how characteristics of both language and cognitive development impact 
reading proficiency. 

4.6       Recognize the characteristics of proficient readers to more effectively differentiate 
instruction. 

4.7       Compare language, cognitive, and reading acquisition of different age groups (primary, 
intermediate, secondary levels) and abilities. 

4.8       Select and use developmentally appropriate materials that address sociocultural and 
linguistic differences.    

4.9       Plan for instruction that utilizes increasingly complex print and digital text, embeds 
assessment, includes scaffolding, and provides re-teaching when necessary for 
individuals and small groups. 
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4.10     Differentiate reading instruction for English language learners with various levels of first 
language literacy. 

4.11     Scaffold instruction for students having difficulty in each of the components of reading. 
4.12     Implement a classroom level plan for monitoring student reading progress and 

differentiating instruction.    
4.13     Monitor student progress and use data to differentiate instruction for all students.    
4.14     Implement research-based practices in comprehension, oral language, phonological 

awareness, phonics, fluency and vocabulary to differentiate instruction for all students.       
4.15     Implement research-based instructional practices for developing students’ higher order 

thinking. 
4.16     Implement research-based instructional practices for developing students’ ability to read 

critically. 
4.17     Implement research-based instructional practices using writing to develop students’ 

comprehension of text. 
4.18     Implement appropriate and allowable instructional accommodations as specified in the 

Individual Education Plan or 504 Plan when differentiating instruction for students with 
disabilities. 

4.19     Modify assessment and instruction for students with significant cognitive disabilities 
while maintaining high expectations for achievement that reflect appropriate levels of 
access to general education instruction.   

                                                                                              
Training Objectives: 
As a result of this training, participants’ teachers will have a broad knowledge of students from 
differing profiles in order to understand and apply research-based instructional practices by 
differentiating process, product, and context. Teachers will engage in the systematic problem 
solving process. 
 
Activities: 
Participants could engage in small and large group discussions, cooperative learning strategies, 
lecture, research review, curriculum/lesson adaptations, curriculum/lesson design, real world 
assignments, coaching activities, presentations, prescribed interventions and strategies, classroom 
demonstrations, observations, data collection in a classroom, project design, portfolio, technology 
software review, and/or a final presentation. 
 
Learning Method: 
An activity under this component must align with at least one of the state-identified delivery 
methods listed below: 
 
A – Knowledge Acquisition workshop-training event or process (limited to knowledge 
transmission/training focused on understanding the component’s content) 
B – Electronic, Interactive (includes facilitation supporting development/application on the job) 
C – Electronic, Non-Interactive (knowledge transmission/training but no job embedded 
implementation supports 
D – Learning Community/Lesson Study (use this code where job embedded collegial support 
processes are core learning delivery method 
F – Independent Inquiry (includes development, for example, Action Research; Creating PD or 
teaching resources with intended application outcomes specified) 
G – Structured Coaching/Mentoring (may include one-on-one or small group instruction by a 
coach/mentor with a teach or school administrator with specific learning objectives) 
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H – Implementation of “high effect” practice(s) (monitored with structured feedback from peer, 
coach, or supervisor) 
I – Job Embedded: Workshop, training event or process focused on (modeling and supporting 
new/improved practices being successfully demonstrated on the job) 
J – Deliberate Practice:  Learning processes embedded in deliberate practice growth targets or 
individual professional development plans (IPDP), Leadership Development Plans (ILDP), or 
School Improvement Plans (SIP) 
 
Implementation Method: 
An activity under this component must align with at least one of the state-identified 
implementation methods listed below. An implementation activity must document the impact of 
a participant’s acquired skills on students when implemented in the educational setting. 
 
M – Structured Coaching/Mentoring by coaches, mentors, knowledgeable others not part of the 
district’s personnel evaluation process (monitoring/feedback on the learning may include direct 
observation, conferencing, oral reflection and/or lesson or practice demonstration/modeling) 
N – Independent Learning/Action Research related to job responsibilities, specific professional 
learning goals or deliberate practice growth targets (should include evidence of monitoring job-
embedded implementation of targeted learning) 
O – Collaborative Planning-Monitoring, and feedback related to targeted professional learning, 
includes Learning Community or other properly implemented team learning practices focused on 
job-embedded learning supported by colleagues 
P – Participant Product related to training or learning process (may include lesson plans, written 
reflection on lessons learned, audio/video exemplars, case study findings, modeling improved 
practice, samples of resulting student work, and/or collegial training resources) 
Q – Lesson Study group participation (monitoring and feedback focused on both the research-
based Lesson Study process and impact of the process on lessons implemented 
R – Electronic-Interactive with on-going monitoring and feedback via online or face-to-face 
facilitation on targeted learning 
S – Electronic-Interactive with on-going monitoring thru online comprehension checks and/or 
participants’ summative reports or modeling to peers or supervisors 
T – Evaluation of Practice Indicators – The practice portion of district personnel evaluation 
processes for monitoring and providing feedback on evaluation indicators/components/domains 
are employed to monitor and provide feedback on implementation of the professional learning. 
(Note: this code may be used when professional learning target(s) are aligned to specific 
personnel evaluation system indicators/components/ and/or domains 
 
Evaluation (Student): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
professional development’s impact on student performance, or readiness for college and/or careers 
 
A – Results of national, state or district-developed/standardized student performance measure(s) 
B – Results of school/teacher-constructed student growth measures(s) that track student progress  
C – Portfolios of student work 
D – Observation of student performance 
F – Other performance assessments(s) that reveal impact on students including learning 
objectives or behavioral growth (e.g. Band, Art, Chorus) 
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G – Did not evaluate student outcomes as “evaluation method, staff” is the significantly more 
relevant measure for assessing impact of the component and supporting decisions to retain, 
revise, or delete the component 
Z – Did not evaluate student outcomes due to absence of a reliable, valid and measureable cause 
and effect relationship between the professional development and impact on students 
 
Evaluation Method (Staff): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
impact and/or fidelity of implementing the professional development. 
 
A – Changes in instructional or learning environment practices implemented in the classroom or 
directly with students (observed or measured impact on educator proficiency through the 
district’s instructional or school leaser evaluation system indicators, components, and/or 
domains, an/or deliberate practice of IPDP/ILPD growth targets, and/or district or school level 
processes for tracking student progress) 
B – Changes in instructional leadership or faculty development practices (observed or measured 
impact on leader proficiency, faculty or students) 
C – Changes in student services/support practices 
D – Other changes in practices supporting effective implementation of job responsibilities 
(observed or measured impact on specific job responsibilities) 
E – Fidelity of Implementation of the professional learning process (where impact on the job is 
not or cannot be observed or measured, evaluation is on alignment of actual 
training/development with planned high quality professional learning design and specific 
learning objective(s)) 
F – Changes in observed educator proficiency in implementing targeted state standards or 
initiatives (e.g. FEAPs practices, Principal Leadership Standards, PD Evaluation Protocol 
Standards, MTSS) 
G – Changes in observed educator proficiency in practices that occur generally without students 
present (e.g. lesson design, collegial team learning processes, problem solving processes, needs 
assessments, data analyses, sharing practices with colleagues) 
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Coordinators:  Michael Alba 
Lynn Conroy 

  Department:  Professional Development 

READING – DEMONSTRATION OF ACCOMPLISHMENT 
COMPETENCY 5 

Component Number: 1013038A 

Maximum Credits During Validity Period: 60 

General Objectives:  
Participants will understand and teach reading as an ongoing strategic process resulting in 
students comprehending diverse text. Teachers will understand how writing, listening, and 
speaking support the teaching of reading, and how family involvement supports student 
achievement in reading. Teachers will understand that all students have instructional needs and 
apply the systematic problem solving process:  use data to accurately identify a problem, analyze 
the problem to determine why it is occurring, design and implement instruction/interventions, 
and evaluate the effectiveness of instruction/interventions. Teachers will understand that the 
problem solving process is recursive and ongoing, utilized for effective instructional decision 
making. 

Specific Objectives: 
Upon completion of an in-service activity, the participant will be able to: 

5.1       Use assessment and data analysis to monitor student progress and guide instruction over 
time to ensure an increase in student learning. 

5.2       Demonstrate research-based instructional practices for facilitating reading 
comprehension. 

5.3       Demonstrate research-based instructional practices for developing oral/aural language 
development. 

5.4       Demonstrate research-based instructional practices for developing students’ phonological 
awareness. 

5.5       Demonstrate research-based instructional practices for developing phonics skills and 
word recognition.   

5.6       Demonstrate research-based instructional practices for developing reading fluency and 
reading endurance. 

5.7       Demonstrate research-based instructional practices for developing both academic and 
domain specific vocabulary. 

5.8       Demonstrate research-based instructional practices to facilitate students’ monitoring and 
self-correcting in reading.   

5.9 Demonstrate research-based comprehension instructional practices for developing 
students’ higher order thinking to enhance comprehension. 

5.10 Demonstrate research-based instructional practices for developing students’ ability to 
read critically.   

5.11 Demonstrate differentiation of instruction for all students utilizing increasingly complex 
print and digital text. 
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5.12 Demonstrate skill in assessment and instruction with English language learners from 
diverse backgrounds and at varying English proficiency levels.                    

5.13 Create an information intensive environment that includes print and digital text. 
5.14 Use a variety of instructional practices to motivate and engage students in reading. 
5.15 Demonstrate intentional, explicit, systematic writing instruction as it relates to the ability 

to read written language. 

Training Objectives: 
As a result of this training, participants’ teachers will, through a culminating practicum, 
demonstrate knowledge of the components of reading, as well as assessments and data analysis, 
to implement a comprehensive research-based reading plan of instruction for all students. 
Teachers will engage in the systematic problem solving process.  

Activities: 
Participants could engage in small and large group discussions, cooperative learning strategies, 
lecture, research review, curriculum/lesson adaptations, curriculum/lesson design, real world 
assignments, coaching activities, presentations, prescribed interventions and strategies, 
classroom demonstrations, observations, data collection in a classroom, project design, portfolio, 
technology software review, and/or a final presentation. 

Learning Method: 
An activity under this component must align with at least one of the state-identified delivery 
methods listed below: 

A – Knowledge Acquisition workshop-training event or process (limited to knowledge 
transmission/training focused on understanding the component’s content) 
B – Electronic, Interactive (includes facilitation supporting development/application on the job) 
C – Electronic, Non-Interactive (knowledge transmission/training but no job embedded 
implementation supports 
D – Learning Community/Lesson Study (use this code where job embedded collegial support 
processes are core learning delivery method 
F – Independent Inquiry (includes development, for example, Action Research; Creating PD or 
teaching resources with intended application outcomes specified) 
G – Structured Coaching/Mentoring (may include one-on-one or small group instruction by a 
coach/mentor with a teach or school administrator with specific learning objectives) 
H – Implementation of “high effect” practice(s) (monitored with structured feedback from peer, 
coach, or supervisor) 
I – Job Embedded: Workshop, training event or process focused on (modeling and supporting 
new/improved practices being successfully demonstrated on the job) 
J – Deliberate Practice:  Learning processes embedded in deliberate practice growth targets or 
individual professional development plans (IPDP), Leadership Development Plans (ILDP), or 
School Improvement Plans (SIP) 

Implementation Method: 
An activity under this component must align with at least one of the state-identified 
implementation methods listed below. An implementation activity must document the impact of 
a participant’s acquired skills on students when implemented in the educational setting. 
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M – Structured Coaching/Mentoring by coaches, mentors, knowledgeable others not part of the 
district’s personnel evaluation process (monitoring/feedback on the learning may include direct 
observation, conferencing, oral reflection and/or lesson or practice demonstration/modeling) 
N – Independent Learning/Action Research related to job responsibilities, specific professional 
learning goals or deliberate practice growth targets (should include evidence of monitoring job-
embedded implementation of targeted learning) 
O – Collaborative Planning-Monitoring, and feedback related to targeted professional learning, 
includes Learning Community or other properly implemented team learning practices focused on 
job-embedded learning supported by colleagues 
P – Participant Product related to training or learning process (may include lesson plans, written 
reflection on lessons learned, audio/video exemplars, case study findings, modeling improved 
practice, samples of resulting student work, and/or collegial training resources) 
Q – Lesson Study group participation (monitoring and feedback focused on both the research-
based Lesson Study process and impact of the process on lessons implemented 
R – Electronic-Interactive with on-going monitoring and feedback via online or face-to-face 
facilitation on targeted learning 
S – Electronic-Interactive with on-going monitoring thru online comprehension checks and/or 
participants’ summative reports or modeling to peers or supervisors 
T – Evaluation of Practice Indicators – The practice portion of district personnel evaluation 
processes for monitoring and providing feedback on evaluation indicators/components/domains 
are employed to monitor and provide feedback on implementation of the professional learning. 
(Note: this code may be used when professional learning target(s) are aligned to specific 
personnel evaluation system indicators/components/ and/or domains 

Evaluation (Student): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
professional development’s impact on student performance, or readiness for college and/or careers 

A – Results of national, state or district-developed/standardized student performance measure(s) 
B – Results of school/teacher-constructed student growth measures(s) that track student progress 
C – Portfolios of student work 
D – Observation of student performance 
F – Other performance assessments(s) that reveal impact on students including learning 
objectives or behavioral growth (e.g. Band, Art, Chorus) 
G – Did not evaluate student outcomes as “evaluation method, staff” is the significantly more 
relevant measure for assessing impact of the component and supporting decisions to retain, 
revise, or delete the component 
Z – Did not evaluate student outcomes due to absence of a reliable, valid and measureable cause 
and effect relationship between the professional development and impact on students 

Evaluation Method (Staff): 
A one-character code to describe the primary means (50 percent or more) of evaluating the 
impact and/or fidelity of implementing the professional development. 

A – Changes in instructional or learning environment practices implemented in the classroom or 
directly with students (observed or measured impact on educator proficiency through the 
district’s instructional or school leaser evaluation system indicators, components, and/or 
domains, an/or deliberate practice of IPDP/ILPD growth targets, and/or district or school level 
processes for tracking student progress) 
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B – Changes in instructional leadership or faculty development practices (observed or measured 
impact on leader proficiency, faculty or students) 
C – Changes in student services/support practices 
D – Other changes in practices supporting effective implementation of job responsibilities 
(observed or measured impact on specific job responsibilities) 
E – Fidelity of Implementation of the professional learning process (where impact on the job is 
not or cannot be observed or measured, evaluation is on alignment of actual 
training/development with planned high quality professional learning design and specific 
learning objective(s)) 
F – Changes in observed educator proficiency in implementing targeted state standards or 
initiatives (e.g. FEAPs practices, Principal Leadership Standards, PD Evaluation Protocol 
Standards, MTSS) 
G – Changes in observed educator proficiency in practices that occur generally without students 
present (e.g. lesson design, collegial team learning processes, problem solving processes, needs 
assessments, data analyses, sharing practices with colleagues) 
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FOUNDATIONAL READING SKILL: COMPREHENSION
Competency 1: Foundations of Reading Instruction 
Teachers will develop substantive understanding of six components of reading as a process: comprehension, oral language, phonological awareness, phonics, fluency, a
vocabulary. 
Competency 2: Application of Research-Based Instructional Practices 
Teachers will scaffold student learning by applying the principles of research-based reading instruction and integrating the six components of reading. 
Teachers will engage in the systematic problem solving process. 
Course 
Number and 
Name of 
Course 

Required Course 
Reading(s) 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

Component 
1013034A 
1013035A 

1.A.1, 2.A.2, 2.A.4
Ch.10 Inquiry Circles
in Action,
(Harvey & Daniels) 

Inquiry Circles 
resources from 
Heinemann 

Article:  “Reciprocity 
Between Reading and 
Writing: Strategic 
Processing as 
Common Ground” 
(Anderson and 
Briggs) 

1.A.1 Understand that building 
oral and written language 
facilitates comprehension. 

Activities & Formative Assessment: 
• Read Chapter 10 in Inquiry Circles
• Read FLaRE article, “Motivation:  Paying

Attention to Skill and Will in the Teaching of
Reading”

• Read and discuss “Reciprocity Between
Reading and Writing”… article.  

• Revisit lessons and texts for indicators 1.F.4,
2.G.1, 1.G.4

• Participants share collaborative group and
discussion protocols they have used or
discovered through research. What scaffolds
would be needed for SWD?  ELL?

Summative Demonstration of 
Accomplishment 

Throughout this course 
participants will create a 
combined Competency 1/2 
Portfolio that demonstrates 
their understanding and 
application of foundational 
reading skills.  Participants will 
use evidence-based 
instructional practices to 
meaningfully and responsively 
provide reading instruction for 

2.A.2 Use both oral language and 
writing experiences to 
enhance comprehension. 
 

2.A.4 Provide opportunities for 
student extended text 
discussion to enhance 
comprehension, promote 
motivation and student 
engagement.  

Next text 1.A.2* Understand the importance 
of learning syntax, 

Activities & Formative Assessment: 
Indicator 1.A.2 is explored in detail through 

C. Brevard County Add on Reading Matrix

Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 
comprehending diverse text. Teachers will understand how writing, listening, and speaking support the teaching of reading, and how family 
involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the 
systematic problem solving process: use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and 
implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem 
solving process is recursive and ongoing, utilized for effective instructional decision-making.  

https://www.heinemann.com/teachingresources/inquiry/default.aspx
https://www.heinemann.com/teachingresources/inquiry/default.aspx
https://www.heinemann.com/teachingresources/inquiry/default.aspx
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complexity 
rubric from 
BEST 

Collaborative 
Reasoning-Language 
Rich Discussion for 
English Learners, 
Zhang & Stahl (BbU) 

1.A.5, 1.A.6, 2.A.5,
2.A.6, 2.A.7

PREL article, “A 
Focus on 
Comprehension,” 
(Lehr, Fran; Osborn, 
Jean; Hiebert, 
Elfrieda) 

semantics, pragmatics, 
vocabulary, and text 
structures required for 
comprehension of formal 
written language of school, 
often called “academic 
language.” 

indicator I.F.4  
Activities & Formative Assessment (1.A.3, 1.A.4) 
• Read and discuss Text Structure, Text Cues,

Demystifying Nonfiction Text, Features of
Nonfiction (handout C65-C66)

• Read “Living with Bears in Caves” (handout
C23).

• As a collaborative group, analyze “Bears” for
text complexity features using the resources 
from Louisiana Believe Text Complexity 
Resources.  In your response, write why you 
chose your ratings.  How do these ratings 
affect how you would approach this text 
instructionally? What scaffolds would you 
need to put in place? 

students, in each of the 
components of reading 
(phonological awareness, 
phonics, oral language, fluency, 
vocabulary, and 
comprehension). 

Portfolio Requirements: 

1) Create a Literacy Strategies
Notebook compiled of
strategies to support
students in each of the
components of reading.

2) Develop and implement
lesson or unit plans that
integrate the reading
components and
incorporate intentional,
explicit, systematic
multisensory strategies to
build proficiency in each of
the components of reading.
Writing experiences should
be integrated throughout.
These plans should be data-
driven.

3) Lessons will be shared with
others through observation,
video, or reflection &
sharing.  Participants will

1.A.3 Understand the impact of 
text upon reading 
comprehension (e.g., 
genre, readability, 
coherence, text structure, 
and text complexity). 

1.A.4 Understand how the 
interaction of reader 
characteristics, motivation, 
purpose of reading, and 
text elements impacts 
comprehension and 
student engagement.  

1.A.5 Identify cognitive targets 
(e.g., locate/recall; 
integrate/interpret; 
critique/evaluate) and the 
role of cognitive 
development in the 
construction of meaning of 
literary and informational 
texts. 

Activities & Formative Assessment: 
• Read and discuss “What Proficient Readers

Do Before, During, and After Reading”
(handout C35)

• Read PREL article- “A Focus on
Comprehension”

• Create a text set, with at least three texts-
(consider all types of text), that will support a
group’s ability to synthesize information both
within and across all of the texts.  Identify,
text complexity, cognitive targets, genres, and
several questions that will lead students to an
essential under-standing of the text set.

1.A.6 Understand reading as a 
process of constructing 
meaning from a wide 
variety of print and digital 
texts and for a variety of 
purposes. 

2.A.5 Select narrative or 
informational print or 
digital texts that are 

http://textproject.org/assets/library/resources/Lehr-Osborn-Hiebert-2005-A-Focus-on-Comprehension-booklet.pdf
http://textproject.org/assets/library/resources/Lehr-Osborn-Hiebert-2005-A-Focus-on-Comprehension-booklet.pdf
http://textproject.org/assets/library/resources/Lehr-Osborn-Hiebert-2005-A-Focus-on-Comprehension-booklet.pdf
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=c2587cf1_15
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=c2587cf1_15
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1.A.8, 2.A.1, 2.A.8

Comprehension 
Strategies packet 
(Comp 1) 

appropriate to the 
comprehension instruction 
to be provided.  For 2.A.G and 2.A.3 

• Evidence that comprehension instruction has
been provided will be shown through the data
driven, multi-sensory lessons included in the
portfolio.

receive feedback from the 
facilitator and other 
participants. 

4) A description via video,
photos and/or writing that
describes the literacy rich
environment in the
participant’s classroom.

2.A.6 Provide comprehension 
instruction that supports 
students’ ability to read 
multiple print and digital 
texts and to synthesize 
information within, across 
and beyond those texts.  

2.A.3 Apply appropriate 
instructional practices 
determined by the 
student’s strengths and 
needs, text structure, and 
the reading demands of 
domain specific text.  

Indicator 1.A.7 and 2.A.3 are explored in detail 
with activities tied to 1.G.4, 2.G.4, and 2.G.3 

1.A.7 Understand the reading 
demands posed by domain 
specific texts.   

1.A.8 Understand that effective 
comprehension processes 
rely on well-developed 
language, strong inference 
making, background 
knowledge, comprehension 
monitoring and self-
correcting.  

Presentation: 
FLaRE Competency 1, Session 5-7 review of 
content 

Activities & Formative Assessment: 
• Read course materials on Comprehension

strategies: Monitoring, Questioning,
Connecting to Text, Inferring, Predicting,
Determining Importance, Visualizing and
Summarizing, Reciprocal Teaching

• Each participant will model a strategy,
providing appropriate scaffolds.

• Evidence of understanding and application
will be demonstrated through the creation of
data-driven lesson plans designed to foster
higher order thinking and comprehension

2.A.1 Apply intentional, explicit, 
and systematic 
instructional practices for 
scaffolding development of 
higher order thinking, 
comprehension skills, 
comprehension monitoring 
and self-correcting (e.g., 
reciprocal teaching, “think 
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1.A.9, 2.A.7 
Article: 
Collaborative 
Reasoning-Language 
Rich Discussion for 
English Learners, 
Zhang & Stahl (BbU) 

aloud,” etc.).  skills.  Lessons and strategy entries in the 
portfolio will include multi-sensory elements, 
writing and discussion.   
 

 
 
 

2.A.8 Model a variety of strategic 
activities students can use 
to foster comprehension 
monitoring and self-
correcting.  

 1.A.9 Understand how English 
language learners’ linguistic 
and cultural background 
will influence their 
comprehension.  

Presentation: 
FLaRE, Competency 1, Part 1, p. OV14-16, PPA44-
45, APW 58-59 
FLaRE Competency 1, Part 2, cultural and 
linguistic backgrounds 
Activities & Formative Assessment: 
• Read: Collaborative Reasoning: Language- 

Rich Discussions for English Learners by Zhang, 
Stahl 

• Revisit activities & texts for indicators 1.G.1-
1.G.3 and 2.G.5 

 

2.A.7 Scaffold discussions to 
facilitate the 
comprehension of text and 
higher order thinking skills 
for students with varying 
English proficiency levels.  

 1.A.10 Understand the role of 
formal and informal 
assessment of 
comprehension in making 
instructional decisions to 
meet individual student 
needs.  

Presentation: 
FLaRE Competency 2, Session 7 
 
Activities & Formative Assessment: 
• In collaborative groups, participants will 

gather formative assessment data (exit slips, 
teacher made assessments, short written 
responses) then compare to formal 
comprehension data gathered from FSA (or 
current state exam), Reading Plus & iReady (or 
current district screening/progress monitoring 
tool). 

• The K-12 Identification/Intervention Decision 
Trees reflect on the data collected above by 
making recommendations for next steps in 
instruction or intervention- using a variety of 
strategies, including multi-sensory. 

 

2.A.9 Recognize, describe, and 
incorporate appropriate 
comprehension 
assessments to guide 
instruction.  
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FOUNDATIONAL READING SKILL: ORAL LANGUAGE 
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment  

 1.B1, 1.B.4, 2.B.1 
 
Inquiry Circles in 
Action, (Harvey and 
Daniels) p. 46 - 47 
&  p.86-89   
 
 
Article: Something 
Old is New Again: 
Revisiting Language 
Experience 
Dorr, R.E. (BbU & Gale) 
 
 
 
 
 
 
1.B.2, 2.B.2 
Inquiry Circles in 
Action, Harvey and 
Daniels p. 34 
 
Article: 
A Closer Look at 
Interactive Writing 
Patterson, Schaller, 
Clemens 
 
 

1.B.1 Understand how the 
students’ development of 
phonology, syntax, 
semantics, and pragmatics 
relates to comprehending 
written language.  

Presentation: 
FLaRE Competency 1, Part 2, Session 5 
 
Activities & Formative Assessment: 
• Read pp 46-47 & 86-89 in Inquiry Circles 
• Read: Something Old is New Again: 

Revisiting Language Experience   
• Evidence of understanding and application 

will be demonstrated through the creation 
of data-driven lesson plans, including multi-
sensory elements, in the portfolio.   

 
Explored in more detail with activities tied to 
2.G.1, 1.G.4 
 

 

1.B.4 Understand that the 
variation in students’ oral 
language exposure and 
development requires 
differentiated instruction.  

2.B.1 Apply intentional, explicit, 
and systematic 
instructional practices for 
scaffolding development of 
oral/aural language skills 
(e.g., language experience 
approach, Socratic 
questioning).  
 

 1.B.2 Understand the differences 
between social and 
academic language.  

Activities & Formative Assessment:   
• Read Inquiry Circles p.34 
• Explored in detail with activities tied to 1.G.1 
• Evidence of appropriate environment will be 

shared through the portfolio. 
2.B.2 Create an environment 

where students practice 
appropriate social and 
academic language to 
discuss diverse texts.  

 1.B.3 Understand that writing 
enhances the development 
of oral language.  

Activities & Formative Assessment: 
• Read article: A Closer Look at Interactive 

http://llss527.angelfire.com/31195719.pdf
http://llss527.angelfire.com/31195719.pdf
http://llss527.angelfire.com/31195719.pdf
http://llss527.angelfire.com/31195719.pdf


Brevard Public Schools-Updated Spring 2020 

1.B.5, 2.B.3
Guide: Working with 
Young Children who 
are Learning English 
as a new Language 

Article: “Fostering 
Literacy 
Development in 
English Language 
Learners”, Ford, K.- 
Colorincolorado.org 

1.B.6, 2.B.5
Resource: Learning 
to Talk and Listen 

Oral Language 
Assessment 
Resources 

2.B.4 Use writing experiences to 
enhance oral language 
(e.g., interactive writing, 
student to teacher 
sentence dictation).  

Writing 
• Share examples of how this is/can be used to

support students in your classroom.

Explored in detail with activities tied to 2.G.1, 
1.G.4

1.B.5 Recognize the importance 
of English language 
learners’ home languages, 
and their significance for 
learning to read English.  

Activities & Formative Assessment:  
• Read and annotate Section 2 of the Working

with Young Children… Guide “Developing
and Maintaining the Home Language”

• Read and annotate the Ford article.
• Share an example of how you do/will

incorporate home language into English oral
language development.

2.B.3* Recognize and apply an 
English language learner’s 
home language proficiency 
as a foundation and 
strength to support the 
development of oral 
language in English.  

1.B.6 Understand the role of 
formal and informal oral 
language assessment to 
make instructional 
decisions to meet individual 
student needs. 

Presentation: 
FLaRE Session 6: Provide Guided Oral Reading 
Opportunities 

Activities & Formative Assessment: 
• Read and Discuss article: Learning to Talk

and Listen
• Review various tools that can be used for

oral language assessments
• Evidence of understanding and application

will be demonstrated through the creation
of data-driven lesson plans, including multi-
sensory elements, in the portfolio.

2.B.5 Recognize, describe, and 
incorporate appropriate 
oral language assessments 
to guide instruction.  

https://education.alberta.ca/media/1224523/working-with-young-children-who-are-learning-english-as-a-new-language.pdf
https://education.alberta.ca/media/1224523/working-with-young-children-who-are-learning-english-as-a-new-language.pdf
https://education.alberta.ca/media/1224523/working-with-young-children-who-are-learning-english-as-a-new-language.pdf
https://education.alberta.ca/media/1224523/working-with-young-children-who-are-learning-english-as-a-new-language.pdf
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://lincs.ed.gov/publications/pdf/LearningtoTalkandListen.pdf
https://lincs.ed.gov/publications/pdf/LearningtoTalkandListen.pdf
https://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
https://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
https://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
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FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

1.C.1, 1.C.2, 2.C.1,
2.C.2

“Why Phonological 
Awareness is 
Important for 
Reading and Spelling” 
(Moats and Tolman) 

95% Group’s 
Phonological 
Awareness Continuum 

1.C.1 Understand phonology as it 
relates to language 
development and reading 
achievement (e.g., 
phonological processing, 
phonemic awareness skills, 
phonemic analysis and 
synthesis). 

Presentation: 
• FLaRE, Competency 1, Part 1:  PPA 14-15
• 95% Group’s Phonological Awareness

Continuum
• Videos: Phonological/Phonemic Awareness

videos 

Activities & Formative Assessment: 
• Read Moats & Tolman article
• Read FlaRE Professional Paper-Phonemic

Awareness
• Read FLaRE Phonological/Phonemic

Awareness packet (Comp 1)
• Review Heggerty resources for Phonemic

Awareness instruction
• Participants will work in pairs to

demonstrate a Phonological Awareness
activity

• Evidence of understanding and application
will be demonstrated through the creation
of data-driven lesson plans, including multi-
sensory elements, in the portfolio

• Participants will share routines used in their
classroom to provide authentic
opportunities (discussion, collaboration,
play…) to enhance PA skills through
oral/aural language.

1.C.2 Recognize the phonological 
continuum beginning with 
sensitivity to large and 
concrete units of sound 
(i.e., words & syllables) and 
progressing to small and 
abstract units of sound 
(onset-rimes and 
phonemes).  

2.C.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 
development of 
phonological awareness. 
(e.g., blending and 
segmenting syllables, 
onset-rimes, and 
phonemes).  

2.C.2 Provide opportunities for 
students to use oral/aural 
language to enhance 
phonological awareness 
(e.g., rhyming and 

https://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
https://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
https://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
https://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
https://www.95percentgroup.com/docs/default-source/downloads/phonological-awareness-continuum.pdf?sfvrsn=2
https://www.95percentgroup.com/docs/default-source/downloads/phonological-awareness-continuum.pdf?sfvrsn=2
https://www.95percentgroup.com/docs/default-source/downloads/phonological-awareness-continuum.pdf?sfvrsn=2
https://www.95percentgroup.com/docs/default-source/downloads/phonological-awareness-continuum.pdf?sfvrsn=2
https://www.heggerty.org/download-assessments-and-resources
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1.C.3, 2.C.4, 1.C.4,
1.C.5, 2.C.3

Video: 
Hearing and 
Recording Sounds 
Using Elkonin Boxes 

Read article, “Dialect 
and Reading 
Difficulties” , Snow, 
Burns and Griffin 

Article: “Fostering 
Literacy 
Development in 
English Language 
Learners”, Ford, K.- 
Colorincolorado.org 

WIDA-Interpretive 
Guide for Score 
Reports 

WIDA Can Do 
Descriptors- Key Uses 

alliteration).  
1.C.3 Understand that writing, in 

conjunction with 
phonological awareness, 
enhances reading 
development.  

Presentation: 
• FLaRE, Competency 1, Part 1:  PPA 14-15
• Video: Linking Phonemic Awareness to Print
• Video: Elkonin Boxes

Activities & Formative Assessment: 
• Using the Phonological Awareness Continuum

Activity Cards participants will add a “print”
component

• Demonstrate the use of Elkonin Boxes or other
multi-sensory phonemic awareness strategies

2.C.4 Use writing experiences, in 
conjunction with 
phonological instruction, to 
enhance reading 
achievement (e.g., Elkonin 
boxes or magnetic letters, 
individual response 
whiteboards).  

1.C.4 Distinguish both 
phonological and phonemic 
differences in language and 
their applications in written 
and oral discourse patterns 
(e.g., language & dialect 
differences). 

Presentation: 
• FLaRE, Competency 1, Part 1, Session 2,

Pronunciation
• View Sound Pronunciation video

Activities & Formative Assessment: 
• Read and annotate the Ford article
• Read Dialect and Reading Difficulties
• Compare the sounds of Spanish and to the

sounds of English
• Review WIDA reports for a group of students.

Reflect on where each student places in each
component.  Utilize WIDA Can Do Descriptors,
particularly in writing, to determine
instructional needs.

1.C.5 Understand how 
similarities and differences 
in sound production 
between English and other 
languages affect English 
language learners’ reading 
development in English.  

2.C.3 Understand and apply 
knowledge of how 
variations in phonology 
across languages affect 
English language learners’ 
reading and writing 
development.  

https://www.youtube.com/watch?v=Eqac7kammW8
https://www.youtube.com/watch?v=Eqac7kammW8
https://www.youtube.com/watch?v=Eqac7kammW8
https://www.readingrockets.org/article/dialect-and-reading-difficulties
https://www.readingrockets.org/article/dialect-and-reading-difficulties
https://www.readingrockets.org/article/dialect-and-reading-difficulties
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://wida.wisc.edu/sites/default/files/resource/Interpretive-Guide.pdf
https://wida.wisc.edu/sites/default/files/resource/Interpretive-Guide.pdf
https://wida.wisc.edu/sites/default/files/resource/Interpretive-Guide.pdf
https://wida.wisc.edu/teach/can-do/descriptors
https://wida.wisc.edu/teach/can-do/descriptors
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1.C.6 Understand the role of 
formal and informal 
phonological awareness 
assessment to make 
instructional decisions to 
meet individual student 
needs. 

Presentation: 
Demonstrate PASI from 95% Group 

Activities & Formative Assessment: 
• Observe then administer and analyze the

Phonological Awareness Screener for
Intervention (PASI)

• Using the 95% Group’s Phonological
Awareness Continuum and the K-12
Identification/Intervention Decision Trees
reflect on the data collected above by
making recommendations for next steps in
instruction- using the Heggerty resources.

2.C.5 Recognize, describe, and 
incorporate appropriate 
phonological awareness 
assessments to guide 
instruction.   
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FOUNDATIONAL READING SKILL: PHONICS 
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

1.D.1, 1.D.2, 1.D.3

95% Group’s Phonics 
Continuum 

FLaRE handouts 
from APW packet 

2.D.1, 2.D.2

Barton demonstration 
video 

Read article, 
“Phonics and Word 
Recognition 
Instruction in Early 
Reading Programs: 
Guidelines for 

1.D.1 Understand that 
phonological units (words, 
syllables, onset-rimes, and 
phonemes) map onto 
orthographic units (words, 
rimes, letters) in alphabetic 
languages. 

Presentation: 
• View Phonics and Word Study videos
• 95% Group’s Phonics Continuum

Activities & Formative Assessment: 
• Read FLaRE professional paper, “Phonics”
• FLaRE handout Stages of Spelling- APW 24-

26
• FLaRE handout Six Syllable Types- APW 71-

72
• In collaborative groups, identify spelling

stages through analysis of student writing
samples

• Identify and sort onset/rimes, letters/sound
patterns, and syllable types

1.D.2 Understand sound-spelling 
patterns and phonics 
(grapheme-phoneme 
correspondence rules). 

1.D.3 Understand structural 
analysis of words. 

2.D.1 Apply intentional, explicit, 
systematic instructional 
practices for scaffolding 
phonics development on a 
continuum from the 
individual phoneme-
grapheme level through the 
multi-syllabic word level.  
 

Presentation: 
• FLaRE, Competency 1, Part 1 Session 3
• Barton demonstration video

Activities & Formative Assessment: 
• Read Chard & Osborn article
• Read FLaRE handouts- instructional

strategies for word work (APW)
• FCRR Student Centered Activities-Phonics

Scavenger Hunt 
• Participants will work in collaborative groups

to model multi-sensory instructional
practices.

• Evidence of understanding and application
will be demonstrated through the creation

https://www.95percentgroup.com/docs/default-source/downloads/phonics-continuum.pdf?sfvrsn=2d14dbda_2
https://www.95percentgroup.com/docs/default-source/downloads/phonics-continuum.pdf?sfvrsn=2d14dbda_2
https://www.dys-add.com/videos/barton20minDemo.html
https://www.dys-add.com/videos/barton20minDemo.html
https://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-children-reading
https://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-children-reading
https://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-children-reading
https://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-children-reading
https://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-children-reading
https://www.95percentgroup.com/docs/default-source/downloads/phonics-continuum.pdf?sfvrsn=2d14dbda_2
https://www.dys-add.com/videos/barton20minDemo.html
https://www.fcrr.org/for-educators/sca.asp
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Accessibility” (Chard 
and Osborn) 

2.D.2, 1.D.4, 2.D.3

Using writing to 
understand Bilingual 
Children’s literacy 
development Rubin, 
R. & Carlan, V. (Gale)

1.D.5, 2.D.4
Chapter 13  
Phonics Assessment, 
Coaching & 
Interventions in 
Phonics They Use, 

of data-driven lesson plans, including multi-
sensory elements, in the portfolio.   

• 2.D.2 is explored in detail through indicators
1.G2, 2.G5, 1.G3 and through 1.D.4 and 2.D.3

2.D.2 Recognize and apply an 
English language learner’s 
home language as a 
foundation and strength to 
support the development 
of phonics in English.  

1.D.4 Understand that both oral 
language and writing can 
be used to enhance phonics 
instruction.   

Activities & Formative Assessment: 
• FLaRE handout Making Words- APW 78-82
• FLaRE handout Word Walls- APW 92-94
• Read article: Using writing to understand

Bilingual Children’s Literacy Development
• Discuss article in context of ALL students,

ELL, Gen Ed, struggling readers, ESE
• Participants will share examples they

currently implement or will implement.
• Evidence of understanding and application

will be demonstrated through the creation
of data-driven lesson plans, including multi-
sensory elements, in the portfolio.

2.D.3 Use oral/aural language 
and writing experiences to 
enhance phonics 
instruction (e.g., sentence 
strip words, phrases, and 
pocket charts).  

1.D.5 Understand the role of 
formal and informal 
phonics assessment to 
make instructional 
decisions to meet individual 

Presentation: 
• Demonstration of PSI and Spelling Inventory

Activities & Formative Assessment: 

https://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-children-reading
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Cunningham  
 
 
Words Their Way 
spelling inventory 

student needs.  • Read Chapter 13-Assessment in 
Cunningham pp. 

• Observe then administer and analyze the 
Phonics Screener for Intervention (PSI) 

• Observe then administer and analyze a 
spelling inventory 

• Compare the PSI and spelling inventory 
data to a student writing sample.  For K-1 
students use the Stages of Spelling. 

• Using the 95% Group’s Phonics Continuum 
and the K-12 Identification/Intervention 
Decision Trees reflect on the data collected 
above by making recommendations for next 
steps in instruction.  Be sure to include 
multi-sensory activities. 

 

2.D.4 Recognize, describe, and 
incorporate appropriate 
phonics assessments to 
guide instruction.  

FOUNDATIONAL READING SKILL: FLUENCY 
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment  

 All Indicators 
 
Phonics They Use 
(Cunningham) 
Section 2-Fluency    
 
VIDEO:  Help 
Struggling Readers 
Become Fluent 
Readers-Cunningham 
 
 
Article: Delivering 
Supportive Fluency 
Instruction— 

1.E.1 Understand that the 
components of reading 
fluency are accuracy, 
expression, and rate which 
impact reading endurance 
and comprehension. 

Presentation: 
• FLaRE Competency 1, Session 6 “Fostering 

Fluency” 
• FLaRE, Competency 1 Part 2: Session 8  
• Video:  Pat Cunningham on Fluency (8:03) or 

Section 2 (Fluency) 
 
Activities & Formative Assessment: 
• Complete the Anticipation Guide for Fluency.  

Return to this guide after learning about 
fluency to reflect on any new learning.  

• View video:  Pat Cunningham on Fluency 
(8:03) OR Read Phonics They Use- Section 2- 
Fluency, Cunningham 

• Read FLaRE handout F 11-14 
• FLaRE handout F 11-14  “Features 

of Text that Influence Fluency” 
 

 

1.E.2 Understand that effective 
readers demonstrate 
flexibility by adjusting their 
reading rate to 
accommodate the kinds of 
texts they are reading in 
order to facilitate 
comprehension.  

1.E.3 Understand the 

https://wordstheirway842.weebly.com/assessments.html
https://wordstheirway842.weebly.com/assessments.html
https://www.95percentgroup.com/docs/default-source/downloads/phonics-continuum.pdf?sfvrsn=2d14dbda_2
https://www.youtube.com/watch?v=93hfxu1RAyM
https://www.youtube.com/watch?v=93hfxu1RAyM
https://www.youtube.com/watch?v=93hfxu1RAyM
https://www.youtube.com/watch?v=93hfxu1RAyM
https://www.timrasinski.com/presentations/delivering_supportive_fluency_instruction_article.pdf
https://www.timrasinski.com/presentations/delivering_supportive_fluency_instruction_article.pdf
https://www.timrasinski.com/presentations/delivering_supportive_fluency_instruction_article.pdf
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Especially for 
Students Who 
Struggle, Rasinski, T. 
 
 
Fluency in Focus, 
Prescott-Griffin & 
Witherell  
(Alternate reading 
 when available) 
 
 
 
 
Blog:  Poetry & 
Punctuation: 
Reading with 
Fluency and 
Expression 

DIBELS ORF: 
https://dibels.uore
gon.edu/resources/ 
 
 
BEST Standards 
guide, Appendix E p. 
206-211 
 

relationships among 
fluency, word recognition, 
and comprehension.  

• Read Raskinski article 
•  Jigsaw Fluency in Focus *Alternate reading 

when available 
• Create a graphic organizer listing a variety of 

instructional routines that support fluency – 
add to the Literacy Strategies Notebook. 

• Accurately explain the key components of 
fluency (accuracy, expression, and rate) and 
how those components can impact 
comprehension. 

• Apply knowledge of explicit, systematic 
instructional practices through lessons 
included in course portfolio. 

 

2.E.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 
accuracy, expression, rate, 
and reading endurance 
(e.g., paired reading, 
repeated reading, echo 
reading, reader’s theater, 
etc.).   

 1.E.4 Understand that both oral 
language and writing 
enhance fluency 
instruction.  

Activities & Formative Assessment: 
• Read Poetry & Punctuation Blog Post 
• In collaborative groups, follow the lesson 

suggestions using popular poems 
• Include this strategy, along with poems 

appropriate to grade level, in the literacy 
strategy notebook 
 

• 1.E.4 and 2.E.2 are explored in more detail 
with LEA, Interactive Writing and other 
activities tied to 2.B.1, 2.G.1, 1.G.4 

 

2.E.2 Use oral/aural language 
and writing experiences to 
enhance fluency (e.g., 
poetry charts, song lyrics). 
 

 1.E.5 Understand the role of 
formal and informal fluency 
assessment to make 
instructional decisions to 
meet individual student 
needs.   

Activities & Formative Assessment: 
• Read FLaRE handouts F 21 & F26-31 
• Review BEST standards Appendix E fluency 

section 
o Observe then administer and analyze a 

running record. 
o Observe then administer and analyze a 

DIBELS ORF assessment. 
o Rate the reader using the JRF fluency scale. 
o Compare to data collected through iReady 

placement data or Reading Plus (silent 

2.E.3 Recognize, describe, and 
incorporate appropriate 
fluency assessments to 
guide instruction.  

https://www.timrasinski.com/presentations/delivering_supportive_fluency_instruction_article.pdf
https://www.timrasinski.com/presentations/delivering_supportive_fluency_instruction_article.pdf
https://www.timrasinski.com/presentations/delivering_supportive_fluency_instruction_article.pdf
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://dibels.uoregon.edu/resources/
https://dibels.uoregon.edu/resources/
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
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reading rate) data. 
o Using the K-12 Identification/Intervention

Decision Trees and current fluency scales,
reflect on the data by making
recommendations for next steps in
instruction.

FOUNDATIONAL READING SKILL: VOCABULARY 
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

1.F.1, 2.F.7, 2.F.1,
2.5.4 
FLaRE Professional 
Paper-Vocabulary 
(BbU) 

PREL Guide 
“Teaching 
Vocabulary 
Explicitly” 

PREL Guide “A Focus 
on Vocabulary” 

1.F.1 Understand the goal of 
receptive and expressive 
vocabulary instruction is 
the application of a 
student’s understanding of 
word meanings to multiple 
oral and written contexts.  

Presentation: 
• FLaRE Competency 1, Part, 2 Session 5
• FLaRE “What the Research Says:  Background

Information,” Review Vocabulary Trends 
slides 

Activities & Formative Assessment: 

• Read FLaRE Professional Paper-Vocabulary
• Read PREL Guide- “A Focus on Vocabulary”
• Read PREL Guide “Teaching Vocabulary

Explicitly”
• Participants will work in collaborative groups

to model multi-sensory vocabulary strategies,
indicating best uses for those strategies.

• Evidence of implementation/incorporation
will be demonstrated through the portfolio

2.F.4 Addressesd through indicators 1.G.4,

2.F.7 Use multiple methods of 
vocabulary instruction (e.g. 
multiple contexts, examples 
and non-examples, 
elaborations, etc.).  

2.F.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 
vocabulary and concept 
development (e.g., shared 
reading, semantic mapping, 
etc.).  

2.F.4 Provide an environment 
that supports wide reading 
of print and digital texts, 
both informational and 
literary, to enhance 

https://www.prel.org/wp-content/uploads/2014/06/vocabulary_lo_res.pd
https://www.prel.org/wp-content/uploads/2014/06/vocabulary_lo_res.pd
https://www.prel.org/wp-content/uploads/2014/06/vocabulary_lo_res.pd
https://www.prel.org/wp-content/uploads/2014/06/vocabulary_lo_res.pd
http://textproject.org/assets/library/resources/Lehr-Osborn-Hiebert-2004-A-Focus-on-Vocabulary-Booklet.pdf
http://textproject.org/assets/library/resources/Lehr-Osborn-Hiebert-2004-A-Focus-on-Vocabulary-Booklet.pdf
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1.F.2,1.F.3, 2.F.3 
. 
BEST Standards for 
ELA, Appendix D 
 
 
Words, Words, Words  
by Allen, J 
 
The Latin-Greek 
Connection: Building 
Vocabulary through 
Morphological study 
by Rasinski, et al 
 
 
1.F.4, 2.F.2, 2.F.5 
Marzano’s Six Step 
Process 
 
 
 
Janet Allen-Tools for 
Teaching Academic 
Vocabulary (Resource 
Guide) 
 
 
 
 
 
 

vocabulary. 2.G.3, 2.G.4, 
 
 

 1.F.2 Understand morphology as 
it relates to vocabulary 
development (e.g., 
morphemes, inflectional 
and derivational 
morphemes, morphemic 
analysis). 

Presentation: 
FLaRE Competency 1, Session 6: Using 
Morphemes to Make Connections 
 
Activities & Formative Assessment: 
• Read & Discuss: FLaRE Using Morphemes to 

Make Connections (V96-V97) 
• Review BEST Standards for ELA, Appendix 

D 
• Throughout “Topic” Book Study/Inquiry 

Groups-Each participant participates in one: 
o Words, Words, Words by Allen, J 
o The Latin-Greek Connection: Building 

Vocabulary through Morphological 
Study by Rasinski, et al 

 

1.F.3 Identify principles of 
semantics as they relate to 
vocabulary development 
(e.g., antonyms, synonyms, 
figurative language, etc.).   

2.F.3 Incorporate vocabulary 
instruction through 
analogies (e.g., cognates, 
Greek and Latin roots).  

 1.F.4 Understand the domain 
specific vocabulary 
demands of academic 
language.  

Presentation: 
• FLaRE Competency 1, Part 2, Session 6  
• FLaRE Competency 1, Part 2, Session 5:  

Predicting the Message  
• Marzano’s Academic Vocabulary 
• Handout-Marzano’s Six Step Process 
• Refer to Tools for Teaching Academic    

Vocabulary (Resource Guide) 
 
Activities & Formative Assessment: 
• Read Passage Eumycetes or Fungi (BbU) 
• Analyze and discuss the academic vocabulary 

demands of the text.  How would you provide 
multiple, meaningful experiences with the key 
academic vocabulary? How can this passage 
be used to build fluency? 

• FLaRE Predicting the Message p. V73 activity 
o Given a group of words participants will 

clarify meanings and then work in small 

2.F.2 Provide for continual 
integration, repetition, and 
meaningful use of domain 
specific vocabulary to 
address the demands of 
academic language. 

http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.altonschools.org/media/pdf/Marzano_Vocab.pdf
http://www.altonschools.org/media/pdf/Marzano_Vocab.pdf
https://www.stenhouse.com/sites/default/files/public/legacy/pdfs/vocabtools.pdf
https://www.stenhouse.com/sites/default/files/public/legacy/pdfs/vocabtools.pdf
https://www.stenhouse.com/sites/default/files/public/legacy/pdfs/vocabtools.pdf
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
https://www.stenhouse.com/sites/default/files/public/legacy/pdfs/vocabtools.pdf
https://www.stenhouse.com/sites/default/files/public/legacy/pdfs/vocabtools.pdf


Brevard Public Schools-Updated Spring 2020 
 

 
 
 
 
 
 
 
 
 
 
 
Video: 
Using an Interactive 
Word Wall 
 

groups to write a story (including all parts 
of plot).  Created versions will be compared 
with others and with the original story.  

 

 
 

 

 

2.F.5*    Incorporate instructional 
practices that develop 
authentic uses of English to 
assist English language 
learners in learning 
academic vocabulary and 
content.  

2.F.5 addressed through indicators 
1.G2,2.G5,1.G3, 
 

 1.F.5 Understand that writing 
can be used to enhance 
vocabulary instruction.  

Presentation: 
• PowerPoint on Secondary Word Walls 
• Video: Interactive Word Walls (elementary 

example) 
 
 

Activities & Formative Assessment: 
• Participants will choose a topic from any 

content area and identify at least 10 key 
terms  

• Participant will then use knowledge gained 
to: 
o develop a word wall and activities to use 

with that word wall 
o choose a graphic organizer to use to 

support students in learning the 
vocabulary 

o create an open or closed word sort to 
use as a formative assessment 

 
 

2.F.6 Use oral/aural language 
and writing experiences to 
enhance vocabulary (e.g., 
interactive word walls, 
word sorts, word charts for 
secondary).  

 1.F.6 Understand the role of 
formal and informal 
vocabulary assessment to 
make instructional 
decisions to meet individual 

Activities & Formative Assessment: 
• Read Vocabulary Assessment section (BbU 

Comp 1) 
• Complete a Closed Sort of strategies from 

https://www.youtube.com/watch?v=wrv7demhKCE
https://www.youtube.com/watch?v=wrv7demhKCE
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student needs. Tools for Teaching Academic Vocabulary, 
Marzano’s Six Step Process and FLaRE 
Professional Paper-Vocabulary (BbU) 

• In a collaborative group, analyze iReady
(elementary) and Reading Plus (secondary)
data-or the current district progress
monitoring data. Determine next steps for
instruction for the group, incorporating
strategies from the Closed Sort lesson.  Be
sure to include multi-sensory activities.

• Evidence of understanding and application
will be demonstrated through the creation
of data-driven lesson plans in the portfolio.

2.F.8 Recognize, describe, and 
incorporate appropriate 
vocabulary assessments to 
guide instruction.  

FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

1.G.1
Video: Social v. 
Academic Language, 
Colorincolorado 

1.G2,2.G5,1.G3,

Integrating Literacy  
and Inquiry for English 
Learners by Guccione 
(BbU) 

Double the Work: 
Challenges and 
Solutions to 

1.G.1 Identify language 
characteristics related to 
social and academic 
language 

Activities & Formative Assessment:  
• View video: Social v. Academic

Vocabulary
• Discuss characteristics of social and

academic language.  What do you
notice in your ELL students?  SWD
students? High performing students?

1.G.2 Identify phonemic, 
semantic, and syntactic 
variability between English 
and other languages. 

Activities & Formative Assessment:  
• Read Guccione article
• Read pp.1-12 of the Short/Fitzsimmons

report
• Build on lessons learned in 2.G.1
• Participate in collaborative discussion
• Complete quiz

2.G.5 Demonstrate 
understanding of 
similarities and differences 
between home language 

https://www.youtube.com/watch?v=bQQvu1szziY
https://www.youtube.com/watch?v=bQQvu1szziY
https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
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Acquiring Language 
and Academic 
Literacy for 
Adolescent English 
Language Learners, 
Short & Fitzsimmons 
pp.1-12 

2.G.1
FLaRE resource: 
Balanced Reading 
Instruction 

1.G.4, 2.G.3, 2.G.4,
2.G.2

Video: UDL at a 
Glance 

UDL Self-Reflection- 
Montgomery Schools 

BEST Standards 
guide, Appendix B p. 
148-150 (Text
Complexity)

Louisiana Believe 

and second language 
reading development.  

• Evidence of understanding and
application will be demonstrated
through the creation of data-driven
lesson plans in the portfolio

Presentation: .2.G.1 
Dyslexia Structured Literacy Presentation 
(BbU Comp 2) 

Activities & Formative Assessment: 
• Read Article: Balanced Reading Instruction

(FLaRE-PT43 - 71)
• Discuss key learnings from Dyslexia

presentation and article.  What key
instructional practices are key for
implementing an integrated curriculum?

1.G.3 Understand the 
interdependence between 
each of the reading 
components and their 
effect upon reading as a 
process for native speakers 
of English and English 
language learners. 

2.G.1 Apply comprehensive 
instructional practices, 
including writing 
experiences that integrates 
the reading components. 
 

1.G.4 Understand the impact of 
oral language, writing, and 
an information intensive 
environment upon reading 
development. 

Presentation: 
• Video: UDL at a  Glance

Activities & Formative Assessment: 
• Complete then discuss UDL Self-Reflection
• Review Protocols & Resources (for

Engagement) from EngageNY
• Written Reflection on some UDL &

Engagement changes that could be easily
made in your environment to support
student success

• Evidence of a literacy rich environment will
be provided through the portfolio.

2.G.3 Use resources and 
research-based practices 
that create information 
intensive environments 
(e.g., diverse classroom 
libraries, inquiry reading). 
 

2.G.4 Use research-based 

https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
https://production-carnegie.s3.amazonaws.com/filer_public/bd/d8/bdd80ac7-fb48-4b97-b082-df8c49320acb/ccny_report_2007_double.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.460.4167&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.460.4167&rep=rep1&type=pdf
http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XrTCSmhKg2x
http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XrTCSmhKg2x
https://www.montgomeryschoolsmd.org/uploadedFiles/departments/hiat-tech/training/technology-academy/workshop-reources/UDL%20Self-Reflection%20Checklist.pdf
https://www.montgomeryschoolsmd.org/uploadedFiles/departments/hiat-tech/training/technology-academy/workshop-reources/UDL%20Self-Reflection%20Checklist.pdf
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=c2587cf1_15
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.460.4167&rep=rep1&type=pdf
http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XrTCSmhKg2x
https://www.engageny.org/sites/default/files/resource/attachments/appendix_protocols_and_resources.pdf
https://www.engageny.org/sites/default/files/resource/attachments/appendix_protocols_and_resources.pdf


Brevard Public Schools-Updated Spring 2020 

Text Complexity 
Resources 

BPS Media home 
page 

1.G.5
ILA Publication:  
Content Area and 
Disciplinary Literacy 
Strategies and 
Frameworks 

(Alternate article) 
Teaching Disciplinary 
Literacy to 
Adolescents: 
Rethinking Content-
Area Literacy on 
Listening and Reading 
by Shanahan & 
Shanahan  

High Impact 
Strategies at Each 
Phase of Learning, 
John Hattie 

1.G.6, 2.G.6
Article: 
Assessment in 
Practice-Reading 
Rockets 

guidelines for selecting 
literature and domain 
specific print and digital 
text appropriate to 
students’ age, interests and 
reading proficiency (e.g., 
young adult literature, 
informational texts). 

Activities & Formative Assessment (2.G.4): 
• Read article: Advancing our students

language and literacy: The Challenge of
Complex Texts by Adams, M. J

• Read BEST Standards guide Appendix B p.
148-150 (Text Complexity)

• Review Louisiana Believe Text Complexity
Resources
o Text Complexity Rubrics
o Reader and Task considerations

• Explore the BPS Media home page for text
resources

1.G.5 Understand the importance 
of comprehension 
monitoring and self-
correcting to increase 
reading proficiency.  

Activities & Formative Assessment: 
• Read and reflect on Content Area and

Disciplinary Literacy article… or alternate
Shanahan article

• High Impact Strategies at Each Phase of
Learning-  handout from Visible Learning for
Literacy 

• Open Sort- meta-cognitive skills and
strategies

2.G.2 Identify instructional 
practices to develop 
students’ metacognitive 
skills in reading (e.g., text 
coding such as INSERT, two 
column notes).  

1.G.6 Understand the role of 
formal and informal 
reading assessment to 
make instructional 
decisions to meet individual 
student needs. 

Activities & Formative Assessment: 
• See indicators: 1.A.10, 2.A.9, 1.B.6, 

2.B.5, 1.C.6, 2.C.5, 1.D.5, 2.D.4, 1.E.5,
2.E.3, 1.F.6, 2.F.8

• Read FLaRE Guidelines for Effective
Interventions pp.30-31 (BbU Comp 1)

• Resource: Assessment in Practice-Reading
Rockets

• In groups, use sample Individual Problem
Solving Team student profiles for MTSS 
&  Brevard’s current K-12 Identification/ 
Intervention Decision Trees to determine 

2.G.6 Triangulate data from 
appropriate reading 
assessments to guide 
instruction.  

https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=c2587cf1_15
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=c2587cf1_15
https://sites.google.com/a/share.brevardschools.org/librarymedia/
https://sites.google.com/a/share.brevardschools.org/librarymedia/
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-content-area-disciplinary-literacy-strategies-frameworks.pdf?sfvrsn=e180a58e_6
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-content-area-disciplinary-literacy-strategies-frameworks.pdf?sfvrsn=e180a58e_6
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-content-area-disciplinary-literacy-strategies-frameworks.pdf?sfvrsn=e180a58e_6
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-content-area-disciplinary-literacy-strategies-frameworks.pdf?sfvrsn=e180a58e_6
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/teaching-dl.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/teaching-dl.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/teaching-dl.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/teaching-dl.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/teaching-dl.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/teaching-dl.pdf
https://resources.corwin.com/sites/default/files/Figure_1.3_1.pdf
https://resources.corwin.com/sites/default/files/Figure_1.3_1.pdf
https://resources.corwin.com/sites/default/files/Figure_1.3_1.pdf
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
https://www.aft.org/sites/default/files/periodicals/Adams.pdf
https://www.aft.org/sites/default/files/periodicals/Adams.pdf
https://www.aft.org/sites/default/files/periodicals/Adams.pdf
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=c2587cf1_15
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=c2587cf1_15
https://sites.google.com/a/share.brevardschools.org/librarymedia/
https://resources.corwin.com/sites/default/files/Figure_1.3_1.pdf
https://resources.corwin.com/sites/default/files/Figure_1.3_1.pdf
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
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appropriate next steps for instruction & 
intervention. 

• Evidence of understanding and
application of all “G” indicators will be
demonstrated through the creation of
data-driven lesson plans in the portfolio.

Competency 3: Foundations of Assessment
Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to meet the needs of all students. Teachers will 
engage in the systematic problem solving process. 
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

CN 1 013 036 A 
Reading 
Competency 3- 
Foundations of 
Assessment 

3.1, 3.2, 3.3, 3.4, 3.5, 
3.6 

Chapter 1-
Understanding and 
Using Reading 
Assessment, K-12 
Peter Afflerbach.  
3rded 

Article: Catch Them 
Before They Fall- 
Identification and 
Assessment To 
Prevent Reading 
Failure in Young 
Children, Torgesen, J. 

3.2 Understand the purposes 
of various informal 
assessments (e.g., informal 
reading inventories, 
analyzing writing samples) 
including an emphasis on 
matching reader to text. 

Activities & Formative Assessment: 
Participants will: 
a. View a PowerPoint-Assessment 101

• Includes examples of formal, informal,
norm-referenced and criterion-referenced 
assessments.  

• Explores commonly used standardized
assessments. 

• Explains the terms reliability, validity and
standard error of measurement.

b. Read Ch. 1 of Afflerbach, Important Issues
and Concepts in Reading Assessment

c. Using Brevard’s current K-12 Identification/
Intervention Decision Trees, participate in a
discussion about various assessments both
informal and formal available in the district,
outlining best uses for each.  Include hands-
on matching or sorting activities.

d. Record notes in a reflection journal.

Summative – Demonstration of 
Accomplishment 

Throughout this course 
participants will create a 
Competency 3 Portfolio that 
demonstrates their use of 
evidence-based assessment 
practices to meaningfully select, 
administer, and analyze data to 
inform reading instruction.  

Portfolio Contents: 
1) Participants will conduct three

case studies. These must include
at least one student with a 504
Plan or IEP, one with an LEP.

a. Embedded in the case studies
will be evidence gathered

3.3 

3.4 

Understand the purpose of 
various formal assessments 
including the differences 
between norm-referenced 
and criterion-referenced 
assessments and how to 
interpret data reports. 

Understand the meaning of 
test reliability, validity, and 
standard error of 
measurement and describe 
major types of derived 

https://www.readingrockets.org/article/catch-them-they-fall-identification-and-assessment-prevent-reading-failure-young-children
https://www.readingrockets.org/article/catch-them-they-fall-identification-and-assessment-prevent-reading-failure-young-children
https://www.readingrockets.org/article/catch-them-they-fall-identification-and-assessment-prevent-reading-failure-young-children
https://www.readingrockets.org/article/catch-them-they-fall-identification-and-assessment-prevent-reading-failure-young-children
https://www.readingrockets.org/article/catch-them-they-fall-identification-and-assessment-prevent-reading-failure-young-children
https://www.readingrockets.org/article/catch-them-they-fall-identification-and-assessment-prevent-reading-failure-young-children
https://www.readingrockets.org/article/catch-them-they-fall-identification-and-assessment-prevent-reading-failure-young-children
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Alternate article: 
Assessment in 
Practice-Reading 
Rockets 

BEST Standards 
Appendix p.209-210 
Oral Fluency 
Standards 

WIDA-Interpretive 
Guide for Score 
Reports 

WIDA Can Do 
Descriptors- Key Uses 

3.7, 3.8, 3.10 
BPS MTSS Pamphlet 

Video: MTSS 
Elementary (PK Yonge) 

Video: MTSS 
Secondary (PK Yonge) 

scores from standardized 
tests. 

through assessments aligned to 
the K-12 Identification/ 
Intervention Decision Trees 
and to the district’s MTSS 
process. 

        This includes: 
• IPST Form 7 Tier 2 or Tier

3 OPM data
• iReady    (K-6) or Reading

Plus data (7-12)
• FSA, FSAA and/or WIDA

data as appropriate (or
other state assessments that
may replace those in the
future)

• Appropriate formal and
informal diagnostic
assessments for PA,
Phonics, Fluency as guided
by the decision trees

b. Participants will administer a
QRI for at least one case
study and a DAR for at least
one case study.

c. Participants will include an
analysis and narrative plan
of action based on data
analysis for each case study.

2) Participants will complete an
analysis of and narrative plan for
a sample case study for the
“alternate” grade bands-
elementary will analyze a
secondary study; secondary will
analyze an elementary study.

3) Participants will create a

Activities & Formative Assessment: 
Participants will: 
a. Read article Catch Them Before They Fall…

or alternate Assessment in Practice
b. Participants will read and annotate WIDA-

Interpretive Guide for Score Reports
c. Observe then complete a running record

and oral reading fluency measurement with
one student.  Participants will fill in a
multidimensional fluency chart and miscue
analysis form.

d. Observe then administer one PASI and one
PSI assessment.

e. In groups, analyze sample class and student
profiles that include: ( K) STAR Early
Literacy, KLS (Brevard K assessment), PASI
and iReady data; (4th grade) Previous FSA,
PSI, running record, and iReady data; (8th

grade) previous FSA, Reading Plus, oral
reading fluency measurement; WIDA data
from any grade level
• Determine whether adequate progress

is being made.
• Plan next steps for instruction.  Use

WIDA Can Do Descriptors for ESOL
students.

3.1 Understand and apply 
measurement concepts and 
characteristics of reading 
assessments. 

3.5 
Demonstrate knowledge of 
the characteristics, 
administration, and 
interpretation of both 
quantitative and qualitative 
instructional assessments 
(to include each of the 
following: screening, 
progress monitoring, 
diagnosis and outcome 
measures). 

3.6 Analyze data to identify 
trends that indicate 
adequate progress in 
student reading 
development.   

3.7 Understand how to use 
data within a systematic 
problem-solving process to 
differentiate instruction, 
intensify intervention and 
meet the needs of all 
students. (e.g., grouping 
practices, appropriate 
curriculum materials). 

Activities & Formative Assessment: 
Participants will: 
a. View Video:  MTSS Elementary and/or

MTSS Secondary
b. Read and Discuss: BPS MTSS Pamphlet
c. Describe the steps of the MTSS process,

including types of data & assessments
useful for making instructional decisions at
each Tier.

https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
https://wida.wisc.edu/sites/default/files/resource/Interpretive-Guide.pdf
https://wida.wisc.edu/sites/default/files/resource/Interpretive-Guide.pdf
https://wida.wisc.edu/sites/default/files/resource/Interpretive-Guide.pdf
https://wida.wisc.edu/teach/can-do/descriptors
https://wida.wisc.edu/teach/can-do/descriptors
http://elementarypgms.sp.brevardschools.org/RTI/Lists/Announcements/Attachments/75/MTSS%20Classroom%20Teacher's%20Guide%2012x18%20%20Updated%206.26.19.pdf
https://www.youtube.com/watch?v=khzkNRjsPBE
https://www.youtube.com/watch?v=khzkNRjsPBE
https://www.youtube.com/watch?v=-_lqi7KYKTA
https://www.youtube.com/watch?v=-_lqi7KYKTA
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3.9 
Video:  Assessment 
for ELLs – 
Colorincolorado.org 

3.8, 3.10, 3.11 

Florida Assessments 
Accommodations-FSA 
portal 

BPS 504 Plan- 
Appendix- 
Accommodations p. 
89-99

Understood.org 
Classroom 
Accommodations for 
Dyslexia 

Article: Student Self-
Assessment: The Key 
to Stronger Student 
Motivation and 
Higher Achievement,  
McMillan, J. & Hearn, 
J., 

d. Record notes in a reflection journal. reflection journal that includes 
responses to readings and 
activities throughout the course. 3.9 Identify interpretive issues 

that may arise when 
assessments in English are 
used to measure reading 
proficiency in English 
language learners. 

Activities & Formative Assessment: 
a. View video:  Assessment for ELLs
b. Participants will identify issues of concern

for each assessment when applied to ELL
students as well as appropriate and
allowable accommodations for instruction,
informal (discussion & reflection journal)

c. Apply knowledge to case study

3.11 Identify and implement 
appropriate and allowable 
accommodations as 
specified in the Individual 
Education Plan or 504 Plan 
when assessing students 
with disabilities in the area 
of reading.  

Activities & Formative Assessment: 
Participants will: 
a. Review BPS 504 Plan Accommodations

pp.88-99
b. Review FSA Portal-Accommodations Guide or

most recent Statewide Assessments
Accommodations guide

c. Read article: Classroom Accommodations for
Dyslexia

d. Identify appropriate and allowable
accommodations for case study students for
instruction, informal and formal assessments.
(discussion & journal)

e. Apply knowledge to case study.

3.8 Identify appropriate criteria 
for selecting materials to 
include in portfolios for 
monitoring student 
progress over time. 

Activities & Formative Assessment: 
a. Review sample portfolios/case studies.
b. Use knowledge learned to determine best

assessments to include in each case study
portfolio.

c. Read Article: Self-assessment… Discuss how
self-assessments could be included in a case
study portfolio.

d. Complete assigned case studies, identifying
appropriate formal and informal assessments
and accommodations where applicable.

3.10 Identify appropriate 
assessments and 
accommodations for 
monitoring reading 
progress of all students.  

https://www.colorincolorado.org/classroom-video/assessment-english-language-learners
https://www.colorincolorado.org/classroom-video/assessment-english-language-learners
https://www.colorincolorado.org/classroom-video/assessment-english-language-learners
https://fsassessments.org/resources/accommodations/#1957
https://fsassessments.org/resources/accommodations/#1957
http://ese2.brevardschools.org/Section%20504ADA/FLDOE%20504%20Implementation%20Guide.pdf
http://ese2.brevardschools.org/Section%20504ADA/FLDOE%20504%20Implementation%20Guide.pdf
http://ese2.brevardschools.org/Section%20504ADA/FLDOE%20504%20Implementation%20Guide.pdf
http://ese2.brevardschools.org/Section%20504ADA/FLDOE%20504%20Implementation%20Guide.pdf
https://files.eric.ed.gov/fulltext/EJ815370.pdf
https://files.eric.ed.gov/fulltext/EJ815370.pdf
https://files.eric.ed.gov/fulltext/EJ815370.pdf
https://files.eric.ed.gov/fulltext/EJ815370.pdf
https://files.eric.ed.gov/fulltext/EJ815370.pdf
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Competency 4: Foundations & Applications of Differentiated Instruction
Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research-based instructional practices by differentiating process, 
product, and context. Teachers will engage in the systematic problem-solving process. 
Course 
Number and 
Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

CN: 1013037A 
Reading 
Competency 4:  
Foundations and 
Applications of 
Differentiated 
Instruction 

4.7, 4.5 
Section 2: 5-10 Five 
Stages of Reading  
FLaRe Foundations 
Handouts  

Chapter 2: Reading is 
Strategic in Strategies 
That Work:  Teaching 
Comprehension for 
Understanding & 
Engagement 2nd Ed.  
Harvey & Goudis 

The Critical Role of 
Oral Language in 
Reading Instruction 
and Assessment, 
LexiaLearning.com 

The WIDA English 
Language 
Development 
Standards and 

4.7 Compare language, 
cognitive, and reading 
acquisition of different age 
groups (primary, 
intermediate, secondary 
levels) and abilities. 

Presentation of Power Point from: 
• FLaRE: Foundations Facilitator’s Guide Section

2: Developmental Stages of Reading pp.2.30-
31:

Activities & Formative Assessment:  
• Read and annotate:

o FLaRE-Five Stages of Reading
o Ch. 2 in Strategies that Work
o Critical Role of Oral Language…
o WIDA ELD Standards p. 6-11

• Written summary of chapter & article
highlights-flexible format;

• Class discussion- modeling engaging
discussion protocols

• Participants will present characteristics of
developmental stages of reading, identifying
differences between stages and the impact
on reading proficiency

• Participants will discuss the impact of
language development on reading
proficiency

Summative – Demonstration of 
Accomplishment 

Throughout this course participants 
will create a Competency 4 
Portfolio that demonstrates their 
use of evidence-based instructional 
practices to meaningfully and 
responsively differentiate reading 
instruction for students, in each of 
the components of reading 
(phonological awareness, phonics, 
oral language, fluency, vocabulary, 
and comprehension), that 
incorporates effective: 

• instructional design principles
to increase explicitness of
instruction,

• teacher delivery methods to
increase intensity of

4.5 Recognize how 
characteristics of both 
language and cognitive 
development impact 
reading proficiency. 

https://www.lexialearning.com/resources/white-papers/oral-language
https://www.lexialearning.com/resources/white-papers/oral-language
https://www.lexialearning.com/resources/white-papers/oral-language
https://www.lexialearning.com/resources/white-papers/oral-language
https://wida.wisc.edu/sites/default/files/resource/2012-ELD-Standards-International-Edition.pdf
https://wida.wisc.edu/sites/default/files/resource/2012-ELD-Standards-International-Edition.pdf
https://wida.wisc.edu/sites/default/files/resource/2012-ELD-Standards-International-Edition.pdf
https://wida.wisc.edu/sites/default/files/resource/2012-ELD-Standards-International-Edition.pdf
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Resource Guide K-12 
p. 6-11

4.6, 4.4., 4.11, 4.12 

Chapter 8: The How 
To’s of Planning 
Lessons Differentiated 
by Readiness    
Chapter 9: The How 
To’s …by Interest  
Chapter 10: The How 
To’s … by Learning 
Profile 
Chapter 11: 
Differentiating 
Content,  
Chapter 14: Grading 
in Differentiated 
Classroom, Tomlinson 

4.13, 4.14 

BEST Standards-  
spirals beginning on 
p.13

Preparing for action 
research case studies 

Section 5: 1-10 Action 
Research FLaRe 

Presentation of Power Point from: 
• FLaRE: Foundations Facilitator’s Guide Section

2: Reading as a Process pp. 2.20-29

Activities & Formative Assessment: 
• Participants read aloud in triads, 3 passages at 

different readability levels (pp. FLaRE S2: 8-10)
• Observe and record reading behaviors
• Chart factors that impede students while

reading
• Jigsaw Chapters 8-11, Tomlinson
• Read and annotate Chapter 14
• Evidence of implementation will be

demonstrated through the portfolio

instruction, 

• guidelines for differentiating
instruction for all students,
including those with persistent
reading difficulties and
disabilities,

• principles of multisensory
instruction to allow students to
more automatically access
content, process content, and
retrieve previously learned
information.

Participants will demonstrate 
accomplishment in their ability 
to differentiate reading 
instruction for students at one of 
the following levels: 

• Elementary School [Grades K-5]

• Middle School [Grades 6-8]

• High School [Grades 9-12]

Summative Criteria 

Participants will develop, 
implement, reflect upon, and 
submit four action research case 
studies to develop differentiated 
lessons to address the following 
specific components of reading.  

4.6 Recognize the 
characteristics of proficient 
readers to more effectively 
differentiate instruction.  

4.4 Identify factors impeding 
student reading 
development in each of the 
reading components or the 
integration of these 
components. 

4.11 Scaffold instruction for 
students having difficulty in 
each of the components of 
reading.  

4.12 Implement a classroom 
level plan for monitoring 
student reading progress 
and differentiating 
instruction.  

4.14 Implement research-based 
practices in 
comprehension, oral 
language, phonological 
awareness, phonics, fluency 
and vocabulary to 
differentiate instruction for 
all students.  

Presentation of Power Point from: 
• FLaRE: Foundations Facilitator’s Guide Section

3: Research Based Instructional Practices pp.
S3: 2-57 and S3 86-88

• FLaRE: Foundations Facilitator’s Guide Section
4: Assessment pp. S4-2-S4-37:

Activities & Formative Assessment: 
• KWL: Review & discuss PA, phonics, fluency,

vocabulary instruction and assessments
• Participants will present research-based

strategies for the PA, phonics, fluency &
vocabulary group activities

• Review B.E.S.T. standards for ELA spiraled
standards in vertical progression.

• Sample scenarios- determine an appropriate

4.13 Monitor student progress 
and use data to 
differentiate instruction for 
all students.  

https://wida.wisc.edu/sites/default/files/resource/2012-ELD-Standards-International-Edition.pdf
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
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Foundations Handouts 

Article: Action research 
step-by-step: A tool for 
educators to change 
their worlds., 
Brighton, C.M. & 
Moon, T.R.   

4.9 
Video: UDL at a 
Glance 

Chapter 4: The 
Learning Environment 
in a Differentiated 
Classroom Tomlinson 

4.15, 4.16 

Chapter 3 Effective 
Comprehension 
Instruction: Teaching, 
Tone, and Assessment 
Strategies that Work 

starting point for instruction. 
• Evidence of implementation will be

demonstrated through portfolio.

Preparing for action research case-studies 
• FLaRE: Foundations Facilitator’s Guide Section

5: Action Research
• Participants will read, review and discuss

Brighton article as a group
• Review Action Research/Case Study forms and

past exemplars

Case studies must include: 

 at least one ELL student
 at least one student with IEP

or 504 accommodations 

• Phonological Awareness and
Phonics - Are my phonemic
awareness, phonics, or more
advanced decoding lessons
matched to student needs?

• Fluency - How will ongoing
fluency measurement and
intervention affect a
student’s reading fluency?

• Oral Language and
Vocabulary - How will
explicit oral language and
vocabulary instruction affect
a student’s progress?  Lesson
Analysis and Differentiated
Support Planning

• Comprehension - How will
explicit comprehension
instruction affect a student’s
progress?  How can
incorporating writing
support comprehension?
Lesson Analysis and
Differentiated Support
Planning

These assessment tasks will also 
showcase evidence of instruction 

4.9 Plan for instruction that 
utilizes increasingly 
complex print and digital 
text, embeds assessment, 
includes scaffolding, and 
provides re-teaching when 
necessary for individuals 
and small groups.  

Presentation: 
• Video, UDL at a Glance
• BPS AT presentation, Supporting All Learners,

Technology Tools for Remote Learning 

Activities & Formative Assessment: 
• Read Chapter 4, Tomlinson
• Take notes using a flexible format- make

notations about which supports may be useful 
in your action research

• Evidence of planning will be included in the
portfolio.

Presentation of Power Point: 
Developing a CIS Lesson PowerPoint. 

Activities & Formative Assessment: 
• Read Ch. 3 Strategies that Work
• Review- Top 10 tips for teachers in helping

their students encounter and comprehend
complex text (handout)

• Participants will complete a Close Reading
Lesson (provided)

4.15 Implement research-based 
instructional practices for 
developing students’ higher 
order thinking.  

4.16 Implement research-based 
instructional practices for 
developing students’ ability 
to read critically.  

https://docplayer.net/24591576-Action-research-step-by-step-a-tool-for-educators-to-change-their-worlds-catherine-m-brighton-and-tonya-r-moon.html
https://docplayer.net/24591576-Action-research-step-by-step-a-tool-for-educators-to-change-their-worlds-catherine-m-brighton-and-tonya-r-moon.html
https://docplayer.net/24591576-Action-research-step-by-step-a-tool-for-educators-to-change-their-worlds-catherine-m-brighton-and-tonya-r-moon.html
https://docplayer.net/24591576-Action-research-step-by-step-a-tool-for-educators-to-change-their-worlds-catherine-m-brighton-and-tonya-r-moon.html
https://docplayer.net/24591576-Action-research-step-by-step-a-tool-for-educators-to-change-their-worlds-catherine-m-brighton-and-tonya-r-moon.html
https://docplayer.net/24591576-Action-research-step-by-step-a-tool-for-educators-to-change-their-worlds-catherine-m-brighton-and-tonya-r-moon.html
http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XrTCSmhKg2x
http://www.cast.org/our-work/about-udl.html?utm_source=udlguidelines&utm_medium=web&utm_campaign=none&utm_content=homepage#.XrTCSmhKg2x
https://tinyurl.com/slb59wk
https://tinyurl.com/slb59wk
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4.17 
Chapter 11:  
Summarizing and 
Synthesizing Infor- 
mation in Strategies 
That Work 

Center on Instruction: 
Synopsis of  “Writing 
Next: Effective 
Strategies to Improve 
Writing of 
Adolescents in 
Middle & High Schools”

4.1, 4.8, 
“Reading Supports for 
All,” by J. Fitzgerald 
and M.F. Graves 

"Working with English 
Language Learners: 
Strategies for 

• Review Comprehension Instructional
Sequence (CIS) Brochure

• Participate in CIS lesson- Expository Text-
Cecil Rhodes

• Debrief lessons
• Evidence of implementation will be

demonstrated when elements from these
lessons are incorporated into the portfolio

that is explicit, systematic, uses 
the guidelines for differentiation, 
and principles of multisensory 
instruction to match student 
need based upon learner profile 
and assessment data.   

The course facilitator will review 
and approve the case studies 
according to assessment task 
specific scoring guidelines and 
require revision(s) if necessary. 

4.17 Implement research-based 
instructional practices using 
writing to develop 
students’ comprehension of 
text.  

Activities & Formative Assessment: 
• Video: The Common Sense of Differentiation

   Section: Techniques for adjusting instruction: 
Writing - Length 15min 

• Participants will complete handout 12 while
watching video (from: The Common Sense of
Differentiation: Meeting Specific Learner
Needs in the Regular Classroom ASCD
Facilitators’ Guide- p. 99)

• Group discussion using collaborative
protocols

• Read Ch. 11- Strategies That Work;  and CI
Synopsis.  Take two-column notes while
reading.

• Select one strategy from pp. 181-202 to
model to the class (partners)

• Incorporate a tiered writing lesson into one
of the action research lessons.

4.1* Understand and apply 
knowledge of socio-
cultural, socio-political and 
psychological variables to 
differentiate reading 
instruction for all students. 
 

Activities & Formative Assessment:  

• Read and annotate articles – Reading
Supports for All and Working with ELL:…

• Create a graphic organizer that builds on
knowledge learned in this course- How do
socio-cultural, socio-political, psychological,
and linguistic variables guide differentiation?4.8 Select and use 

developmentally 

https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
http://www.ascd.org/publications/educational-leadership/dec04/vol62/num04/Reading-Supports-for-All.aspx
http://www.ascd.org/publications/educational-leadership/dec04/vol62/num04/Reading-Supports-for-All.aspx
http://www.ncela.gwu.edu/rcd/bibliography/BE020280/
http://www.ncela.gwu.edu/rcd/bibliography/BE020280/
http://www.ncela.gwu.edu/rcd/bibliography/BE020280/
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Elementary and Middle 
School Teachers." 
Office of Bilingual 
Education and  
Minority Languages 
Affairs 

4.2, 4.3 

Chapter 2- The Stages 
of Second Language 
Acquisition- Classroom 
Instruction that Works 
for English Language 
Learners, Hill, J. & 
Flynn, K. (BPS PL) 

Video: The Stages of 
Second Language 
Acquisition McREL 

4.10 

WIDA Can Do 
Descriptors 

appropriate materials that 
address sociocultural and 
linguistic differences.  

4.2 Understand the stages of 
English language 
acquisition for English 
language learners and 
differentiate reading 
instruction for students at 
different levels of English 
language proficiency.  

Presentation of Power Point from: 
Stages of Second Language Acquisition 

Activities & Formative Assessment:  
• Read and annotate Ch. 2 Classroom

Instruction that Works for English
Language Learners  or  View McREL video

• Jigsaw Groups will present the
characteristics of the five language
acquisition stages along with how to
differentiate reading instruction for each
level.

Activities & Formative Assessment:  
• View and take two-column notes on the

videos:
o Reading Rockets Video: Reading,

Writing, Research, Independent Practice.
(Primary Class)

o Reading Rockets Video: Connecting with
Social Studies Through Non-Fiction
(intermediate Class)

• In groups, use sample WIDA reports and the
WIDA Can Do Descriptors, Key Uses to
suggest appropriate differentiated lessons
for students.

• Knowledge gained should be reflected in
the portfolio.

4.3* Understand and apply 
current theories of second 
language acquisition to 
differentiate instruction for 
English language learners of 
diverse backgrounds and 
various levels of prior 
education.  

4.10 Differentiate reading 
instruction for English 
language learners with 
various levels of first 
language literacy.  

4.18 Implement appropriate and Activities & Formative Assessment:  

http://www.ncela.gwu.edu/rcd/bibliography/BE020280/
http://www.ncela.gwu.edu/rcd/bibliography/BE020280/
https://www.youtube.com/watch?v=vNDNNW6LgWM
https://www.youtube.com/watch?v=vNDNNW6LgWM
https://www.youtube.com/watch?v=vNDNNW6LgWM
https://wida.wisc.edu/teach/can-do/descriptors
https://wida.wisc.edu/teach/can-do/descriptors
https://www.youtube.com/watch?v=305zqwdp7r8
https://www.youtube.com/watch?v=305zqwdp7r8
https://www.youtube.com/watch?v=_fPoQEkyelg
https://www.youtube.com/watch?v=_fPoQEkyelg
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4.18, 4.19 
Chapter 10: How Do 
You Differentiate for 
Special Populations? 
Differentiating 
Instruction in Regular 
Classroom: How to 
Reach and Teach All 
Learners, Grades 3-12, 
Heacox, Diane. 

Florida’s Framework 
for  
Specially Designed 
Instruction for 
students with 
disabilities 

Florida’s 
Accommodations 
Manual to assist 
students with 
disabilities. 

allowable instructional 
accommodations as 
specified in the Individual 
Education Plan or 504 Plan 
when differentiating 
instruction for students 
with disabilities. 

• Read and annotate Chapter 10 (Heacox)
• Discuss using collaborative protocols
• In groups, use sample data for students

with and IEP working towards general ed
standards and students on ACCESS points.
Using Florida’s framework for Specially
Designed Instruction and Accommodations
Manual to suggest appropriate
differentiated lessons for students.

• Knowledge gained should be reflected in
the portfolio.

4.19 Modify assessment and 
instruction for students 
with significant cognitive 
disabilities while 
maintaining high 
expectations for 
achievement that reflect 
appropriate levels of access 
to general education 
instruction.  

Competency 5: Demonstration of Accomplishment
Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments and data analysis, to implement 
a comprehensive research-based reading plan of instruction for all students. Teachers will engage in the systematic problem-solving process. 
Course 
Number and 
Name of 
Course 

Required Course 
Reading (If there 
are no required 
readings, put N/A 
in the column.) 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at Indicator 
Level with Built-In Formative Assessment 

Summative Assessment 

CN: 1013038A 
Reading 
Competency 5-
Demonstration 

5.3 
https://blog.brookes
publishing.com/11-
ways-to-improve-
your-students-oral-

5.3 Demonstrate research-
based instructional 
practices for developing 
oral/aural language 
development.  

Activities & Formative Assessment: 

a. Choose a strategy from one of the oral
language blogs to implement in your

Summative – Demonstration of 
Accomplishment 

Throughout this course 

http://www.florida-rti.org/_docs/Specially%20Designed%20Instruction%20FINAL%20August%2015%202013.docx
http://www.florida-rti.org/_docs/Specially%20Designed%20Instruction%20FINAL%20August%2015%202013.docx
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.florida-rti.org/_docs/Specially%20Designed%20Instruction%20FINAL%20August%2015%202013.docx
http://www.florida-rti.org/_docs/Specially%20Designed%20Instruction%20FINAL%20August%2015%202013.docx
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
https://blog.brookespublishing.com/11-ways-to-improve-your-students-oral-language-skills/
https://blog.brookespublishing.com/11-ways-to-improve-your-students-oral-language-skills/
https://blog.brookespublishing.com/11-ways-to-improve-your-students-oral-language-skills/
https://blog.brookespublishing.com/11-ways-to-improve-your-students-oral-language-skills/
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of Accomplish-
ment 

language-skills/ 

https://learn.teachin
gchannel.com/blog/2
014/10/29/strategies
-for-developing-oral-
language-ousd 

5.1 
Chapter 2: 
Assessment & 
Instruction that 
Builds 
Comprehension 
Habits in Building 
Reading 
Comprehension 
Habits in Grades 6-
12: A Toolkit of 
Classroom Activities, 
Second Edition 2nd 
Revised ed. Edition, 
Zwiers, J. 

5.4, 5.5 
Resource-University 
of Michigan-Dyslexia: 
Phonological 

classroom.  
b. Write a short reflection.
c. Share results with other participants.

Activities & Formative Assessment: 

a. Chapter 2 – Written Reflection
b. Tovani Handout- Three Options for

Grading Review/Discuss 
c. In Class-Review of Case 5-sample profile

Review/ Discussion/Quiz
d. Review student iReady (K-6) or Reading

Plus Benchmark (7-12) profile

Activities & Formative Assessment: 

a. Tovani Video # 3- Engaging Students
b. Class Modeling (facilitator)
c. Lesson Plan Hooks/ Entrance Activities
(examples & practice)

participants will create a 
Competency 5 Portfolio that 
demonstrates their use of 
evidence-based instructional 
practices to meaningfully and 
responsively provide reading 
instruction for students, in each 
of the components of reading 
(phonological awareness, 
phonics, oral language, fluency, 
vocabulary, and 
comprehension). Through the 
case studies and created 
lessons, participates will 
demonstrate competency in all 
indicators for Competency 5. 

1) Participants will complete
case studies on two students
in which the following will be
identified: 

• Reasons for choosing each
subject

• Data analyzed

5.1 Use assessment and data 
analysis to monitor student 
progress and guide 
instruction over time to 
ensure an increase in 
student learning.  

5.14 Use a variety of 
instructional practices to 
motivate and engage 
students in reading.  

5.4 Demonstrate research-
based instructional 
practices for developing 
students’ phonological 
awareness.  

Activities & Formative Assessment: 

• Review Phonological Awareness,
Phonemic Awareness, and Phonics

https://blog.brookespublishing.com/11-ways-to-improve-your-students-oral-language-skills/
https://learn.teachingchannel.com/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://learn.teachingchannel.com/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://learn.teachingchannel.com/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://learn.teachingchannel.com/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://learn.teachingchannel.com/blog/2014/10/29/strategies-for-developing-oral-language-ousd
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/phonological-awareness
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/phonological-awareness
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Awareness 
 
 
Article: “Six Syllable 
Types- A Strategy for 
Reading Multisyllabic 
Words”-Knight-
McKenna 
 
 
 
 
 
 
 
 
 
 
 
5.8 
Chapter 8: 
Monitoring One’s 
Own Comprehension, 
Zwiers, J. 
 
 
 
 
 
 

5.5 Demonstrate research-
based instructional 
practices for developing 
phonics skills and word 
recognition.  

(KWL & UM dyslexia resource) 
• Read and annotate Knight-McKenna 

article 
• Group Activity-Six Syllable Types Lesson  
• Word Sort 
• FCRR Student Centered Activities- 

Scavenger Hunt  (PA & Phonics) 
 

• Student’s strengths in 
reading 

• Student’s weaknesses in 
reading 

• Instructional Plan to 
address each student’s 
needs: 
a. Brief description of 

instructional practice-
include progress monitoring 
plan 

b. Reason for choosing 
instructional practice/plan- 
include research-base for 
your choices (narrative) 

c. Reflection on 
effectiveness of instructional 
plan: 
 Summarize, analyze and 

explain the student’s 
growth.  

 What impact did the 
teaching strategies used 
have on his/her 
performance 

 What worked? What 
didn’t work? What would 
you do differently next 

5.6 Demonstrate research-
based instructional 
practices for developing 
reading fluency and reading 
endurance.  
 
 
 
 
 

Activities & Formative Assessment: 
 
a. Fluency Checks & Cloze Reading Activity-

observe and practice 
b. Review B.E.S.T ELA standards Appendix 

E- Fluency norms and rubrics 
c. FCRR Student Centered Activities- 

Scavenger Hunt (Fluency) 
 
Activities & Formative Assessment: 
 
a. Tovani Video # 4 Making Thinking Visible  
b. Chapter 8- Written Reflection  
c. Tovani handout- Inner Voice 
d. Handout- Good Readers Monitor Their 

Own Thinking 
e. Participants share examples of how self-

monitoring is supported in their 
classroom 

 

5.8 Demonstrate research-
based instructional 
practices to facilitate 
students’ monitoring and 
self-correcting in reading. 
 

https://www.researchgate.net/publication/28799762_Syllable_Types_A_Strategy_for_Reading_Multisyllabic_Words/link/5c3ba315458515a4c72477e3/download
https://www.researchgate.net/publication/28799762_Syllable_Types_A_Strategy_for_Reading_Multisyllabic_Words/link/5c3ba315458515a4c72477e3/download
https://www.researchgate.net/publication/28799762_Syllable_Types_A_Strategy_for_Reading_Multisyllabic_Words/link/5c3ba315458515a4c72477e3/download
https://www.researchgate.net/publication/28799762_Syllable_Types_A_Strategy_for_Reading_Multisyllabic_Words/link/5c3ba315458515a4c72477e3/download
http://www.fcrr.org/curriculum/SCAindex.shtm
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
http://www.fcrr.org/curriculum/SCAindex.shtm
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5.7 
Chapter 7: 
Understanding and 
Remembering Word 
Meanings, Zwiers 

Article: Aspects of 
Text Complexity 
Vocabulary Research 
Base, Liben, D. 

5.2, 5.9, 5.10 

Chapter 6 
Generating and 
Answering 
Questions, Zwiers, J. 

5.11, 5.13 

Chapter 9 Connecting 
to Background 

5.7 Demonstrate research-
based instructional 
practices for developing 
both academic and domain 
specific vocabulary.  

Activities & Formative Assessment: 

a. Vocabulary Jigsaw Activity with article-
Aspects of Text Complexity Vocabulary
Research Base

b. Chapter 7- Written Reflection
c. Multisensory vocabulary strategy

exchange- (participants)

time? 

2) Develop, implement and
reflect on five lessons
phonological awareness,
phonics, fluency, vocabulary,
and comprehension), that
incorporate oral language
development and writing
strategies into at least two
lessons each.

• Lessons will include
evidence of instruction
that is explicit,
systematic, uses the
guidelines for
differentiation, and
principles of multi-
sensory instruction.

• Lessons will either be
observed live by a
literacy coach or via
video recording by
facilitator.  A standard
rubric will be used for
feedback.

• Reflections will be

5.2 Demonstrate research-
based instructional 
practices for facilitating 
reading comprehension.  

Activities & Formative Assessment: 

a. Tovani Video # 2: Beyond the Game of
School

b. Tovani handout- Comprehension
Constructors

c. Review Comprehension Instructional
Sequence

d. Observe a comprehension lesson,
complete reflection form

c. Written Reflection-Chapter 6

Activities & Formative Assessment: 

a. Written Reflection- Chapter 9
b. Review A Beginner’s Guide to Text

Complexity; discuss rubric examples
c. Review of B.E.S.T. ELA standards-

5.9 Demonstrate research-
based comprehension 
instructional practices for 
developing students’ higher 
order thinking to enhance 
comprehension.  

5.10 Demonstrate research-
based instructional 
practices for developing 
students’ ability to read 
critically.  

5.11 Demonstrate 
differentiation of 
instruction for all students 
utilizing increasingly 
complex print and digital 
text.  

https://www.quia.com/files/quia/users/esol9817/AA/Academic_Vocabulary_
https://www.quia.com/files/quia/users/esol9817/AA/Academic_Vocabulary_
https://www.quia.com/files/quia/users/esol9817/AA/Academic_Vocabulary_
https://www.quia.com/files/quia/users/esol9817/AA/Academic_Vocabulary_
http://www.fldoe.org/core/fileparse.php/18736/urlt/ELAStandards.PDF
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Knowledge, Zwiers, J. 
 
Resource: 
 A Beginner’s Guide 
to Text Complexity- 
 
Resource:  
Literacy Rich 
Environments  
 
 
 
 
 
5.15 
Chapter 1: A Crash 
Course in Reading 
Comprehension, 
Zwiers, J. 
 
 
 
 
 
 
 
 
 
5.12 
Article: 
“Understanding the 
Cultural-Linguistic 
Divide in American 
Classrooms” 
 

5.13 Create an information 
intensive environment that 
includes print and digital 
text.  

sample text list and Appendix B-text 
complexity 

d. Review resource-Literacy Rich 
Environments 

e. Participants create & share a virtual 
classroom tour of their classroom to 
highlight their literacy-rich 
environment.   

f. Reflect on other participant’s videos 
 
 
 
 
 

written for each lesson. 

 
3) Personal reflection of the 

Practicum 
• Describe what you learned 

from this experience 
• What new insights have 

you gained as a teacher? 
• How did/will your practice 

change? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5.15 Demonstrate intentional, 
explicit, systematic writing 
instruction as it relates to 
the ability to read written 
language.  

Activities & Formative Assessment: 
 
a. THIEVES Handout (writing strategy) 
b. Analyze student writing samples 
(participant provided) 
c. Entrance/ Exit Slips Exchange 
d. Group Brain Ideas: Quickwrites 
e. Written Reflection-Chapter 1 
 
 
 
 
 

5.12* 
 

Demonstrate skill in 
assessment and instruction 
with English language 
learners from diverse 
backgrounds and at varying 
English proficiency levels. 
 

Activities & Formative Assessment: 
 
a. Discuss professional reading 

“Understanding the Cultural-Linguistic 
Divide in American Classrooms” 

b. Group Activity- Review and discuss WIDA 
and other progress monitoring data from 

https://www.generationready.com/a-beginners-guide-to-text-complexity/
https://www.generationready.com/a-beginners-guide-to-text-complexity/
https://www.readingrockets.org/article/literacy-rich-environments
https://www.readingrockets.org/article/literacy-rich-environments
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1064&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1064&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1064&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1064&context=reading_horizons
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English Language Learner 
c. Group Activity- English Language Learner

Scenarios
d. Vocabulary Activity – Word Maps

Zweirs Book- Chapter 1 pages 8-9
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D. Instructors

Instructors and Practicum Supervisors must be state certified in reading or reading endorsed by 
the Florida Department of Education.  Instructors are selected based on the following criteria: 
successful experiences in reading instruction, strong knowledge of reading research and 
instructional decision making as it pertains to teaching reading, and effective teacher 
training/presentation skills. Instructors will need a minimum of three years of successful 
experience as a Literacy Coach or a comparable reading/leadership position.  

V. Completion Requirements

A. Program Completion

1. Instructor’s verification of participants’ successful demonstration of all applicable
competencies, performance indicators, and assessment products within that component of
the approved add-on program;

2. Instructor’s verification of successful demonstration of all applicable competencies
within the component of another district approved add-on program or professional
development institution in Florida with a state approved matrix, where reasonable
equivalency between the components can be established through a review of the
approved program; or

3. Successful completion, with a grade of “C” or better, of a college or university course
documented by official transcript, where reasonable equivalence can be established
between the component and the course through a review of the course catalog description
and course materials;

4. Program completion will be verified by the Office of Professional Learning and
Development through the ProGOE² electronic in-service management system upon
submission of the appropriate materials.

B. Competency Demonstration

1. Each individual competency will be evaluated within the specific component as described
in the course design evaluation criteria.

2. Using appropriate research-based instructional strategies, participants will demonstrate
all program competencies as a requirement of program completion.

3. The evaluation of mastery at or above an 80% level will be determined by direct
observation according to a checklist of performance indicators and the submission of a
clinical portfolio or action research project.

4. Upon completion of all five components or the college course equivalent, participants
will submit an in-service record showing successful completion of all five components of
the program to the Office of Professional Development for final approval and program
verification.
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C. Competency Verification

Verification of competences other than through the procedures stated above is not an option for 
this add-on reading endorsement program. 

VI. Program Evaluation

The Reading Endorsement Program has greatly increased our teachers’ access to reading 
instruction that is research-based, authentic, and meaningful.  The program is essential to 
ensuring that teachers acquire the appropriate skills and competencies to identify reading 
problems very early and provide required interventions and assistance to improve reading for all 
students.  The district has 86 teachers that have earned the K-12 Reading certification through a 
college program with 645 teachers earning the reading endorsement through our in-service “add-
on” program.  Currently, 8% of our instructional staff at the secondary level is endorsed to teach 
reading, with 18% of the elementary teachers reading endorsed.  The district’s elementary 
teachers have completed the Reading Endorsement Program by choice without certification rules 
or mandates by the state.  The districts Reading Endorsement Program has proven to be a cost 
effective way for the district to deliver highly effective reading strategy courses to teachers who 
cannot afford or desire to pursue a master’s degree in reading. 

Because the add-on Reading Endorsement Program has become an integral part of district efforts 
to continually improve K-12 reading instruction, it is critical that this program is regularly 
reviewed for efficiency, effectiveness and impact.   Thirty-nine courses were provided to district 
teachers from July 1, 2014 to December 30, 2018 with 622 participants completing coursework.  
The program is supported by district funds and is meeting the needs of the district and 
participants.      

Program evaluation standards in this program require that at least 85% of program participants 
demonstrate increased knowledge and skills as evidence by a passing score in the component. 
All of the 39 courses surpassed the standard for participants’ successful completion of the 
courses. Participants evaluate the usefulness and relevance of the coursework, participant 
engagement, and student impact with online anonymous responses for all 39 courses.   The 
evaluations provide formative and summative data to ensure that instructors and program 
planners are upholding the continuous improvement process. The Professional Learning 
Domains consisting of Needs Assessment and Planning, Learning, Implementing, and Evaluation 
are the guidelines for the Reading Endorsement Program training components.  All five courses 
are reviewed to ensure compliance with reading standards. 

Participants are required to complete an online evaluation survey to post the in-service credits 
onto the ProGOE² (electronic in-service management system) transcript.  Eight statements are 
rated from 1 to 5, a 5 being the most favorable response of “strongly agree” to strongly 
disagree.” Taken together, the formative data sets provide a summative five-year evaluation of 
the courses with data providing convincing evidence that the components, overall, meet the 
needs of the participants.  For program evaluation purposes, statements 1, 2, 3, 8 and 9 were 
selected for data review.  Percentages for each course display the percentage of participants that 
strongly agree or agree to the survey statement. 
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Reading Required (anonymous) Survey Statements 
1. I learned something useful in this course.
2. I can implement the knowledge and skills in my classroom or job.
3. Students or customers will benefit from my use of this knowledge or skills.
4. The learning environment allowed me to be engaged in the activity.
5. Time in the course was sufficient to allow learning and practicing new concepts.
6. The atmosphere was conducive to collegial professional exchange.
7. I would recommend this course to colleagues.
8. Overall, I was satisfied with the course.
9. Additional comments

Survey Statement 1:  I learned something useful in this course. 

Competency 1 Competency 2 Competency 3 Competency 4 Competency 5 
93 % 81 % 96 % 86 % 93 % 

Competencies 1, 3 and 5 have the highest percentage of participants noting usefulness or course 
content. Comments for the three courses by participants included the use of situational 
assignments, hands-on assignments, relevant and useful coursework, and collaborative learning 
experiences.  The Competency 2 course scored lower than the other four courses in the program.  
Competency 2 is a required reading course for the Professional Development Certification 
Program (PDCP) participants as required by 6A-5.066 F.A.C, Approval of Teacher Preparation 
Programs.  While the course emphasizes research-based instructional strategies that can be used 
across all content areas, some PDCP participants at the secondary level are skeptical that “all 
teachers are teachers of reading.”  While many secondary teachers responded that the 
Competency 2 course recognized the usefulness of teaching reading across the content area, not 
all believe that a reading course should be required for the PDCP.  As a result, fewer participants 
see the usefulness of the Competency 2 or any reading course focused on research-based reading 
strategies. 

Survey Statement 2:  I can implement the knowledge and skills in my classroom or job. 

Competency 1 Competency 2 Competency 3 Competency 4 Competency 5 
88 % 81 % 95 % 86 % 92 % 

While the vast majority of participants noted that they can implement the knowledge and skills in 
their classroom, some participants commented that the Competency 1 course is better suited for 
elementary teachers because of the fundamental skills (comprehension, oral language, 
phonological awareness, phonics, and fluency) emphasized in the course.  As part of our 
formative data review over the last five years, we have employed both an elementary and 
secondary teacher to co-teach the Competency 1 course.  The co-teaching model ensures that 
middle and high school experiences and backgrounds are infused into the Competency 1 course 
lessons.  The Competency 3, Competency 4, and Competency 5 course participants noted that 
the smaller class sizes allow more time allotted to real life case studies and examples resulting in 
the application of teaching practices learned to their individual classrooms.    
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Survey Statement 3:  Students or customers will benefit from my use of this knowledge or 
skills. 

Competency 1 Competency 2 Competency 3 Competency 4 Competency 5 
86 % 81 % 96 % 86 % 93 % 

Participants commented on the instructional skills they learned during their coursework.  Support 
was focused on reading concerns in the participants’ classrooms thus leading to useful and 
focused feedback on real-world reading difficulties and struggles. Participants were pleased with 
the support throughout their Action Research Project.  Break-out or smaller class groups were 
noted by participants as the favored method to receive differentiated support from their 
instructors.  More importantly, participants noted the instructors’ consistent demonstration and 
modeling of best practices for ELA instruction.  Competency 2 participants complimented the 
creation of a Literacy Strategies Notebook as a required component of the course which also 
meets an evidence based example for their PDCP Portfolio.  All participants create the notebook 
for use in their classroom of research-based practices under the guidance of the instructor. 

Survey Statement 8:  Overall, I was satisfied with the course. 

Competency 1 Competency 2 Competency 3 Competency 4 Competency 5 
86 % 81 % 96 % 86 % 93 % 

Overall, the district provides a very successful program as reported by course participants.  
Across the program courses, data patterns and comments were recorded by our participants.  
Participants noted throughout all five courses their pleasure over the experience and knowledge 
of the reading instructors.  All of the district instructors are certified or endorsed in reading and 
experienced teachers of reading serving as literacy coaches or holding a commensurate 
leadership position in reading.  The instructors model research-based instructional strategies and 
continue to bring current classroom issues and case studies into the program.  The course 
requirements are conducive to teaching research based strategies through relevant, real-world 
experiences.  Participants remarked that the courses that they were enrolled in required 
continuous demonstrations of competence and were equivalent to graduate level courses. 

As a result of the end of semester review of formative data coupled with the summative data, two 
modifications have been made to our Competency 1 & 2 courses. Our office is working closely 
with the Professional Development Certification Program (PDCP) coordinator to produce both 
an information flyer and presentation to be shared with new PDCP participants.  The flyer and 
presentation shares the reading strategies requirement for PDCP participants by Florida statute 
and also explains the evidence that “all teachers are teachers of reading.”  Content area teachers 
required to take Competency 1 & 2 as part of their PDCP will have a better understanding of 
how the increased use of research-based reading instructional strategies will increase all 
students’ mastery of the content.  In addition, a more detailed course syllabus with a rubric is 
under development to be used during the course.  The syllabus will help participants make the 
connection between research-based reading strategies and increased student achievement.  Also, 
an additional instructional strand has been added to the Competency 2 course.  The instructional 
strand concentrates on the use of research-based instructional strategies for neurodiverse students 
with learning differences, print disabilities, and/or dyslexia. Our office is also working with our 
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PDCP program coordinator on the expansion of offerings for those teachers requiring reading 
competencies 1-4. 

VII. Management

A. Candidate Application and Admission

The Certification and Professional Development Services Coordinator directly reports to the 
Director of Professional Learning and Development.  The Add-on Certification Coordinator will 
be responsible for application and verification of completion of the Add-on Reading 
Endorsement Program. 

Add-On Program candidates register for Reading Endorsement Program courses through the 
district’s electronic in-service management system.  The registration files a participant’s intent to 
participate in the Reading Endorsement Add-On Program.  

Participants must be currently employed by the School District.  In order to be admitted, an 
individual must hold a valid temporary or professional certificate based on a Bachelor’s degree 
or higher with certification in an academic, degreed vocational, administrative or specialty class 
coverage.  Candidates with temporary certificates must show proof of eligibility for a 
Professional Certificate prior to the district’s verification of completion of the program. 

B. Advisement
Program candidates will be advised by the Office of Certification and the Coordinator for
Certification and Professional Development Services in the Office of Professional Learning and
Development on the following:

• Requirements for continued employment in an out-of-field status;
• Requirements of adding the Reading Endorsement to the existing certificate;
• Availability of university or college courses to meet certification requirements;
• Benefits and constraints of add-on programs vs. university or college course work; and
• The requirement that, for individuals holding a temporary certificate, valid Florida

Professional Educator’s Certificate must be obtained prior to completion of the program.

The Office of Professional Development will provide ongoing advisement on a plan of study, 
course offerings, endorsement requirements and progress toward program completion. In 
addition, the district’s most current information regarding the Reading Endorsement Program can 
be located on the district web site at:  https://fl02201431.schoolwires.net/Page/8001   

C. Attendance Requirements

Component instruction will take place for indicated hours at convenient sites after school hours 
during the school year and throughout summers.  Attendance at all sessions is mandatory. 
Reading Endorsement candidates must participate in each in-service component for the 
appropriate time requirement to receive the total in-service credit awarded by the component.  In 
case of serious illness or extreme emergency, the instructor will work with the student to ensure 
that required class hours are satisfied. 

https://fl02201431.schoolwires.net/Page/8001
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D. Transfer and Utilization of Credit

Equivalent or higher level college credit from an accredited institution of higher education may 
be used to satisfy component requirements.  College courses approved by the state and aligned 
with a complete competency can be converted to in-service points.  An official college transcript 
must be provided by the applicant to the Office of Professional Learning and Development. 

In-service credit earned in other school districts may be applied to the reading endorsement 
program provided that the component completion was earned as part of an approved Add-on 
Reading Endorsement Program.  No partial component will be transferred from another district 
to Brevard County. 

Brevard County has chosen to also accept course certificates from NEFEC, BEACON Educator, 
and The Schultz Institute, predicated on their continued state approved matrix, for any of the 5 
required competencies.  Brevard County Schools will allow teachers to take courses through 
PDA (BEESS) for the Competency 4: Foundations and Applications of Differentiated 
Instruction.  All matrices are attached in Appendix A.  Brevard County School is working in 
partnership with University of Florida, to allow teachers to complete their Reading Endorsement 
Add on courses through the University of Florida Lastinger Center Literacy Matrix.  Teachers 
must complete the program in its entirety.  Teachers completing this program will be assisted by 
the University of Florida in applying for their reading endorsement, we will not convert points 
into our current add on program.   

E. Certification of Completion
Upon successful completion the Reading Endorsement Program, program completion will be
verified through ProGOE² (in-service management system) and the Office of Professional
Learning and Development. Applicants will complete the application to add the Reading
Endorsement onto the professional teaching certificate.  The Office of Certification will submit
the CT-115 for Completion of an Approved Add-On Program and submit the verification to the
Florida Department of Education (FDOE). Once the application is submitted electronically on
the FDOE web site, the district’s Office of Certification will electronically verify program
completion/in-service credits to the FDOE for processing.

VIII. School Board Approval

The Brevard County School Board has reviewed and approved this program as indicated in the 
School Board Approval Form attached to this document. 

Date of initial approval:  February 24, 2004 
Date of current approval: June 16, 2020 
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Appendix A- Additional Matrices 

BEACON Educator  https://www.beaconeducator.com/docs/BeaconReadingMatrix.pdf  

NEFEC http://www2.nefec.org/elearning/readingendorsement/  

PDA: Reading Competency 4: Foundation and Applications of Differentiated Instruction 

The Schultz Institute https://schultzcenter.org/reading/  

University of Florida https://lastinger.center.ufl.edu/literacy/literacy-matrix/  

https://www.beaconeducator.com/docs/BeaconReadingMatrix.pdf
http://www2.nefec.org/elearning/readingendorsement/
https://schultzcenter.org/reading/
https://lastinger.center.ufl.edu/literacy/literacy-matrix/
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BEACON 
Educator 



Reading Endorsement Matrix 1/29/2020 Page 1 of 45 ©2020 BeaconEducator.com

Florida Reading Endorsement Alignment Matrix

Beacon Educator

This matrix incorporates the requirements of HB 7069 for describing effective methods of identifying characteristics of conditions
such as dyslexia and integrating phonemic awareness; phonics, word study, and spelling; reading fluency, vocabulary, including
academic vocabulary; and text comprehension into an explicit, systematic, and sequential approach to reading instruction,
including multisensory intervention strategies.

Proficiency of the indicators for each competency is documented through formative and summative assessments. Formative assessments
occur at distinct points within each chapter and at the end of each chapter. Formative assessments within the chapter allow the learner to
reflect on content learned in a specific section and to confirm understanding prior to moving forward in the chapter. Within chapter
assessments are designed to measure understanding of critical content and are not application based. Within chapter assessments are not
evaluated. Formative assessments that occur at the end of a chapter are designed to measure proficiency of all indicators addressed within a
chapter and are evaluated. End of chapter formative assessments are often application based.

Learners build an electronic portfolio as they progress through the courses. The portfolio serves as the summative assessment and is
designed to measure mastery of each competency. The portfolio contains the final product from each end of chapter formative assessment, a
reflection of the learner’s implementation of course content, and a checklist documenting proficiency of each indicator addressed in each
competency.

Note: All indicators identified for each chapter are formatively assessed in the End of Chapter Formative Assessment unless otherwise
indicated.

Note: Full bibliography on file with Florida Department of Education
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Competency 1 
 

Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process 
resulting in students comprehending diverse text. Teachers will understand how writing, listening, and speaking support the 
teaching of reading, and how family involvement supports student achievement in reading. Teachers will understand that all 
students have instructional needs and apply the systematic problem solving process: use data to accurately identify a problem, 
analyze the problem to determine why it is occurring, design and implement instruction/interventions, and evaluate the 
effectiveness of instruction/interventions. Teachers will understand that the problem solving process is recursive and ongoing, 
utilized for effective instructional decision making.  
 
Competency 1: Foundations of Reading Instruction 
 
Teachers will develop substantive understanding of six components of reading as a process: comprehension, oral language, 
phonological awareness, phonics, fluency, and vocabulary.  
 
Course Number 
and Name 

Required Course 
Reading(s) 

Code Specific 
Indicator 

Curriculum Study Assignment 
at Indicator Level with Built-In 
Formative Assessment 

Summative Assessment 

2 013 050 
 
Reading 1: 
Foundations of 
Instruction 

Read Chapter One: 
The Reading Process 
 
In Chapter One 
 

 study and read 
text purpose 
chart for key 
concepts and 
examples. 

 read about 
information-
intensive 
environments. 

 access and 
print course 
glossary for 
using the 
course. 

1.A.6 Understand reading 
as a process of 
constructing 
meaning from a 
wide variety of print 
and digital texts 
and for a variety of 
purposes. 

Readings for Reading 1 are 
separated by indicator in Column 2. 
 
Within Chapter Formative 
Assessment 

 Reflect on why reading a 
novel for fun is different than 
reading a chapter is a biology 
textbook. 
 

End of Chapter Formative 
Assessment 
 
Using preselected texts, identify the 
text purpose, reading demands, and 
reflect on how the texts are read.  
 
Explain in writing why it is important to 
teach students that not all texts are 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
the process of constructing 
meaning from a wide variety of 
print and digital texts and for a 
variety of purposes.  
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Teaching Children to 
Read: An Evidence-
based Assessment of 
the Scientific Research 
Literature on Reading 
and Its Implications for 
Reading Instruction: 
Findings and 
Determinations of the 
National Reading Panel 
by Topic Areas 
https://www.nichd.nih.g
ov/publications/pubs/nr
p/findings 
 

read in the same way. 

 Read Chapter Two: 
Cognition and 
Comprehension 
 

 Read content 
about cognitive 
task levels; 
Bloom’s 
taxonomy; 
Webb’s Depth 
of Knowledge; 
obstacles for 
learning to 
read 
English/support
ive alternatives 
for ELLs 

 

1.A.5 
 
 
 
 
 
 
 
 
 
 
 
 
1.A.9 
 
 
 
 
 
 
 
1.B.5 
 

Identify cognitive 
targets (e.g., 
locate/recall; 
integrate/interpret; 
critique/evaluate) 
and the role of 
cognitive 
development in the 
construction of 
meaning of literary 
and informational 
texts.  
 
Understand how 
English language 
learners’ linguistic 
and cultural 
background will 
influence their 
comprehension. 
 
Recognize the 
importance of 
English language 
learners’ home 

Within Chapter Formative 
Assessment 
 
 

 Use Bloom’s Taxonomy and 
Webb’s DOK to identify the 
correct stage or level of a 
given task.  

 Identify the correct cognitive 
target with a given task. 

 Reflect on the reading needs 
of ELLs. 

 
End of Chapter Formative 
Assessment 
 
For each of a variety of classroom 
literary task scenarios, identify and 
record the cognitive targets and type 
of text each aligns with in the 
construction of meaning. Justify 
choices.  
 
 
 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
the role of cognitive 
development in constructing 
meaning of literary and 
informational texts, how ELLs 
linguistic and cultural 
background will influence their 
comprehension, and the 
importance of ELLs home 
languages for learning to read 
English. 
 
 
 
 

https://www.nichd.nih.gov/publications/pubs/nrp/findings
https://www.nichd.nih.gov/publications/pubs/nrp/findings
https://www.nichd.nih.gov/publications/pubs/nrp/findings
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languages, and 
their significance 
for learning to read 
English. 

Given a scenario of an ELL who has 
difficulty understanding course 
content, identify obstacles that 
influence comprehension. 

 Read Chapter Three: 
Language 
Development 
 

 Read content 
about the 
language 
system 
components 
(phonology, 
morphology, 
syntax, 
semantics, and 
pragmatics); 
syntactic 
function 
(clauses, 
phrases, word 
order. 
Punctuation, 
sentence 
length); 
academic 
language vs. 
social 
language; 
receptive and 
expressive 
language; oral 
language 
development; 
importance of 
writing; 
language/readi
ng connection; 
oral language 
instruction; 

1.A.1 
 
 
 
 
 
1.A.2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.B.1 
 
 
 
 
 
 
 
 
1.B.2 
 
 
 
 
 

Understand that 
building oral and 
written language 
facilitates 
comprehension. 
 
Understand the 
importance of 
learning syntax, 
semantics, 
pragmatics, 
vocabulary, and 
text structures 
required for 
comprehension of 
formal written 
language of school, 
often called 
“academic 
language.”  
 
 
Understand how 
the students’ 
development of 
phonology, syntax, 
semantics, and 
pragmatics relates 
to comprehending 
written language. 
 
Understand the 
differences 
between social and 
academic 
language. 
 

Within Chapter Formative 
Assessment 
 

 Recognize examples of 
expressive and receptive 
language 

 Reflect on the characteristics 
of each language component. 
 
 

End of Chapter Formative 
Assessment 
 
Multiple Choice Quiz 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
oral language in learning to 
read, the relationship between 
oral and written language, and 
differences between social and 
academic language. 
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need for 
differentiated 
instruction; 
informal and 
formal 
assessment.  

 
 

1.B.3 
 
 
 
 
1.B.4 
 
 
 
 
 
 
 
 
 
1.B.5 

Understand that 
writing enhances 
the development of 
oral language. 
 
Understand that the 
variation in 
students’ oral 
language exposure 
and development 
requires 
differentiated 
instruction.  
 
Understand the role 
of formal and 
informal oral 
language 
assessment to 
make instructional 
decisions to meet 
individual student 
needs.  

 Read Chapter Four: 
Phonological 
Awareness 
 
 

 Read content 
about oral 
language 
development; 
the 
language/readi
ng connection; 
the 
phonological 
awareness 
continuum; 
informal and 
formal 

1.C.1 
 
 
 
 
 
 
 
 
 
 
 
 
1.C.2 
 
 
 
 

Understand 
phonology as it 
relates to language 
development and 
reading 
achievement (e.g., 
phonological 
processing, 
phonemic 
awareness skills, 
phonemic analysis 
and synthesis). 
 
Recognize the 
phonological 
continuum 
beginning with 
sensitivity to large 

Within Chapter Formative 
Assessment 
 

 Recognize components of the 
phonological continuum. 

 Reflect on the importance of 
phonological awareness for 
ELLs  

 Reflect on the impact of 
dialect has on the reading 
process. 

 
End of Chapter Formative 
Assessment 
 
Using assessment data, recognize 
phonological awareness difficulties in 
ELL and identify challenges to reading 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
the role of phonological 
awareness in learning to read.  
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phonological 
awareness 
assessments; 
the early 
writing 
continuum; 
English 
phonemes; 
aspects of 
dialect; 
regional/social 
dialects.  

 
 

 
 
 
 
 
 
 
 
 
1.C.3 
 
 
 
 
 
 
 
1.C.4 
 
 
 
 
 
 
 
 
 
 
1.C.5 
 
 
 
 
 
 
 
 
 
 
 
1.C.6 

and concrete units 
of sound (i.e., 
words & syllables) 
and progressing to 
small and abstract 
units of sound 
(onset-rime and 
phonemes).  
 
Understand that 
writing, in 
conjunction with 
phonological 
awareness, 
enhances reading 
development. 
 
Distinguish both 
phonological and 
phonemic 
differences in 
language and their 
applications in 
written and oral 
discourse patterns 
(e.g., language and 
dialect differences). 
 
Understand how 
similarities and 
differences in 
sound production 
between English 
and other 
languages affect 
English language 
learners’ reading 
development in 
English. 
 
Understand the role 

achievement.  
 
Use the phonological awareness 
continuum to identify the correct level 
in which to begin instruction. 
 
Using the early writing continuum, 
identify the correct state of writing in 
which a student is performing and 
describe the correlation to 
phonological awareness development.  
 
Describe how differences in dialect 
effect student phonological awareness 
development.  
 
Describe challenges with sound 
production an ELL may encounter 
with phonological awareness 
development in English. 
 
After using formal & informal language 
assessment outcomes to accurately 
determine areas of need, the learner 
designs instructional phonological 
awareness activities to meet student 
needs.  
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of formal and 
informal 
phonological 
awareness 
assessment to 
make individual 
decisions about 
individual student 
needs.  

 Read Chapter Five: 
Phonics 
 
Read about phonics 
basic concepts & 
terminology; sequence 
of instruction; kinds of 
sounds (consonant, 
vowel, consonant 
blend, digraphs, vowel 
combination, r-
controlled vowel); 
phonics rules; 
alphabetic principle; 
spelling; mapping 
sounds to letters; 
blending; structural 
analysis; morphology; 
phonics instruction 
early & intermediate; 
informal and formal 
phonics assessments. 

1.D.1 
 
 
 
 
 
 
 
 
 
 
1.D.2 
 
 
 
 
 
 
 
1.D.3 
 
 
 
1.D.4 
 
 
 
 
 
1.D.5 

Understand that 
phonological units 
(words, syllables, 
onset-rimes, and 
phonemes) map 
onto orthographic 
units (words, rimes, 
letters) in 
alphabetic 
languages.  
 
Understand sound-
spelling patterns 
and phonics 
(grapheme-
phoneme 
correspondence 
rules). 
 
Understand 
structural analysis 
of words. 
 
Understand that 
both oral language 
and writing can be 
used to enhance 
phonics instruction.  
 
Understand the role 
of formal and 
informal phonics 

Within Chapter Formative 
Assessment 
 

 Identify characteristics of 
each phonological unit. 

 Reflect on the role of phonics 
in learning to read. 

 Recognize the elements of 
structural analysis.  
 

End of Chapter Formative 
Assessment 
 
Given sample assessment results for 
three different students, identify the 
type of phonics errors made by each 
student (word, syllables, onset-rime, 
phoneme-grapheme connection, 
structural analysis). 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understand the 
role of phonics in learning to 
read. 
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assessments to 
make instructional 
decisions to meet 
individual student 
needs.  

 Read Chapter Six: 
Fluency 
 

 Read content 
about the 
components of 
fluency; explicit 
instruction for 
fluency; 
instructional 
strategies; 
influences on 
fluent reading; 
fluency and 
comprehension
; fluency and 
writing; 
methods of 
measuring 
fluency 
(running 
records, 
diagnosing, 
calculating 
accuracy rate); 
appropriate 
text 
(levels/difficulty
); oral reading 
rate; silent 
reading rate. 

 

1.E.1 
 
 
 
 
 
 
 
 
 
1.E.2 
 
 
 
 
 
 
 
 
 
 
 
1.E.3 
 
 
 
 
 
 
1.E.4 
 
 
 
 
 
1.E.5 

Understand that the 
components of 
reading fluency are 
accuracy, 
expression, and 
rate, which impact 
reading endurance 
and 
comprehension. 
 
Understand that 
effective readers 
demonstrate 
flexibility by 
adjusting their 
reading rate to 
accommodate the 
kinds of text they 
are reading in order 
to facilitate 
comprehension.  
 
Understand the 
relationships 
among fluency, 
word recognition, 
and 
comprehension. 
 
Understand that 
both oral language 
and writing 
enhance fluency 
instruction. 
 
Understand the role 

Within Chapter Formative 
Assessment 

 Reflect on the specific reading 
difficulties of identified 
students. 

 Recognize the elements of 
fluency  

 
End of Chapter Formative 
Assessment 
 
Given a description of a student’s 
fluency skills, identify areas of 
concern and their effects on word 
recognition and comprehension. 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
the role of fluency in reading 
development. 
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of formal and 
informal fluency 
assessment to 
make instructional 
decisions to meet 
individual student  

 Read Chapter Seven: 
Vocabulary 
 

 Read content 
about the 
levels of word 
knowledge; 
expressive and 
receptive 
vocabulary; 
vocabulary and 
ELLs; tiered 
words; domain 
specific 
vocabulary; 
morphology 
(morphemes, 
inflectional and 
derivational 
morphemes, 
morphemic 
analysis); 
semantics; 
cognates/false 
cognates; 
types of 
figurative 
language; 
comprehending 
figurative 
language; 
fostering 
vocabulary 
development; 
writing to 

1.F.1 
 
 
 
 
 
 
 
 
 
 
 
 
1.F.2 
 
 
 
 
 
 
 
 
 
 
 
1.F.3 
 
 
 
 
 
 
 
 
 

Understand the 
goal of receptive 
and expressive 
vocabulary 
instruction is the 
application of a 
student’s 
understanding of 
word meanings to 
multiple oral and 
written contexts.  
 
 
Understand 
morphology as it 
relates to 
vocabulary 
development (e.g., 
morphemes, 
inflectional and 
derivational 
morphemes, 
morphemic 
analysis). 
 
Identify principles 
of semantics as 
they relate to 
vocabulary 
development (e.g., 
antonyms, 
synonyms, 
figurative language, 
etc.). 
 

Within Chapter Formative 
Assessment 
 

 Reflect on the impact 
vocabulary has on the reading 
process.  

 For a given text, select 
vocabulary words appropriate 
for direct instruction based on 
student needs.  

 Given specific vocabulary 
words, identify the 
morphemes within each word. 

 
End of Chapter Formative 
Assessment 
 
Explain how reading can improve 
expressive and receptive language 
including the connection between 
listening, speaking, reading, and 
writing. 
 
From academic text, choose words 
that be taught using morphemic 
analysis. Explain the instructional 
approach used to teach the selected 
words. 
 
For academic text, choose words that 
can be taught using semantics. 
Explain the instructional approach 
used to teach the selected words.  
 
Apply knowledge and understanding 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
the role of vocabulary in 
developing proficient readers. 
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increase word 
consciousness; 
establishing 
prior 
knowledge; 
formal and 
informal 
vocabulary 
assessments. 

 

1.F.4 
 
 
 
 
 
 
1.F.5 
 
 
 
 
 
1.F.6 

Understand the 
domain specific 
vocabulary 
demands of 
academic 
language. 
 
Understand that 
writing can be used 
to enhance 
vocabulary 
instruction. 
 
Understand the role 
of formal and 
informal vocabulary 
assessment to 
make instructional 
decisions to meet 
individual student 
needs.  

of the demands of domain specific 
vocabulary to select appropriate 
words for a vocabulary lesson. 
 
 
Explain how the listening, speaking, 
reading, and writing connection 
improves vocabulary. 
 
 
Given an excerpt of academic text, 
and with the intent of making 
appropriate instructional decisions, 
explain how student prior knowledge 
of vocabulary words will be 
determined for the purpose of 
choosing words to teach. 
 

 

 Read Chapter Eight: 
Comprehension Part 1 
 

 Read content 
about the 
integration of 
the reading 
components; 
impact on 
comprehension
; text 
(complexity, 
impact of word 
difficulty, 
sentence 
length, 
influential 
factors; model 
for measuring); 
genre; text 

1.A.3 
 
 
 
 
 
 
 
 
 
1.A.4 

Understand the 
impact of text upon 
reading 
comprehension 
(e.g., genre, 
readability, 
coherence, text 
structure, and text 
complexity). 
 
Understand how 
the interaction of 
reader 
characteristics, 
motivation, purpose 
of reading, and text 
elements impacts 
comprehension and 
student 
engagement. 

Within Chapter Formative 
Assessment 
 

 Reflect on the impact the text, 
reader, and activity have on 
comprehension.  

 
End of Chapter Formative 
Assessment 
 
Describe the impact of genre, text 
features, structure, complexity, reader 
characteristics, and 
motivation/engagement with a given 
text. 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
the impact of text upon reading 
comprehension including how 
the interaction of reader 
characteristics, motivation, 
purpose of reading, and text 
elements impact 
comprehension and student 
engagement.  
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structures; text 
features; 
reader and 
task 
component of 
text complexity; 
reader 
characteristics 
(knowledge 
and 
experiences, 
cognitive 
capabilities); 
motivation and 
engagement. 

  
Review the 
components of a text 
complexity analysis 
worksheet 

 Read Chapter Nine: 
Comprehension Part 2 
 

 Read content 
posed by 
academic 
vocabulary in 
domain specific 
text; 
challenges of 
domain specific 
texts; 
comprehension 
processes 
(making 
connections to 
prior 
knowledge, 
generating 
questions, 
creating visual 

1.A.4 
 
 
 
 
 
 
 
 
1.A.5 
 
 
 
 
 
 
 
1.A.7 
 
 
 

Understand the 
impact of oral 
language, writing, 
and an information 
intensive 
environment upon 
reading 
development. 
 
Understand the 
importance of 
comprehension 
monitoring and self-
correcting to 
increase reading 
proficiency.  
 
Understand the 
reading demands 
posed by domain 
specific texts. 

Within Chapter Formative 
Assessment 
 

 Reflect on the impact of oral 
language, writing, 
comprehension monitoring 
and self-correcting, and 
reading demands of text have 
on comprehension 
 

End of Chapter Formative 
Assessment 
 
Explain how oral language, writing, 
and an information intensive 
classroom impact reading 
comprehension. 
 
Given a domain specific passage, 
identify the reading demands and 
describe how comprehension 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
the impact of multiple variables 
(oral language, writing, 
comprehension monitoring, 
self-correcting, reading 
demands of domain specific 
texts, comprehension 
processes, and assessment) on 
reading development. 
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mental images, 
making 
inferences, 
determining 
importance, 
synthesizing, 
monitoring 
reading, and 
applying fix-up 
strategies; oral 
language and 
writing; the 
context 
(learning 
environment); 
using formal 
and informal 
assessments 

 

 
1.A.8 
 
 
 
 
 
 
 
 
 
 
 
 
1.A.10 
 
 
 
 
 
 
 
 
 

 
Understand that 
effective 
comprehension 
processes rely on 
well-developed 
language, strong 
inference making, 
background 
knowledge, 
comprehension 
monitoring and self-
correcting. 
 
Understand the role 
of formal and 
informal 
assessment of 
comprehension in 
making 
instructional 
decisions to meet 
individual student 
needs.  

processes can be used to monitor 
comprehension and self-correct for 
understanding. 
 
Using assessment data from a given 
scenario. Describe how the data can 
be used to make instructional 
decisions. 

 
 
 
 
 
 
 
 
 
 

 Read Chapter Ten: 
Barriers to Reading 
Development 
 

 Read content 
about social 
language/cogni
tive academic 
language and 
comparisons of 
the two; 
demands of 
cognitive 
academic 
language; 
BICS and 
CALP; 

1.G.1 
 
 
 
 
 
1.G.2 
 
 
 
 
 
 
1.G.3 
 
 
 

Identify language 
characteristics 
related to social 
and academic 
language. 
 
Identify phonemic, 
semantic, and 
syntactic variability 
between English 
and other 
languages. 
 
Understand the 
interdependence 
between each of 
the reading 

Within Chapter Formative 
Assessment 
 

 Recognize the characteristics 
of social and academic 
language. 

 Identify examples of phonetic, 
semantic, syntactic, and 
morphological variabilities. 

 Reflect on the effects of 
various barriers on the 
reading process.  

 
End of Chapter Formative 
Assessment 
 
Using information from a given 

The learner will build an 
electronic portfolio that includes 
final products from the end of 
chapter formative assessment 
to document understanding of 
language characteristics related 
to social and academic 
language, phonemic, semantic, 
and syntactic variability 
between English and other 
languages, the 
interdependence between the 
reading components, and the 
role of assessment in making 
instructional decisions to meet 
individual student needs.  
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language 
variability 
(phonetic, 
semantic, 
syntactic, 
morphological); 
cognates/false 
cognates; 
integration of 
reading 
components; 
barriers to 
reading 
development 
(ELLs, 
dyslexia, 
poverty, 
struggling 
adolescents); 
role of 
assessment in 
the reading 
process 

 
 
 
 
 
 
 
 
1.G.6 

components and 
their effect upon 
reading as a 
process for native 
speakers of English 
and English 
language learners. 
 
Understand the role 
of formal and 
informal reading 
assessment to 
make instructional 
decisions to meet 
individual student 
needs.  

scenario, respond to the following 
challenges an ELL may encounter. 
 

 Identify the type of language 
difficulties an ELL is 
experiencing. 

 Identify the types of variability 
errors that are causing 
difficulty for an ELL. 

 Consider the interdependence 
of the reading components 
and discuss their effect on an 
ELL. 

 Describe how formal and 
informal reading assessments 
can be used to make 
instructional decisions for a 
student.  
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Florida Reading Endorsement Alignment Matrix 
Competency 2 

Competency 2: Foundations of Research-Based Practices (and Evidence-Based Practices) 
Teachers will scaffold student learning by applying the principles of research and evidence-based reading instruction and 
integrating the six components of reading. Teachers will engage in the systematic problem solving process.  
 
 
Course 
Number and 
Name 

Required Course Reading(s) Code Specific Indicator Curriculum Study 
Assignment at Indicator 
Level with Built-In 
Formative Assessment 

Summative 
Assessment 

2 013 051 
 
Reading 2: 
Evidence-
Based 
Practices 

Chapter 1: Integrating and 
Scaffolding 
 
Chapter 1 introduces 
foundational information 
necessary for engaging with 
course content. 
 

 Definition of research-
based and evidence-
based practices 

 Reading components 
and the reading process 

 Definition of explicit, 
systematic, and 
sequential reading 
instruction 

 Definition of multisensory 
learning 

 
Multisensory Instruction: What 
You Need to Know 
https://www.understood.org/en/sc
hool-learning/partnering-with-
childs-school/instructional-
strategies/multisensory-
instruction-what-you-need-to-
know 

  Readings for Reading 2 are 
separated by indicator in 
Column 2. 
 
Within Chapter Formative 
Assessment 
 

 Identify characteristics 
of explicit, systematic, 
sequential instruction 
and multisensory 
activities. 

 
End of Chapter Formative 
Assessment 
 

 There is no end of 
chapter assessment. 

 

https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/multisensory-instruction-what-you-need-to-know
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/multisensory-instruction-what-you-need-to-know
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/multisensory-instruction-what-you-need-to-know
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/multisensory-instruction-what-you-need-to-know
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/multisensory-instruction-what-you-need-to-know
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/multisensory-instruction-what-you-need-to-know
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 Chapter 2: Comprehension - Pre-
Reading 
 

 Read chapter content 
about comprehension 
strategies; shifts in 
literacy teaching; stages 
of reading (before, 
during, after); text 
complexity; pre-
assessment; pre-reading 
strategies (connecting to 
prior knowledge, 
previewing, making 
predictions, 
understanding the 
purpose); selecting text; 
text structure; digital text 
features; student 
motivation; disciplinary 
literacy reading.  

 

2.A.3 
 
 
 
 
 
 
 
 
2.A.5 

Apply appropriate 
instructional practices 
determined by the 
student’s strengths 
and needs, text 
structure, and the 
reading demands of 
domain specific texts.  
 
Select narrative or 
informational print or 
digital texts that are 
appropriate to the 
comprehension 
instruction to be 
provided.  

Within Chapter Formative 
Assessment  
 

 Identify factors that 
should be considered 
when selecting text for 
a specific student(s). 

 Reflect on appropriate 
instructional practices 
based on student 
strengths and needs, 
text structure, and 
reading domains of a 
specific text. 

 
End of Chapter Formative 
Assessment  
 
Select a domain specific text 
based on relevant data 
regarding student strengths 
and needs, text structure, and 
reading demands of the text.  
 
 
Model a pre-reading strategy 
(activating prior knowledge, 
previewing and identifying text 
structure, making predictions, 
understanding the purpose of 
the text) using the selected 
text.  
 
Complete a written reflection 
about the instruction including 
 

 how the strategy 
supports 
comprehension of the 
selected text based on 
student strengths and 

The learner will build an 
electronic portfolio that 
includes  
the final products from 
the end of chapter 
formative assessment 
to document proficiency 
in providing evidence-
based comprehension 
instruction as well as a 
reflection of how the 
use of evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
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needs, text structure, 
and reading demands 
of the text. 

 how future modeling of 
the strategy could be 
strengthened to 
increase student 
understanding.  

 Chapter 3: Comprehension – 
During and Post Reading 
 

 Read chapter content 
about integrating reading 
components; levels of 
comprehension; during 
and after comprehension 
strategies; Bloom’s 
Taxonomy; scaffolding; 
gradual release of 
responsibility; modeling 
through think alouds and 
demonstration; 
monitoring and self-
correcting while reading 
complex text; reciprocal 
teaching; fix-up 
strategies; analyzing and 
synthesizing through 
text-coding and two 
column notes.  

 

2.A.1 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.A.8 
 
 
 
 
 
 
2.G.2 

Apply intentional, 
explicit, and 
systematic 
instructional practices 
for scaffolding 
development of higher 
order thinking, 
comprehension skills, 
comprehension 
monitoring and self-
correcting (e.g., 
reciprocal teaching, 
“think aloud,” etc.). 
 
Model a variety of 
strategic activities 
students can use to 
foster comprehension 
monitoring and self-
correcting. 
 
Identify instructional 
practices to develop 
metacognitive skills in 
reading (e.g., text 
coding such as 
INSERT, two column 
notes). 

Within Chapter Formative 
Assessment 
 

 Reflect on how the 
gradual release of 
responsibility model 
provides opportunities 
for scaffolding reading 
instruction. 

 Identify how the 
INSERT strategy can 
be used to assist 
students in 
comprehending a text.  

 Describe how the 
INSERT strategy uses 
multisensory methods 
to help students learn 
to annotate text. 

 
End of Chapter Formative 
Assessment 
 
Use the gradual release of 
responsibility model (modeling, 
guided practice, collaborative 
practice, independent practice) 
to provide intentional, explicit, 
and systematic instruction of 
two strategies, one during and 
one post-reading strategy, that 
focus on higher order thinking, 
comprehension skills, 

The learner will build an 
electronic portfolio that 
includes  
the final products from 
the end of chapter 
formative assessment 
to document proficiency 
in providing evidence-
based comprehension 
instruction as well as a 
reflection of how the 
use of evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
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comprehension monitoring and 
self-correcting, and developing 
metacognitive skills in reading. 
 
Complete a written reflection 
that explains how the 
instruction 

 promotes higher order 
thinking and 
comprehension 
monitoring and self-
correcting; 

 scaffolds development 
of metacognitive skills 
in reading. 

 Chapter 4: Comprehension – 
Beyond Strategies 
 
Read chapter content about 
collaborative conversations; 
structuring discussions; sentence 
frames; teacher conversational 
moves; writing to improve 
comprehension; reciprocal 
teaching; jigsaw; reading multiple 
texts; close reading; 
differentiated instruction; concept 
maps; language proficiency 
levels for ELLs; scaffolding 
discussions; assessing 
comprehension through 
diagnostic (before reading), 
formative (during reading), and 
summative assessments (after 
reading). 
 
 
IES Practice Guide: Improving 
Reading Comprehension in 
Kindergarten through 3rd Grade 
https://ies.ed.gov/ncee/wwc/Docs

2.A.2 
 
 
 
 
 
2.A.4 
 
 
 
 
 
 
 
 
2.A.6 
 
 
 
 
 
 
 
 
 
 

Use both oral 
language and writing 
experiences to 
enhance 
comprehension. 
 
Provide opportunities 
for student extended 
text discussion to 
enhance 
comprehension, 
promote motivation 
and student 
engagement. 
 
Provide 
comprehension 
instruction that 
supports students’ 
ability to read multiple 
print and digital texts 
and to synthesize 
information within, 
across, and beyond 
those texts.  
 

Within Chapter Formative 
Assessment 
 

 Reflect on the 
importance of 
designing structured 
discussions using 
appropriate scaffolds to 
meet students’ needs.  

 Identify conversational 
moves and questions a 
teacher can utilize 
during a class 
discussion.  

 Identify appropriate 
supports for an ELL 
during a close reading. 

 Identify multisensory 
activities within a 
lesson plan. 

 
 
End of Chapter Formative 
Assessment 
 
Design and implement a close 

The learner will build an 
electronic portfolio that 
includes  
the final products from 
the end of chapter 
formative assessment 
to document proficiency 
in providing evidence-
based comprehension 
instruction as well as a 
reflection of how the 
use of evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/readingcomp_pg_092810.pdf
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/PracticeGuide/readingcomp_pg_
092810.pdf 
 
IES Practice Guide: Improving 
Adolescent Literacy: Effective 
Classroom and Intervention 
Practices 
https://ies.ed.gov/ncee/wwc/Docs
/PracticeGuide/adlit_pg_082608.
pdf 
 

2.A.7 
 
 
 
 
 
 
 
 
2.A.9 

Scaffold discussion to 
facilitate the 
comprehension of text 
and higher order 
thinking skills for 
students with varying 
English proficiency 
levels.  
 
Recognize, describe, 
and incorporate 
appropriate 
comprehension 
assessments to guide 
instruction.  
 

reading lesson that utilizes at 
least two texts. The lesson 
must include activities that 
increase comprehension of the 
texts and provide differentiated 
instruction to meet ELLs needs 
including 
 

 text-dependent 
discussions; 

 a writing experience; 
 synthesizing 

information between 
texts; and 

 formative assessment 
that is used to guide 
instructional decisions 
during the lesson.  

 
Complete a written reflection 
about the lesson that  
 

 describes how text-
dependent discussion 
and a writing 
experience were used 
as part of a close 
reading activity to 
increase 
comprehension and 
promote motivation 
and student 
engagement; 

 describes the activity in 
which students 
synthesized 
information between 
the texts; 

 discusses how the 
activities were 
differentiated to meet 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/readingcomp_pg_092810.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/readingcomp_pg_092810.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/adlit_pg_082608.pdf
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ELLs’ needs; 
 describes how 

multisensory instruction 
was incorporated into 
the lesson; and 

 discusses the formative 
assessment that was 
used to guide 
instructional decisions 
during the close 
reading lesson.   

 
 Chapter 5: Oral Language 

Instruction 
 
Read chapter content about the 
oral language components 
(phonology, morphology, syntax, 
semantics, pragmatics); oral 
language development; 
connecting language, reading, 
and writing; language-rich 
environments; explicit, 
systematic, and multisensory 
instruction; Socratic questioning; 
language experience approach; 
enhancing oral language 
acquisition; working with ELLs; 
descriptors by age; evaluating 
language behaviors, structures, 
and speech sounds; measuring 
oral language 
 
 

2.B.1 
 
 
 
 
 
 
 
 
 
 
 
 
2.B.3 
 
 
 
 
 
 
 
 
 
2.B.4 
 
 
 
 
 

Apply intentional, 
explicit, and 
systematic 
instructional practices 
for scaffolding 
development of 
oral/aural language 
skills (e.g., language 
experience approach, 
Socratic questioning).  
 
 
 
Recognize and apply 
an English language 
learner’s home 
language proficiency 
as a foundation and 
strength to support the 
development of oral 
language in English. 
 
Use writing 
experiences to 
enhance oral 
language (e.g., 
interactive writing 
student to teacher 
sentence dictation). 

Within Chapter Formative 
Assessments 
 

 Identify examples of 
the oral language 
components 
(phonology, 
morphology, syntax, 
semantics, pragmatics) 
 

 
End of Chapter Formative 
Assessments 
 
Use the gradual release of 
responsibility model (modeling, 
guided practice, collaborative 
practice, independent practice) 
to provide intentional, explicit, 
and systematic instruction of an 
oral/aural language skills. The 
lesson should  
 

 support the needs of 
ELLs by using 
proficiency in their 
home language to 
develop oral language 
in English; 

The learner will 
continue to build an 
electronic portfolio that 
includes  
the final products from 
the end of chapter 
formative assessment 
to document proficiency 
in providing evidence-
based oral language 
reading instruction as 
well as a reflection of 
how the use of 
evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
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2.B.5 

 
 
Recognize, describe, 
and incorporate 
appropriate oral 
language 
assessments to guide 
instruction. 

 include a writing 
experience to enhance 
oral language; 

 utilize oral language 
assessments to guide 
instruction. 

 include multisensory 
activities.  

 
Complete a written reflection 
that includes a description of  
 

 the oral language 
instruction that was 
conducted; 

 how instruction 
supports ELLs by using 
proficiency in their 
home language to 
develop oral language 
in English; 

 the writing experience; 
 the multisensory 

activities; 
 how oral language 

assessments were 
used to guide 
instruction; 

 revisions to be 
implemented based on 
student response to 
instruction. 

 Chapter 6: Phonological 
Awareness Instruction 
 
Read chapter content about 
defining phonological awareness; 
definition of dyslexia; the brain 
and reading; structured literacy 
approach; using explicit, 
systematic, sequential approach 

2.C.1 
 
 
 
 
 
 
 
 

Apply intentional, 
explicit, systematic 
instructional practices 
to scaffold 
development of 
phonological 
awareness. (e.g., 
blending and 
segmenting syllables, 

Within Chapter Formative 
Assessment 

 Recommend methods 
for implementing 
explicit, systematic, 
and sequential 
instruction with 
multisensory strategies 

The learner will 
continue to build an 
electronic portfolio that 
includes  
the final products from 
the end of chapter 
formative assessment 
to document proficiency 
in providing evidence-
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with multisensory instruction; 
phonological awareness 
continuum; early writing; ELLs; 
types of assessments. 
 
 
Structured Literacy: An 
Introductory Guide (IDA) 
https://app.box.com/s/mvuvhel6q
aj8tghvu1nl75i0ndnlp0yz 
 

 
 
 
 
2.C.2 
 
 
 
 
 
 
 
2.C.3 
 
 
 
 
 
 
 
 
2.C.4 
 
 
 
 
 
 
 
 
 
 
 
2.C.5 

onset-rimes, and 
phonemes. 
 
Provide opportunities 
for students to use 
oral/aural language to 
enhance phonological 
awareness (e.g., 
rhyming and 
alliteration). 
 
Understand and apply 
knowledge of how 
variations in 
phonology across 
languages affect 
English language 
learners’ reading and 
writing development. 
 
Use writing 
experiences, in 
conjunction with 
phonological 
awareness instruction, 
to enhance reading 
achievement (e.g., 
Elkonin boxes or 
magnetic letters, 
individual response 
whiteboards). 
 
Recognize, describe, 
and incorporate 
appropriate 
phonological 
awareness 
assessments to guide 
instruction.  
 
Objectives Based on 

for phonological 
awareness instruction. 

 Use the phonological 
awareness continuum 
to identify the level(s) 
of phonological 
awareness a student 
has mastered. 

 Reflect on phonological 
awareness assessment 
results for an older 
student and determine 
whether or not 
instruction in 
phonological 
awareness is 
appropriate.  

 Identify differences 
between the brain 
functions during the 
reading process and 
how it functions 
differently for students 
with dyslexia. 

 Identify examples of 
multisensory activities. 

 
End of Chapter Formative 
Assessments 
 
Design and implement a lesson 
that provides intentional, 
explicit, systematic 
phonological awareness 
instruction that includes 
multisensory activities. The 
lesson must 
 

 be appropriate for the 
age of the students; 

 utilize data from 

based phonological 
awareness instruction 
as well as a reflection 
of how the use of 
evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
 
 

https://app.box.com/s/mvuvhel6qaj8tghvu1nl75i0ndnlp0yz
https://app.box.com/s/mvuvhel6qaj8tghvu1nl75i0ndnlp0yz
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HB 7069 
Requirements 
 
Identify characteristics 
of dyslexia and other 
causes of diminished 
phonological 
processing skills. 
 
Integrate an explicit, 
systematic, and 
sequential approach 
to reading instruction 
that includes 
multisensory 
intervention 
strategies.  

phonological 
awareness 
assessments to identify 
the needs of students; 

 incorporate oral/aural 
language activities and 
writing experiences 
appropriate for 
instruction in 
phonological 
awareness 
development; 

 provide differentiated 
instruction to support 
ELLs reading and 
writing development; 

 provide differentiated 
instruction for a student 
with dyslexia or other 
phonological 
awareness deficit. 

 
Complete a written reflection 
about the lesson that  
 

 describes the analysis 
of the data used to 
identify students’ 
phonological 
awareness needs; 

 discusses the 
oral/aural language 
and writing experience 
activities;  

 describes how the 
lesson was 
differentiated for ELLs; 

 describes how the 
lesson is differentiated 
for a student with 
dyslexia or other 



Reading Endorsement Matrix 1/29/2020 Page 23 of 45 ©2020 BeaconEducator.com 

phonological 
awareness deficit; 

 discusses next steps 
based on student 
response to instruction. 

 Chapter 7: Phonics Instruction 
 
Read chapter content about 
defining phonics; word-level 
reading; instructional 
approaches; phonics 
development; phonics continuum; 
letter-sound correspondence; 
common sequence of teaching 
phonics; mapping letters to 
sounds; multisensory activities; 
phonics and ELLs; writing; formal 
and informal phonics 
assessments; connection to 
spelling 
 
 
 
Sound-Letter Maps from Literacy 
How 
 
https://www.literacyhow.org/wp-
content/uploads/2016/01/Sound-
Letter-Maps.pdf 
 
Meeting the Challenges of Early 
Literacy Phonics Instruction (ILA) 
 
https://www.literacyworldwide.
org/docs/default-source/where-
we-stand/ila-meeting-
challenges-early-literacy-
phonics-instruction.pdf 

 
 

2.D.1 
 
 
 
 
 
 
 
 
 
 
 
2.D.2 
 
 
 
 
 
 
 
 
2.D.3 
 
 
 
 
 
 
 
 
2.D.4 

Apply intentional, 
explicit, systematic 
instructional practices 
for scaffolding phonics 
development on a 
continuum for the 
individual phoneme-
grapheme level 
through the 
multisyllabic word 
level. 
 
Recognize and apply 
an English language 
learner’s home 
language as a 
foundation and 
strength to support the 
development of 
phonics in English. 
 
Use oral/aural 
language and writing 
experiences to 
enhance phonics 
instruction (e.g., 
sentence strips words, 
phrases, and pocket 
charts). 
 
Recognize, describe, 
and incorporate 
appropriate phonics 
assessments to guide 
instruction. 

Within Chapter Formative 
Assessment 
 
 Using student assessment 

data, identify the 
appropriate level on the 
phonics continuum to 
begin instruction. 

 Reflect on why using 
phonics to decode words 
is challenging for students 
with dyslexia. 

 Discuss how writing 
strengths the learning of 
phonics skills.  

 
End of Chapter Formative 
Assessment 
 
Design and implement a lesson 
that provides intentional, 
explicit, systematic phonics 
instruction that includes 
multisensory activities. The 
lesson must  

 be appropriate for the 
age of the student;  

 utilize data from 
phonics assessments 
to identify the needs of 
students; 

 incorporate oral/aural 
language activities and 
writing experiences 
appropriate for phonics 
development; 

The learner will 
continue to build an 
electronic portfolio that 
includes the final 
products from the end 
of chapter formative 
assessment to 
document proficiency in 
providing evidence-
based phonics 
instruction as well as a 
reflection of how the 
use of evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
 

https://www.literacyhow.org/wp-content/uploads/2016/01/Sound-Letter-Maps.pdf
https://www.literacyhow.org/wp-content/uploads/2016/01/Sound-Letter-Maps.pdf
https://www.literacyhow.org/wp-content/uploads/2016/01/Sound-Letter-Maps.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-meeting-challenges-early-literacy-phonics-instruction.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-meeting-challenges-early-literacy-phonics-instruction.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-meeting-challenges-early-literacy-phonics-instruction.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-meeting-challenges-early-literacy-phonics-instruction.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-meeting-challenges-early-literacy-phonics-instruction.pdf
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 provide differentiated 
instruction to support 
ELLs development of 
phonics in English; 

 provide differentiated 
instruction for a student 
with the characteristics 
of dyslexia. 

 
Complete a written reflection 
about the lesson that  
 

 describes the analysis 
of the data used to 
identify students’ 
needs based on a 
phonics continuum;  

 discusses the 
oral/aural language 
and writing experience 
activities;  

 describes how the 
lesson was 
differentiated for ELLs; 

 describes how the 
lesson was 
differentiated for a 
student with dyslexia or 
the characteristics of 
dyslexia;  

 identifies next steps in 
instruction based on 
student response to 
instruction. 

 Chapter 8: Fluency Instruction 
 
Read chapter content about the 
elements of fluency; difficulties 
with fluency; fluency and ELLs; 
research and evidence-based 
practices for fluency; explicit, 

2.E.1 
 
 
 
 
 
 

Apply intentional, 
explicit, systematic 
instructional practices 
to scaffold accuracy, 
expression, rate, and 
reading endurance 
(e.g., paired reading, 

Within Chapter Formative 
Assessment 
 
 Use data to determine 

whether or not a student is 
a fluent reader. 

 Identify appropriate fluency 

The learner will 
continue to build an 
electronic portfolio that 
includes the final 
products from the end 
of chapter formative 
assessment to 
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systematic, and sequential 
instruction including multisensory 
activities; measuring and 
assessing fluency; repeated oral 
reading (partner reading, choral 
reading, read alouds, echo 
reading, reader’s theater); writing 
to enhance fluency; assessing 
fluency (oral reading fluency, 
running record, prosody rubric. 
 

 
 
 
 
2.E.2 
 
 
 
 
 
 
2.E.3 

repeated reading, 
echo reading, reader’s 
theater, etc.). 
 
Use oral/aural 
language and writing 
experiences to 
enhance fluency (e.g., 
poetry, charts, song 
lyrics). 
 
Recognize, describe, 
and incorporate 
appropriate fluency 
assessments to guide 
instruction. 

activities based on 
students’ needs. 

 
End of Chapter Formative 
Assessment 
 
Model a selected multisensory 
fluency activity (e.g., paired 
reading, repeated reading, 
echo reading, reader’s theater, 
etc.) that includes 
 

 intentional explicit, 
systematic instruction; 

 scaffolding for 
accuracy, expression, 
rate, and reading 
endurance; and 

 an oral/aural language 
and writing experience. 

 
Complete a written reflection 
that 
 

 describes how the 
model provides 
intentional, explicit, 
systematic instruction; 
scaffolds for accuracy, 
expression, rate, and 
reading endurance; 
utilizes an oral/aural 
language and writing 
experience. 

 discusses the use of 
fluency assessments to 
guide next steps of 
instruction. 

document proficiency in 
providing evidence-
based fluency 
instruction as well as a 
reflection of how the 
use of evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Chapter 9: Vocabulary Instruction 
 
Read chapter content about 

2.F.1 
 
 

Apply intentional, 
explicit, systematic 
instructional practices 

Within Chapter Formative 
Assessment 
 

The learner will 
continue to build an 
electronic portfolio that 
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vocabulary research and 
development (listening, speaking, 
reading, writing); effective 
instruction and comprehension; 
vocabulary instruction  and ELLs; 
explicit vocabulary instructional 
routine; word learning strategies 
(dictionary use, morphemic 
analysis, contextual analysis, 
cognate awareness); developing 
effective practices in instruction; 
selecting vocabulary for 
instruction; domain specific 
vocabulary; developing effective 
practices in instruction to provide 
an effective environment; wide 
reading;  writing (word sorts, 
interactive word walls, graphic 
organizers); importance of using 
multisensory activities; assessing 
vocabulary 
 
 
 
How Words Work: Morphological 
Strategies from Dyslexia Review 
 
http://webfronter.com/towerhamle
ts/supportforlearning/other/Teach
ing%20morphology%20prefixes
%20and%20suffixes%20etc.pdf 
 
Vocabulary Development with 
ELLs 
https://www.readingrockets.org/ar
ticle/vocabulary-development-ells 
 
 

 
 
 
 
 
 
 
2.F.2 
 
 
 
 
 
 
 
 
2.F.3 
 
 
 
 
 
2.F.4 
 
 
 
 
 
 
 
 
2.F.5 
 
 
 
 
 
 
 
 
 

to scaffold vocabulary 
and concept 
development (e.g., 
shared reading, 
semantic mapping, 
etc.).  
 
Provide for continual 
integration, repetition, 
and meaningful use of 
domain specific 
vocabulary to address 
the demands of 
academic language. 
 
Incorporate 
vocabulary instruction 
through analogies 
(e.g., cognates, Greek 
and Latin roots). 
 
Provide an 
environment that 
supports wide reading 
of print and digital 
texts, both 
informational and 
literary, to enhance 
vocabulary. 
 
Incorporate 
instructional practices 
that develop authentic 
uses of English to 
assist English 
language learners in 
learning academic 
vocabulary and 
content. 
 
Use oral/aural 

 Identify methods for 
teaching cognates to 
ELLs. 

 Identify the appropriate 
tier of specific vocabulary 
terms.  

 Reflect on the 
importance of including 
multisensory activities in 
vocabulary instruction.  

 
End of Chapter Formative 
Assessment 
 
 
Design and implement explicit, 
systematic vocabulary 
instruction that incorporates 
multisensory activities.  
 
Complete a written reflection 
that describes how vocabulary 
is explicitly and systematically 
provided in the learner’s 
classroom including addressing  
 the demands of academic 

language  
 analysis of roots, affixes, 

and cognates 
 assisting ELLs in 

developing English 
vocabulary 

 oral language and writing 
experiences 

 how use of multiple 
methods of teaching 
vocabulary assists and 
guides teachers in making 
instructional decisions  

 how the use of 
appropriate vocabulary 

includes  
the final products from 
the end of chapter 
formative assessment 
to document proficiency 
in providing evidence-
based vocabulary 
instruction as well as a 
reflection of how the 
use of evidence-based 
reading instruction and 
the systematic problem 
solving process has 
impacted classroom 
instruction for this 
reading component.  
 

http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
https://www.readingrockets.org/article/vocabulary-development-ells
https://www.readingrockets.org/article/vocabulary-development-ells
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2.F.6 
 
 
 
 
 
 
 
 
2.F.7 
 
 
 
 
 
 
 
2.F.8 

language and writing 
experiences to 
enhance vocabulary 
(e.g., interactive word 
walls, word sorts, 
word charts for 
secondary). 
 
Use multiple methods 
of vocabulary 
instruction (e.g. 
multiple contexts, 
examples and non-
examples, 
elaborations, etc.). 
 
Recognize, describe, 
and incorporate 
appropriate 
vocabulary 
assessments to guide 
instruction. 

assessments help guide 
instruction. 

 
 

 Chapter 10: Integration of 
Reading Components 
 
Read chapter content about 
integration of reading 
components including scaffolding 
instruction, information intense 
environment, reading/writing 
strategies, content area reading; 
types of print; digital text; literacy 
and cultural diversity; 
triangulating data; review 
assessment results 
 
 
 
 
English Language Learners and 
the Five Essential Components 

2.G.1 
 
 
 
 
 
 
2.G.3 
 
 
 
 
 
 
 
 
 
2.G.4 
 

Apply comprehensive 
instructional practices, 
including writing 
experiences that 
integrate the reading 
components. 
 
Use resources and 
research-based 
practices that create 
information intensive 
environments (e.g., 
diverse classroom 
libraries, inquiry 
reading). 
 
Use research-based 
guidelines for 
selecting literature 

Within Chapter Formative 
Assessment 
 

 Reflect on how 
assessment results are 
used to determine 
whether or not an 
intervention is working.  

 
End of Chapter Formative 
Assessment 
 
Select an activity/strategy that 
integrates the reading 
components and provide 
explicit instruction to a group of 
students. The lesson should 
include a writing experience.  
 

The learner will 
continue to build an 
electronic portfolio that 
includes  
the final products from 
each end of chapter 
formative assessment 
to document proficiency 
in integrating evidence-
based reading 
instruction for oral 
language, phonological 
awareness, phonics, 
fluency, vocabulary, 
and comprehension; a 
reflection of how the 
use of evidence-based 
reading instruction and 
the systematic problem 



Reading Endorsement Matrix 1/29/2020 Page 28 of 45 ©2020 BeaconEducator.com 

of Reading Instruction 
 
https://www.readingrockets.org/ar
ticle/english-language-learners-
and-five-essential-components-
reading-instruction 

 
 
 
 
 
 
 
 
 
 
2.B.2 
 
 
 
 
 
 
 
2.G.5 
 
 
 
 
 
 
 
2.G.6 

and domain specific 
print and digital text 
appropriate to 
students’ age, 
interests and reading 
proficiency (e.g., 
young adult literature, 
informational texts). 
 
Create an 
environment where 
students practice 
appropriate social and 
academic language to 
discuss diverse texts. 
 
 
Demonstrate 
understanding of 
similarities and 
differences between 
home language and 
second language 
reading development 
 
Triangulate data from 
appropriate reading 
assessments to guide 
instruction. 
 

Describe how an information 
intensive environment that is 
language-rich and print-rich 
was created within the learner’s 
classroom.  
 
Justify the use of self-selected 
literature and text by describing 
how it is appropriate for a 
specific group of students in 
the learner’s classroom.  
 
Describe how the classroom 
environment allows students to 
practice social and academic 
language as they discus 
diverse texts.  
 
Triangulate assessment data 
for at least one ELL and 
describe the student’s 
strengths and difficulties.  
 
Discuss how proficiency in the 
student’s home language 
supports and hinders reading 
development in English.  

solving process has 
impacted classroom 
instruction.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

Florida Reading Endorsement Alignment Matrix 

https://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
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Competency 3 
 

Competency 3: Foundations of Assessment 
Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to 
meet the needs of all students. Teachers will engage in the systematic problem solving process.  
 

Course Number 
and Name 

Required Course 
Reading(s) 

Code Specific Indicator Curriculum Study 
Assignment at Indicator 

Level with Built-In 
Formative Assessment 

Summative 
Assessment 

2 013 052 
 
Reading 3: 
Assessment 

Chapter 1: Assessment 
Framework 
 
Chapter 2: Formal 
Assessment 
 

 Read content 
regarding the 
purposes of 
assessment; 
characteristics of 
screening, 
progress 
monitoring, 
diagnostics, and 
outcome 
measures; 
formative and 
summative 
assessments; 
norm- and 
criterion-
referenced 
assessments; 
Norm-referenced 
scores (raw score, 
percentile, stanine, 
scale score, grade 
equivalent) normal 

3.1 
 
 
 
 
 
3.3 
 
 
 
 
 
 
 
 
 
 
3.4 
 
 

Understand and apply 
measurement 
concepts and 
characteristics of 
reading assessments. 
 
Understand the 
purpose of various 
formal assessments 
including the 
differences between 
norm-referenced and 
criterion-referenced 
assessments and how 
to interpret data 
reports.  
 
Understand the 
meaning of test 
reliability, validity, and 
standard error of 
measurement and 
describe major types 
of derived scores from 
standardized tests.  
 
 

Readings for Reading 3 are 
separated by indicator in 
Column 2. 
 
Within Chapter Formative 
Assessment 
 

 Identify differences 
between criterion-
referenced and norm-
referenced 
assessments. 

 Recognize 
characteristics of valid 
and reliable 
assessments.  

 Reflect on the 
appropriate use of 
various norm-
referenced scores. 
 

End of Chapter Formative 
Assessment 
 
Using assessment data from a 
specific student,  
 

 discuss the results of 
norm-referenced and 

The learner will build an 
electronic portfolio that 
includes  
the final products from 
the end of chapter 
formative assessment to 
document understanding 
of measurement 
concepts and 
characteristics of 
reading assessments, 
the purpose of various 
formal assessments, 
and the meaning of test 
reliability, validity, and 
standard error of 
measurement and 
describe major types of 
derived scores from 
standardized tests.   
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curve equivalent; 
standard error of 
measurement; 
criterion-
referenced test 
(achievement and 
performance 
levels, scale 
scores, common 
terms associated 
with CRTs); 
reliability and 
validity; 
understanding the 
teacher’s role; 
explaining scores 
to parents. 

 

criterion-referenced 
assessments; 

 interpret percentile, 
stanine, grade-
equivalent, and 
percentage scores.  

 Chapter 3: Purposes of 
Assessment 
 

 Read content 
about types of 
assessments; 
examples of; 
determining 
appropriate use of 
each; uses for 
older students. 

 

3.5 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.10 

Demonstrate 
knowledge of the 
characteristics, 
administration, and 
interpretation of both 
quantitative and 
qualitative 
instructional 
assessments (to 
include each of the 
following: screening, 
progress monitoring, 
diagnosis, and 
outcome measures). 
 
Identify appropriate 
assessments and 
accommodations for 
monitoring reading 
progress of all 
students. 

Within Chapter Formative 
Assessment 
 

 Reflect on the purpose 
of progress monitoring 

 Using specific data, 
determine whether or 
not diagnostic 
assessment should be 
administered. 

 
End of Chapter Formative 
Assessment 
 
Using standardized 
assessment data from multiple 
students, determine those in 
need of further assessment 
and describe a plan for 
assessing them. 
 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document knowledge of 
the characteristics, 
administration, and 
interpretation of 
quantitative and 
qualitative instructional 
assessments and 
identification of 
appropriate 
assessments and 
accommodations for 
monitoring reading 
progress of all students.   

 Chapter 4: Informal 
Assessment 

3.2 Understand the 
purposes of various 

Within Chapter Formative 
Assessment 

The learner will build an 
electronic portfolio that 
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 Read content 

about informal 
reading 
inventories; 
identifying 
independent, 
instructional, and 
frustration reading 
levels; running 
records; finding 
accuracy, error, 
and self-correction 
rates; curriculum 
based assessment 
vs curriculum base 
measurement; 
performance-
based 
assessment; 
readability 
formulas; lexiles; 
degrees of reading 
power; cloze 
reading procedure. 

 

informal assessments 
(e.g., informal reading 
inventories, analyzing 
writing samples) 
including an emphasis 
on matching reader to 
text.  

 
 Identify the benefits of 

administering an 
informal reading 
inventory 

 Recognize 
characteristics of 
curriculum-based 
assessments, 
curriculum-based 
assessments, 
performance-based 
assessments, running 
records 

 Reflect on the 
commonalities 
between readability 
formulas, lexiles, and 
DRPs. 
 

End of Chapter Formative 
Assessment 
 
Using standardized 
assessment data from multiple 
students develop an 
assessment plan of informal 
assessments appropriate for 
each student. 

includes the final 
products from the end of 
chapter formative 
assessment to 
document understanding 
of the purposes of 
various informal 
assessments.  

 Chapter 5: Multi-tiered 
Systems of Support 
(MTSS) 
 

 Read content 
about MTSS/RtI; 
progress 
monitoring; 
curriculum-based 
measurements; 
graphing progress; 
determining poor, 

3.6 Analyze data to 
identify trends that 
indicate adequate 
progress in student 
reading development. 
 

End of Chapter Formative 
Assessment 
 
Analyze the progress 
monitoring results from a 
student, identify whether 
response is positive, 
questionable, or poor, and 
determine next steps for 
further instruction. 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document the ability to 
analyze data to identify 
trends that indicate 
adequate progress in 
student reading 
development.  
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adequate, and 
good response to 
intervention. 

 
 
IES Practice Guide: 
Assisting Students 
Struggling with Reading: 
Response to Intervention 
(RtI) and Multi-Tier 
Intervention in the Primary 
Grades 
https://ies.ed.gov/ncee/ww
c/Docs/PracticeGuide/rti_r
eading_pg_021809.pdf 
 

 Chapter 6: Assessment 
within the Problem-Solving 
Model 
 

 Read content 
about the problem 
solving process 
using MTSS/RtI; 
ways to intensify 
instruction; how to 
differentiate 
instruction to meet 
student need; 
systematic and 
explicit instruction; 
grouping using 
multiple data 
sources; choosing 
appropriate 
intervention 
materials for 
struggling readers. 

 

3.7 Understand how to 
use data within a 
systematic problem 
solving process to 
differentiate 
instruction, intensify 
intervention and meet 
the needs of all 
students (e.g., 
grouping practices, 
appropriate curriculum 
materials). 

Within Chapter Formative 
Assessment 

 Identify ways to 
provide intensive 
intervention for a 
specific student. 
 

End of Chapter Formative 
Assessment 
 
Using data from multiple 
students, use the problem-
solving process to differentiate 
instruction by determining 
which students are responding 
positively to intervention, which 
ones are making questionable 
progress, and which ones are 
making poor progress.   

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document understanding 
of how to use data within 
a systematic problem 
solving process to 
differentiate instruction, 
intensify intervention and 
meet the needs of all 
students.  

 Chapter 7: Assessment 
Issues for English 

3.9 Identify interpretive 
issues that may arise 

Within Chapter Formative 
Assessment 

The learner will build an 
electronic portfolio that 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_reading_pg_021809.pdf
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Language Learners 
 

 Read content 
about interpreting 
standardized 
assessment for 
ELLs; concerns 
when using 
assessments in 
English with ELLs; 
sound systems 
that may be 
different; number 
of cognates, 
differences with 
academic 
language; 
considerations for 
students with 
dyslexia and 
significant 
cognitive 
disabilities; 
questions to 
consider when 
selecting 
assessments; 
appropriate 
accommodations; 
types of authentic 
assessment.  

 

when assessments in 
English are used to 
measure reading 
proficiency in English 
language learners. 

 
 Identify the 

appropriate ELL 
category for a student. 

 Recognize possible 
interpretive difficulties 
for a student. 

 
End of Chapter Formative 
Assessment 
 
Given a scenario, respond to 
questions regarding 
appropriate assessment and 
accommodations for that 
student. 
 
Identify interpretative issues 
and appropriate 
accommodations for an ELL. 

includes the final 
products from the end of 
chapter formative 
assessment to 
document identification 
of interpretive issues 
that may arise when 
assessments in English 
are used to measure 
reading proficiency in 
ELLs. 

 Chapter 8: Use of 
Portfolios as Authentic 
Assessment 
 

 Read content 
about what is a 
portfolio; 
learning/process/a
ssessment/docum

3.8 Identify appropriate 
criteria for selecting 
materials to include in 
portfolios for 
monitoring student 
progress over time. 

Within Chapter Formative 
Assessment 
 

 Reflect on the use of 
portfolio assessment 
within the classroom. 
 

End of Chapter Formative 
Assessment 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document identification 
of appropriate criteria for 
selecting materials to 
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entation; 
showcasing 
portfolios; 
advantages and 
disadvantages; 
selecting artifacts; 
evaluating 
portfolios 

 

 
Multiple Choice Quiz 

include portfolios for 
monitoring student 
progress over time.  

 Chapter 9: Assessment 
and Instructional 
Accommodations 
 
Read content about IDEA 
and ESSA requirements; 
disability categories; 
accommodations vs 
modifications; 
presentation, response, 
setting, and 
time/scheduling 
accommodations; 
examples of allowable 
accommodations for 
standardized 
assessments. 

3.11 Identify and implement 
appropriate and 
allowable 
accommodations as 
specified in the 
Individual Education 
Plan or 504 Plan when 
assessing students 
with disabilities in the 
area of reading. 

Within Chapter Formative 
Assessment 
 

 Identify different types 
of accommodations. 
 

End of Chapter Formative 
Assessment 
 
Identify a minimum of two 
students with an Individual 
Education Plan of 504 Plan 
that require reading 
assessments. 
 
Select appropriate 
assessments and identify the 
allowable accommodations for 
each student. 
 
Administer the assessments 
using the identified 
accommodations. 
 
Complete a written reflection 
that includes a description of  
 

 the students, the 
assessments that 
were administered,  
the identified 
accommodations. 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document the 
identification and 
implementation of 
allowable 
accommodations for 
students with an IEP or 
504 Plan when 
assessing students with 
disabilities in the area of 
reading.  
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 the results of the 
assessments. 
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Florida Reading Endorsement Alignment Matrix 
Competency 4 

 
Competency 4: Foundations of Differentiation 
Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research and evidence-
based instructional practices by differentiating process, product, and context. Teachers will engage in the systematic problem 
solving process.  
 
Course Number 
and Name 

Required Course 
Reading(s) 

Code Specific Indicator Curriculum Study 
Assignment at Indicator 
Level with Built-In 
Formative Assessment 

Summative 
Assessment 

2 013 053 
 
Reading 4: 
Differentiated 
Instruction 

Chapter 1: Diversity in the 
Classroom 
 

 Read content 
about socio-
political and socio-
cultural variables; 
phonology, 
vocabulary, 
semantics, syntax, 
and grammar, 
pragmatics, and 
sociolinguistics; 
oral and written 
language; dialect 
acquisition; second 
language 
acquisition stages; 
basic interpersonal 
communication 
skills; cognitive 
academic 
language 
proficiency; 
common 
underlying 
proficiency; 

4.1 
 
 
 
 
 
 
 
 
4.2 
 
 
 
 
 
 
 
 
 
4.3 

Understand and apply 
knowledge of socio-
cultural, socio-political 
and psychological 
variables to 
differentiate reading 
instruction for all 
students. 
 
Understand the stages 
of English language 
acquisition for English 
language learners and 
differentiate reading 
instruction for students 
at different levels of 
English language 
proficiency. 
 
Understand and apply 
current theories of 
second language 
acquisition to 
differentiate instruction 
for English language 
learners of diverse 
backgrounds and 

Readings for Reading 4 are 
separated by indicator in 
Column 2. 
 
Within Chapter Formative 
Assessment 
 

 Reflect on the 
challenges ELLs 
encounter when 
learning to read 
English. 
 

End of Chapter Formative 
Assessment 
 
Identify the appropriate stage 
of English language 
acquisition, relevant socio-
cultural, socio-political, and 
psychological variables for 
ELLs and use this information 
to differentiate reading 
instruction for those students.  
 
Complete a written reflection 
that includes a description of 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document understanding 
of how to differentiate 
reading instruction for 
ELLs based on their 
current stage of English 
language acquisition, 
socio-cultural, socio-
political, and 
psychological variables.  
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framework for 
second language 
acquisition; impact 
on reading 

 

various levels of prior 
education. 

 
 the ELLs stage of 

English language 
acquisition, relevant 
socio-cultural, socio-
political, and 
psychological 
variables that impact 
their reading 
development in 
English. 

 how reading 
instruction was 
differentiated to meet 
the ELLs needs.  

 Chapter 2: Developmental 
Stages of Language, 
Cognition, & Reading 
 

 Read content 
about Piaget’s 
Stages of 
Cognitive 
Development; 
Bloom’s taxonomy; 
stages of language 
acquisition; 
comparing 
language and 
cognitive 
development; 
components of 
reading, stages of 
reading 
development 

 

4.5 
 
 
 
 
 
 
4.7 

Recognize how 
characteristics of both 
language and 
cognitive development 
impact reading 
proficiency. 
 
Compare language, 
cognitive, and reading 
acquisition of different 
age groups (primary, 
intermediate, 
secondary levels) and 
abilities. 

Within Chapter Formative 
Assessment 
 

 Reflect on the need for 
teachers to 
understand the stages 
of cognitive 
development. 

 Identify characteristics 
of each stage of 
language, cognitive, 
and reading 
development. 

 Reflect on the 
variability of the 
stages of reading 
development based on 
the complexity of a 
text.  
 

End of Chapter Formative 
Assessment 
 
Multiple Choice Quiz 
 

The learner will build an 
electronic portfolio that 
includes  
the final products from 
the end of chapter 
formative assessment to 
document of how 
characteristics of 
language and cognitive 
development impact 
reading proficiency and 
comparison of language, 
cognitive, and reading 
acquisition of different 
age groups and abilities.  
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 Chapter 3:  
Components of 
Differentiation 
 

 Read content 
about principles of 
differentiated 
instruction; 
accommodating 
content, process, 
product; attend to 
student equality; 
attend to student 
differences – 
readiness, interest, 
learning profiles; 
learning 
modalities; 
differentiated 
instruction and 
MTSS; progress 
monitoring. 

 
 
 
 
 
 
 
 
 
 
4.12 
 
 
 
 
 
 
4.13 
 
 
 
 

Addressed in this 

chapter but 

summatively 

assessed in a later 

chapter 

Implement a 
classroom level plan 
for monitoring student 
reading progress and 
differentiating 
instruction. 

Monitor student 
progress and use data 
to differentiate 
instruction for all 
students. 
 

Within Chapter Formative 
Assessment 
 

 Reflect on 
differentiated 
instruction practices 
within the classroom. 

 Identify methods for 
differentiating 
instruction based on 
readiness, interest, 
and learning profile.  

 

 Chapter 4: Reading 
Difficulties and Proficiency 
 
Read content about the 
reading process; essential 
reading components; 
development toward 
reading proficiency; 
difficulties in oral language, 
phonological awareness, 
phonics, vocabulary, 
fluency, comprehension, 
reading proficiency; 
strategies proficient 
readers use; differentiated 
instruction; selecting 
resources; materials for 
ELLs and students with 
language disabilities; 

4.4 
 
 
 
 
 
 
 
4.6 
 
 
 
 
 
 
4.19 
 
 
 

Identify factors 
impeding student 
reading development 
in each of the reading 
components or the 
integration of these 
components. 
 
Recognize the 
characteristics of 
proficient readers to 
more effectively 
differentiate 
instruction.  
 
Modify assessment 
and instruction for 
students with 
significant cognitive 

Within Chapter Formative 
Assessment 
 

 Reflect on factors 
impeding reading 
development of each 
reading component. 

 
End of Chapter Formative 
Assessment 
 
Develop and implement a 
lesson that includes a student 
with a significant cognitive 
disability including factors that 
are impeding the student’s 
reading development in each 
reading component, a 
description of how assessment 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document the 
identification of factors 
that impede student 
development in each of 
the reading components 
or the integration of 
these components, 
recognition of 
characteristics of 
proficient readers to 
differentiate instruction, 
and modification of 
assessment and 
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materials for students with 
significant cognitive 
disabilities; materials for 
students with dyslexia and 
other phonological 
awareness deficits. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.18 
 
 
 
 
 
 
 
 
 

disabilities while 
maintaining high 
expectations for 
achievement that 
reflect appropriate 
levels of access to 
general education 
instruction. 
 

 

Addressed in this 

chapter but 

summatively 

assessed in a later 

chapter 

Implement appropriate 
and allowable 
instructional 
accommodations as 
specified in the 
Individual Education 
Plan or 504 Plan when 
differentiating 
instruction for students 
with disabilities. 

and instruction are modified 
while maintaining high 
expectations that reflect 
appropriate levels of access to 
general education instruction.  
 
 
 
 

instruction for students 
with significant cognitive 
disabilities while 
maintaining high 
expectations for 
achievement that reflect 
appropriate levels of 
access to general 
education instruction.  
 
 

 Chapter 5: Reading 
Critically 
 

 Read content 
about reading 
critically; 
metacognition; 
critical thinking; 
Bloom’s 
Taxonomy; 
Webb’s Depth of 
Knowledge; close 
reading; text 
complexity 

 
 
 
 
 
 
 
4.15 
 
 
 
 
 
4.16 

Addressed in this 

chapter but 

summatively 

assessed in a later 

chapter 
 
Implement research-
based instructional 
practices for 
developing students’ 
higher-order thinking. 
 
Implement research-

Within Chapter Formative 
Assessment 
 

 Describe how close 
reading utilizes critical 
thinking skills.  

 Recognize examples 
of higher-order 
thinking within the 
reading components. 
 

End of Chapter Formative 
Assessment 
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based instructional 
practices for 
developing students’ 
ability to read critically. 

Identify how higher order 
thinking and reading critically 
is demonstrated and enhanced 
for students. 
 

 Chapter 6: Writing for 
Comprehension 
 

 Read content 
about 
comprehension 
instruction; writing 
for a purpose; 
writing activities – 
learning log, 
dialogue journal, 
explanation and 
process, reading 
reflection, free 
response reading 
log, perspective 
log. 

 

4.17 Implement research-
based instructional 
practices using writing 
to develop students’ 
comprehension of text. 

Within Chapter Formative 
Assessment 

 Describe how 
reflection journals are 
used to increase text 
comprehension. 
 

End of Chapter Formative 
Assessment 
 
Design and implement a 
lesson plan using a writing 
strategy to develop students’ 
comprehension of text.  
 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document 
implementation of 
research-based 
instructional practices 
using writing to develop 
students’ 
comprehension of text.  
 

 Chapter 7: Implementing 
Reading Instruction 
 
Chapter 8: Oral Language, 
Phonological Awareness, 
Phonics 
 
Chapter 9: Fluency and 
Comprehension 
 
Chapter 10: Vocabulary 
and Comprehension 
 

 Read content 
about explicit, 
systematic, 
sequential 
instruction 

4.8 
 
 
 
 
 
 
 
4.9 
 
 
 
 
 
 
 
 
 

Select and use 
developmentally 
appropriate materials 
that address 
sociocultural and 
linguistic differences. 
 
 
Plan for instruction 
that utilizes 
increasingly complex 
print and digital text, 
embeds assessment, 
includes scaffolding, 
and provides re-
teaching when 
necessary for 
individuals and small 

In Chapters 7, 8, 9, and 10 
 

 Read content about 
explicit, systematic, 
sequential instruction 
including multisensory 
strategies; gradual 
release of 
responsibility model; 
differentiated 
instruction; formative  

 
Formative Assessment 
 
Design and implement lesson 
plans that identify assessment 
needs, use data to differentiate 
instruction, provide explicit, 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end of 
chapter formative 
assessment to 
document instructional 
plans that differentiate 
reading instruction for 
English language 
learners, students with 
dyslexia or other 
phonological processing 
deficits, and students 
with an IEP or 504 plan 
including utilizing 
increasingly complex 
print and digital text, 
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including 
multisensory 
strategies; gradual 
release of 
responsibility 
model; 
differentiated 
instruction; 
formative 
assessments; 
integrating 
instruction in the 
essential 
components of 
reading.  

 
 
 
Sample lesson plans for 
lower elementary, upper 
elementary, and secondary 
 
User Guide for Sample 
Reading Lessons (National 
Center on Intensive 
Intervention) 
https://intensiveinterventio
n.org/sites/default/files/Use
r_Guide_Sample_Reading
_Lessons-508v2.pdf 
 

 
 
4.10 
 
 
 
 
 
4.11 
 
 
 
 
 
4.12 
 
 
 
 
 
 
4.13 
 
 
 
 
 
4.14 
 
 
 
 
 
 
 
 
 
 
4.15 
 
 

groups. 
 
Differentiate reading 
instruction for English 
language learners with 
various levels of first 
language literacy. 
 
Scaffold instruction for 
students having 
difficulty in each of the 
components of 
reading. 
 
Implement a 
classroom plan for 
monitoring student 
reading progress and 
differentiating 
instruction. 
 
Monitor student 
progress and use data 
to differentiate 
instruction for all 
students. 
 
Implement research-
based practices in 
comprehension, oral 
language, 
phonological 
awareness, phonics, 
fluency, and 
vocabulary to 
differentiate instruction 
for all students. 
 
Implement research-
based instructional 
practices for 

systematic, and sequential 
instruction that includes 
multisensory interventions and 
is appropriately differentiated 
for students’ needs, and 
provide progress monitoring in 
each of the essential reading 
components for all students 
including English language 
learners, students with 
dyslexia or other phonological 
processing deficits, and 
students with an IEP or 504 
plan. 
 
Complete a written reflection 
about the lessons that  
 

 describe how 
developmentally 
appropriate materials 
are selected and used 
to address 
sociocultural and 
linguistic differences. 

 describe how 
instruction utilizes 
increasingly complex 
print and digital text, 
embeds assessment, 
includes scaffolding, 
and provides re-
teaching when 
necessary for 
individuals and small 
groups. 

 identifies how 
instruction is 
differentiated for an 
English language 
learner, a student with 

embedding assessment, 
re-teaching when 
necessary for individuals 
and small groups, 
scaffolding instruction for 
students having difficulty 
in each of the reading 
components, using data 
to differentiate 
instruction and 
monitoring student 
reading progress, and 
developing students’ 
higher-order and critical 
thinking. 
 
 

https://intensiveintervention.org/sites/default/files/User_Guide_Sample_Reading_Lessons-508v2.pdf
https://intensiveintervention.org/sites/default/files/User_Guide_Sample_Reading_Lessons-508v2.pdf
https://intensiveintervention.org/sites/default/files/User_Guide_Sample_Reading_Lessons-508v2.pdf
https://intensiveintervention.org/sites/default/files/User_Guide_Sample_Reading_Lessons-508v2.pdf
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4.16 
 
 
 
 
 
4.18 
 
 
 
 
 
 
 
 
 
 

developing students’ 
higher-order thinking. 
 
Implement research-
based instructional 
practices for 
developing students’ 
ability to read critically. 
 
Implement appropriate 
and allowable 
instructional 
accommodations as 
specified in the 
Individual Education 
Plan or 504 Plan when 
differentiating 
instruction for students 
with disabilities. 

dyslexia or other 
phonological 
awareness deficits, 
and a student with an 
IEP or 504 plan.  

 describes how 
research-based 
instructional practices 
are utilized for 
developing students’ 
higher-order thinking 
and critical thinking.  
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Florida Reading Endorsement Alignment Matrix 
Competency 5 

 
Competency 5: Demonstration of Accomplishment 
Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments 
and data analysis, to implement a comprehensive research-based reading plan of instruction for all students. Teachers will 
engage in the systematic problem solving process.  
 
Course Number 
and Name 

Required Course 
Reading(s) 

Code Specific Indicator Curriculum Study 
Assignment at Indicator 
Level with Built-In 
Formative Assessment 

Summative 
Assessment 

2 013 054 
 
Reading 5: 
Demonstration of 
Accomplishment 

Chapter 1: Introduction 
and Submission 
Guidelines 
 
Chapter 2: Planning 
Instruction 
 
Chapter 3: Oral 
Language, Phonological 
Awareness, Phonics 
 

 Read content 
about research-
based 
instructional 
practices for 
differentiating 
instruction for 
oral language, 
phonological 
awareness, 
phonics; explicit, 
systematic, 
sequential 
instruction 
including 
multisensory 

5.1 
 
 
 
 
 
 
5.3 
 
 
 
 
 
5.4 
 
 
 
 
 
5.5 
 
 
 
 
5.8 
 
 

Use assessment and data 
analysis to monitor student 
progress and guide 
instruction over time to 
ensure an increase in 
student learning. 
 
Demonstrate research-
based instructional 
practices for developing 
oral/aural language 
development. 
 
Demonstrate research-
based instructional 
practices for developing 
students’ phonological 
awareness. 
 
Demonstrate research-
based practices for 
developing phonics skills 
and word recognition. 
 
Demonstrate research-
based instructional 
practices to facilitate 

Readings for Reading 5 are 
separated by indicator in 
Column 2.  
 
Within Chapter Formative 
Assessment 
 

 Identify characteristics 
of the gradual release 
of responsibility model 
for providing explicit 
instruction. 
 

End of Chapter Formative 
Assessment 
 
Create, implement, and video 
record a lesson plan that uses 
assessment and data analysis 
to guide instruction to ensure 
an increase in student learning 
including English language 
learners and includes explicit, 
systematic, sequential 
instruction with multisensory 
strategies to develop oral 
language, phonological 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end 
of chapter formative 
assessment to 
document the design 
and implementation of 
a lesson plan that uses 
assessment and data 
analysis to guide 
instruction to ensure 
student learning 
including English 
language learners and 
includes explicit, 
systematic, sequential 
instruction with 
multisensory strategies 
to develop oral 
language, phonological 
awareness, and 
phonics skills and 
motivates and engages 
students in reading.   
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instruction: 
motivation and 
engagement; 
assessment 
procedures – 
formative 
assessment, 
progress 
monitoring; 
research-based 
instructional 
practices for 
students with 
dyslexia; student 
monitoring and 
self-correction. 

 

 
 
 
5.12 
 
 
 
 
 
 
 
5.14 

students’ monitoring and 
self-correcting in reading. 
 
Demonstrate skill in 
assessment and 
instruction with English 
language learners from 
diverse backgrounds and 
varying English proficiency 
levels.  
 
Use a variety of 
instructional practices to 
motivate and engage 
students in reading. 

awareness, and phonics skills 
and motivates and engages 
students in reading.   
 
Complete a written reflection of 
the instruction to determine how 
the lesson can be improved and 
identify next steps for 
instruction.  
 
 

 Chapter 4: Fluency and 
Comprehension 
 

 Read content 
about explicit, 
systematic, 
sequential 
instruction 
including 
multisensory 
strategies; 
elements of 
fluency; 
research-based 
instructional 
practices for 
integrating 
fluency and 
comprehension; 
writing 
instruction to 
increase fluency 
and 
comprehension. 

5.2 
 
 
 
 
5.6 
 
 
 
 
 
5.9 
 
 
 
 
 
 
5.10 
 
 
 
 
 

Demonstrate research-
based instructional 
practices for facilitating 
reading comprehension. 
 
Demonstrate research-
based instructional 
practices for developing 
reading fluency and 
comprehension. 
 
Demonstrate research-
based comprehension 
instructional practices for 
developing students’ 
higher order thinking to 
enhance comprehension. 
 
Demonstrate research-
based instructional 
practices for developing 
students’ ability to read 
critically.  
 

End of Chapter Formative 
Assessment 
 
Create, implement, and video 
record a lesson plan that 
includes explicit, systematic, 
sequential instruction with 
multisensory strategies that 
enhance higher-order and 
critical thinking and incorporate 
writing to develop fluency and 
comprehension. 
 
Complete a written reflection of 
the instruction to determine how 
the lesson can be improved and 
identify next steps for 
instruction.  
 
 
 
 
 
 

The learner will build an 
electronic portfolio that 
includes the final 
products from the end 
of chapter formative 
assessment to 
document the design 
and implementation of 
a lesson plan that 
includes explicit, 
systematic, sequential 
instruction with 
multisensory strategies 
to develop fluency and 
comprehension. 
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 5.15 Demonstrate intentional, 
explicit, systematic writing 
instruction as it relates to 
the ability to read written 
language. 

 

 Chapter 5: Vocabulary 
and Comprehension 
 
Chapter 6: Video 
Package 
 
Read content about 
research-based 
instructional practices for 
integrating vocabulary 
and comprehension; 
explicit, systematic, 
sequential instruction 
including multisensory 
instruction; research-
based instructional 
practices for ELLs. 

5.7 
 
 
 
 
 
 
5.11 
 
 
 
 
 
 
5.13 

Demonstrate research-
based instructional 
practices for developing 
both academic and 
domain specific 
vocabulary. 
 
Demonstrate 
differentiation of instruction 
for all students utilizing 
increasingly complex print 
and digital text. 
 
 
Create an information 
intensive environment that 
includes print and digital 
text.  

End of Chapter Formative 
Assessment 
 
Create, implement, and video 
record a lesson plan that 
includes explicit, systematic, 
sequential instruction with 
multisensory strategies to 
develop vocabulary and 
comprehension. The plan 
should include 

 research-based 
practices for developing 
academic and domain 
specific vocabulary 

 utilization of 
increasingly complex 
print and digital text. 

 evidence of an 
information intensive 
environment that 
includes print and 
digital text.  

 
Complete a written reflection of 
the instruction to determine how 
the lesson can be improved and 
identify next steps for 
instruction.  

The learner will build an 
electronic portfolio that 
includes the final 
products from the end 
of chapter formative 
assessment to 
document the design 
and implementation of 
a lesson plan that 
includes explicit, 
systematic, sequential 
instruction with 
multisensory strategies 
to develop vocabulary 
and comprehension.  
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Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students comprehending 
diverse text. Teachers will understand how writing, listening and speaking support the teaching of reading, and how family involvement supports student 
achievement in reading. Teachers will understand that all students have instructional needs and apply the systematic problem solving process:  use data to 
accurately identify a problem, analyze the problem to determine why it is occurring, design and implement instruction/interventions, and evaluate the 
effectiveness of instruction/interventions. Teachers will understand that the problem solving process is recursive and ongoing, utilized for effective instructional 
decision making.  
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COMPETENCY 1: FOUNDATIONS OF READING INSTRUCTION 
FOUNDATIONAL READING SKILL: COMPREHENSION 
Teachers will develop substantive understanding of six components of reading as a process: comprehension, oral language, phonological awareness, phonics, 
fluency, and vocabulary. 
Course Number 

and Name 
Required Course Reading(s) 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: The Role 
of Language in 
Comprehension 
 

1.A.1 Understand that building oral 
and written language facilitates 
comprehension.  

Read the course content (Module 2, Unit 2, 
Lesson 1).  
Watch the video interview with Dr. Paula Tallal, 
Part 1 and use the Video Reflection Sheet to share 
your understanding about how building oral and 
written language facilitates comprehension. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary Reflection 
 
 

Course Content:  
Academic Language 

1.A.2* Understand the importance of 
learning syntax, semantics, 
pragmatics, vocabulary and text 
structures required for 
comprehension of formal 
written language of school, 
often called “academic 
language.” 

Read the course content (Module 3, Unit 2, 
Lesson 2).  
Use the Double Entry Journal to explain the 
importance of learning syntax, semantics, 
pragmatics, vocabulary and text structures for 
comprehension of academic language.  

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary Reflection 
 
 

Course Content: The 
Impact of Text on 
Comprehension 
 

1.A.3 Understand the impact of text 
upon reading comprehension 
(e.g., genre, readability, 
coherence, text structure and 
text complexity). 

Read the course content (Module 2, Unit 2, 
Lesson 3). 
Complete Reflection Sheet to check for 
understanding the impact of text upon reading 
comprehension (e.g., genre, readability, 
coherence, text structure and text complexity). 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 
 

Course Content: 
Interaction of Reader 
Characteristics 

1.A.4 Understand how the interaction 
of reader characteristics, 
motivation, purpose of reading 
and text elements impacts 
comprehension and student 
engagement.  

Read the course content (Module 2, Unit 2, 
Lesson 4). 
Using the Discussion Board, explain how the 
interaction of reader characteristics, motivation, 
purpose of reading and text elements impacts 
comprehension and student engagement. 

Unit 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Cognitive Targets and 
Development 

1.A.5 Identify cognitive targets (e.g., 
locate/recall, 
integrate/interpret, 
critique/evaluate) and the role 
of cognitive development in the 
construction of meaning of 
literary and informational texts. 

Read the course content (Module 2, Unit 2, 
Lesson 5). 
Complete Reflection Sheet to check for 
understanding the cognitive targets and the role 
of cognitive development in the construction of 
meaning of literary and informational texts. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
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Course Content: Reading 
as a Process 
 

1.A.6 Understand reading as a 
process of constructing meaning 
from a wide variety of print and 
digital texts and for a variety of 
purposes. 

Read the course content (Module 2, Unit 2, 
Lesson 6). 
Complete Reflection Sheet to check for 
understanding that reading is a process of 
constructing meaning from a wide variety of print 
and digital texts and has a variety of purposes. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 
 

Course Content: 
Challenges of Content-
Area Text 

1.A.7 Understand the reading 
demands posed by domain 
specific texts.   

Read course content (Module 2, Unit 2, Lesson 6) 
Using the Discussion Board, explain the reading 
demands posed by domain specific texts. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 

Course Content: Complex 
Comprehension 
 

1.A.8 Understand that effective 
comprehension processes rely 
on well-developed language, 
strong inference making, 
background knowledge, 
comprehension monitoring and 
self-correcting.  

Read the course content (Module 3, Unit 2, 
Lesson 8).  
Use the Double Entry Journal to explain the effect 
of language, inference making, background 
knowledge, comprehension monitoring and self-
correcting on comprehension.   

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 

Course Content: English 
Language Learners and 
Comprehension 
 

1.A.9 Understand how English 
language learners’ linguistic and 
cultural background will 
influence their comprehension.  

Read the course content (Module 2, Unit 2, 
Lesson 9). 
Complete Reflection Sheet to check for 
understanding about how the English Language 
Learners’ linguistic and cultural background will 
influence their comprehension. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection     
 
 

Course Content: 
Comprehension 
Assessment 
 

1.A.10 Understand the role of formal 
and informal assessment of 
comprehension in making 
instructional decisions to meet 
individual student needs.  

Read course content (Module 2, Unit 2, Lesson 10) 
Using the Discussion Board, explain the role of 
formal and informal assessment of 
comprehension in making instructional decisions 
to meet individual student needs. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 

FOUNDATIONAL READING SKILL: ORAL LANGUAGE 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Development of Oral 
Language 
 

1.B.1 Understand how the students’ 
development of phonology, 
syntax, semantics and 
pragmatics relates to 
comprehending written 
language.  

Read course content (Module 1, Unit 1, Lesson 1) 
Complete Reflection Sheet to check for 
understanding how the students’ development of 
phonology, syntax, semantics and pragmatics 
relates to comprehending written language. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: Social 
and Academic Language 

1.B.2 Understand the differences 
between social and academic 
language.  

Read course content (Module 1, Unit 1, Lesson 2) 
Use the Discussion Board to explain the 
differences between social and academic 
language. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
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Course Content: Writing 
and Oral Language 
Development 
 

1.B.3 Understand that writing 
enhances the development of 
oral language.  

Read course content (Module 1, Unit 1, Lesson 3) 
Complete Reflection Sheet to check for 
understanding about how writing enhances the 
development of oral language. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 

Course Content: 
Differentiated Instruction 
in Oral Language 
 

1.B.4 Understand that the variation in 
students’ oral language 
exposure and development 
requires differentiated 
instruction.  

Read the course content (Module 1, Unit 1, 
Lesson 4). 
Use the Double Entry Journal to explain why 
differentiated instruction is required according to 
variations in students’ oral language exposure and 
development. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Importance of Home 
Language for ELL 
Students 

1.B.5 Recognize the importance of 
English language learners’ home 
languages, and their significance 
for learning to read English.  

Read course content (Module 1, Unit 1, Lesson 5) 
Complete Reflection Sheet to check for 
understanding about the importance of the 
English language learners’ home language and its 
relationship to learning to read English. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: Oral 
Language Assessment 

1.B.6 Understand the role of formal 
and informal oral language 
assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 1, Unit 1, Lesson 6) 
Use the Discussion Board to explain the role of 
formal and informal oral language assessment to 
make instructional decisions to meet individual 
student needs. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: What Is 
Phonology? 

1.C.1 Understand phonology as it 
relates to language 
development and reading 
achievement (e.g., phonological 
processing, phonemic 
awareness skills, phonemic 
analysis and synthesis). 

Read course content (Module 1, Unit 2, Lesson 1) 
Complete Reflection Sheet to check for 
understanding about phonology as it relates to 
language development and reading achievement. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: The 
Phonological Continuum 
 

1.C.2 Recognize the phonological 
continuum beginning with 
sensitivity to large and concrete 
units of sound (i.e., words and 
syllables) and progressing to 
small and abstract units of 
sound (onset-rimes and 
phonemes).  

Read course content (Module 1, Unit 2, Lesson 2) 
Complete Reflection Sheet to check for 
recognition of the phonological continuum. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Phonological Awareness 
and Writing 

1.C.3 Understand that writing, in 
conjunction with phonological 
awareness, enhances reading 

Read course content (Module 1, Unit 2, Lesson 3) 
Use the Discussion Board to explain your 
understanding that writing, in conjunction with 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
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development.  phonological awareness, enhances reading 
development. 

 
 

Course Content: 
Language and Dialect 
Differences 

1.C.4 Distinguish both phonological 
and phonemic differences in 
language and their applications 
in written and oral discourse 
patterns (e.g., language and 
dialect differences). 

Read course content (Module 1, Unit 2, Lesson 4). 
Complete Reflection (formative) to check for 
understanding of language and dialect 
differences. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: ELL 
Sound Production 

1.C.5 Understand how similarities and 
differences in sound production 
between English and other 
languages affect English 
language learners’ reading 
development in English.  

Read the course content (Module 1, Unit 2, 
Lesson 5). 
Use the Double Entry Journal to reflect on how 
similarities and differences in sound production 
between English and other languages affect ELLs’ 
reading development in English. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Phonological Awareness 
Assessment 

1.C.6 Understand the role of formal 
and informal phonological 
awareness assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 1, Unit 2, Lesson 6) 
Complete Reflection Sheet to check for 
understanding of the role of formal and informal 
phonological awareness assessment to make 
instructional decisions. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

FOUNDATIONAL READING SKILL: PHONICS 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Phonological and 
Orthographic Units 

1.D.1 Understand that phonological 
units (words, syllables, onset-
rimes and phonemes) map onto 
orthographic units (words, 
rimes, letters) in alphabetic 
languages. 

Read the course content (Module 2, Unit 1, 
Lesson 1). 
Use the Double Entry Journal to explain your 
understanding of how phonological units map 
onto orthographic units in alphabetic languages. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: Phonics 1.D.2 Understand sound-spelling 
patterns and phonics 
(grapheme-phoneme 
correspondence rules).  

Read course content (Module 2, Unit 1, Lesson 2). 
Complete Reflection Sheet to check for 
understanding of sound-spelling patterns and 
phonics. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 

Course Content: 
Structural Analysis 

1.D.3 Understand structural analysis 
of words. 

Read course content (Module 2, Unit 1, Lesson 3) 
Complete Reflection Sheet to check for 
understanding of the structural analysis of words. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 

Course Content: 
Language and Phonics 

1.D.4 Understand that both oral 
language and writing can be 
used to enhance phonics 
instruction.   

Read course content (Module 2, Unit 1, Lesson 4). 
Use the Discussion Board to explain your 
understanding that both oral language and writing 
can be used to enhance phonics instruction. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
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 Course Content: Phonics 
Assessment 

1.D.5 Understand the role of formal 
and informal phonics 
assessment to make 
instructional decisions to meet 
individual student needs.  

Read course content (Module 2, Unit 1, Lesson 5) 
Complete Reflection Sheet to check for 
understanding of formal and informal phonics 
assessment to make instructional decisions. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

FOUNDATIONAL READING SKILL: FLUENCY 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Components of Fluency 

1.E.1 Understand that the 
components of reading fluency 
are accuracy, expression and 
rate which impact reading 
endurance and comprehension. 

Read course content (Module 3, Unit 1, Lesson 1). 
Use the Video Reflection Sheet to connect with 
Dr. Joe Torgesen’s comments about fluency 
instruction for adolescent readers, especially 
reading with accuracy and endurance to impact 
comprehension. Complete Reflection Sheet to 
check for understanding of the components of 
reading fluency. 

Unit Summary/Reflection 
 

 

Course Content: 
Components of Fluency 

1.E.2 Understand that effective 
readers demonstrate flexibility 
by adjusting their reading rate 
to accommodate the kinds of 
texts they are reading in order 
to facilitate comprehension.  

Read course content (Module 3, Unit 1, Lesson 2). 
Complete Reflection Sheet to check for 
understanding that effective readers adjust their 
reading rate to accommodate the kinds of texts 
they are reading in order to facilitate 
comprehension. 

Unit Summary/Reflection 
 

Course Content: The 
Fluency Connection 

1.E.3 Understand the relationships 
among fluency, word 
recognition and comprehension.  

Read course content (Module 3, Unit 1, Lesson 3) 
Use the Discussion Board to explain your 
understanding about the relationships among 
fluency, word recognition and comprehension. 

Unit Summary/Reflection 
 

Course Content: The Role 
of Oral Language in 
Fluency 

1.E.4 Understand that both oral 
language and writing enhance 
fluency instruction.  

Read course content (Module 3, Unit 1, Lesson 4). 
Use the Discussion Board to explain your 
understanding that both oral language and writing 
can be used to enhance fluency instruction. 

Unit Summary/Reflection 
 

 Course Content: Fluency 
Assessment 

1.E.5 Understand the role of formal 
and informal fluency assessment 
to make instructional decisions 
to meet individual student 
needs.   

Read course content (Module 3, Unit 1, Lesson 5). 
Use the Video Reflection Sheet to make 
connections about fluency assessment tools and 
fluency instruction. 

Unit Summary/Reflection 
 

FOUNDATIONAL READING SKILL: VOCABULARY 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 

Course Content: 
Vocabulary in Multiple 
Contexts 

1.F.1 Understand the goal of 
receptive and expressive 
vocabulary instruction is the 

Read course content (Module 3, Unit 2, Lesson 1). 
After watching the Professor Daniel Willingham 
video, use the Video Reflection Sheet to describe 

Unit Summary/Reflection 
 



North East Florida Educational Consortium 2019-2024 Reading Endorsement Alignment Matrix 

 

7 
 

of Language 
and Reading 

application of a student’s 
understanding of word 
meanings to multiple oral and 
written contexts.  

why content knowledge is essential to reading 
with comprehension and why teaching reading 
strategies alone is not enough for good 
comprehension. 

Course Content: 
Morphology in 
Vocabulary 

1.F.2 Understand morphology as it 
relates to vocabulary 
development (e.g., morphemes, 
inflectional and derivational 
morphemes, morphemic 
analysis). 

Read course content (Module 3, Unit 2, Lesson 2). 
Complete Reflection Sheet to check for 
understanding of how morphology relates to 
vocabulary development. 

Unit Summary/Reflection 
 

 

Course Content: 
Semantics 

1.F.3 Identify principles of semantics 
as they relate to vocabulary 
development (e.g., antonyms, 
synonyms, figurative language, 
etc.).   

Read course content (Module 3, Unit 2, Lesson 3). 
Using the designated reflection format, describe 
the classroom strategies you use to promote 
deeper meaning of vocabulary words. 

Unit Summary/Reflection 
 

Course Content: 
Academic Language 

1.F.4 Understand the domain specific 
vocabulary demands of 
academic language.  

Read course content (Module 3, Unit 2, Lesson 4). 
Complete Reflection Sheet to check for 
understanding the demands academic language 
has on domain specific vocabulary. 

Unit Summary/Reflection 
 

Course Content: Writing 
and Vocabulary 

1.F.5 Understand that writing can be 
used to enhance vocabulary 
instruction.  

Read course content (Module 3, Unit 2, Lesson 5). 
Answer the following question on the Discussion 
Board: How can writing be used to enhance 
vocabulary instruction? 

Unit Summary/Reflection 
 

Course Content: 
Vocabulary Assessment 

1.F.6 Understand the role of formal 
and informal vocabulary 
assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 3, Unit 2, Lesson 6).  
Use the Double Entry Journal to reflect on your 
understanding about making instructional 
decisions through assessment results. 

Unit Summary/Reflection 
 

FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Language Characteristics 

1.G.1 Identify language characteristics 
related to social and academic 
language 

Read course content (Module 4, Unit 1, Lesson 1). 
Use the Video Reflection Sheet to share your 
thoughts about academic language gleaned from 
the Dr. Robin Scarcella webcast.  

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 

Course Content: 
Variability Among 
Languages 

1.G.2 Identify phonemic, semantic, 
and syntactic variability 
between English and other 
languages. 

Read course content (Module 4, Unit 1, Lesson 2). 
Use the Discussion Board to identify ways 
phonological, semantic, and syntactic features 
vary between English and other languages. 

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 

Course Content: 
Interdependence 

1.G.3 Understand the 
interdependence between each 

Read course content (Module 4, Unit 1, Lesson 3). 
Use the Discussion Board to answer the following 

Unit Summary/Reflection 
Final Comprehensive 
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of the reading components and 
their effect upon reading as a 
process for native speakers of 
English and English language 
learners. 

question: Which is more essential to reading, 
decoding the text or comprehending the message 
contained within the text? How are the processes 
different for native speakers of English and English 
language learners? Explain your answers.  

Assessment (each reading 
component) 
 

Course Content: Oral 
Language and Reading 
Development 

1.G.4 Understand the impact of oral 
language, writing, and an 
information intensive 
environment upon reading 
development. 

Read course content (Module 4, Unit 1, Lesson 4). 
Use Discussion Board to explain how oral 
language, writing, and an information intensive 
environment has an impact on reading 
development. 

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 
 

Course Content: Self-
Monitoring 

1.G.5 Understand the importance of 
comprehension monitoring and 
self-correcting to increase 
reading proficiency.  

Read course content (Module 4, Unit 1, Lesson 5). 
Use the Double Entry Journal to convey your 
understanding of the importance of 
comprehension monitoring and self-correcting to 
increase reading proficiency. 

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 
 

 Course Content: 
Assessment 

1.G.6 Understand the role of formal 
and informal reading 
assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 4, Unit 1, Lesson 6). 
Use the Discussion Board to answer the following 
question: How do I know what reading instruction 
is appropriate for my students?  

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 
 

COMPETENCY 2: APPLICATION OF RESEARCH-BASED INSTRUCTIONAL PRACTICES 
FOUNDATIONAL READING SKILL: COMPREHENSION 
Teachers will scaffold student learning by applying the principles of research-based reading instruction and integrating the six components of reading. Teachers 
will engage in the systematic problem solving process. 
Course Number 

and Name 
Required Course Reading(s) 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 2 Content: 
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.1 Apply intentional, explicit, and 
systematic instructional 
practices for scaffolding 
development of higher order 
thinking, comprehension skills, 
comprehension monitoring and 
self-correcting (e.g., reciprocal 
teaching, “think aloud,” etc.). 

Read Module Content. 
View at least one of the instruction-in-action 
videos. 
List the video you viewed on the Video Reflection 
Sheet and comment about use in the classroom 
including multisensory strategies you observed. 
Model a Think Aloud to scaffold development of 
higher order thinking, comprehension skills, 
monitoring and self-correcting. Write a reflection 
of the experience. Use the Discussion Board to 
post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
Participants will continue to 
develop their unit lesson 
plan throughout 
Competency 2. Using the 
appropriate grade level 
standards, the participant 
will design five ______ 
activities that incorporate 
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intentional, explicit, 
systematic multisensory 
_____ strategies that are 
connected to the established 
learning goals and meet the 
needs of students with 
dyslexia and other reading 
challenges. The activities 
should be differentiated to 
address the needs of 
individual students 
performing at various levels 
according to the results of 
appropriate assessments. 

Module 2 Content: 
Enhancing 
Comprehension Through 
Oral and Written 
Experiences and Writing 
to Learn Strategies 

2.A.2 Use both oral language and 
writing experiences to enhance 
comprehension. 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding of how oral language and 
writing experiences enhance comprehension, 
include ways multi-sensory strategies may be 
used to meet the needs of students with dyslexia 
and other reading challenges. 
Implement a lesson that uses both oral language 
and writing experience and include a multisensory 
strategy. Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

Module 2 Content: 
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.3 Apply appropriate instructional 
practices determined by the 
student’s strengths and needs, 
text structure and the reading 
demands of domain specific 
text. 

Read Module Content. 
Watch at least one of the instruction-in-action 
videos. 
List the video watched on the Video Reflection 
Sheet and comment on instructional practices 
determined by student need, text structure and 
the reading demands of domain specific text. 
Include multisensory strategies you observed. 
Model a multisensory strategy to increase 
comprehension for domain specific text. Select 
the strategy based on student’s strengths and 
needs, text structure, and reading demands. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
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 Module 2 Content: 
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 
Module 3 Content: Using 
Instructional 
Conversations 

2.A.4 Provide opportunities for 
student extended text 
discussion to enhance 
comprehension, promote 
motivation and student 
engagement.  

Read Module Content. 
Watch instruction-in-action videos: 
Post a Discussion Board entry about the use of 
comprehension strategies (including extended 
text discussion) in the classroom. 
Implement a close reading lesson that includes 
text-dependent discussions. Write a reflection on  
how student comprehension, motivation and 
engagement was impacted. 
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

Module 2 Content: 
Matching the Reader to 
the Text 

2.A.5 Select narrative or informational 
print or digital texts that are 
appropriate to the 
comprehension instruction to be 
provided.  

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding. Include reflections about the 
access to text in your classroom and what changes 
might be needed. 
Select narrative or informational print or digital 
text that would be grade level appropriate to use 
during a comprehension lesson. Write a reflection 
how the selected text would support 
comprehension instruction. 
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.6 Provide comprehension 
instruction that supports 
students’ ability to read multiple 
print and digital texts and to 
synthesize information within, 
across and beyond those texts. 

Read Module Content. 
Watch instruction-in-action videos. 
Use the Double Entry Journal to monitor reading 
and understanding. Include reflections about the 
various note-taking methods to synthesize 
information. 
Implement a lesson that has students synthesize 
information between texts to enhance 
comprehension.  
Write a reflection that compares the impact your 
lesson had on comprehension and your 
knowledge of comprehension instruction that 
supports students’ ability to read multiple print 
and digital texts and to synthesize information.  
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 
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 Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 
Module 3 Content: 
Differentiating for English 
Language Learners 

2.A.7 Scaffold discussions to facilitate 
the comprehension of text and 
higher order thinking skills for 
students with varying English 
proficiency levels.  

Read Module Content. 
View the video on Scaffolding Discussion Skills 
with A Socratic Circle 
On the Video Reflection Sheet, include your 
thoughts about how this strategy would be 
appropriate for students with varying English 
proficiency levels.  
Use the Socratic Circle during a text-based 
discussion to scaffold ELL students’ 
comprehension.  
Write a reflection of the experience and its impact 
on the ELL students’ comprehension. Add to the 
reflection other strategies to facilitate 
comprehension of text and higher order thinking 
skills for students with varying English proficiency 
levels. Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.8 Model a variety of strategic 
activities students can use to 
foster comprehension 
monitoring and self-correcting. 

Read Module Content. 
Watch instruction-in-action videos. 
List the videos you viewed on the Video Reflection 
Sheet and comment about use in the classroom 
and how the strategies foster comprehension 
monitoring and self-correcting. 
In a small group, model two strategies from the 
reading and/or videos that can foster 
comprehension monitoring and self-correcting, 
include student(s) with dyslexia and other reading 
challenges. Write a reflection of your experience. 
Post Reflection to the Discussion Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
 
 
 
 

Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.9 Recognize, describe, and 
incorporate appropriate 
comprehension assessments to 
guide instruction. 

Read Module Content. 
Using the Double Entry Journal, monitor the 
required reading. Include reflections to describe 
how the comprehension assessments may be 
used to guide instruction.  
During a lesson, use at least one formative 
comprehension assessment to guide instructional 
decisions, include student(s) with dyslexia and 
other reading challenges. Write a reflection of 
how the formative comprehension assessment(s) 
guided your decisions about instruction during 
and after the lesson. Post Reflection to the 
Discussion Board. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 
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FOUNDATIONAL READING SKILL: ORAL LANGUAGE 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 4 Content 2.B.1 Apply intentional, explicit, and 
systematic instructional 
practices for scaffolding 
development of oral/aural 
language skills (e.g., language 
experience approach, Socratic 
questioning). 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, use one of the 
instructional practices to scaffold the 
development of oral/aural language skills with 
students in your classroom, include a 
multisensory strategy that would benefit students 
with dyslexia and other reading challenges. Write 
a reflection on student outcomes. 
Post Reflection to the Discussion Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 2 Content: 
Connecting the Reader 
and the Text 
Module 3 Content: Using 
Instructional 
Conversations 

2.B.2 Create an environment where 
students practice appropriate 
social and academic language to 
discuss diverse texts.  

Read Module Content 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, create an opportunity 
for students to engage in small group work on a 
text-based activity. Monitor the activity and write 
a reflection on the language skills observed. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 2 Content: 
Differentiation and 
Comprehension 
Instruction 
Module 3 Content: 
Differentiating for English 
Language Learners 

2.B.3* Recognize and apply an English 
language learner’s home 
language proficiency as a 
foundation and strength to 
support the development of oral 
language in English. 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, use one of the oral 
language strategies that supports including an ELL 
student’s home language into the learning, 
include multisensory strategies when appropriate. 
Write a reflection on the student’s engagement. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 2 Content: 
Matching the Reader to 
the Text; Promoting 
Active Engagement and 
Self-Correction During 
Reading; Enhancing 
Comprehension Through 
Oral and Written 
Experiences 

2.B.4 Use writing experiences to 
enhance oral language (e.g., 
interactive writing, student to 
teacher sentence dictation). 
 
 
 

Read module Content. 
Reading: The Language Experience Approach 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, use an interactive 
writing strategy to engage students in an oral 
language development activity, include 
multisensory activities when appropriate. I.e. 
Think-Pair-Share or Think-Write-Pair-Share. Write 
a reflection to describe your experiences with the 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 
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strategy. Post Reflection to the Discussion Board. 

Module 4 Content 2.B.5 Recognize, describe, and 
incorporate appropriate oral 
language assessments to guide 
instruction. 

Read Module Content 
Reading: Effective Oral Language Instruction 
Watch instruction in action videos 
On the Discussion Board, identify and describe 
two oral language assessments that may be used 
to guide instruction.  
During a lesson, use at least one formative oral 
language assessment to guide instructional 
decisions, if accessible, include students with 
dyslexia and other reading challenges. Write a 
reflection of how the oral language assessment(s) 
guided your decisions about instruction during 
and after the lesson. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities 

2.C.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 
development of phonological 
awareness (e.g., blending and 
segmenting syllables, onset-
rimes and phonemes). 

Read Module Content. 
View at least one video, list the video you viewed 
on the Video Reflection Sheet and comment 
about use in that classroom, include multisensory 
strategies you observed. With students, use one 
of the classroom instructional practices to scaffold 
phonological awareness development. Write a 
reflection of the impact on students’ developing 
their phonological awareness skills. 
Post Reflection to the Discussion Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities 

2.C.2 Provide opportunities for 
students to use oral/aural 
language to enhance 
phonological awareness (e.g., 
rhyming and alliteration). 

Read Module Content. 
View at least one video, list the video you viewed 
on the Video Reflection Sheet and comment 
about use in that classroom, include multisensory 
strategies you observed. 
Implement a lesson that uses oral language to 
engage students in developing phonological 
awareness skills, include multisensory 
connections. Write a reflection on student 
outcomes and your experience. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 
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Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities; More on 
Phonemes 
 

2.C.3 Understand and apply 
knowledge of how variations in 
phonology across languages 
affect English language learners’ 
reading and writing 
development. 

Read Module Content. 
View and list the video on the Video Reflection 
Sheet and comment about use in that classroom, 
reflect on how the activity might be used across 
languages for English language learners. 
Select a phonology activity to use with students, if 
accessible, include ELL student(s). Reflect on the 
connection to developing reading and writing 
skills. Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities; Assessing PA 

2.C.4 Use writing experiences, in 
conjunction with phonological 
instruction, to enhance reading 
achievement (e.g., Elkonin boxes 
or magnetic letters, individual 
response whiteboards). 

Read Module Content. 
View and list the video on the Video Reflection 
Sheet and comment about use in that classroom 
and other times the strategy may be used. 
Conduct a writing activity that includes 
phonological instruction. Write a reflection on 
how the activity was building the students’ 
reading ability. Post Reflection to the Discussion 
Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities; Assessing PA 

2.C.5 Recognize, describe, and 
incorporate appropriate 
phonological awareness 
assessments to guide 
instruction. 

Read Module Content. 
Watch instructional videos. 
Read portions of FLDOE’s Assessment and 
Instruction in Phonological Awareness 
(Assessment of Phonological Awareness pgs. 7-11 
and Test of Phonological Awareness pgs. 13-28): 
Use the Double Entry Journal to monitor reading 
and understanding. During and after reading the 
content, write reflections about the use of 
appropriate Phonological Awareness assessments 
to guide instruction. 
Select and conduct an appropriate phonological 
awareness assessment on struggling readers in 
your class to identify level of phonological 
awareness development. Write a reflection on the 
outcome. Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

FOUNDATIONAL READING SKILL: PHONICS 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 

Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; Teaching the 

2.D.1 Apply intentional, explicit, 
systematic instructional 
practices for scaffolding phonics 
development on a continuum 

Read Module Content. 
Watch instructional videos and view at least one 
of the instruction-in-action videos. 
List the video you viewed on the Video Reflection 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
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Instruction Alphabetic Principle and 
Phonics Instruction; 
Assessing Phonics 

from the individual phoneme-
grapheme level through the 
multi-syllabic word level.  

Sheet and comment about use in the classroom 
include multisensory strategies you observed. 
With a small group, use one of the classroom 
instructional practices for scaffolding phonics 
development. Write a reflection of the impact on 
students working with letters/words. 
Use the Discussion Board to post your reflection 

Reflection of video about 
comprehension strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; PA Instruction 
and Activities; Assessing 
Phonics; Differentiation 
for ELL 

2.D.2 Recognize and apply an English 
language learner’s home 
language as a foundation and 
strength to support the 
development of phonics in 
English. 

Read Module Content. 
Watch instructional videos. 
Reading: The Home Language: An ELL’s Most 
Valuable Resource  
Use the Double Entry Journal to monitor reading 
and understanding. Reflect on the value of 
incorporating a student’s home language into his 
learning to support phonics instruction. Include 
multisensory strategies for students with dyslexia 
and other reading challenges. 
 Select a phonics activity to use with an ELL 
student that materials can take advantage of 
cross-over between home language and English. 
Reflect on the outcome to building phonics skills. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; Teaching the 
Alphabetic Principle and 
Phonics Instruction; 
Assessing Phonics; The 
Phonics/Spelling 
Connection 

2.D.3 Use oral/aural language and 
writing experiences to enhance 
phonics instruction (e.g., 
sentence strip words, phrases 
and pocket charts). 

Read Module Content. 
View video on Sentence Strips 
On the Video Reflection Sheet, include ways you 
could use sentence strips during phonics 
instruction to support students’ writing 
experiences. 
Conduct a phonics lesson that uses oral language 
and writing experience as the activity. Write a 
reflection on the impact of an oral language and 
writing activity to students’ growth of phonics 
skill. Post to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; Teaching the 
Alphabetic Principle and 
Phonics Instruction; 
Assessing Phonics 
Module 3 Lesson 9 

2.D.4 Recognize, describe, and 
incorporate appropriate phonics 
assessments to guide 
instruction. 

Read Module Content. 
View one of the instructional videos: 
Use the Double Entry Journal to monitor reading 
and understanding. Reflect about the use of 
appropriate Phonics assessments to guide 
instruction. 
Conduct a phonics assessment on your students 
to identify which students need additional 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 
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Assessing Phonics instruction in which phonics skills. Write a 
reflection on the outcome. Post to the Discussion 
Board. 

FOUNDATIONAL READING SKILL: FLUENCY 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 4 Content: 
Building a Strong Oral 
Vocabulary, Fluency, 
Assessing Fluency 

2.E.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold accuracy, 
expression, rate, and reading 
endurance (e.g., paired reading, 
repeated reading, echo reading, 
reader’s theater, etc.).  

Read Module Content. 
Watch at least one instruction-in-action videos 
and list on the Video Reflection Sheet and 
comment about scaffolding fluency in classroom 
practice, include multisensory strategies you 
observed. 
Implement a lesson that builds students’ reading 
fluency (e.g., paired reading, repeated reading, 
echo reading, reader’s theater, etc.). Write a 
reflection on the outcome. Post to the Discussion 
Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Building a Strong Oral 
Vocabulary, Fluency, 
Assessing Fluency; 
Integration of Research-
Based Practices 

2.E.2 Use oral/aural language and 
writing experiences to enhance 
fluency (e.g., poetry charts, song 
lyrics). 

Read Module Content. 
Read an article, Using Songs to Improve Fluency 
Use the Double Entry Journal to  reflect on the use 
of language and writing experiences to enhance 
fluency, include multisensory strategy 
connections. 
Conduct a lesson that uses oral language and 
writing experiences to build students’ fluency 
skills. Write a reflection on the experience. 
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 4 Content: 
Building a Strong Oral 
Vocabulary, Fluency, 
Assessing Fluency; 
Integration of Research-
Based Practices 

2.E.3 Recognize, describe and 
incorporate appropriate fluency 
assessments to guide 
instruction. 

Read Module Content. 
Read the Florida Center for Reading Research 
publication Reading Fluency Assessment and 
Instruction: What, Why, and How 
Use the Double Entry Journal to reflect about the 
use of fluency assessments to guide instruction, 
include multisensory strategy connections. 
Conduct a fluency assessment to identify fluency 
rate for a group of students and use to select a 
reading text. Write a reflection on the outcome. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 
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FOUNDATIONAL READING SKILL: VOCABULARY 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 4 Content: 
Vocabulary; Assessing 
Vocabulary 

2.F.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold vocabulary 
and concept development (e.g., 
shared reading, semantic 
mapping, etc.). 

Read Module Content. 
View at least one of the following instruction-in-
action LEaRN videos: 
List the video you viewed on the Video Reflection 
Sheet and comment about instructional practices 
to scaffold vocabulary and concept development 
in the classroom, include multisensory strategies 
(and other strategies for students with reading 
challenges) you observed. 
With a small group, use one of the classroom 
instructional practices for scaffolding vocabulary 
and concept development. Write a reflection on 
the outcome. 
Use the Discussion Board to post your reflection 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Vocabulary; Assessing 
Vocabulary; Integration 
of Research-Based 
Instructional Practices 

2.F.2 Provide for continual 
integration, repetition and 
meaningful use of domain 
specific vocabulary to address 
the demands of academic 
language.  

Read Module Content.                                        
View at least one of the following instruction-in-
action LEaRN videos: 
• Word Walls (Math)  DVD6 SS2 
• Teaching Vocabulary  DVD6 SC1 
• Teaching Vocabulary from Content Areas  DVD6 

SC2 
• Word Walls  DVD6 SC3 
List the video you viewed on the Video Reflection 
Sheet and comment about the instructional 
practices observed. 
Use the Double Entry Journal to describe how you 
integrate and repeat use of vocabulary in your 
classroom practice. List the different 
opportunities students engage in domain specific 
vocabulary. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.3 Incorporate vocabulary 
instruction through analogies 
(e.g., cognates, Greek and Latin 
roots). 

Read Module Content. 
View at least one of the following videos: 
• Word Stems  DVD6 SS5 
• Morphographs  DVD6 SS11 
• Analyzing Words  DVD6 ES1 
• Analogies: video  
List the video you viewed on the Video Reflection 
Sheet and comment about the instructional 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 
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practices observed. During and after viewing, 
write reflections about vocabulary instruction that 
includes the instructional use of analogies 
(prefixes, suffixes, root words, cognates, etc.).  
Conduct a lesson that uses analogies (prefixes, 
suffixes, root words, cognates) to build students’ 
vocabulary. Write a reflection on the experience. 
Use the Discussion Board to post your reflection. 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.4 Provide an environment that 
supports wide reading of print 
and digital texts, both 
informational and literary, to 
enhance vocabulary.  

Read Module Content 
View the following video: 
• Daily Vocabulary Review: Connecting Words to 

Self  DVD6 SS9 
Reflect on the Discussion Board how the activity 
above could be used to encourage reading of all 
kinds. What motivational techniques did the 
instructor use?  
On the Discussion Board describe how you 
support vocabulary through a text rich 
environment. Include how you use the 
environment with students. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices; Language 
Differences & 
Instructional Needs; 
Differentiating Instruction 
for ELL; Keeping an “Eye” 
on Idioms 

2.F.5* Incorporate instructional 
practices that develop authentic 
uses of English to assist English 
language learners in learning 
academic vocabulary and 
content. 

Read Module Content 
Read the article “Creating Authentic Learning 
Experiences in the Literacy Classroom.”  
Use the Double Entry Journal to reflect about 
authentic literacy learning opportunities. 
Include strategies for the instruction of ELL 
students and students diagnosed with dyslexia 
and other reading challenges. 
Design an authentic learning experience that will 
assist ELL students learning academic vocabulary 
and content. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.6 Use oral/aural language and 
writing experiences to enhance 
vocabulary (e.g., interactive 
word walls, word sorts, word 
charts for secondary). 

Read Module Content 
View at least one instruction-in-action video, list 
on the Video Reflection Sheet and comment 
about using oral/aural language and writing 
experiences to enhance vocabulary, include 
multisensory strategies (and other strategies for 
students with reading challenges) you observed. 
Deliver a vocabulary lesson or activity that uses 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
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oral language and a writing experience. Write a 
reflection on the outcome. 
Use the Discussion Board to post your reflection. 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.7 Use multiple methods of 
vocabulary instruction (e.g. 
multiple contexts, examples and 
non-examples, elaborations, 
etc.). 

Read Module Content 
Use the Double Entry Journal to reflect during and 
after reading module content, make entries to 
explain the methods of vocabulary instruction you 
practice in your classroom.  
Describe what changes you plan to make, paying 
attention to multisensory strategies and support 
for students with dyslexia and other reading 
challenges. 
Choose a method of vocabulary instruction and 
integrate into a planned lesson. Write a reflection 
on the outcome. 
Use the Discussion Board to post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.8 Recognize, describe, and 
incorporate appropriate 
vocabulary assessments to guide 
instruction. 

Read Module Content 
Reading: Authentic Assessment of Vocabulary 
Mastery 
Use the Double Entry Journal to monitor reading 
and understanding about vocabulary assessment. 
Develop and conduct a vocabulary assessment for 
targeted words. Write a reflection on your 
experience. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.1 Apply comprehensive 
instructional practices, including 
writing experiences that 
integrates the reading 
components. 

Read Module Content 
Use the Double Entry Journal to monitor reading 
and understanding of how to use comprehensive 
instructional practices, including writing 
experiences that integrates the reading 
components. 
Implement a lesson that integrates the reading 
components and include a writing experience. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
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 Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.2 Identify instructional practices 
to develop students’ 
metacognitive skills in reading 
(e.g., text coding such as INSERT, 
two column notes). 

Read Module Content 
Look over the following content. Spend more time 
on the strategies that you think are appropriate 
for your classroom practice.  
Make notes in your Double Entry Journal about 
what you would like to remember for your 
practice and why it is important for students to 
develop metacognitive skills in reading. 
 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.3 Use resources and research-
based practices that create 
information intensive 
environments (e.g., diverse 
classroom libraries, inquiry 
reading).  

Read Module Content 
Additional Reading 
Reflect on the Discussion Board how you have 
created an information intensive environment  in 
your classroom. Include examples of the 
resources and research-based practices you use. 
How has this practice enhanced literacy learning 
for your students? 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.4 Use research-based guidelines 
for selecting literature and 
domain specific print and digital 
text appropriate to students’ 
age, interests and reading 
proficiency (e.g., young adult 
literature, informational texts). 

Read Module Content 
Post on the Discussion Board the process you use 
for selecting literature and domain specific print 
and digital text appropriate to students’ age, 
interests and reading proficiency. List the type of 
text your students have access to in your 
classroom. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 

2.G.5 Demonstrate understanding of 
similarities and differences 
between home language and 
second language reading 
development.   

Read Module Content 
Readings: 
The Home Language: An English Language 
Learner’s Most Valuable Resource 
Fostering Literacy Development in ELLs 
Post an answer to the following questions on the 
Discussion Board: 
What are the similarities and differences between 
home language and second language reading 
development? With this understanding, how will 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
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Practices your classroom practice change? 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success 

2.G.6 Triangulate data from 
appropriate reading 
assessments to guide instruction 
 
 
 
 
 

Read Module Content 
Readings: 
Triangulation in Assessment: 
What is “Triangulation” in the Assessment 
Context? 
Use the Double Entry Journal to monitor reading 
and understanding of how to triangulate data 
from reading assessments to guide instruction. 
Select several ELL or students with reading 
challenges to triangulate assessment data from 
appropriate reading assessments. Identify the 
students’ strengths and difficulties.  
Write a reflection on your experience. 
Post Reflection to the Discussion Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

COMPETENCY 3: FOUNDATIONS OF ASSESSMENT 
Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to meet the needs of all 
students. Teachers will engage in the systematic problem solving process. 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-020 
Foundations 
of Assessment 
for Teachers 
and Principals 

Module 1 Content: 
Concepts and 
Foundations of 
Assessments 
Module 2 Content: 
Reading Assessments 
within a Problem-Solving 
Process 
▪ Progress Monitoring 

Assessments 

3.1 Understand and apply 
measurement concepts and 
characteristics of reading 
assessments. 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding of measurement concepts and 
characteristics of reading assessments.  
Select several of the reading assessments used at 
your school, and describe their measurement 
concepts and characteristics, and how you might 
use any in your classroom. Write a reflection on 
your findings. 
Use the Discussion Board to post your reflection. 

Action Research Final 
Project: Data-Based 
Decisions within a Problem-
Solving Process 
 
Module 1: Application of 
assessments and data to 
inform reading instruction 

Module 1 Content: 
Concepts and 
Foundations of 
Assessments 
▪ Types of Assessments 
Module 3: Assessments, 
Data Analysis, and 
Applications 
▪ Progress Monitoring 

Assessments 
  

3.2 Understand the purposes of 
various informal assessments 
(e.g., informal reading 
inventories, analyzing writing 
samples) including an emphasis 
on matching reader to text. 

Read Module Content. 
Use the Double Entry Journal to describe the 
purposes of various informal assessments and 
matching readers to text. 
On the Discussion Board,explain how you have 
used informal reading assessments in your 
classroom, include type of assessments. 
 

Module 1: Application of 
assessments and data to 
inform reading instruction 
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Module 1 Content: 
Concepts and 
Foundations of 
Assessments 
▪ Types of Assessments 
• Interpreting Data: 

Frames of Reference 

3.3 Understand the purpose of 
various formal assessments 
including the differences 
between norm-referenced and 
criterion-referenced 
assessments and how to 
interpret data reports. 

Read Module Content. 
Use the Double Entry Journal to compare the  
differences between criterion- referenced and 
norm- referenced assessments. 
On the Discussion Board explain how to interpret 
data reports. 

Module 1: Application of 
assessments and data to 
inform reading instruction 

Module 1 Content: 
Concepts and 
Foundations of 
Assessments 
▪ Measurement Concepts 
▪ Interpreting Data: 

Frames of Reference; 
Derived Scores 

3.4 Understand the meaning of test 
reliability, validity and standard 
error of measurement and 
describe major types of derived 
scores from standardized tests. 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding of module content, include the 
meaning of test reliability, validity and standard 
error of measurement. On the Discussion 
Board,describe major types of derived scores 
from standardized tests. 

Module 1: Application of 
assessments and data to 
inform reading instruction 

Module 2 Content: 
Reading Assessment 
within a Problem-Solving 
Process 
▪ Assessment 

Framework in Reading 

Module 3 Content: 
Assessments; Data 
Analysis; Applications 
▪ Screening Assessments 

▪ Progress Monitoring 

Assessments 

▪ Diagnostic 

Assessments 

▪ Outcome Measures 

3.5 Demonstrate knowledge of the 
characteristics, administration 
and interpretation of both 
quantitative and qualitative 
instructional assessments (to 
include each of the following: 
screening, progress monitoring, 
diagnosis and outcome 
measures). 

Read Module Content. 
Use the Discussion Board to post the 
characteristics, administration, and interpretation 
of both quantitative and qualitative instructional 
assessments. Include screening, progress 
monitoring, diagnosis and outcome measures. 

Module 2 Application of 
using reading assessments 
within a problem-solving 
model 
 
 
 
Module 3 Application of a 
Progress Monitoring Plan 

Module 3 Content: 
Assessments; Data 
Analysis; Applications 
▪ Screening 

Assessments: 

Interpretation 

▪ Progress Monitoring: 

Interpretation 

3.6 Analyze data to identify trends 
that indicate adequate progress 
in student reading development.   

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding data trends that indicate 
progress. Analyze the progress monitoring results 
of several students, identify the trends and 
determine if adequate reading progress is being 
made. 
Write a reflection on your findings. 
Use the Discussion Board to post your reflection. 

Module 1: Application of 
assessments and data to 
inform reading instruction 
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Module 2 Content: 
Reading Assessment 
within a Problm-Solving 
Procss 
▪ Models for Data-Based 

Decision Making 

▪ Problem-Solving 

Process 

Module 3 Content: 
Assessments; Data 
Analysis; Applications 
▪ Screening Assessments 

▪ Progress Monitoring 

Assessments 

3.7 Understand how to use data 
within a systematic problem-
solving process to differentiate 
instruction, intensify 
intervention and meet the 
needs of all students (e.g., 
grouping practices, appropriate 
curriculum materials). 

Read Module Content. 
On the Discussion Board,explain how you would 
use classroom data to differentiate instruction, 
intensify intervention, and meet the needs of all 
your students. What considerations would you 
need to account for? (e.g., grouping practices, 
appropriate curriculum materials). 
 

Module 3 Application of a 
Progress Monitoring Plan 

Module 1 Content: 
Concepts and 
Foundations of 
Assessment 
▪ Types of Assessments—

Portfolios 

Module 4 Content: 
Special Considerations 
▪ Strategies for 

Monitoring Reading 
Progress 

3.8 Identify appropriate criteria for 
selecting materials to include in 
portfolios for monitoring 
student progress over time. 

Read Module Content. 
On the Discussion Board, explain the criteria for 
selecting materials to include in portfolios for 
monitoring student progress over time. 

▪ Module 4: Application of 
including students in need 
of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 
English Language Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process  

Module 4 Content: 
Special Considerations 
▪ English Language 

Learners: Assessing ELL 
Students 

3.9 Identify interpretive issues that 
may arise when assessments in 
English are used to measure 
reading proficiency in English 
language learners. 

Read Module Content. 
On the Discussion Board, identify interpretive 
issues that may arise when assessments in English 
are used to measure reading proficiency in English 
language learners. 

▪ Module 4: Application of 
including students in need 
of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 
English Language Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process  

Module 1 Content: 
Concepts and 

3.10 Identify appropriate 
assessments and 

Read Module Content. 
On the Discussion Board, identify appropriate 

▪ Module 4: Application of 
including students in need 
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Foundations of 
Assessment 
• Types of Assessments 
Module 4 Content: 
Special Considerations 
• Strategies for 

Monitoring Reading 
Progress 

   

accommodations for monitoring 
reading progress of all students.   

assessments and accommodations for monitoring 
the reading progress of all students. 

of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 
English Language 
Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process  

Module 4 Content: 
Special Considerations 
• Strategies for 

Monitoring Reading 
Progress 

Resource:   

3.11 Identify and implement 
appropriate and allowable 
accommodations as specified in 
the Individual Educational Plan 
or 504 Plan when assessing 
students with disabilities in the 
area of reading.  

Read Module Content. 
Identify a student with a disability in the area of 
reading and has an IEP or 504 Plan, identify the 
allowable accommodations. Select and administer 
a reading assessment with the student using the 
allowable accommodations. Write a reflection on 
your findings and the experience. 
Use the Discussion Board to post your reflection. 

▪ Module 4: Application of 
including students in need 
of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 
English Language 
Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process 

COMPETENCY 4: FOUNDATIONS & APPLICATION OF DIFFERENTIATED INSTRUCTION 
Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research-based instructional practices by 
differentiating process, product and context. Teachers will engage in the systematic problem solving process. 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-021 
Foundations 
and 
Application of 
Differentiated 
Instruction 

Module 2 Content: 
Differentiating Using 
Multiple Lenses 

4.1* Understand and apply 
knowledge of socio-cultural, 
socio-political and psychological 
variables to differentiate 
reading instruction for all 
students. 

Read Module Content. 
Consider the variables, select article, and post 
Discussion Board entry. Discuss how the article 
addresses differentiation, supporting research 
and how cultural variables affect students. Include 
reflections on how a multisensory approach plays 
a role in today’s differentiated classroom. 
Based on the readings, model a multisensory 
strategy to differentiate instruction for all 
students. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Develop research-based 
lesson plan for selected 
reading component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
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Module 1 Content: 
Fundamentals of Reading 
Development 
• Stages of English 

Language Acquisition 
(select article on BICS & 
CALP) 

4.2 Understand the stages of 
English language acquisition for 
English language learners and 
differentiate reading instruction 
for students at different levels 
of English language proficiency. 

Read Module Content. 
On the Discussion Board, develop a plan to 
improve one or more areas of reading for one 
student based on his or her level of BICS & CALP 
(scenario-based). Explain how you would 
differentiate instruction for a student diagnosed 
with dyslexia or other reading challenges. 

Develop research-based 
lesson plan for selected 
reading component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 

Module 2 Content: 
Differentiation Using 
Multiple Lenses 
• Learners with Diverse 

Backgrounds 

4.3* Understand and apply current 
theories of second language 
acquisition to differentiate 
instruction for English language 
learners of diverse backgrounds 
and various levels of prior 
education. 

Read Module Content. 
Read the article 
Identify several multisensory reading strategies 
that could be used to differentiate instruction for 
ELL students of diverse backgrounds and various 
levels of prior education. Select one of the 
strategies to model with a small group of students 
that include ELL students or, if needed, students 
with dyslexia or other reading challenges. Write a 
reflection of the impact the strategy had on the 
students. 
Use the Discussion Board to post your reflection. 

Develop research-based 
lesson plan for selected 
reading component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
 

Module 1 Content: 
Fundamentals of Reading 
Development 
• Reading article: Factors 

Impeding Reading 
Development 

4.4 Identify factors impeding 
student reading development in 
each of the reading components 
or the integration of these 
components. 

Read Module Content. 
Read the article “Cognitive Factors That Affect 
Reading Comprehension.” 
Use the Double Entry Journal to monitor reading 
and identify the factors that affect student 
reading development. 

Formulate a plan for 
differentiated instruction 
for a chosen grade level 
based on available data. 
Justify groupings, identify 
unique qualities of each 
group, project next 
expected level, and explain 
limitations and assumptions 
for each group. 

Module 1 Content: 
Fundamentals of Reading 
Development 
• Language and Cognitive 

Development 

4.5 Recognize how characteristics of 
both language and cognitive 
development impact reading 
proficiency. 

Read Module Content. 
Use the Discussion Board to answer the question: 
How do the characteristics of both language and 
cognitive development impact reading 
proficiency? 

Formulate a plan for 
differentiated instruction 
for a chosen grade level 
based on available data. 
Justify groupings, identify 
unique qualities of each 
group, project next 
expected level, and explain 
limitations and assumptions 
for each group. 
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Module 1 Content: 
Fundamentals of Reading 
Development 
• Characteristics of 

Proficient Readers 

4.6 Recognize the characteristics of 
proficient readers to more 
effectively differentiate 
instruction. 

Read Module Content. 
Use the Discussion Board to answer the following 
questions: 
Which of the characteristics of proficient readers 
is least mastered in your classroom as a whole? 
Which characteristic is mastered least by 
struggling readers?  
How will this knowledge change the way you 
differentiate instruction with your students?  

Formulate a plan for 
differentiated instruction for 
a chosen grade level based 
on available data. Justify 
groupings, identify unique 
qualities of each group, 
project next expected level, 
and explain limitations and 
assumptions for each group. 

Module 1 Content: 
Fundamentals of Reading 
Development 
• Reading Acquisition 

across Grade Levels 

4.7 Compare language, cognitive, 
and reading acquisition of 
different age groups (primary, 
intermediate, secondary levels) 
and abilities. 

Read Module Content 
Use the Double Entry Journal to discuss reading 
acquisition across grade levels. 
View Dr. Louisa Moats short commentary, 
“Teaching Teachers to Teach.”  
Use the Video Reflection Sheet to support how 
you agree or disagree with Dr. Moats. 

Formulate a plan for 
differentiated instruction 
for a chosen grade level 
based on available data. 
Justify groupings, identify 
unique qualities of each 
group, project next 
expected level, and explain 
limitations and assumptions 
for each group. 

Module 2 Content: 
Differentiation Using 
Multiple Lenses 
• Learners with Diverse 

Backgrounds 

4.8 Select and use developmentally 
appropriate materials that 
address sociocultural and 
linguistic differences. 

Read Module Content 
Culture in the Classroom: 
https://www.tolerance.org/professional-
development/culture-in-the-classroom 
View teacher Foster Dickson talk about text 
selection and the importance of a diverse 
selection of authors. 
Use the Video Reflection Sheet to answer: 
How do you think reading authors from different 
backgrounds will impact students?  
Use a multisensory reading strategy that would be 
appropriate to differentiate instruction for 
students with sociocultural and linguistic 
differences. Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Research based lesson 
plan for selected reading 
component that 
differentiates and 
scaffolds instruction for 
ELL at various levels of 
first language literacy. 
 
 
 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 

4.9 Plan for instruction that utilizes 
increasingly complex print and 
digital text, embeds assessment, 
includes scaffolding and 
provides re-teaching when 
necessary for individuals and 
small groups. 

Read Module Content 
Develop a plan for using instruction to use 
increasingly complex print and digital text, 
assessment, scaffolding, re-teaching and 
multisensory strategies for students with dyslexia 
and other reading challenges. Include specific 
examples in the plan. Write a reflection on which 

Continue refining research-
based lesson plan developed 
in Module 2 which will 
include using complex print 
and digital text, assessment, 
scaffolding, and re-teaching. 
 

https://www.tolerance.org/professional-development/culture-in-the-classroom
https://www.tolerance.org/professional-development/culture-in-the-classroom
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area you need to research more and which you 
feel most knowledgeable from developing the 
plan. Use the Discussion Board to post your 
reflection. 

Module 2 Content: 
Differentiation Using 
Multiple Lenses 
• First Language Literacy 

4.10 Differentiate reading instruction 
for English language learners 
with various levels of first 
language literacy. 

Read Module Content 
Reading: Culture in the Classroom: 
Video: Bridging Language Gaps 
On the Video Reflection Sheet, include your 
thoughts on the teacher’s strategies. Select a 
strategy from the video and use with a small 
group of students. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Research based lesson plan 
for selected reading 
component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
 
 

Module 4 Content: 
Differentiation Using 
Multiple Lenses 
• Scaffolding 

4.11 Scaffold instruction for students 
having difficulty in each of the 
components of reading. 

Read Module Content 
Use the Double Entry Journal to monitor reading 
and list strategies to scaffold instruction in the 
different reading components. 
Identify one student struggling with reading for 
each of the reading components. With the 
student, use a multisensory strategy that is 
appropriate for scaffolding the identified reading 
component.  
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Research based lesson plan 
for selected reading 
component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
 
 
 

Module 4 Content: 
Deliver and Model 
Differentiated Instruction 
Based on Appropriate 
Data 

4.12 Implement a classroom level 
plan for monitoring student 
reading progress and 
differentiating instruction. 

Read Module Content 
Post on Discussion Board:  
Develop a plan and implement in the classroom 
that includes: 
• How reading progress is monitored. 
• How instruction is differentiated. 
• How multisensory strategies are used. 
• How students with dyslexia and reading 

difficulties are supported. 

Reflection on lesson 
development, overview, and 
results. 
*will receive feedback on the 
lesson development and 
revise accordingly 
throughout the course. 
 

Module 4 Content: 
Deliver and Model 
Differentiated Instruction 
Based on Appropriate 
Data 

4.13 Monitor student progress and 
use data to differentiate 
instruction for all students. 

Read Module Content 
Select a small group of students to monitor 
reading progress over a set time period. Use the 
data to identify appropriate multisensory 
strategies for students with special reading 
challenges. 
Write a reflection on the outcome. 
Use the Discussion Board to post your reflection. 

Reflection on lesson 
development, overview, and 
results. 
*will receive feedback on the 
lesson development and 
revise accordingly 
throughout the course. 
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Module 2 Content: 
Differentiation Using 
Multiple Lenses 
• Reading Components 

4.14 Implement research-based 
practices in comprehension, oral 
language, phonological 
awareness, phonics, fluency and 
vocabulary to differentiate 
instruction for all students.
  

Read Module Content 
Implement a lesson or strategy in comprehension, 
oral language, phonological awareness, phonics, 
fluency and vocabulary to differentiate instruction 
for all students. 
Write a reflection of the outcome for each one. 
Use the Discussion Board to post your reflection. 

Research based lesson plan 
for selected reading 
component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
• Higher Order Thinking 

4.15 Implement research-based 
instructional practices for 
developing students’ higher 
order thinking. 

Read Module Content 
Implement a lesson or strategy using instructional 
practices for developing students’ higher order 
thinking. Include support for students with 
dyslexia and other reading challenges. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
instructional practices for 
developing students’ higher 
order thinking. 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
• Reading Critically 

4.16 Implement research-based 
instructional practices for 
developing students’ ability to 
read critically. 

Read Module Content 
Implement a lesson or strategy using instructional 
practices for developing students’ ability to read 
critically. Include support for students with 
dyslexia and other reading challenges. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
instructional practices for 
developing students’ ability 
to read critically. 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
• Writing for 

Comprehension 

4.17 Implement research-based 
instructional practices using 
writing to develop students’ 
comprehension of text. 

Read Module Content 
Implement a lesson or strategy using instructional 
practices that uses writing to develop students’ 
comprehension of text. Include support for 
students with dyslexia and other reading 
challenges. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
instructional practices for 
developing students’ 
comprehension of text. 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
• Students with 

Disabilities 

4.18 Implement appropriate and 
allowable instructional 
accommodations as specified in 
the Individual Educational Plan 
or 504 Plan when differentiating 
instruction for students with 
disabilities. 

Read Module Content 
Implement a lesson that uses appropriate and 
allowable instructional accommodations as 
specified in the Individual Educational Plan or 504 
Plan when differentiating instruction for students 
with disabilities. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
instructional practices for 
differentiating instruction for 
students with disabilities. 
 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 

4.19 Modify assessment and 
instruction for students with 
significant cognitive disabilities 
while maintaining high 

Read Module Content. 
Post on Discussion Board how you would modify 
assessment and instruction for students with 
significant cognitive disabilities while maintaining 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
appropriate assessment and 
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Research-Based 
Instructional Strategies 
▪ Students with 

Disabilities 

expectations for achievement 
that reflect appropriate levels of 
access to general education 
instruction. 

high expectations for achievement that reflect 
appropriate levels of access to general education 
instruction. 

instruction for students with 
significant cognitive 
disabilities.  Give 
consideration for 
appropriate levels of access 
to general education 
instruction. 

COMPETENCY 5: DEMONSTRATION OF ACCOMPLISHMENT 
Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments and data analysis, to implement 
a comprehensive research-based reading plan of instruction for all students. Teachers will engage in the systematic problem solving process. 

Course Number 
and Name 

Required Course Reading 
Indicator 

Code 
Specific Indicator 

Curriculum Study Assignment at Indicator Level with 
Built-In Formative Assessment 

Summative Assessment 

1-013-022 
Demonstration 
of Accomplished 
Practices in 
Reading 

Reading 
▪ Linking Classroom 

Assessment and  
Classroom Instruction  

5.1 Use assessment and data 
analysis to monitor student 
progress and guide instruction 
over time to ensure an increase 
in student learning. 

Read (5.1) Assessment and Data Analysis: Linking 
Classroom Assessment and Classroom Instruction.  
Develop a Progress Monitoring Plan to use   
with three students. Identified the students using 
a reading assessment and analyze for areas of 
need. Use ongoing progress-monitoring (providing 
intervention, assessing, analyzing data) based on 
student outcomes. Include multisensory 
strategies for students with dyslexia. 
 

Participants will 
submit a Portfolio 
including the following 
(rubric will be 
provided): 
Select one student 
from Progress 
Monitoring Plan to 
write a Case Study 
with progress 
monitoring tools: 
intervention/strategi
es, assessments, 
procedures of 
evaluation, data 
summary, and 
results. 

Reading 
▪ Comprehension: 

Making Meaning 
from Print  

 

5.2 Demonstrate research-based 
instructional practices for 
facilitating reading 
comprehension. 

Read (5.2) Making Meaning from Print.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices in 
Comprehension; include multisensory 
strategies for students diagnosed with dyslexia 
and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided):  
Watch video of 
Comprehension lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 
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Reading 
▪ The Role of 

Language in 
Comprehension 

▪ Gestalt Imagery: A 
Critical Factor in 
Language 
Comprehension 

5.3 Demonstrate research-based 
instructional practices for 
developing oral/aural language 
development. 

Read (5.3) Oral/Aural Language Development.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
Oral/Aural Language Development; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Oral/Aural 
Language Development 
lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Evidence-Based 

Practices for 
Teaching 
Phonological and 
Phonemic 
Awareness 

5.4 Demonstrate research-based 
instructional practices for 
developing students’ 
phonological awareness. 

Read (5.4) Phonological Awareness.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
students’ Phonological Awareness; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Phonological 
Awareness lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ What Research Tells 

Us About Reading 
Instruction 

5.5 Demonstrate research-based 
instructional practices for 
developing phonics skills and 
word recognition. 

Read (5.5) What We Know About the Importance 
of Phonics.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
Phonics Skills and Word Recognition; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Phonics Skills 
and Word Recognition; 
lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 

▪ Fluency: The Bridge 
from Decoding to 

5.6 Demonstrate research-based 
instructional practices for 
developing reading fluency and 

Read (5.6) Developing Fluent Readers.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
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Reading 
Comprehension 

 

reading endurance. based instructional practices for developing 
Reading Fluency and Endurance; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

provided): 
Watch video of Reading 
Fluency and Endurance; 
lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 

▪ Essential Strategies 
for Teaching 
Vocabulary 

▪ Integrated 
Vocabulary 
Instruction: Meeting 
the Needs of Diverse 
Learners in Grades 
K–5 

5.7 Demonstrate research-based 
instructional practices for 
developing both academic and 
domain specific vocabulary. 

Read (5.7) Word Work! Developing Vocabulary 
Across the Grades.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
Academic and Domain Specific Vocabulary; 
include multisensory strategies for students 
diagnosed with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Academic 
and Domain Specific 
Vocabulary; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Teaching Early 

Readers to Self‐
Monitor and Self‐
Correct 

  

5.8 Demonstrate research-based 
instructional practices to 
facilitate students’ monitoring 
and self-correcting in reading. 

Read (5.8) Self-Monitoring.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices to facilitate 
students’ Monitoring and Self Correcting in 
reading; include multisensory strategies for 
students diagnosed with dyslexia and other 
challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Monitoring 
and Self Correcting; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Teaching Strategies 

that Enhance Higher-
Order Thinking 

▪ Higher Order 
Thinking Skills  

5.9 Demonstrate research-based 
comprehension instructional 
practices for developing 
students’ higher order thinking 
to enhance comprehension. 

Read (5.9) How to Increase Higher Order Thinking.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based comprehension instructional practices 
for developing students’ Higher Order Thinking 
to enhance comprehension; include 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Higher Order 
Thinking; lesson. 
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multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ A Close Look at Close 

Reading 

5.10 Demonstrate research-based 
instructional practices for 
developing students’ ability to 
read critically. 

Read (5.10) Reading Critically.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based comprehension instructional practices 
for developing students’ ability to Read 
Critically to enhance comprehension; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Read 
Critically; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Differentiated 

Instruction and 
Implications for UDL 
Implementation 

5.11 Demonstrate differentiation of 
instruction for all students 
utilizing increasingly complex 
print and digital text. 

Read (5.11) Differentiating Instruction.  
Design and deliver a lesson for individual, small 
group or whole classroom, using Differentiation 
of Instruction for all students utilizing 
increasingly complex print and digital text; 
include multisensory strategies for students 
diagnosed with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of 
Differentiation of 
Instruction; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Working with 

English Language 
Learners 

 

5.12* 
 

Demonstrate skill in assessment 
and instruction with English 
language learners from diverse 
backgrounds and at varying 
English proficiency levels. 

Read (5.11) Working with English Language 
Learners.  
Design a reading lesson plan which includes 
assessment and instruction with English language 
learners from diverse backgrounds and at varying 
English proficiency levels. 
 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
• Write a summary paper 

on assessing and 
instructing English 
language learners from 
diverse backgrounds and 
at varying English 
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proficiency levels in 
reading.  

Reading 
▪ Print Rich 

Environment 
▪ Read Digital Text in 

the Classroom from 
CAST: Teaching 
Every Student   

5.13 Create an information intensive 
environment that includes print 
and digital text.  

Read (5.13) Information Intensive Environment.  
Complete a checklist to assess classroom 
information intensive environment and its 
inclusion of print and digital text. 
Write a reflection on how well the classroom 
meets expectations. How will areas below 
expectations be brought up to standards? 
Use the Discussion Board to post your reflection. 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Conduct a walkthrough 
with a school leader and 
use the checklist to 
reassess the information 
intensive environment that 
includes print and digital 
text. 

Reading 
▪ Boost Your Students' 

Reading Motivation 
▪ Instructional  
▪ 20 Book Activities to 

Try with Grades 3-5 
▪ Strategies Motivate 

and Engage Students 
in Deeper Learning 
(Secondary)  

5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 

Read (5.14) Using a Variety of Instructional 
Practices to Motivate and Engage Students in 
Reading. 
Design and deliver a lesson for individual, small 
group or whole classroom, using a variety of 
instructional practices to motivate and engage 
students in reading. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Motivate 
and Engage; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Writing for 

Comprehension 
▪ Writing to read: 

Evidence for How 
Writing Can 
Improve Reading 

5.15 Demonstrate intentional, 
explicit, systematic writing 
instruction as it relates to the 
ability to read written language. 

Read (5.15) Writing.  
Design and deliver a lesson for individual, small 
group or whole classroom, that includes 
intentional, explicit, systematic writing 
instruction as it relates to the ability to read 
written language. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Writing 
Instruction; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 
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Competency 4: Foundations & Applications of Differentiated Instruction
Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research-based instructional practices by differentiating process, product, and 
context. Teachers will engage in the systematic problem-solving process. 
Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In Formative 
Assessment 

Summative Assessment 

Professional 
Development 
Alternatives (PDA) 
Differentiating 
Reading Instruction for 
All Students: Making it 
Explicit (PDA DRI) - a 
facilitated online course 
funded by the Florida 
Department of 
Education, Bureau of 
Exceptional Education 
and Student Services 
(BEESS) and is 
coordinated by the 
Florida Diagnostic and 
Learning Resources 
System (FDLRS) 
Administration Project. 

The content of this 
course is integrated, 
and content presented 
in one unit is 
additionally addressed 
in subsequent units.  

Read and utilize the 
following units of course 
content, research, and web-
resources in designing 
meaningfully and 
responsively differentiated 
reading instruction for all 
students within a Multi-
Tiered System of Support.   

4.7, 4.5, 4.6 -  
Unit 1 Research, Reading 
Difficulties, and Resources 
Course Content: 
• Defining Reading
• Stages of Reading

Development 
• Stages of Typical 

Language 
Development 

• Reading Difficulties 
and Disabilities 

• Determining Alterable 
and Relevant Causes 
of Reading Difficulty 
and Disabilities for 
Differentiating 
Instruction 

Unit 2 How to Create a 
Differentiated Environment 
and Make Instruction 
Explicit Course Content 

4.4, 4.11 - 
Unit 1 Research, Reading 
Difficulties, and Resources 
Course Content: 
• Defining Reading

4.7 Compare language, cognitive, 
and reading acquisition of 
different age groups (primary, 
intermediate, secondary levels) 
and abilities. 

After completing required course 
reading, participants will:   

• Complete 3 Unit 1 Check Your
Understanding in-course
formative assessment activities
addressing:

o Reading and Language
Development,

o Determining Alterable
and Relevant Causes of
Reading Difficulty and
Disabilities for
Differentiated
Instruction,

o Reading Difficulties
• Complete Unit 1 Check Your

Understanding Quiz

Summative – Demonstration of 
Accomplishment 

Through this course participants will 
create a Competency 4 Electronic 
Portfolio that demonstrates their 
use of evidence-based instructional 
practices to meaningfully and 
responsively differentiate reading 
instruction for students, in each of 
the components of reading 
(phonological awareness, phonics, 
fluency, vocabulary, and 
comprehension), that incorporates 
effective: 

• instructional design principles
to increase explicitness of
instruction,

• teacher delivery methods to
increase intensity of instruction,

• guidelines for differentiating
instruction for all students,
including those with persistent
reading difficulties and
disabilities,

4.5 Recognize how characteristics 
of both language and cognitive 
development impact reading 
proficiency. 

4.6 Recognize the characteristics of 
proficient readers to more 
effectively differentiate 
instruction.  

4.4 Identify factors impeding 
student reading development in 
each of the reading components 
or the integration of these 
components. 

After completing required course 
reading, participants will:   

• Design and implement lessons
delivered (in phonological
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• Stages of Reading 
Development 

• Second Language 
Acquisition 

• Reading Difficulties 
and Disabilities 

• Determining Alterable 
and Relevant Causes 
of Reading Difficulty 
and Disabilities for 
Differentiating 
Instruction 

 
Unit 2 How to Create a 
Differentiated Environment 
and Make Instruction 
Explicit Course Content: 
• The Basics of 

Differentiating for All 
Students 

• Strategies that 
Support a 
Differentiated 
Environment for All 
Students 

• Explicit, Systematic, 
and Multisensory 
Instruction to 
Differentiate for 
Students with Reading 
Difficulties 

• Using Systematic 
Instructional Design 
Principles to 
Differentiate 
Instruction - Mediated 
Scaffolding 

 
Using Scaffolded Instruction 
to Optimize Learning  
 
 
 
 
 
 
 
 
 
 
 

4.11 Scaffold instruction for students 
having difficulty in each of the 
components of reading.  

awareness, phonics, fluency, 
vocabulary, and comprehension) to 
determine how the use of 
mediated scaffolding works to 
increase the explicitness and 
intensity of instruction.   

• Participants will reflect upon their 
practices by completing Unit 2 
Formative Assessment Discussion 
Post. 

• Complete Units 1 & 2 Check your 
Understanding Quizzes 

 

 

 

 

 

 

 

 

 

 

 

 

• principles of multisensory 
instruction to allow students to 
more automatically access 
content, process content, and 
retrieve previously learned 
information. 
 

Participants will demonstrate 
accomplishment in their ability to 
differentiate reading instruction 
for students at one of the 
following levels: 

• Elementary School [Grades K-5]  
• Middle School [Grades 6-8]  
• High School [Grades 9-12] 
 

Summative Criteria 

Participants will develop, 
implement, reflect upon, and 
submit four ‘Classroom 
Investigations and Case Studies’ 
to address the following specific 
components of reading 

• Phonological Awareness and 
Phonics (including oral 
language) - Are my phonemic 
awareness, phonics, or more 
advanced decoding lessons 
matched to student needs?  

• Fluency - How will ongoing 
fluency measurement and 

https://files.eric.ed.gov/fulltext/ED474301.pdf
https://files.eric.ed.gov/fulltext/ED474301.pdf
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4.12 
Unit 2 How to Create a 
Differentiated Environment 
and Make Instruction 
Explicit Course Content: 
• Using Systematic 

Instructional Design 
Principles to 
Differentiate 
Instruction - Big Ideas, 
Conspicuous 
Strategies, Primed 
Background 
Knowledge, Strategic 
Integration, Mediated 
Scaffolding, and 
Judicious Review 

• Using Systematic 
Teacher Delivery 
Methods to 
Differentiate 
Instruction - Adequate 
Time and Intensity, 
Small Group 
Instruction, 
Appropriate Pacing, 
Frequent Student 
Response, Precise 
Monitoring, and 
Positive and 
Immediate Correction 
and Feedback.   

• Using Guidelines for 
Differentiation to 
Differentiate 
Instruction - Clear 
Learning Goals, 
Positive Learning 
Environment, 
Respectful Tasks, On-
Going Assessment and 
Adjustment, and 
Flexible Grouping.   

• Using Principles of 
Effective Multisensory 
Instruction - 
simultaneous 
employment of visual, 
auditory, kinesthetic, 
and tactile linkages, 
systematic and 
cumulative 
organization of 

4.12 Implement a classroom level 
plan for monitoring student 
reading progress and 
differentiating instruction.  

After completing required course 
reading, participants will:   

• Utilize results from recent reading 
assessment(s) to determine 
student need.  Design and 
implement a lesson, with built in 
assessment for progress 
monitoring, that incorporates the 
guidelines for differentiation to 
maximize explicitness and intensity 
of instruction.  The following 
should be included in this plan: 

o Clear Learning Goals based 
upon grade level 
expectations 

o Respectful Tasks based 
upon student variability, 
interest, and learning 
profile 

o On-Going Assessment and 
Adjustment of Instruction 

o Flexible Grouping 

o Provision of a Positive 
Learning Environment 

• Collect student data to monitor 
progress over a specified period of 
time.  Participant reflects on their 
practice(s) by determine lesson 
successes and adjustments needed 
to meet student need.   

• Complete Units 2 & 3 Check your 
Understanding Quizzes 

intervention affect a 
student’s reading fluency?   

• Vocabulary - How will explicit 
vocabulary instruction affect 
a student’s progress?  Lesson 
Analysis and Differentiated 
Support Planning 

• Comprehension - How will 
explicit vocabulary instruction 
affect a student’s progress?  
Lesson Analysis and 
Differentiated Support 
Planning 

These assessment tasks will also 
showcase evidence of instruction 
that is explicit, systematic, uses 
the guidelines for differentiation, 
and principles of multisensory 
instruction to match student 
need based upon learner profile 
and assessment data.   

The course facilitator will review 
and approve the ‘Classroom 
Investigations and Case Studies’ 
according to assessment task 
specific scoring guidelines and 
require revision(s) if necessary. 
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content, direct, 
teacher-led 
instruction, diagnostic 
teaching to mastery, 
synthetic and analytic 
presentation, and 
comprehensive and 
inclusive instruction.   
 

Unit 3 Targeting Student 
Needs and Data-Based 
Solutions Course Content 
 
 
4.14, 4.13 -  
Unit 3 Targeting Student 
Needs and Data-Based 
Solutions Course Content: 
• Purposes of 

Assessment 
• Types of Reading 

Assessment 
• Florida’s Multi-Tiered 

System of Supports 
• Florida’s Response to 

Instruction/Intervention 
• Florida’s Guiding Tools 

for Instructional 
Problem Solving 
(GTIPS) 

• Models of Reading 
Assessment 

• Using Assessment to 
Guide the 
Differentiation of 
Instruction 

 
Unit 4 Differentiating 
Phonological Awareness 
Instruction for Students 
Experiencing Reading 
Difficulties Course Content 
 
Unit 5 Differentiating 
Phonics Instruction for 
Students Experiencing 
Reading Difficulties Course 
Content 
 
Unit 6 Assessing and 
Building Fluency for 
Students Experiencing 

 
 
 
 
 
 
 
 
 
 

4.14 Implement research-based 
practices in comprehension, 
oral language, phonological 
awareness, phonics, fluency and 
vocabulary to differentiate 
instruction for all students. 
  

After completing required course 
reading, participants will:   
• Design and implement the lesson 

plans for the Electronic Portfolio. 
(see details under Summative 
Criteria) Each lesson includes use 
of baseline or pre-assessment data 
to guide instruction and progress 
monitoring to determine lesson 
effectiveness for all students.   

• Participants will also reflect upon 
their practices in the Unit 3 
Discussion Post and within each 
lesson plan through the 
completion of reflection questions, 
including lesson analysis and 
adjustment.    

• Complete Units 2, 3, 4-5, 6, 7, and 
8 Check Your Understanding 
Quizzes 

 
 
 
 
 
 
 
 
 

4.13 Monitor student progress and 
use data to differentiate 
instruction for all students.  
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Reading Difficulties Course 
Content 
 
Unit 7 Teaching Vocabulary 
Explicitly for Students 
Experiencing Reading 
Difficulties Course Content 
 
Unit 8 Explicit 
Comprehension Instruction 
for Students Having Reading 
Difficulties Course Content  
 
4.9, 4.15, 4.16- 
Unit 2 How to Create a 
Differentiated Environment 
and Make Instruction 
Explicit Course Content: 
• Technology that 

Supports a 
Differentiated 
Learning Environment 
for All Students  

• Accessible Educational 
Materials (AEM) 

 
Unit 8 Explicit 
Comprehension Instruction 
for Students Having Reading 
Difficulties Course Content  
• Florida Standards 

Implementation Guide 
• The Goal of Reading 

Instruction 
• Defining Reading 

Comprehension 
• Proficient Reading 

Comprehension 
• Factors Contributing 

to Difficulty with 
Reading 
Comprehension 

Advancing our Students’ 
Language and Literacy:  The 
Challenge of Complex Text 
 
Comprehension 
Instructional Sequence 
 
Closing in on Close Reading 

 
 
 
 
 
 
 
 
 

4.9 Plan for instruction that utilizes 
increasingly complex print and 
digital text, embeds assessment, 
includes scaffolding, and 
provides re-teaching when 
necessary for individuals and 
small groups.  

After completing required course 
reading, participant:   
 
• Implementation occurs through 

the use of a case study that 
demonstrates the use of complex 
text and instructional strategies to 
support students’ higher order 
thinking and critical reading skills.  
Participants will reflect on the 
lesson effectiveness, noting when 
instructional design principles and 
teacher delivery methods can be 
incorporated to increase the level 
of support for an appropriately 
differentiated learning 
environment, including lesson 
explicitness and intensity of 
instruction.  Participants will be 
provided several student learning 
profiles and be asked to develop 
instructional plans to meaningfully 
differentiate instruction to meet 
their needs.   

• Completion of Unit 8 Check Your 
Understanding Quiz 

 
 

4.15 Implement research-based 
instructional practices for 
developing students’ higher 
order thinking.  

4.16 Implement research-based 
instructional practices for 
developing students’ ability to 
read critically.  

http://fldoe.org/core/fileparse.php/7539/urlt/FLStdsImpGuide.pdf
http://fldoe.org/core/fileparse.php/7539/urlt/FLStdsImpGuide.pdf
https://www.aft.org/sites/default/files/periodicals/Adams.pdf
https://www.aft.org/sites/default/files/periodicals/Adams.pdf
https://www.aft.org/sites/default/files/periodicals/Adams.pdf
https://www2.nefec.org/reading/page-377/
https://www2.nefec.org/reading/page-377/
https://www.fl-online-ed.org/content/pda-ese/reading/leavesite.htm?http://www.ascd.org/publications/educational-leadership/dec12/vol70/num04/Closing-in-on-Close-Reading.aspx
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4.17 -  
Unit 8 Explicit 
Comprehension Instruction 
for Students Having Reading 
Difficulties Course Content: 
• Writing to Develop 

Comprehension  
 

Evidence-Based Practices 
for Writing Instruction 
 
Synopsis of Writing to Read:  
Evidence for How Writing 
can Improve Reading  
 
Synopsis of Writing Next - 
Strategies to Improve 
Writing of Adolescents 
 
 
 
4.1, 4.8 -  
Executive Summary 
Developing Literacy in 
Second-Language Learners:  
Report of the National 
Literacy Panel on Language-
Minority Children and Youth 
Part 3 focusing on:  
• Sociocultural Contexts 

and Literacy 
Development 

• Social and Cultural 
Influences on the 
Literacy-Attainment of 
Language-Minority 
Children and Youth 

• The Social and Cultural 
Context in which 
Children Acquire 
Literacy  

 
Unit 2 How to Create a 
Differentiated Environment 
and Make Instruction 
Explicit Course Content 
 
 
 
 
 
 

4.17 Implement research-based 
instructional practices using 
writing to develop students’ 
comprehension of text.  

After completing required course 
reading, participants will:   
 
• Using a course lesson template, 

create and implement a writing 
lesson that incorporates evidenced 
based writing strategies supporting 
the development of students’ 
comprehension of text.   

• Reflect upon their practices 
through completion of unit 
reflection questions.   

• Complete Unit 8 Check Your 
Understanding Quiz 

 
4.1* Understand and apply 

knowledge of socio-cultural, 
socio-political and psychological 
variables to differentiate 
reading instruction for all 
students.  

After completing required course 
reading, participants will:   
 
• Complete a Discussion Post 

describing:   
o How socio-cultural, socio-

political and psychological 
variables are considered 
when planning 
differentiated instruction 
for all students 

o How to select and use 
developmentally 
appropriate materials that 
address socio-cultural and 
linguistic differences.   

 
 
 
 
 
 
 

4.8 Select and use developmentally 
appropriate materials that 
address sociocultural and 
linguistic differences.  

https://ceedar.education.ufl.edu/wp-content/uploads/2014/09/IC-5_FINAL_08-31-14.pdf
https://ceedar.education.ufl.edu/wp-content/uploads/2014/09/IC-5_FINAL_08-31-14.pdf
https://www.centeroninstruction.org/files/Synopsis%20Writing%20to%20Read.pdf
https://www.centeroninstruction.org/files/Synopsis%20Writing%20to%20Read.pdf
https://www.centeroninstruction.org/files/Synopsis%20Writing%20to%20Read.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
https://www.centeroninstruction.org/files/COI%20SPED%20Writing%20Next%20synopsis.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
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4.2, 4.3, 4.8, 4.10 
Unit 1 Research, Reading 
Difficulties, and Resources 
Course Content  
• Second Language 

Acquisition 
• What Research tells us 

About Teaching 
Reading to English 
Language Learners 

• Reading and Writing 
for English Language 
Learners 

• Best Practices for 
English Language 
Learners 

Executive Summary 
Developing Literacy in 
Second-Language Learners:  
Report of the National 
Literacy Panel on Language-
Minority Children and Youth 
Part 3 focusing on:  
• Sociocultural Contexts 

and Literacy 
Development 

• Social and Cultural 
Influences on the 
Literacy-Attainment of 
Language-Minority 
Children and Youth 

• The Social and Cultural 
Context in which 
Children Acquire 
Literacy  

 
 
Unit 2 How to Create a 
Differentiated Environment 
and Make Instruction 
Explicit Course Content 
 
Unit 3 Targeting Student 
Needs and Data-Based 
Solutions Course Content 
 
Unit 4 Differentiating 
Phonological Awareness 
Instruction for Students 
Experiencing Reading 
Difficulties Course Content 
 

4.2 Understand the stages of 
English language acquisition for 
English language learners and 
differentiate reading instruction 
for students at different levels 
of English language proficiency. 
 

After completing required course 
reading, participant:   
 
• Implementation occurs through 

the use of a case study that 
provides student learning profiles, 
including English Language 
Learners from diverse 
backgrounds.  Participants will be 
asked to develop instructional 
plans to meaningfully differentiate 
instruction for students with 
various levels of first language 
literacy.  Participants will reflect on 
the lesson effectiveness, noting 
when instructional design 
principles and teacher delivery 
methods can be incorporated to 
increase the level of support for 
ELLs as well as identify appropriate 
materials addressing socio-cultural 
and linguistic differences.    

• Completion Units 1, 2, 3, 4-5, 7, 
and 8 Check Your Understanding 
Quizzes 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

4.3* Understand and apply current 
theories of second language 
acquisition to differentiate 
instruction for English language 
learners of diverse backgrounds 
and various levels of prior 
education.  

4.8 Select and use developmentally 
appropriate materials that 
address sociocultural and 
linguistic differences.  

4.10 Differentiate reading 
instruction for English language 
learners with various levels of 
first language literacy.  

http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
http://www.standardsinstitutes.org/sites/default/files/material/developing-literacy-in-second-language-learners-executive-summary_2.pdf
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Unit 5 Differentiating 
Phonics Instruction for 
Students Experiencing 
Reading Difficulties Course 
Content 
 
Unit 6 Assessing and 
Building Fluency for 
Students Experiencing 
Reading Difficulties Course 
Content 
 
Unit 7 Teaching Vocabulary 
Explicitly for Students 
Experiencing Reading 
Difficulties Course Content 
 
Unit 8 Explicit 
Comprehension Instruction 
for Students Having Reading 
Difficulties Course Content  
 
 
 
4.18, 4.19 -  
Unit 1 Research, Reading 
Difficulties, and Resources 
Course Content: 
• Florida Standards and 

Students with 
Disabilities 

• Accommodations:  
Assisting Students 
with Disabilities 

• FSA Resources - 
Accommodations 

• Florida’s Guiding Tools 
for Instructional 
Problem Solving  

 
 
Unit 2 How to Create a 
Differentiated Environment 
and Make Instruction 
Explicit Course Content  
• The Basics of 

Differentiating for 
Students with 
Disabilities 

• Strategies to Support a 
Differentiated 
Learning Environment 

• Explicit, Systematic, 
and Multisensory 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

4.18 Implement appropriate and 
allowable instructional 
accommodations as specified in 
the Individual Education Plan or 
504 Plan when differentiating 
instruction for students with 
disabilities. 

After completing required course 
reading, participants will:   
 
• Implementation occurs through 

the use of a case study that 
provides student learning profiles, 
including students with disabilities.  
Participants will be asked to 
develop instructional plans to 
meaningfully implement identified 
accommodations from students’ 
IEPs or 504s and differentiate 
instruction to most appropriately 
meet their individual needs.  
Regarding students with significant 
cognitive disabilities, participants 
will develop an instructional plan 
to meaningfully modify instruction 
and assessment for students that 
maintains high expectations for 
achievement in their least 
restrictive environment.     

4.19 Modify assessment and 
instruction for students with 
significant cognitive disabilities 
while maintaining high 
expectations for achievement 
that reflect appropriate levels of 
access to general education 
instruction.  

 

http://www.fldoe.org/core/fileparse.php/7567/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7567/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7567/urlt/0070069-accomm-educator.pdf
https://fsassessments.org/resources/accommodations/
https://fsassessments.org/resources/accommodations/
http://www.florida-rti.org/gtips/
http://www.florida-rti.org/gtips/
http://www.florida-rti.org/gtips/
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Instruction for 
Students with Reading 
Difficulties and 
Disabilities 

• Teaching Reading to 
Students with 
Significant Cognitive 
Disabilities 

 
Unit 4 Differentiating 
Phonological Awareness 
Instruction for Students 
Experiencing Reading 
Difficulties Course Content 
 
Unit 5 Differentiating 
Phonics Instruction for 
Students Experiencing 
Reading Difficulties Course 
Content 
 
Unit 6 Assessing and 
Building Fluency for 
Students Experiencing 
Reading Difficulties Course 
Content 
 
Unit 7 Teaching Vocabulary 
Explicitly for Students 
Experiencing Reading 
Difficulties Course Content 
 
Unit 8 Explicit 
Comprehension Instruction 
for Students Having Reading 
Difficulties Course Content  
 

Participants will reflect on the 
lesson effectiveness, noting when 
instructional design principles and 
teacher delivery methods can be 
incorporated to increase the level 
of support for students with 
disabilities and students with 
significant cognitive disabilities. 

• Complete Units 1, 2, 3, 4-5, 7, and 
8 Check Your Understanding 
Quizzes 

 

 



 65 
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Schultz 
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Florida Reading Endorsement Alignment Matrix 
Brevard County School District in Cooperation with Schultz Center (2020) 

Add-on Plan  

Florida Reading Competency 1 Alignment Matrix, Brevard School District in Cooperation with Schultz Center (2020) Add-on Program       1 

Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 

comprehending diverse text. Teachers will understand how writing, listening, and speaking support the teaching of reading, and how family 

involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the 

systematic problem-solving process:  use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and 

implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem- 

solving process is recursive and ongoing, utilized for effective instructional decision making.  

Competency 1: Foundations of Reading Instruction – 60 In-service Hours

Teachers will develop substantive understanding of six components of reading as a process: comprehension, oral language, phonological 

awareness, phonics, fluency, and vocabulary.  

FOUNDATIONAL READING SKILL: COMPREHENSION 

Competency 1: Foundations of Reading Instruction 

Overview: Participants will create a reading reference portfolio of the principles and practices of teaching reading and activities/lessons for each indicator cluster. The 

activities/lessons will be implemented in a teacher-led small-group intervention and/or 

individualized student self-study. 

The activities should be differentiated to address the needs of students performing at different levels according to the results of informal or formal assessments that were 

given as part of the curriculum study assignments for 1.A.10, 1.B.6, 1.C.6, 1.D.5, 1.E.5, and 1. F.6. 

Looking Ahead: Select one student to whom you will administer the assessments associated with the last indicator in each category throughout the Competency 1 

process.  Develop a progress monitoring form where you will track and summarize this student’s data. If the assessments suggest a problem area, provide one 

intervention that will help resolve the problem. 
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Course Number 

and Name of 

Course 

Required Course 

Reading(s) 

Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

Foundations of 

Language & 

Cognition 

1.A.1 – 1.A.4  

 
 Pages 30-39 of “A Closer 
Look at the Five Essential 
Components of Reading 
Instruction” 
https://files.eric.ed.gov/fullte
xt/ED512569.pdf 

“Language: Word Decoding 
and Understanding of Syntax 
and Semantics” 
https://www.allkindsofminds.
org/mastering-the-
challenges-of-reading-
language-word-decoding-
and-understanding-of-syntax-
and-semantics  
 
“Cognitive Elements of 
Reading” 
http://www.sedl.org/reading
/framework/elements.html  
 
Pages 1-3 of “The Critical Role 
of Oral Language in Reading 
Instruction and Assessment”  
—Elizabeth Brooke 
https://www.lexialearning.co
m/sites/default/files/resourc

1.A.1 

 

Understand that building 

oral and written 

language facilitates 

comprehension.  

After completing the required course 

readings, participants will synthesize 

and exhibit their growth in 

understanding the reading process 

through journal entries. 

Task - 1.A.1                    

● Define comprehension and 

explain how syntax, 

semantics, and pragmatics 

influence this component of 

the reading process. 

 

Summative 1 

● Identify text where 

syntax, semantics, 

pragmatics, vocabulary 

or text structure may 

impede 

comprehension. 

● Make a 5-column table  

                labeled Syntax, 

Semantics, Pragmatics, 

Vocabulary, and Text 

Structure. 

● Explain how you will 

scaffold instruction for 

each column so that 

reading comprehension 

is strengthened. 

Summative 2 

● Write a lesson that 

emphasizes how the 

chapter or unit 

Essential Question 

plays a role in 

capturing student 

interest.  

● Determine a discussion 

protocol for the 

chapter or unit 

 1.A.2* Understand the 

importance of learning 

syntax, semantics, 

pragmatics, vocabulary, 

and text structures 

required for 

comprehension of formal 

written language of 

school, often called 

“academic language.” 

Task - 1.A.2 

● How do syntax, semantics, 

vocabulary, and pragmatics 

work together to positively 

enhance an understanding of 

formal language? 

● Provide an explanation on 

the importance of improving 

and strengthening 

comprehension skills in  

reading disabled/ dyslexic 

students. 

 

 

1.A.3 Understand the impact 

of text upon reading 

comprehension (e.g., 

https://files.eric.ed.gov/fulltext/ED512569.pdf
https://files.eric.ed.gov/fulltext/ED512569.pdf
https://www.allkindsofminds.org/mastering-the-challenges-of-reading-language-word-decoding-and-understanding-of-syntax-and-semantics
https://www.allkindsofminds.org/mastering-the-challenges-of-reading-language-word-decoding-and-understanding-of-syntax-and-semantics
https://www.allkindsofminds.org/mastering-the-challenges-of-reading-language-word-decoding-and-understanding-of-syntax-and-semantics
https://www.allkindsofminds.org/mastering-the-challenges-of-reading-language-word-decoding-and-understanding-of-syntax-and-semantics
https://www.allkindsofminds.org/mastering-the-challenges-of-reading-language-word-decoding-and-understanding-of-syntax-and-semantics
https://www.allkindsofminds.org/mastering-the-challenges-of-reading-language-word-decoding-and-understanding-of-syntax-and-semantics
http://www.sedl.org/reading/framework/elements.html
http://www.sedl.org/reading/framework/elements.html
https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
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es/Oral%20Language%20WP.
pdf  
 
“Academic Language – 
Defined by PACT” 
http://www.csun.edu/science
/ref/language/pact-
academic-language.html 
 
“8 Strategies for Teaching 
Academic Language”   
—Todd Finley 
https://www.edutopia.org/bl
og/8-strategies-teaching-
academic-language-todd-
finley  
  
“Answers to 12 Frequently 
Asked Questions About Text 
Complexity” from 
“Understanding and 
Evaluating Text Complexity”  
http://www.ascd.org/publica
tions/books/114008/chapters
/Understanding-and-
Evaluating-Text-
Complexity.aspx  
 

 

 

 

 

 

 

 

genre, readability, 

coherence, text 

structure, and text 

complexity). 

 

 

Task - 1.A.3 

● Use table 1.3 from “Answers 

to 12 Frequently Asked 

Questions About Text 

Complexity” to rate the 

complexity of a Content Area 

text excerpt (Earth Science, 

American History, World 

History, Health Studies text, 

Biology, Elective text article) 

 

 

Task - 1.A.4 

● Explain how an Essential 

Question Discussion based 

on a current chapter or unit 

of study can increase student 

motivation and engagement 

in the activities associated 

with the chapter or unit.  

 

 

 

 

 

 

 

Essential Question so 

students understand 

how it acts as a thread 

that connects the unit 

activities together. 

● Preview cultural/social 

issues associated with 

the chapter or unit 

Essential Question. 

● Select a small-group 

activity that promotes 

structured student 

discussion. 

Summative 3 

● Select an article that 

complements your 

chapter or unit focus 

and write a Guiding 

Question for each of 

the cognitive targets. 

● Review the questions 

with the students 

before they read the 

article. 

● Allow time for student 

pairs to answer the 

Guiding Questions. 

● Summarize student 

success in correctly 

answering the 

questions. 

Summative 4 

1.A.4 Understand how the 

interaction of reader 

characteristics, 

motivation, purpose of 

reading, and text 

elements impacts 

comprehension and 

student engagement.  

 

 

 

 

 

 

https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
http://www.csun.edu/science/ref/language/pact-academic-language.html
http://www.csun.edu/science/ref/language/pact-academic-language.html
http://www.csun.edu/science/ref/language/pact-academic-language.html
https://www.edutopia.org/profile/todd-finley
https://www.edutopia.org/blog/8-strategies-teaching-academic-language-todd-finley
https://www.edutopia.org/blog/8-strategies-teaching-academic-language-todd-finley
https://www.edutopia.org/blog/8-strategies-teaching-academic-language-todd-finley
https://www.edutopia.org/blog/8-strategies-teaching-academic-language-todd-finley
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
http://www.ascd.org/publications/books/114008/chapters/Understanding-and-Evaluating-Text-Complexity.aspx
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 1.A.5 – 1.A.6 

Pages 8-9 of “Cognitive 
Targets”  
https://www.nagb.gov/assets
/documents/publications/fra
meworks/reading/2011-
reading-framework-
abridged/files/assets/downlo
ads/page0009.pdf (Page 8) 
 
https://www.nagb.gov/assets
/documents/publications/fra
meworks/reading/2011-
reading-framework-
abridged/files/assets/downlo
ads/page0010.pdf (Page 9) 
 
“What Every Teacher Needs 
to Know About 
Comprehension” —Laura 
Pardo  
https://ftp.learner.org/works
hops/teachreading35/pdf/tea
chers_know_comprehension.
pdf 
 
“The Importance of Deep 
Reading”  
—Maryanne Wolf and Mirit 
Barzillai 
https://pdfs.semanticscholar.
org/71cf/5d3dd4a5037003f0
bca787874f2d68077cf9.pdf  

1.A.5 

 

Identify cognitive targets 

(e.g., locate/recall; 

integrate/interpret; 

critique/evaluate) and 

the role of cognitive 

development in the 

construction of meaning 

of literary and 

informational texts. 

 

 

 

 

 

 

 

Task - 1.A.5  

● Using “What Every Teacher 
Needs to Know About 
Comprehension,” create 1 
large graphic organizer or 5 
individual graphic organizers 
that capture the essential 
message expressed in the 
following text sections:                                                          

 
1. “How Comprehension 

Works” 
2. “The Reader” and Teachers 

Support Readers”                                             
3. “The Text” and “Teachers 

Support Texts”                                         
4. “Teachers Create and 

Support a Sociocultural 
Context” 

5. “The Transaction” and 
“Teachers Support 
Transaction”  

 

Task - 1.A.6 

● Construct a Venn diagram or 

Multi-Flow Map that 

compares traditional and 

digital text demands. 

● Summarize the most 

important idea you gained 

from the text. 

 

● Select an article and a 

content-area text 

excerpt. 

● Evaluate the text 

demands for the 

following:  

o Tier 3 

Vocabulary 

o Sentence 

Structure 

o Abstract Text 

Concepts 

● Select 3 intervention 

strategies and explain 

how they will help 

students comprehend 

both texts. 

● Summarize the 

similarities and 

differences of the 

reading demands of the 

article and the content-

area text. 

 

Summative 5 

● Use a chapter multiple-

choice assessment as 

an informal formative 

assessment of 

comprehension growth.  

1.A.6 Understand reading as a 

process of constructing 

meaning from a wide 

variety of print and 

digital texts and for a 

variety of purposes. 

https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0009.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0009.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0009.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0009.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0009.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0009.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0010.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0010.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0010.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0010.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0010.pdf
https://www.nagb.gov/assets/documents/publications/frameworks/reading/2011-reading-framework-abridged/files/assets/downloads/page0010.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
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 1.A.7 

“Comprehension Instruction 

in Content Area Classes” 

—Paul Neufeld 

http://msuresourcesforteachi

ng.pbworks.com/f/Neufeld_2

005.pdf      

                                    

 1.A.8 

“What did Abigail Mean?” —

Gwynne Ellen Ash  

Note: Scroll to see article; no 

need to download. 

https://www.academia.edu/1
0914471/What_Did_Abigail_
Mean_Literal_Inferential_and
_Critical_Comprehension_Ins
truction_for_Adolescent_Rea
ders   
                                            

 

 

1.A.9 

“English Language Learners – 

The Impact of Language and 

Socio-Cultural Factors on 

Learning”  

—Lori Navarrete and Silvana 

M. R. Watson   

https://council-for-learning-

disabilities.org/english-

language-learners-impact-of-

language-and-socio-cultural-

factors-on-learning 

1.A.7 Understand the reading 

demands posed by 

domain specific texts.   

Task - 1.A.7 

● What are the characteristics 

of domain specific text 

demands? 

 

 

 

 

● Compare the results of 

the assessment with a 

previous chapter 

multiple-choice 

assessment. 

● Chart the improvement 

or lack of improvement 

for each standard. 

● Choose a fix-up strategy 

to use in re-teaching 

the standards that did 

not improve. 

 

 

 1.A.8 Understand that 

effective comprehension 

processes rely on well-

developed language, 

strong inference making, 

background knowledge, 

comprehension 

monitoring and self-

correcting.  

Task - 1.A.8 

● Discuss how “Reciprocal 

Teaching Plus” becomes a 

fix-up strategy that supports 

the ability to make 

inferences, build adequate 

background knowledge, and 

enhance word meaning to 

help students comprehend.  

 

 

 

 1.A.9 Understand how English 

language learners’ 

linguistic and cultural 

background will 

influence their 

comprehension.  

● Task - 1.A.9                      

Select 3 content area text 

components (maps, 

supplementary text feature, 

etc.) that illustrate how 

recognizing student linguistic 

and cultural background can 

influence his/her 

understanding of the topic. 

                For example, a chapter              

                Essential Question is often a  

                2-part question, and  

http://msuresourcesforteaching.pbworks.com/f/Neufeld_2005.pdf
http://msuresourcesforteaching.pbworks.com/f/Neufeld_2005.pdf
http://msuresourcesforteaching.pbworks.com/f/Neufeld_2005.pdf
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://council-for-learning-disabilities.org/english-language-learners-impact-of-language-and-socio-cultural-factors-on-learning
https://council-for-learning-disabilities.org/english-language-learners-impact-of-language-and-socio-cultural-factors-on-learning
https://council-for-learning-disabilities.org/english-language-learners-impact-of-language-and-socio-cultural-factors-on-learning
https://council-for-learning-disabilities.org/english-language-learners-impact-of-language-and-socio-cultural-factors-on-learning
https://council-for-learning-disabilities.org/english-language-learners-impact-of-language-and-socio-cultural-factors-on-learning
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
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“Connect Students' 

Background Knowledge to 

Content in the ELL 

Classroom” 

—Kristina Robertson  

http://www.colorincolorado.

org/article/connect-students-

background-knowledge-

content-ell-classroom  

 

 

1.A.10 

“Taxonomy of Literacy 

Assessments” sections 

indicated below from “Types 

of Literacy Assessment: 

Principles, Procedures, and 

Applications”  

● Formal Assessment 

●  Informal 

Assessment 

●  Formative 

Assessment 

● Summative 

Assessment 

https://courses.lumenlearnin

g.com/literacypractice/chapt

er/5-types-of-literacy-

assessment-principles-

procedures-and-applications/  

 

                students often do not  

                recognize the sub-idea that 

                is connected to each part of                   

                the question because they   

                are unfamiliar with a       

                compound or complex  

                sentence. 

 

 

 

 1.A.10 Understand the role of 

formal and informal 

assessment of 

comprehension in 

making instructional 

decisions to meet 

individual student needs.  

Task - 1.A.10 

• Discuss the difference 

between formal and informal 

comprehension assessments 

and formative and 

summative assessments. 

• Summarize the improvement 

or lack of improvement for 

each standard from the 

assessment results in 

Summative 5. Write an 

instructional plan that 

differentiates the small-

group intervention lessons 

according to the assessment 

results.   

• Discuss the instructional  

implications for classroom 

teachers when supporting 

reading disabled/dyslexic 

readers. 

http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
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“Using Informal Assessments 

for English Language 

Learners” 

http://www.colorincolorado.

org/article/using-informal-

assessments-english-

language-learners 

 

 

 

 

 

 

 

FOUNDATIONAL READING SKILL: ORAL LANGUAGE 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

Foundations of 

Language & 

Cognition 

1.B.1 
“Language and Literacy: 
Helping with Spoken 
Language, Reading, Spelling 
and Writing” 
https://www.sess.ie/dyslexia-
section/language-and-
literacy-helping-spoken-
language-reading-spelling-
and-writing 

 
“The Critical Role of Oral 

Language in Reading 

Instruction and Assessment” 

1.B.1 Understand how the 

students’ development 

of phonology, syntax, 

semantics, and 

pragmatics relates to 

comprehending written 

language.  

 

 

 

 

Task - 1.B.1 

● Discuss how oral language 

provides a foundation for the 

communication of ideas and 

for the growth of other 

literacy skills. 

 

 

 

 

 

 

 

Summative 1 

● Choose one activity 

from the section titled 

“Teacher Should” of 

“Oral Language and 

Vocabulary 

Development 

Activities” to use for a 

small group discussion 

on a social  issue 

associated  with 

chapter theme. 

http://www.colorincolorado.org/article/using-informal-assessments-english-language-learners
http://www.colorincolorado.org/article/using-informal-assessments-english-language-learners
http://www.colorincolorado.org/article/using-informal-assessments-english-language-learners
http://www.colorincolorado.org/article/using-informal-assessments-english-language-learners
https://www.sess.ie/dyslexia-section/language-and-literacy-helping-spoken-language-reading-spelling-and-writing
https://www.sess.ie/dyslexia-section/language-and-literacy-helping-spoken-language-reading-spelling-and-writing
https://www.sess.ie/dyslexia-section/language-and-literacy-helping-spoken-language-reading-spelling-and-writing
https://www.sess.ie/dyslexia-section/language-and-literacy-helping-spoken-language-reading-spelling-and-writing
https://www.sess.ie/dyslexia-section/language-and-literacy-helping-spoken-language-reading-spelling-and-writing
https://studylib.net/doc/8644963/oral-language-development-activities
https://studylib.net/doc/8644963/oral-language-development-activities
https://studylib.net/doc/8644963/oral-language-development-activities
https://studylib.net/doc/8644963/oral-language-development-activities
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—Elizabeth Brooke 

https://www.lexialearning.co

m/resources/white-

papers/oral-language 

 

“Oral Language and 

Vocabulary Development 

Activities”  

—Dr. Lisa R. Troute  

https://studylib.net/doc/864

4963/oral-language-

development-activities 

 

“Oral Language Development 

and ELLs: 5 Challenges and 

Solutions”  

—Lindsey Moses Guccione 

http://www.colorincolorado.

org/article/oral-language-

development-and-ells-5-

challenges-and-solutions 

 

1.B.4                                    
“What Are Differentiated 

Instruction Strategies, and 

Why Should I Care?” and “5 

Solid Steps for Using 

Differentiated Instruction 

with ELL Students” from 

“Break It Up! 5 Simple Steps 

for Differentiated Instruction 

with ELL Students” 

https://www.fluentu.com/blo

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Task - 1.B.4 

● Provide an explanation on 

the importance of improving 

and strengthening oral 

language skills in  reading 

disabled/ dyslexic students. 

 

● Use the information and 

instructional ideas from 

“Differentiated Instruction 

for English Language 

Learners” to differentiate an 

● Make a 4-column chart 

(Content, Process, 

Product, Affect) 

                to present your plans 

for differentiating the 

instruction for the key 

ideas of the social issue. 

 

Summative 2 
● Write a lesson for a text 

chapter Essential 

Question. 

● Read and discuss the 

Essential Question with 

your class. 

● Assign a writing activity 
based on the Essential 
Question that 
incorporates a sentence 
frame/sentence starter 
from page 3 of 
“Practical Strategies to 
Improve Academic 
Discussions in Mixed 
Ability Secondary 
Content Area 
Classrooms.” 

● Use the "Essential 
Engagement Scaffolds" 
on pages 2-3 as a 
resource to create pair-
share guidelines that 
will work best with the 
students. 

1.B.4 Understand that the 

variation in students’ oral 

language exposure and 

development requires 

differentiated 

instruction.  

 

 

https://www.lexialearning.com/resources/white-papers/oral-language
https://www.lexialearning.com/resources/white-papers/oral-language
https://www.lexialearning.com/resources/white-papers/oral-language
https://studylib.net/doc/8644963/oral-language-development-activities
https://studylib.net/doc/8644963/oral-language-development-activities
https://studylib.net/doc/8644963/oral-language-development-activities
http://www.colorincolorado.org/article/oral-language-development-and-ells-5-challenges-and-solutions
http://www.colorincolorado.org/article/oral-language-development-and-ells-5-challenges-and-solutions
http://www.colorincolorado.org/article/oral-language-development-and-ells-5-challenges-and-solutions
http://www.colorincolorado.org/article/oral-language-development-and-ells-5-challenges-and-solutions
https://www.fluentu.com/blog/educator-english/differentiated-instruction-for-ell/
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
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g/educator-

english/differentiated-

instruction-for-ell/ 

 

“Differentiated Instruction for 

English Language Learners”  

—Karen Ford 

http://www.colorincolorado.

org/article/differentiated-

instruction-english-language-

learners 

 

 

 

 

1.B.2 
“What is the Difference 

between Social and Academic 

English?” 

http://www.colorincolorado.

org/article/what-difference-

between-social-and-

academic-english 

“How Students Acquire Social 

and Academic Language” —

Judie Haynes 

http://www.ascd.org/publica

tions/books/106048/chapters

/How-Students-Acquire  

 

 

 

 

 

 

 

upcoming lesson in your 

classroom. Create a 4- 

column chart using Content, 

Process, Product, and Affect 

as column headings. The 

chart will serve as a planning, 

tracking, and recording tool.  

● Write a short reflective 

statement that explains how 

differentiating the 

instruction improved the 

class lesson including the 

small-group discussion and 

whole-group share.   

 

● Use the "Key Principles 
for Structuring 
Academic Discussions" 
and "Comprehensive 
Academic Discussions" 
sections on page 4 to 
create guidelines for a 
whole-class discussion 
where students share 
what they discussed 
during the pair-share 
activity. 

 

Summative 3 
● Use the “Oral Language 

Assessment” 

as a template for 

creating your own 

assessment.  

● Administer and score 

the assessment to 

selected students to 

informally evaluate 

his/her oral language 

skills. 

● Make a chart of 

textbook activities that 

would benefit from oral 

language interventions.    

 

 

 

 1.B.2 Understand the 

differences between 

social and academic 

language.  

 

 

 

 

 

 

Task - 1.B.2 

● What are the differences 

between social and academic 

language?  

● Why is it necessary to build 

proficiency in both social and 

academic language? 

● How do context-reduced 

activities enhance social 

language? 

 

 

 

 

https://www.fluentu.com/blog/educator-english/differentiated-instruction-for-ell/
https://www.fluentu.com/blog/educator-english/differentiated-instruction-for-ell/
https://www.fluentu.com/blog/educator-english/differentiated-instruction-for-ell/
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
http://www.ascd.org/publications/books/106048/chapters/How-Students-Acquire
http://www.ascd.org/publications/books/106048/chapters/How-Students-Acquire
http://www.ascd.org/publications/books/106048/chapters/How-Students-Acquire
https://www.mondopub.com/articles/OLAdministeringAssess.pdf
https://www.mondopub.com/articles/OLAdministeringAssess.pdf
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 Social-and-Academic-

Language.aspx 

1.B.3 
“Practical Strategies to 

Improve Academic 

Discussions in Mixed Ability 

Secondary Content Area 

Classrooms”  

—Kevin Feldman and Kate 

Kinsella  
https://www.ode.state.or.us/w
ma/teachlearn/commoncore/st
ructuring-acad-discuss-.pdf 
                            

 

 

 

1.B.5 
“The Home Language: An 

English Language Learner's 

Most Valuable Resource”  

—Fred Genesee 

http://www.colorincolorado.

org/article/home-language-

english-language-learners-

most-valuable-resource 

 

“Importance of Students’ 

Home Languages (First 

Languages)” 

https://www.youtube.com/w

atch?v=a1J-ftbFaMc 

 

 

 

 

 

Understand that writing 

enhances the 

development of oral 

language.  

 

 

 

Task - 1.B.3 

● How do writing and 

discussion activities support 

the development of oral 

language? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 1.B.5 Recognize the 

importance of English 

language learners’ home 

languages, and their 

significance for learning 

to read English.  

Task - 1.B.5 

Respond to the following:  

● What does the research 

say about the 

importance of home 

language in learning to 

read English? 

● Choose one option for 

using home language in 

the classroom that most 

appealed to you and 

explain how you will 

implement it. 
 

 

 

 

https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
https://www.youtube.com/watch?v=a1J-ftbFaMc
https://www.youtube.com/watch?v=a1J-ftbFaMc
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 1.B.6 
“Oral Language Assessment” 

https://www.mondopub.com

/articles/OLAdministeringAss

ess.pdf 

 

“Section II: Oral Language” 

http://www.misd.net/mlpp/a

ssessments/oralLanguage/Or

al-Language-A.pdf 

 

1.B.6 Understand the role of 

formal and informal oral 

language assessment to 

make instructional 

decisions to meet 

individual student needs. 

Task - 1.B.6  

• Summarize the key points of 

“Section II: Oral Language.” 

• Administer the Receptive 

Language Checklist (p. 31) to 

3 students in your class. 

• Use the student results from 

the Receptive Language 

Checklist to prepare a small-

group task for each student. 

Use these subtests: 

Discerning Listening, 

Comprehensive Listening, 

and Evaluative Listening 

• Discuss the instructional  

implications for classroom 

teachers when supporting 

reading disabled/dyslexic 

readers. 

 

 

 

 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

Foundations of 

Language & 

Cognition 

 1.C.1 - 1.C.2 

“Phonological and Phonemic 

Awareness”  

1.C.1 Understand phonology 

as it relates to language 

development and 

reading achievement 

(e.g., phonological 

Task - 1.C.1 – 1.C.2 

● Why is phonological 

awareness an important 

element in the reading 

process? 

Summative 1 
“The phonological awareness 

strand of a well-designed 

reading or language lesson for 

https://www.mondopub.com/articles/OLAdministeringAssess.pdf
https://www.mondopub.com/articles/OLAdministeringAssess.pdf
https://www.mondopub.com/articles/OLAdministeringAssess.pdf
http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
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http://www.readingrockets.o

rg/helping/target/phonologic

alphonemic 

Phonological Dyslexia 

https://www.dyslexia-

reading-

well.com/phonological-

dyslexia.html 

 

Pages 4-11 from “A Closer 

Look at the Five Essential 

Components of Reading 

Instruction: A Review of 

Scientifically Based Reading 

Research for Teachers” 

https://files.eric.ed.gov/fullte

xt/ED512569.pdf 

from Speech to Print: 

Language Essentials for 

Teachers 

—Louisa Cook Moats 

http://archive.brookespublish

ing.com/newsletters/downlo

ads/Moats_language-

knowledge.pdf 

 

“Heads Up Reading 

Phonological Awareness 

Continuum” 

http://ici-bostonready-pd-

2009-

processing, phonemic 

awareness skills, 

phonemic analysis and 

synthesis). 

● Take the “Brief Survey of 

Language Knowledge” and  

the “Comprehensive Survey 

of Language Knowledge.”   

● Use the Answer Key provided 

to score and evaluate your 

strengths and weaknesses in 

language knowledge. 

● Record your strengths and 

weaknesses in a two-column 

chart.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

older students includes brief, 

direct practice of specific skills 

such as syllabication or 

phoneme segmentation, often 

as a warm-up exercise before 

reading, spelling, or vocabulary 

instruction 

begins”(“Phonological 

Instruction for Older Students”). 

● Select a supplementary 

article related to your 

subject content. 

● Use the suggestions 

about phonological 

awareness needs of 

students from “Early 

Reading and Writing 

Development” and 

“Phonological 

Instruction for Older 

Students” to write a 

brief Opening Activity 

that will assist in 

understanding the 

article. 

● Use the syllable 

blending portion of any 

of the 3 informal 

phonological 

assessments listed 

under 1.C.6 Required 

Course Reading 

material to evaluate the 

effectiveness of the 

1.C.2 Recognize the 

phonological continuum 

beginning with sensitivity 

to large and concrete 

units of sound (i.e., 

words & syllables) and 

progressing to small and 

abstract units of sound 

(onset-rimes and 

phonemes).  

http://www.readingrockets.org/helping/target/phonologicalphonemic
http://www.readingrockets.org/helping/target/phonologicalphonemic
http://www.readingrockets.org/helping/target/phonologicalphonemic
https://www.dyslexia-reading-well.com/phonological-dyslexia.html
https://www.dyslexia-reading-well.com/phonological-dyslexia.html
https://www.dyslexia-reading-well.com/phonological-dyslexia.html
https://www.dyslexia-reading-well.com/phonological-dyslexia.html
https://files.eric.ed.gov/fulltext/ED512569.pdf
https://files.eric.ed.gov/fulltext/ED512569.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://ici-bostonready-pd-2009-2010.wikispaces.umb.edu/file/view/Heads+Up+Reading+Phonological+Awareness+Continuum.pdf
http://ici-bostonready-pd-2009-2010.wikispaces.umb.edu/file/view/Heads+Up+Reading+Phonological+Awareness+Continuum.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://archive.brookespublishing.com/newsletters/downloads/Moats_language-knowledge.pdf
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
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2010.wikispaces.umb.edu/file

/view/Heads+Up+Reading+Ph

onological+Awareness+Conti

nuum.pdf  

 

“Phonological Awareness: 
What It Is and How It Works”  
—Kelli Johnson 
.https://www.understood.org
/en/learning-attention-
issues/child-learning-
disabilities/reading-
issues/phonological-
awareness-what-it-is-and-
how-it-works  
 
 

 

1.C.3 
“Early Reading and Writing 

Development”  

—Froma P. Roth and Diane R. 

Paul 

http://www.getreadytoread.

org/early-learning-childhood-

basics/early-literacy/early-

reading-and-writing-

development 

 

“Phonological Instruction for 

Older Students”  

—Louisa Moats and Carol 

Tolman 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

activity based on the 

students’ ability to             

answer open-ended 

discussion questions 

about the article. As 

students answer, 

record any words that 

are mispronounced. 

● Use the mispronounced 

words to make a word 

list to reteach syllable 

blending.   

 

 

 

 

 

 

 

 

 

 1.C.3 Understand that writing, 

in conjunction with 

phonological awareness, 

enhances reading 

development.  

Task - 1.C.3 

● Reread the section titled 

“What Parents Can Do?” 

from “Early Reading and 

Writing Development.”  

● Select and modify 2 

strategies that will prepare 

students for writing 

reflective responses related 

to textbook reading 

assignments. 

 

 

 

http://ici-bostonready-pd-2009-2010.wikispaces.umb.edu/file/view/Heads+Up+Reading+Phonological+Awareness+Continuum.pdf
http://ici-bostonready-pd-2009-2010.wikispaces.umb.edu/file/view/Heads+Up+Reading+Phonological+Awareness+Continuum.pdf
http://ici-bostonready-pd-2009-2010.wikispaces.umb.edu/file/view/Heads+Up+Reading+Phonological+Awareness+Continuum.pdf
http://ici-bostonready-pd-2009-2010.wikispaces.umb.edu/file/view/Heads+Up+Reading+Phonological+Awareness+Continuum.pdf
https://www.understood.org/en/about/authors/Kelli-Johnson
https://www.understood.org/en/about/authors/Kelli-Johnson
https://www.understood.org/en/about/authors/Kelli-Johnson
https://www.understood.org/en/about/authors/Kelli-Johnson
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
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http://readingrockets.org/arti

cle/phonological-instruction-

older-students 

 

“Phonological and Phonemic 

Awareness: In Practice” 

http://www.readingrockets.o

rg/teaching/reading101-

course/modules/phonological

-and-phonemic-

awareness/phonological-and-

phonemic-1 

 

 

1.C.4  

“What Does Research Tell Us 

About Teaching Reading to 

English Language Learners?” 

—Suzanne Irujo 

http://www.readingrockets.o

rg/article/what-does-

research-tell-us-about-

teaching-reading-english-

language-learners 

 
 
1.C.5  
“Fostering Literacy 
Development in English 
Language Learners”  
—Karen Ford 
http://www.colorincolorado.

 

 

 

 

 

 

 

 

 

 1.C.4 Distinguish both 

phonological and 

phonemic differences in 

language and their 

applications in written 

and oral discourse 

patterns (e.g., language 

& dialect differences). 

 

 

 

Task - 1.C.4  

Phonology, grammar-verb/tense, and 

vocabulary can create problems 

between speaking English and 

Spanish.  

● Explain how phonology can 

be used to strengthen 

grammar-verb/tense skills 

and vocabulary acquisition? 

 

 

 

 

 

Task - 1.C.5 

The transfer of phonological 

awareness skills from one language to 

another can have reading 

disadvantages. 

1.C.5 Understand how 

similarities and 

differences in sound 

production between 

English and other 

http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/articles/by-author/63122
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.colorincolorado.org/author/karen-ford
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
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org/article/fostering-literacy-
development-english-
language-learners 
 
“5 Research-Based Reading 

Strategies for Teaching 

Phonemic Awareness: An 

Early Reading Skill” 

http://www.educationandbe

havior.com/how-to-teach-

phonemic-awareness-to-

kindergarteners  

 

1.C.6 

“Phonological Awareness 

Survey”  

—Linda Farrell 

https://projects.esc20.net/pa

ge/open/2893/0/phonologica

l_survey.pdf  

 

“Phonological Awareness 

Informal Assessment for 

School-Aged Children” 

https://highlandliteracy.files.

wordpress.com/2016/01/pho

nological-awareness-

informal-assessment.pdf 

 

“Phonological Awareness 

Assessment” 

http://www.readingrockets.o

languages affect English 

language learners’ 

reading development in 

English.  

● Reread “Fostering Literacy 

Development in English 

Language Learners.” 
● Explain what the 

disadvantages are and what 

the instructional implications 

are for reading development 

in English. 

 

 

 

 

 

   1.C.6 Understand the role of 

formal and informal 

phonological awareness 

assessment to make 

instructional decisions to 

meet individual student 

needs. 

Task - 1.C.6 

● Review the “Phonological 

Awareness Survey,” the 

“Phonological Awareness 

Informal Assessment for 

School-Aged Children,” and 

“Phonological Awareness 

Assessment.” 

● Summarize how they are 

similar or different from each 

other in a 3-column chart. 

● Develop a lesson for a small-

group intervention session 

that incorporates the 

assessment data from 1 of 

the phonological awareness 

subtests. 

http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.educationandbehavior.com/how-to-teach-phonemic-awareness-to-kindergarteners
http://www.educationandbehavior.com/how-to-teach-phonemic-awareness-to-kindergarteners
http://www.educationandbehavior.com/how-to-teach-phonemic-awareness-to-kindergarteners
http://www.educationandbehavior.com/how-to-teach-phonemic-awareness-to-kindergarteners
https://projects.esc20.net/page/open/2893/0/phonological_survey.pdf
https://projects.esc20.net/page/open/2893/0/phonological_survey.pdf
https://projects.esc20.net/page/open/2893/0/phonological_survey.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
http://www.readingrockets.org/article/phonological-awareness-assessment
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://projects.esc20.net/page/open/2893/0/phonological_survey.pdf
https://projects.esc20.net/page/open/2893/0/phonological_survey.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
http://www.readingrockets.org/article/phonological-awareness-assessment
http://www.readingrockets.org/article/phonological-awareness-assessment
http://www.readingrockets.org/article/phonological-awareness-assessment
http://www.readingrockets.org/article/phonological-awareness-assessment
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rg/article/phonological-

awareness-assessment 

FOUNDATIONAL READING SKILL: PHONICS 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 1.D.1 – 1.D.2 
 “The Components of 

Language and Reading 

Instruction” from 

Components of Language and 

Reading 
https://nche.ed.gov/wp-
content/uploads/2018/11/re
ad_ch5.doc  
 
“Phonics and Word Study” 

from Research-Based 

Methods of Reading 

Instruction, Grades K-3 

—Sharon Vaughn and Sylvia 

Linan-Thompson 

http://www.ascd.org/publica

tions/books/104134/chapters

/Phonics-and-Word-

Study.aspx 

 

Pages 12-16 of “A Closer Look 

at the Five Essential 

1.D.1 Understand that 

phonological units 

(words, syllables, onset-

rimes, and phonemes) 

map onto orthographic 

units (words, rimes, 

letters) in alphabetic 

languages. 

 

 

 

 

 

 

 

 

 

Task - 1.D.1 

● Create a chart that depicts 

the relationship between 

alphabetic languages and 

orthographic and 

phonological units. 

 

Summative 1 
Sources:“Phonics Instruction: 

the Value of a Multi-sensory 

Approach” and “8 Multisensory 

Techniques for Teaching 

Reading” 

Task 1 

● Read and review a 

literature (ELA) or 

textbook section and 

identify words that 

could pose potential 

problems related to 

sound-spelling patterns 

and phonic rules.  

● Write a brief multi-

sensory intervention 

lesson for the problem. 
Task 2 

● Read and review a 

literature (ELA) or 

textbook section and 

     
Alphabetic 
lnaguages 

 
orthographic 

units 

 
phonological 

units 

http://www.readingrockets.org/article/phonological-awareness-assessment
http://www.readingrockets.org/article/phonological-awareness-assessment
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
https://nche.ed.gov/wp-content/uploads/2018/11/read_ch5.doc
http://www.ascd.org/publications/books/104134/chapters/Phonics-and-Word-Study.aspx
http://www.ascd.org/publications/books/104134/chapters/Phonics-and-Word-Study.aspx
http://www.ascd.org/publications/books/104134/chapters/Phonics-and-Word-Study.aspx
http://www.ascd.org/publications/books/104134/chapters/Phonics-and-Word-Study.aspx
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
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 Components of Reading 

Instruction: A Review of 

Scientifically Based Research 

for Teachers” 

https://files.eric.ed.gov/fullte

xt/ED512569.pdf 

“Phonological Awareness, 
Phonemic Awareness and 
Phonics: What You Need to 
Know”  
—Ginny Osewalt 
https://www.understood.org

/en/learning-attention-

issues/child-learning-

disabilities/reading-

issues/phonological-

awareness-phonemic-

awareness-and-phonics-

what-you-need-to-know 

“Explaining Phonics 

Instruction” 

https://www.literacyworldwi

de.org/docs/default-

source/where-we-stand/ila-

explaining-phonics-

instruction-an-educators-

guide.pdf  

“Phonics Generalizations” 

https://sites.google.com/site/

teacherlitresources/phonics-

generalizations 

 

1.D.2 Understand sound-

spelling patterns and 

phonics (grapheme-

phoneme 

correspondence rules).  

Task - 1.D.2 

Phonemic awareness is an 

understanding that spoken words are 

made up of separate units of sound 

that are blended together when 

words are pronounced. 

● Use the information from 
“Phonological Awareness, 
Phonemic Awareness and 
Phonics: What You Need to 
Know” and “Explaining 
Phonics Instruction” to 
create a flowchart that 
shows how phonics 
instruction builds upon 
phonemic awareness. 

● Write a brief statement that 
describes how multi-sensory 
instructional strategies assist 
in the reading growth of 
disabled/dyslexic students 

 

 

 

 

 

 

 

 

identify words that 

could pose potential 

problems related to 

structural analysis 

issues.  

● Write a brief multi-

sensory intervention 

lesson for the problem. 

 

Summative 2 
● Select a student who 

struggles with reading 
your literature (ELA) or 
content area reading 
assignments as 
evidenced by a lack of 
understanding of the 
key details and 
concepts in the article. 

● Administer and score 
Part I and Part II of the 
“Informal Decoding 
Inventory.” 

● Record the student 
scores on the scoring 
sheet.  

● Determine the order in  

which you will address 

skills that need to be 

retaught, and write an 

intervention lesson for 

those skills.     

● Re-administer and 

score the assessment 

https://files.eric.ed.gov/fulltext/ED512569.pdf
https://files.eric.ed.gov/fulltext/ED512569.pdf
https://www.understood.org/en/about/authors/Ginny-Osewalt
https://www.understood.org/en/about/authors/Ginny-Osewalt
https://www.understood.org/en/about/authors/Ginny-Osewalt
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://sites.google.com/site/teacherlitresources/phonics-generalizations
https://sites.google.com/site/teacherlitresources/phonics-generalizations
https://sites.google.com/site/teacherlitresources/phonics-generalizations
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-explaining-phonics-instruction-an-educators-guide.pdf
https://studylib.net/doc/8389940/informal-decoding-inventory---comprehensive-reading-solut
https://studylib.net/doc/8389940/informal-decoding-inventory---comprehensive-reading-solut
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“Phonics Instruction: the 

Value of a Multi-sensory 

Approach” 

http://www.readingrockets.o

rg/article/phonics-

instruction-value-multi-

sensory-approach 

 

“8 Multisensory Techniques 

for Teaching Reading”  

—Amanda Morin 

https://www.understood.org

/en/school-

learning/partnering-with-

childs-school/instructional-

strategies/8-multisensory-

techniques-for-teaching-

reading 
 

 

 

 

 

 

1.D.3 

“Using Structural Analysis to 

Determine Meaning of 

Words” 

—Kara Wilson 

https://study.com/academy/l

esson/using-structural-

analysis-to-determine-the-

meaning-of-words.html  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

after you teach the 

intervention lessons. 

● Evaluate the 

assessment data to 

determine if further 

intervention is 

necessary. 

● Track the phonics data 

on the inventory results 

form that is included 

with the assessment. 

 

 

                                                 

 1.D.3 Understand structural 

analysis of words. 

 

 

 

Task - 1.D.3        
● Write a brief statement that 

discusses the difference 
between phonics analysis 
and structural analysis?  

 

 

 

http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
https://www.understood.org/en/about/authors/Amanda-Morin
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://study.com/academy/lesson/using-structural-analysis-to-determine-the-meaning-of-words.html
https://study.com/academy/lesson/using-structural-analysis-to-determine-the-meaning-of-words.html
https://study.com/academy/lesson/using-structural-analysis-to-determine-the-meaning-of-words.html
https://study.com/academy/lesson/using-structural-analysis-to-determine-the-meaning-of-words.html
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“Phonics and Structural 

Analysis” 

https://www.eduplace.com/r

dg/res/phonic.html  

 

“Structural Analysis: Prefixes, 

Suffixes & Roots” 

https://www.literacyleader.c

om/node/465 

 

“Building Vocabulary Through 

Morphemes: Using Word 

Parts To Unlock Meaning”  

—Alice Thomas 

https://www.cdl.org/articl

es/building-vocabulary-

through-morphemes/  

 
“How to Teach Prefixes, 

Roots, and Suffixes” 

—Mark Pennington 

http://blog.penningtonpublis

hing.com/reading/how-to-

teach-prefixes-roots-and-

suffixes/ 

                                            

1.D.4 
“Dyslexia in the Classroom” 

https://dyslexiaida.org/wp-

content/uploads/2015/01/DI

TC-Handbook.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 1.D.4 Understand that both 

oral language and writing 

can be used to enhance 

phonics instruction.   

Task - 1.D.4 

● View “Jolly Phonics Lesson,”  

“Whole Group Phonics 

Lesson” and “Dyslexia in the 

Classroom” 

● Make a list of multi-sensory 

techniques that the teachers 

used with their grade level 

https://www.eduplace.com/rdg/res/phonic.html
https://www.eduplace.com/rdg/res/phonic.html
https://www.literacyleader.com/node/465
https://www.literacyleader.com/node/465
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
https://www.cdl.org/articles/building-vocabulary-through-morphemes/
http://penningtonpublishing.com/
http://blog.penningtonpublishing.com/reading/how-to-teach-prefixes-roots-and-suffixes/
http://blog.penningtonpublishing.com/reading/how-to-teach-prefixes-roots-and-suffixes/
http://blog.penningtonpublishing.com/reading/how-to-teach-prefixes-roots-and-suffixes/
http://blog.penningtonpublishing.com/reading/how-to-teach-prefixes-roots-and-suffixes/
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
https://www.youtube.com/watch?v=WlkIC4Yls5I
https://www.youtube.com/watch?v=9IgQZVczLBs
https://www.youtube.com/watch?v=9IgQZVczLBs
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“Phonics and Word 

Recognition Instruction in 

Early Reading Programs: 

Guidelines for Children with 

Reading Disabilities” 

—David J. Chard and Jean 

Osborn   

http://www.readingrockets.o

rg/article/phonics-and-word-

recognition-instruction-early-

reading-programs-guidelines-

accessibility 

 

“Jolly Phonics Lesson” 

https://www.youtube.com/w

atch?v=WlkIC4Yls5I 

“Whole Group Phonics 

Lesson” 

—Lucia Parry 

https://www.youtube.com/w

atch?v=9IgQZVczLBs  

 

1.D.5 
“Informal Decoding 

Inventory” from 

Differentiated Reading 

Instruction in Grades 4 and 5: 

Strategies and Resources 

—Sharon Walpole, Michael C. 

McKenna, and Zoi A. 

Philippakos 

https://studylib.net/doc/838

9940/informal-decoding-

reading and reading 

disabled/dyslexic students, 

and include how these 

techniques accelerate the 

learning of the phonics 

elements? 

● Make a list of writing 

activities that could be tied 

to the phonics lessons. 

 

 

 

 

 

 

 1.D.5 Understand the role of 

formal and informal 

phonics assessment to 

make instructional 

decisions to meet 

individual student needs.  

Task - 1.D.5     

● Reread “Second Grade, Third 

Grade and Beyond” from 

“Phonics: In Practice” from 

Reading 101: A Guide to 

Teaching Reading and 

Writing  

● Make a list of words from a 

literature (ELA) or textbook 

assignment for each of the 

common syllable patterns.  

● Write a brief screening 

assessment to be given 

during the Small Group 

http://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-accessibility
http://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-accessibility
http://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-accessibility
http://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-accessibility
http://www.readingrockets.org/article/phonics-and-word-recognition-instruction-early-reading-programs-guidelines-accessibility
https://www.youtube.com/watch?v=WlkIC4Yls5I
https://www.youtube.com/watch?v=WlkIC4Yls5I
https://www.youtube.com/watch?v=9IgQZVczLBs
https://www.youtube.com/watch?v=9IgQZVczLBs
https://studylib.net/doc/8389940/informal-decoding-inventory---comprehensive-reading-solut
https://studylib.net/doc/8389940/informal-decoding-inventory---comprehensive-reading-solut
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
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inventory---comprehensive-

reading-solut… 

 

“Informal Assessment”  

http://www.readingrockets.o

rg/teaching/reading-

basics/assessment     

“Phonics: In Practice” from 

Reading 101: A Guide to 

Teaching Reading and Writing  

http://www.readingrockets.o

rg/teaching/reading101-

course/modules/phonics/pho

nics-practice  

 

“Types of Informal 

Classroom-Based 

Assessment” 

http://www.readingrockets.o

rg/article/types-informal-

classroom-based-assessmen 

Intervention portion of a 

class period. For example, 

the first review practice 

could be on the syllable 

division of 5 compound 

words from your current 

reading assignment. 

● After each assessment 

students will record the 

number of words that they 

correctly divide on their 

practice sheet. 

● Using the student results, 

make a follow-up plan for 

the next small-group 

intervention session with 

these students.   

FOUNDATIONAL READING SKILL: FLUENCY 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 1.E.1 - 1.E.3 1.E.1 Understand that the 

components of reading 

Task - 1.E.1 – 1.E.3 Summative 1 

https://studylib.net/doc/8389940/informal-decoding-inventory---comprehensive-reading-solut
https://studylib.net/doc/8389940/informal-decoding-inventory---comprehensive-reading-solut
http://www.readingrockets.org/teaching/reading-basics/assessment
http://www.readingrockets.org/teaching/reading-basics/assessment
http://www.readingrockets.org/teaching/reading-basics/assessment
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
http://www.readingrockets.org/teaching/reading101-course/modules/phonics/phonics-practice
http://www.readingrockets.org/article/types-informal-classroom-based-assessment
http://www.readingrockets.org/article/types-informal-classroom-based-assessment
http://www.readingrockets.org/article/types-informal-classroom-based-assessment


 

 

Florida Reading Endorsement Alignment Matrix, Brevard School District in Cooperation with Schultz Center (2020) Add-on Program                           22 
 

“Reading Fluency in Dyslexic 
Brain: Low Level/ High 
Content Books” 
https://blog.dyslexia.com/rea
ding-fluency-dyslexia/ 
 
 
Pages 17-21 of “A Closer Look 
at the Five Essential 
Components of Reading 
Instruction: A Review of 
Scientifically Based Research 
for Teachers”  
https://files.eric.ed.gov/fullte
xt/ED512569.pdf  
 
“Common Questions About 
Fluency” 
—Maryanne Wolf 
https://www.scholastic.com/
teachers/articles/teaching-
content/common-questions-
about-fluency/   

“Reading Fluency Assessment 
and Instruction: What, Why, 
and How?”  
—Roxanne F. Hudson, Holly 
B. Lane, and Paige C. Pullen 
http://www.fcrr.org/publicati
ons/publicationspdffiles/huds
on_lane_pullen_readingfluen
cy_2005.pdf  
 
“Reading Fluency in the 

Middle and Secondary 

Grades” 

fluency are accuracy, 

expression, and rate 

which impact reading 

endurance and 

comprehension. 

 

● Create a 3-column chart and 

record how reading 

accuracy, prosody, rate, and 

endurance impact reading 

comprehension. 

● Select and describe a 

strategy for each indicator. 

  

Element Impact Strategy  

Reading 

accuracy 
  

Prosody   

Rate   

Endurance   

 

 

  

 

● Select an activity  from 

“Reading Fluency in the 

Middle and Secondary 

Grades” that enhances 

fluent reading and 

apply it in a section of a 

textbook or literature 

(ELA) excerpt   

● Summarize how the 

activity improved the 

student’s reading 

fluency. 

 

Summative 2 

● Go to 

www.interventioncentr

al.org  

                and select the Reading               

                Fluency Passage      

                 Generator from the list    

                 of Featured Tools to       

                 create a fluency probe     

                 on a text excerpt 

● Continue to create and 

administer fluency 

probes to the 

student(s) being 

tracked until he/she 

achieves mastery. 

● Track fluency data on 

your progress 

monitoring form. 

● Prepare fluency 

support activities for 

1.E.2 Understand that 

effective readers 

demonstrate flexibility by 

adjusting their reading 

rate to accommodate the 

kinds of texts they are 

reading in order to 

facilitate comprehension.  

1.E.3 Understand the 

relationships among 

fluency, word 

recognition, and 

comprehension. 

https://blog.dyslexia.com/reading-fluency-dyslexia/
https://blog.dyslexia.com/reading-fluency-dyslexia/
https://files.eric.ed.gov/fulltext/ED512569.pdf
https://files.eric.ed.gov/fulltext/ED512569.pdf
https://www.scholastic.com/teachers/contributors/site-contributors/maryanne-wolf.html
https://www.scholastic.com/teachers/contributors/site-contributors/maryanne-wolf.html
https://www.scholastic.com/teachers/articles/teaching-content/common-questions-about-fluency/
https://www.scholastic.com/teachers/articles/teaching-content/common-questions-about-fluency/
https://www.scholastic.com/teachers/articles/teaching-content/common-questions-about-fluency/
https://www.scholastic.com/teachers/articles/teaching-content/common-questions-about-fluency/
http://www.fcrr.org/publications/publicationspdffiles/hudson_lane_pullen_readingfluency_2005.pdf
http://www.fcrr.org/publications/publicationspdffiles/hudson_lane_pullen_readingfluency_2005.pdf
http://www.fcrr.org/publications/publicationspdffiles/hudson_lane_pullen_readingfluency_2005.pdf
http://www.fcrr.org/publications/publicationspdffiles/hudson_lane_pullen_readingfluency_2005.pdf
https://files.eric.ed.gov/fulltext/EJ1053599.pdf
https://files.eric.ed.gov/fulltext/EJ1053599.pdf
https://files.eric.ed.gov/fulltext/EJ1053599.pdf
http://www.interventioncentral.org/
http://www.interventioncentral.org/
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—David D. Paige and Theresa 

Magpuri-Lavell 

https://files.eric.ed.gov/fullte

xt/EJ1053599.pdf  

 

“Reading Rate Vs. Fluency” —

Alicia Anthony 

https://education.seattlepi.co
m/reading-rate-vs-fluency-
1742.html  
 
“How Important is Reading 

Rate?”  

—Timothy Shanahan  

http://www.readingrockets.o

rg/blogs/shanahan-

literacy/how-important-

reading-rate  

 
“What is the Average Reading 
Speed?”  
—Paul Nowak  
https://www.irisreading.com
/what-is-the-average-
reading-speed/  

 

“Reading Fluency: A Bridge 
from Decoding to 
Comprehension” 
—Marcie Penner-Wilger 
http://edtechpartners.com/w
p-
content/uploads/2013/10/Flu
ency_Research.pdf 
 

students who need 

additional work on 

fluency skill building. 

 

 

 

 

 

 

 

 

 

 

 

https://files.eric.ed.gov/fulltext/EJ1053599.pdf
https://files.eric.ed.gov/fulltext/EJ1053599.pdf
https://education.seattlepi.com/reading-rate-vs-fluency-1742.html
https://education.seattlepi.com/reading-rate-vs-fluency-1742.html
https://education.seattlepi.com/reading-rate-vs-fluency-1742.html
http://www.readingrockets.org/blogs/shanahan-literacy/how-important-reading-rate
http://www.readingrockets.org/blogs/shanahan-literacy/how-important-reading-rate
http://www.readingrockets.org/blogs/shanahan-literacy/how-important-reading-rate
http://www.readingrockets.org/blogs/shanahan-literacy/how-important-reading-rate
https://www.irisreading.com/what-is-the-average-reading-speed/
https://www.irisreading.com/what-is-the-average-reading-speed/
https://www.irisreading.com/what-is-the-average-reading-speed/
http://edtechpartners.com/wp-content/uploads/2013/10/Fluency_Research.pdf
http://edtechpartners.com/wp-content/uploads/2013/10/Fluency_Research.pdf
http://edtechpartners.com/wp-content/uploads/2013/10/Fluency_Research.pdf
http://edtechpartners.com/wp-content/uploads/2013/10/Fluency_Research.pdf
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 1.E.4 

“Connecting Reading Fluency 
and Oral Language for 
Student Success” 
—Shari Robertson 
http://leader.pubs.asha.org/a
rticle.aspx?articleid=2289628 
 
“Poetry and Punctuation: 
Reading with Fluency and 
Expression” 
https://thisreadingmama.co
m/punctuation-and-prose-
reading-with-fluency/  
 
“Reading And Writing Go 
Hand In Hand” 
—Alison Cohen 
https://www.interaction.org/
blog/reading-and-writing-go-
hand-hand 
 

 

1.E.4 Understand that both 

oral language and writing 

enhance fluency 

instruction.  

 

 

Task - 1.E.4 

● Describe the key points in 

the article “Poetry and 

Punctuation: Reading with 

Fluency and Expression” that 

support the idea that both 

oral language and writing 

enhance fluency instruction. 

● Write a fluency lesson for 

your class that incorporates 

poetry, oral reading, and 

punctuation recognition. 

  

 

 
 

 

 

 1.E.5 

“Understanding and 

Assessing Fluency”  

—Jan Hasbrouck  

http://readingrockets.org/arti

cle/understanding-and-

assessing-fluency 

 

“Reading Fluency: 

Assessment” 

http://www.readingrockets.o

1.E.5 Understand the role of 

formal and informal 

fluency assessment to 

make instructional 

decisions to meet 

individual student needs.   

Task - 1.E.5 

● List the types of information 

that can be accessed through 

informal fluency 

assessments. 

● Describe a change that you 

will make in your 

instructional planning to 

accommodate fluency 

practice. 

● Describe a change that you 

will make in your 

http://leader.pubs.asha.org/article.aspx?articleid=2289628
http://leader.pubs.asha.org/article.aspx?articleid=2289628
https://education.seattlepi.com/reading-rate-vs-fluency-1742.html
https://education.seattlepi.com/reading-rate-vs-fluency-1742.html
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://www.interaction.org/blog/reading-and-writing-go-hand-hand
https://www.interaction.org/blog/reading-and-writing-go-hand-hand
https://www.interaction.org/blog/reading-and-writing-go-hand-hand
https://www.interaction.org/users/alison-cohen
https://www.interaction.org/users/alison-cohen
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
https://thisreadingmama.com/punctuation-and-prose-reading-with-fluency/
http://readingrockets.org/article/understanding-and-assessing-fluency
http://readingrockets.org/article/understanding-and-assessing-fluency
http://readingrockets.org/article/understanding-and-assessing-fluency
http://www.readingrockets.org/article/reading-fluency-assessment
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rg/article/reading-fluency-

assessment 

 

“Screening, Diagnosing, and 

Progress Monitoring for 

Fluency: The Details” 

—Jan Hasbrouck 

http://www.readingrockets.o

rg/article/screening-

diagnosing-and-progress-

monitoring-fluency-details  

instructional planning to 

accommodate fluency 

practice in disabled/dyslexic 

students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FOUNDATIONAL READING SKILL: VOCABULARY 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 1.F.1 
“Tips for Teaching Vocabulary 

to Students with Dyslexia” 

1.F.1 Understand the goal of 

receptive and expressive 

vocabulary instruction is 

the application of a 

Task - 1.F.1                        Summative 1 

Follow steps 1-3 in “Moving 

Words from the Receptive to the 

http://www.readingrockets.org/article/reading-fluency-assessment
http://www.readingrockets.org/article/reading-fluency-assessment
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
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https://www.thoughtco.com/

teaching-vocabulary-to-

students-with-dyslexia-

3111207 

 
Pages 22-29 of “A Closer Look 
at the Five Essential 
Components of Reading 
Instruction: A Review of 
Scientifically Based Research 
for Teachers” 
https://files.eric.ed.gov/fullte
xt/ED512569.pdf 
 
“Expressive vs. Receptive 
Language” 
https://nspt4kids.com/parent
ing/expressive-vs-receptive-
language/ 

“Moving Words from the 

Receptive to the Expressive 
Lexicon Assists in Vocabulary 
Development Among 
Students” 
http://www.georgialiteracy.o
rg/detail/92/all--true/vobid--
279/  
 

1.F.2 
“Teaching Morphology to 
Improve Literacy” 
—Nuikki Zeh                             

https://www.uwo.ca/fhs/lw

m/teaching/dld2_2017_18/Z

student’s understanding 

of word meanings to 

multiple oral and written 

contexts.  

 

 

● Explain the difference 

between expressive and 

receptive language.  

● Write a brief description of 

two vocabulary strategies 

that will support 

disable/dyslexic readers. 

 

 

 

 

 

 

 

 

 

 

  

Expressive Lexicon Assists in 

Vocabulary Development 

Among Students” to create a 

receptive/expressive transfer 

with a textbook or literature 

(ELA) excerpt. 

 

Summative 2 

● Review the vocabulary 

words for a textbook 

chapter or a literature 

(ELA) piece to create a 

lesson on prefixes. 

Select words that 

contain root words 

whose meanings can be 

altered with prefixes. 

Example: vert- invert, 

revert, convert. 

                Resource: “Teaching         
              Morphology: Enhancing  
              Vocabulary  
              Development and  
              Reading  
              Comprehension” 

● Distribute the list of 

affixes and Latin roots 

created in Journal Entry 

1.F.2.    

● Model how to alter root 

words with prefixes 

using the words from a 

textbook chapter or a 

literature (ELA) piece. 

 1.F.2 Understand morphology 

as it relates to 

vocabulary development 

(e.g., morphemes, 

inflectional and 

derivational morphemes, 

morphemic analysis). 

Task - 1.F.2 

Morphology is “the study of the 

structure and forms of words, 

including derivation, inflection, and 

compounding” (Unlocking Literacy: 

Effective Decoding and Spelling 

Instruction).  

https://www.thoughtco.com/teaching-vocabulary-to-students-with-dyslexia-3111207
https://www.thoughtco.com/teaching-vocabulary-to-students-with-dyslexia-3111207
https://www.thoughtco.com/teaching-vocabulary-to-students-with-dyslexia-3111207
https://www.thoughtco.com/teaching-vocabulary-to-students-with-dyslexia-3111207
https://files.eric.ed.gov/fulltext/ED512569.pdf
https://files.eric.ed.gov/fulltext/ED512569.pdf
https://nspt4kids.com/parenting/expressive-vs-receptive-language/
https://nspt4kids.com/parenting/expressive-vs-receptive-language/
https://nspt4kids.com/parenting/expressive-vs-receptive-language/
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
https://www.uwo.ca/fhs/lwm/teaching/dld2_2017_18/Zeh_Morphological-Awareness.pdf
https://www.uwo.ca/fhs/lwm/teaching/dld2_2017_18/Zeh_Morphological-Awareness.pdf
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
http://www.georgialiteracy.org/detail/92/all--true/vobid--279/
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
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eh_Morphological-

Awareness.pdf 

 

“Teaching Morphology: 

Enhancing Vocabulary 

Development and Reading 

Comprehension” 

—Mary Stowe 

https://education.wm.edu/ce

nters/ttac/resources/articles/

teachtechnique/teachingmor

phology/index.php 

“How Words Work: 

Morphological Strategies” —

Wendy Goldup 

http://webfronter.com/tower

hamlets/supportforlearning/

other/Teaching%20morpholo

gy%20prefixes%20and%20suf

fixes%20etc.pdf  

 

“Derivative Definition. What 

is a Derivative? 

https://www.myenglishteach

er.eu/blog/derivatives-

definition/  

 

 

 

1.F.3 – 1.F.5 
“Teaching Vocabulary Across 

the Curriculum”  

 ● Make a list of affixes and 

Latin roots that will be added 

to your regular vocabulary 

instruction. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

● Form small-groups for 

students to practice 

altering root words 

with prefixes using the 

words from the  

textbook chapter or a 

literature (ELA) piece. 

 

Summative 3 
Choose a list of target words 

from a textbook chapter or 

literature (ELA) piece.  
● Choose 3 activities from 

pages 47-51 of 

“Teaching Vocabulary 

Across the Curriculum.”  

● Prepare and model 

each activity in class. 

● Students complete 

each activity that has 

been modeled. 

● Follow-Up:  
o Students share 

their work 

with a partner.  
o Teacher 

observes and 

records the 

difference in 

the students’ 

understanding 

of the word 

meanings. 
 1.F.3 Identify principles of 

semantics as they relate 

to vocabulary 

Task - 1.F.3 

https://www.uwo.ca/fhs/lwm/teaching/dld2_2017_18/Zeh_Morphological-Awareness.pdf
https://www.uwo.ca/fhs/lwm/teaching/dld2_2017_18/Zeh_Morphological-Awareness.pdf
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/teachingmorphology/index.php
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
http://webfronter.com/towerhamlets/supportforlearning/other/Teaching%20morphology%20prefixes%20and%20suffixes%20etc.pdf
https://www.myenglishteacher.eu/blog/derivatives-definition/
https://www.myenglishteacher.eu/blog/derivatives-definition/
https://www.myenglishteacher.eu/blog/derivatives-definition/
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
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—William P. Bintz 

https://education.illinoisstate

.edu/downloads/casei/AV-4-

2a%20%20article%20%20teac

hing%20vocabulary%20acros

s%20the%20curric.pdf 

                                     

Pages 1-15 of “Narrowing the 

Language Gap: The Case for 

Explicit Vocabulary 

Instruction”  

—Kevin Feldman and Kate 

Kinsella  https://nicole-

kaye.squarespace.com/s/_Sc

holast-Vocab-KK-KF-copy.pdf 

 

 

 

 

 

 

 

 

 

 

 

1.F.6 
“Classroom Vocabulary 
Assessment for Content 
Areas” 

development (e.g., 

antonyms, synonyms, 

figurative language, etc.).   

Semantic misunderstandings occur 

when people give different meanings 

to the same words or phrases. 

● Draw a concept map that 

summarizes the research on 

vocabulary growth and 

development from 

“Teaching Vocabulary Across 

the Curriculum.” 

 

Summative 4 
Review the following vocabulary 

strategies (included in the 

appendix) and use them as part 

of vocabulary instruction: 

● What do you think? 

● How much energy…? 

● Compose with Three 

Words 

● Vocabulary Concept 

Chain 

Use “Classroom Vocabulary 

Assessment for  Content Areas” 

as a resource to prepare an 

informal vocabulary assessment 

that emphasizes  usage 

application and precision of use. 

Include two of the bulleted 

activities from above.  

 

 

 

 

 1.F.4 Understand the domain 

specific vocabulary 

demands of academic 

language.  

Task - 1.F.4 

Source: “Narrowing the Language 

Gap: The Case for Explicit Vocabulary 

Instruction” 

● Use the “Guidelines for 

Choosing Words to Teach” 

(page 10) to select 5 domain 

specific vocabulary words 

from a current reading 

assignment. 

● Follow the “Instructional 

Steps” (pages 5-7) to teach 

these words to the class. 

 1.F.5 Understand that writing 

can be used to enhance 

vocabulary instruction.  

Task - 1.F.5                     

How does the Vocabulary Concept 

Chain writing assignment enhance 

vocabulary instruction? 

 

 1.F.6 Understand the role of 

formal and informal 

vocabulary assessment 

Task - 1.F.6 

● Summarize pages 7-9 of 

“Informal Assessments for 

https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
http://blresources.benchmarkeducation.com/pdfs/InfrmlAssess_VocabDvlpmnt.pdf
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—Katherine A. Dougherty 
Stahl, Marco A. Bravo  
http://www.readingrockets.o
rg/article/classroom-
vocabulary-assessment-
content-areas 
 
“Informal Assessments for 

Vocabulary Development” 
http://blresources.benchmar

keducation.com/pdfs/InfrmlA

ssess_VocabDvlpmnt.pdf 

to make instructional 

decisions to meet 

individual student needs. 

Vocabulary Development” to 

explain how to manage and 

document informal 

vocabulary assessment for 

making instructional 

decisions. 

FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 1.G.1 
“Differences of Social and 

Academic Language” from 

“Social and Academic 

Language Acquisition: 

Differences and 

Characteristics” 

https://study.com/academy/l

esson/social-academic-

language-acquisition-

differences-

characteristics.html 

1.G.1 Identify language 

characteristics related to 

social and academic 

language. 

Task - 1.G.1 

● Select an excerpt of text 

that is primarily composed 

of social language (article, 

literature (ELA), comic 

strip) and rewrite it using 

academic language.  

 

 

 

Summative 1 (1.G.1 - 1.G.6) 
At the beginning of Competency 

1, you selected one student that 

you would track throughout the 

Competency 1 process. Review 

the progress monitoring data 

form for this student in 

comprehension, oral language, 

phonics, fluency, and 

vocabulary. 

http://www.readingrockets.org/articles/by-author/61733
http://www.readingrockets.org/articles/by-author/61733
http://www.readingrockets.org/articles/by-author/62102
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://blresources.benchmarkeducation.com/pdfs/InfrmlAssess_VocabDvlpmnt.pdf
http://blresources.benchmarkeducation.com/pdfs/InfrmlAssess_VocabDvlpmnt.pdf
http://blresources.benchmarkeducation.com/pdfs/InfrmlAssess_VocabDvlpmnt.pdf
http://blresources.benchmarkeducation.com/pdfs/InfrmlAssess_VocabDvlpmnt.pdf
http://blresources.benchmarkeducation.com/pdfs/InfrmlAssess_VocabDvlpmnt.pdf
http://blresources.benchmarkeducation.com/pdfs/InfrmlAssess_VocabDvlpmnt.pdf
https://study.com/academy/lesson/social-academic-language-acquisition-differences-characteristics.html
https://study.com/academy/lesson/social-academic-language-acquisition-differences-characteristics.html
https://study.com/academy/lesson/social-academic-language-acquisition-differences-characteristics.html
https://study.com/academy/lesson/social-academic-language-acquisition-differences-characteristics.html
https://study.com/academy/lesson/social-academic-language-acquisition-differences-characteristics.html
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“What Is the Difference 

Between Social and Academic 

English?” 

http://www.colorincolorado.

org/article/what-difference-

between-social-and-

academic-english 

 

“Social vs. Academic 

Language” 

https://www.youtube.com/w

atch?v=bQQvu1szziY 

    

 

1.G.2 

“The Differences Between 

English and Spanish” -  

colorincolorado 

http://esl.fis.edu/grammar/la

ngdiff/spanish.htm 

 

“Semantic and Syntactic 

Patterns in the English 

Language Learner” 

—Ellen Stubbe Kester and 

Brenda K. Gorman 

https://bilinguistics.com/wp-

content/uploads/2013/04/Ty

pical-Semantics-and-Syntax-

in-the-English-Language-

Learner-CEU.pdf 

 

 

 

 

 

 

 

 

 

Write a formal letter to the 
student’s parents.   

● Summarize the data 
results. 

● Provide intervention 

strategies and 

resources to parents for 

each area of concern.  

Note: Consult school counselors, 

reading specialists, ESE 

specialists, ESOL specialists, or 

other faculty and staff that have 

formal parent letter templates 

or suggestions to share.  

 

 

 

 

 

 

 

 

 

 

 

 1.G.2 Identify phonemic, 

semantic, and syntactic 

variability between 

English and other 

languages. 

 

 

 

 

 

 

 

Task - 1.G.2  

● Create the chart below and 

record evidence of the 

differences between English 

and other languages.  

Note: Use the sources listed, conduct 

a google search on a language of your 

choice, or consult your ESOL 

specialist.   

       Language Variability 

 English Other 

Phonemic   

Semantic   

Syntax   

 

http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
http://www.colorincolorado.org/article/what-difference-between-social-and-academic-english
https://www.youtube.com/watch?v=bQQvu1szziY
https://www.youtube.com/watch?v=bQQvu1szziY
https://www.youtube.com/channel/UCgCfxf37832Ezj-PJqtqIBA
https://www.youtube.com/channel/UCgCfxf37832Ezj-PJqtqIBA
http://esl.fis.edu/grammar/langdiff/spanish.htm
http://esl.fis.edu/grammar/langdiff/spanish.htm
https://bilinguistics.com/wp-content/uploads/2013/04/Typical-Semantics-and-Syntax-in-the-English-Language-Learner-CEU.pdf
https://bilinguistics.com/wp-content/uploads/2013/04/Typical-Semantics-and-Syntax-in-the-English-Language-Learner-CEU.pdf
https://bilinguistics.com/wp-content/uploads/2013/04/Typical-Semantics-and-Syntax-in-the-English-Language-Learner-CEU.pdf
https://bilinguistics.com/wp-content/uploads/2013/04/Typical-Semantics-and-Syntax-in-the-English-Language-Learner-CEU.pdf
https://bilinguistics.com/wp-content/uploads/2013/04/Typical-Semantics-and-Syntax-in-the-English-Language-Learner-CEU.pdf
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“Fostering Literacy 

Development in English 

Language Learners”  

—Karen Ford 

http://www.colorincolorado.

org/article/fostering-literacy-

development-english-

language-learners 

 

1.G.3 
“Cognitive Elements of 

Reading“     

http://www.sedl.org/reading

/framework/elements.html 

 

  

 

 

 

 

 

 

 

 

 

 

1.G.4 

 
“Literacy-Rich 

Environments”-  The Access 

Center 

 

 

 

 

 

 

 

 

 

 

 

 

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 1.G.3 Understand the 

interdependence 

between each of the 

reading components and 

their effect upon reading 

as a process for native 

speakers of English and 

English language 

learners. 

Task - 1.G.3 

● Go to “Cognitive Elements of 

Reading” and select 7 of the 

“14 Cognitive Elements of 

Reading” from the sidebar 

on the left.  

● Read the brief overview and 

select the Instructional 

Activities link. 

● Select one activity for each 

element that will help 

English Language Learners be 

successful in reading text. 

● Make a list of the 7 elements 

and the activity you selected 

for each.  

 1.G.4 Understand the impact 

of oral language, writing, 

and an information 

intensive environment 

upon reading 

development. 

Task - 1.G.4 
● Visit another teacher’s 

classroom. 

● Sketch and label the room 

layout. Include furniture, 

bulletin boards, wall 

http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.sedl.org/reading/framework/elements.html
http://www.sedl.org/reading/framework/elements.html
http://www.readingrockets.org/articles/by-author/63479
http://www.readingrockets.org/articles/by-author/63479
http://www.sedl.org/reading/framework/elements.html
http://www.sedl.org/reading/framework/elements.html
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http://www.readingrockets.o

rg/article/literacy-rich-

environments 

 

“Designing a Literate 

Environment” 

—Mindy Pollishuke 

https://us.sagepub.com/sites

/default/files/upm-

binaries/24391_Lipton_Chapt

er1.pdf 

 

 

 

 

1.G.5 
“Dyslexia and Reading 

Instruction” 

https://www.sess.ie/dyslexia-

section/dyslexia-and-reading-

instruction 

 
“Navigating Meaning: Using 

Think-Alouds to Help Readers 

Monitor Comprehension” 

from Improving 

Comprehension with Think-

Aloud Strategies 

—Jeffrey D. Wilhelm 

https://www.nwp.org/cs/pub

lic/print/resource/495 

 

hangings, lighting, learning 

centers, organizational 

techniques, or anything that 

impacts reading 

development. 

● Summarize the features that 

make it a literacy-rich 

environment. 

 

Note: You may consider using letters 

(A, B, C, D) or numbers (1,2,3,4) to 

label your sketch and create a key to 

be used in your summary.  

 

 

 

 

 

 

 

 

        

 1.G.5 Understand the 

importance of 

comprehension 

monitoring and self-

correcting to increase 

reading proficiency.  

Task - 1.G.5 

• Describe one  multi-sensory 

activity that will enhance 

comprehension monitoring 

in a disable/dyslexic student. 
● Review the “Stop, Ask, Fix 

Checklist” from “Navigating 

Meaning: Using Think-Alouds 

to Help Readers Monitor 

Comprehension.” 

● Consider how can you adapt 

the checklist to make it more 

student-friendly. 

● Modify the checklist by 

adding columns for the 

students to track their 

progress each time they read 

difficult text.   

http://www.readingrockets.org/article/literacy-rich-environments
http://www.readingrockets.org/article/literacy-rich-environments
http://www.readingrockets.org/article/literacy-rich-environments
https://us.sagepub.com/sites/default/files/upm-binaries/24391_Lipton_Chapter1.pdf
https://us.sagepub.com/sites/default/files/upm-binaries/24391_Lipton_Chapter1.pdf
https://us.sagepub.com/sites/default/files/upm-binaries/24391_Lipton_Chapter1.pdf
https://us.sagepub.com/sites/default/files/upm-binaries/24391_Lipton_Chapter1.pdf
https://www.sess.ie/dyslexia-section/dyslexia-and-reading-instruction
https://www.sess.ie/dyslexia-section/dyslexia-and-reading-instruction
https://www.sess.ie/dyslexia-section/dyslexia-and-reading-instruction
https://www.nwp.org/cs/public/print/resource/495
https://www.nwp.org/cs/public/print/resource/495
https://www.nwp.org/cs/public/print/resource/495
https://www.nwp.org/cs/public/print/resource/495
https://www.nwp.org/cs/public/print/resource/495
https://www.nwp.org/cs/public/print/resource/495
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“Seven Strategies to Teach 

Students Text 

Comprehension”  

—C.R. Adler 

http://www.readingrockets.o

rg/article/seven-strategies-

teach-students-text-

comprehension 

 

 

 

 

 

 

 

 

 

 

 

1.G.6 (Review previous 

required Course Readings 

from 1.A – 1.F.6) 

 

 

● Model how to use the 

checklist with a textbook or 

literature (ELA) excerpt. 

● Students should continue to 

visit and revisit the checklist 

to monitor their use of the 

strategies. Note: Teacher 

should prompt students 

when to use the checklist 

and remind them that the 

checklist could be used in all 

content areas.  

● Write anecdotal notes as you 

observe your students using 

the checklist. 

● Using your notes as a 

discussion starting point, 

share your observations with 

the class about the 

effectiveness of the 

checklist. Then prompt 

students to share their 

observations with the class 

as well.   

 

 1.G.6 Understand the role of 

formal and informal 

reading assessment to 

make instructional 

decisions to meet 

individual student needs. 

Task - 1.G.6 
● Review the data from the 

informal and formal 

assessments.  

● Create a list of concerns and 

intervention strategies and 

resources.  

http://www.readingrockets.org/article/seven-strategies-teach-students-text-comprehension
http://www.readingrockets.org/article/seven-strategies-teach-students-text-comprehension
http://www.readingrockets.org/article/seven-strategies-teach-students-text-comprehension
http://www.readingrockets.org/article/seven-strategies-teach-students-text-comprehension
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 Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 

comprehending diverse text. Teachers will understand how writing, listening, and speaking support the teaching of reading, and how family 

involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the 

systematic problem-solving process:  use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and 

implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem- 

solving process is recursive and ongoing, utilized for effective instructional decision making.  

Competency 2: Application of Research-Based Instructional Practices -- 60 In-service Hours 

Teachers will scaffold student learning by applying the principles of research-based reading instruction and integrating the six components of 

reading. Teachers will engage in the systematic problem-solving process.  

 

FOUNDATIONAL READING SKILL: Comprehension  

 

Overview: Participants will create an intervention portfolio of activities/lessons for each indicator cluster—in a sense creating a personal intervention tool box. The 

curriculum study assignment provides the opportunity to APPLY the practices from the indicator being considered. The summative assessment is cumulative throughout 

the course and intended to provide the big picture of how each component supports reading comprehension and how to remediate when a student struggles within a 

certain component. In order to do this, participants will need to conduct an ongoing classroom study.  

Classroom Study: Select a small group of students to whom you will administer the assessments associated with the last indicator in each category throughout the 

Competency 2 process.  Develop or adopt a Progress Monitoring Form (see Appendix 2.A.9) where you will track and summarize student data.  After you administer each 

assessment and based on the articles, consider how and what intervention you will provide for those students who need it.  

Course Number 

and Name of 

Course 

Required Course 

Reading(s) 

Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  
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 2.A.9 

“Taxonomy of Literacy 

Assessments” from “Types of 

Literacy Assessment: 

Principles, Procedures, and 

Applications”  

● Formal Assessment 
● Informal 

Assessment 
● Formative 

Assessment 
● Summative 

Assessment 
https://courses.lumenlearni

ng.com/literacypractice/cha

pter/5-types-of-literacy-

assessment-principles-

procedures-and-applications 

“They Can Read the Words, 

but They Can’t Understand: 

Refining Comprehension 

Assessment”  

—Peter Dewitz and Pamela 

K. Dewitz 

http://readingbydesign.com/

wordpress/wp-

content/uploads/2013/11/T

hey-Can-Read.pdg_.pdf 

2.A.9 Recognize, describe, 

and incorporate 

appropriate 

comprehension 

assessments to guide 

instruction. ★ 

Task 2.A.9 

● Analyze the most current 
FSA reading data for your 
classroom study students 

● Use the Progress Monitoring 
Form (see Appendix) to 
identify comprehension 
strengths and weaknesses. 

● Plan intervention for your 
classroom study students. 

 

 

 

 

 

 

 

 

 

 

 

Summative 1 (2.A.1 – 2.A.9) 

● After viewing the most 

current FSA reading 

data, consider how you 

will: 

o adjust 

instruction 

based on 

student needs 

o provide 

intervention for 

those students 

needing it.  

● Write a self-directed 

work plan that indicates 

what each student in 

your study will 

independently practice 

after small-group 

intervention sessions. 

 

 

2.A.1 
 
“How To: Teach Students to 
Change Behaviors Through 
Self-Monitoring” 

2.A.1 Apply intentional, 

explicit, and systematic 

instructional practices 

for scaffolding 

development of higher 

order thinking, 

Task 2.A.1  
● Review and list the 

supplemental instructional 
components of your 
textbook or literature (ELA) 
book:  

https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
http://readingbydesign.com/wordpress/wp-content/uploads/2013/11/They-Can-Read.pdg_.pdf
http://readingbydesign.com/wordpress/wp-content/uploads/2013/11/They-Can-Read.pdg_.pdf
http://readingbydesign.com/wordpress/wp-content/uploads/2013/11/They-Can-Read.pdg_.pdf
http://readingbydesign.com/wordpress/wp-content/uploads/2013/11/They-Can-Read.pdg_.pdf
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https://www.interventionce
ntral.org/self_management_
self_monitoring  

comprehension skills, 

comprehension 

monitoring and self-

correcting (e.g., 

reciprocal teaching, 

“think aloud,” etc.). ★ 

A. Anticipation Guide 
B. Guiding or Essential 
Question 
C. Supplementary article, 
poetry, data analysis section 
D. Introductory Discussion 

● Make a 4-column chart 

labeled A-D to correspond 

with the unit components 

listed above. 

● List how each component 

provides an opportunity to 

initiate systematic 

instructional practices for: 

● Higher Order 
Thinking 

● Comprehension 
Skills 

● Comprehension 
Monitoring 

● Self-Correcting 

 A B C D 

Higher Order 

Thinking 
    

Comprehension 

Skills 
    

Comprehension 

Monitoring  
    

Self-Correcting     

 

https://www.interventioncentral.org/self_management_self_monitoring
https://www.interventioncentral.org/self_management_self_monitoring
https://www.interventioncentral.org/self_management_self_monitoring
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Lesson Application: 

● Choose a text component 

and an instructional focus 

from the chart (Ex. Read 

each section of a 

supplementary article using 

the Evolving Central Idea 

Frame to improve 

comprehension proficiency). 

● Write a detailed lesson that 

includes the steps for 

teaching the strategy and 

the work product that your 

class will complete. 

● Evaluate student work and 

write a reflection 

summarizing the effect of 

the strategy in 

improving comprehension 

proficiency while reading the 

article. 

 

2.A.2 

“The Importance of Deep 

Reading”  

—Maryanne Wolf and Mirit 

Barzillai 

https://pdfs.semanticscholar

.org/71cf/5d3dd4a5037003f

0bca787874f2d68077cf9.pdf 

2.A.2 Use both oral language 

and writing experiences 

to enhance 

comprehension. ★ 

 

Task 2.A.2 

● Prepare an opening lesson 
for a new textbook chapter 
or literature (ELA) piece that 
incorporates the Read-
Think--Discuss Strategy (see 
Appendix). The purpose of 
this opening activity is to 
develop additional 
background knowledge on 
the unit topic. 

● Draw a Discussion 
Continuum. 

https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf


 

Florida Reading Competency 2 Alignment Matrix, Brevard County School District in Cooperation with Schultz Center (2020) Add-on Plan      5 
 

● Explain to students that they 
read the continuum 
statement and decide how 
strongly they agree or 
disagree with it. 

● Students will write their 
initials on the portion of the 
continuum that represents 
the strength of their 
response. 

●  Student group members will 
defend their position on the 
continuum.  
 

2.A.3 

“Comprehension Instruction 

in Content Area Classes” 

—Paul Neufeld 

http://msuresourcesforteach

ing.pbworks.com/f/Neufeld_

2005.pdf    

“Organizing and Assessing in 

the Content Area Class” - 

Judith O'Loughlin, Judie 

Haynes 

http://www.everythingesl.ne

t/inservices/judith2.php 

2.A.3 

 

 

 

Apply appropriate 

instructional practices 

determined by the 

student’s strengths and 

needs, text structure, 

and the reading 

demands of domain 

specific text. ★ 

Task 2.A.3 – 2.A.4 – Prepare 

adaptations for  ELL students and 

Reading Disabled/Dyslexic students 

● Introduce a comprehension 
strategy and model usage in 
a text. 

● Guide students through the 
reading of a textbook 
section or literature (ELA) 
piece using both the 
suggested comprehension 
strategies and fix-up 
strategies for 
comprehension. 

● Pose predetermined 
discussion questions to ask 
before, during, and after 
reading the text. 

● Provide sentence frames for 
ELL students to use during 
discussion and writing. 

2.A.4 

Dyslexia Connect Blog / 

By Dyslexia Connect 

https://www.dyslexiaconnec

t.com/dyslexia-connect-

blog/dyslexia-and-reading-

comprehension-difficulties-

dyslexia-connect/ 

2.A.4 

 

Provide opportunities 

for student extended 

text discussion to 

enhance 

comprehension, 

promote motivation and 

student engagement. 

http://msuresourcesforteaching.pbworks.com/f/Neufeld_2005.pdf
http://msuresourcesforteaching.pbworks.com/f/Neufeld_2005.pdf
http://msuresourcesforteaching.pbworks.com/f/Neufeld_2005.pdf
http://www.everythingesl.net/inservices/judith2.php
http://www.everythingesl.net/inservices/judith2.php
https://www.dyslexiaconnect.com/category/dyslexia-connect-blog/
https://www.dyslexiaconnect.com/author/pgroth79/
https://www.dyslexiaconnect.com/dyslexia-connect-blog/dyslexia-and-reading-comprehension-difficulties-dyslexia-connect/
https://www.dyslexiaconnect.com/dyslexia-connect-blog/dyslexia-and-reading-comprehension-difficulties-dyslexia-connect/
https://www.dyslexiaconnect.com/dyslexia-connect-blog/dyslexia-and-reading-comprehension-difficulties-dyslexia-connect/
https://www.dyslexiaconnect.com/dyslexia-connect-blog/dyslexia-and-reading-comprehension-difficulties-dyslexia-connect/
https://www.dyslexiaconnect.com/dyslexia-connect-blog/dyslexia-and-reading-comprehension-difficulties-dyslexia-connect/
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Pages 103 (last paragraph)–

108 (first paragraph) of 

“Reader Response: Students 

Develop Text 

Understanding” 

—Ruth R. Becker 

https://scholarworks.wmich.

edu/cgi/viewcontent.cgi?arti

cle=1214&context=reading_

horizons 

 

● Administer a literature (ELA) 
or text-related reading 
comprehension assessment. 

● Analyze student results to 
target 1–2 standards as a 
focus for intervention.  

● Apply the intervention 
instruction to the reading of 
another textbook section or 
literature (ELA) piece and 
administer a text-related 
reading comprehension 
assessment. 

● Analyze the results from the 

assessment. 

● If necessary, continue 
intervention lessons for 
students who need 
additional practice.  

● Use a text chapter or 
literature (ELA) assessment 
as a summative assessment.  

● Conduct an item analysis to 
determine if students have 
mastered the standard(s).   
 

2.A.5 

“What Every Teacher Needs 

to Know About 

Comprehension”  

—Laura S. Pardo  

https://ftp.learner.org/work

shops/teachreading35/pdf/t

eachers_know_comprehensi

on.pdf 

2.A.5 

 

 

 

 

 

Select narrative or 

informational print or 

digital texts that are 

appropriate to the 

comprehension 

instruction to be 

provided. 

 

Task 2.A.5 – 2.A.6- Prepare 

adaptations for  ELL students and 

Reading Disabled/Dyslexic students 

Lesson Overview 

● Choose a nonfiction or 
informational article that 
supports your current 
instructional focus as the 
anchor text for this activity. 

https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
https://ftp.learner.org/workshops/teachreading35/pdf/teachers_know_comprehension.pdf
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2.A.6 

“The Case for Multiple 

Texts” 

—Sunday Cummins 

www.ascd.org/publications/

educational-

leadership/feb17/vol74/num

05/The-Case-for-Multiple-

Texts.aspx 

“Synthesize and Connect 

Ideas Within and Among 

Texts” 

https://www.sunnyvaleisd.c

om/cms/lib3/TX01001155/C

entricity/Domain/169/Synth

esizing%20and%20Connectin

g%20Ideas.pdf 

 

2.A.6 Provide comprehension 

instruction that supports 

students’ ability to read 

multiple print and digital 

texts and to synthesize 

information within, 

across and beyond those 

texts. ★ 

 

● Select a speech, an image or 
a poem to supplement the 
nonfiction or informational 
article. 

● Post  a guiding or essential 
question that provides the 
“thread” and connects the 
texts to each other. 

● Draw a Mind Map (see 
Appendix) that illustrates 
the connections within, 
across, and beyond the 
texts. 

Lesson – Part 1 
● Students read/view the 

material and follow the 
teacher’s directions for 
taking notes on the texts. 

Lesson – Part 2 
● Teach the elements of 

drawing a Mind Map by 
modeling a Mind Map on a 
topic such as “My favorite 
hobbies.” 

● Develop a Mind Map frame 

that illustrates the 

connections within, across, 

and beyond the texts. 
● Student pairs complete their 

Mind Map and present to 

other student pairs. 

2.A.7 

“Connect Students' 

Background Knowledge to 

Content in the ELL 

Classroom” 

2.A.7 Scaffold discussions to 

facilitate the 

comprehension of text 

and higher order 

thinking skills for 

Task 2.A.7 

● Identify and teach 3 

strategies from “8 Ways to 

Use Graphic Organizers in 

Your ESL Class” to support 

http://www.ascd.org/publications/educational-leadership/feb17/vol74/num05/The-Case-for-Multiple-Texts.aspx
http://www.ascd.org/publications/educational-leadership/feb17/vol74/num05/The-Case-for-Multiple-Texts.aspx
http://www.ascd.org/publications/educational-leadership/feb17/vol74/num05/The-Case-for-Multiple-Texts.aspx
http://www.ascd.org/publications/educational-leadership/feb17/vol74/num05/The-Case-for-Multiple-Texts.aspx
http://www.ascd.org/publications/educational-leadership/feb17/vol74/num05/The-Case-for-Multiple-Texts.aspx
https://www.sunnyvaleisd.com/cms/lib3/TX01001155/Centricity/Domain/169/Synthesizing%20and%20Connecting%20Ideas.pdf
https://www.sunnyvaleisd.com/cms/lib3/TX01001155/Centricity/Domain/169/Synthesizing%20and%20Connecting%20Ideas.pdf
https://www.sunnyvaleisd.com/cms/lib3/TX01001155/Centricity/Domain/169/Synthesizing%20and%20Connecting%20Ideas.pdf
https://www.sunnyvaleisd.com/cms/lib3/TX01001155/Centricity/Domain/169/Synthesizing%20and%20Connecting%20Ideas.pdf
https://www.sunnyvaleisd.com/cms/lib3/TX01001155/Centricity/Domain/169/Synthesizing%20and%20Connecting%20Ideas.pdf
https://busyteacher.org/13540-how-to-use-graphic-organizers-esl-class-8-ways.html
https://busyteacher.org/13540-how-to-use-graphic-organizers-esl-class-8-ways.html
https://busyteacher.org/13540-how-to-use-graphic-organizers-esl-class-8-ways.html
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—Kristina Robertson  

http://www.colorincolorado.

org/article/connect-

students-background-

knowledge-content-ell-

classroom 

“8 Ways to Use Graphic 

Organizers in Your ESL Class” 

—Claudia Pesce 

https://busyteacher.org/135

40-how-to-use-graphic-

organizers-esl-class-8-

ways.html 

students with varying 

English proficiency 

levels. 

small group discussions with 

ELL students.  

● Guide students in choosing 

one of the strategies to use 

in small-group or partner 

practice.  

 

 

2.A.8 

“Teaching the Skill of Self-

Correction”  

—Jennifer Johnson 

www.literacyworldwide.org/

blog/literacy-

daily/2016/02/11/teaching-

the-skill-of-self-correction 

 

2.A.8 Model a variety of 

strategic activities 

students can use to 

foster comprehension 

monitoring and self 

correcting. ★ 

Task 2.A.8 - Prepare adaptations for  

ELL students and Reading 

Disabled/Dyslexic students 

Teacher: 

● Prepare a lesson outline for 

a comprehension self-

monitoring activity. For 

example, a student has 

trouble understanding the 

details of a paragraph at the 

sentence level, so the 

teacher models an 

independent practice lesson 

such as Who/What did/is 

What? on a text section or 

article. 

● Frame the sentence by 
placing the left hand at the 
beginning of a sentence and 
the right hand at the end of 
the sentence. 

http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
https://busyteacher.org/13540-how-to-use-graphic-organizers-esl-class-8-ways.html
https://busyteacher.org/13540-how-to-use-graphic-organizers-esl-class-8-ways.html
https://busyteacher.org/13540-how-to-use-graphic-organizers-esl-class-8-ways.html
https://busyteacher.org/13540-how-to-use-graphic-organizers-esl-class-8-ways.html
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
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● Read the sentence aloud and 
ask yourself Who or What is 
or did what?  

● Highlight Who/What in one 
color and is/did what in 
another color. 

● Example: These factors all 
contribute to Florida’s 
economy. 
 

Students: 

● Students continue this 

practice for the rest of the 

paragraph. 

● Student pairs then 

participate in a Pause-Retell 

of the entire paragraph to 

prove that they understand 

the main point. 

Teacher:  

● End the lesson by giving 

students a bookmark that 

explains the strategy. 

FOUNDATIONAL READING SKILL: ORAL LANGUAGE 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 2.B.5  

“Section II: Oral Language” 
2.B.5 Recognize, describe, and 

incorporate appropriate 

oral language 

Task 2.B.5  

● Review the “Rationale” and 
“Definition” sections on 
page 29 of “Section II: Oral 
Language.” 

Summative 2 (2.B.1 -2.B.5) 

● After administering the 
Expressive Language 
Observation, use the 
rubric to record and 

http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
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http://www.misd.net/mlpp/

assessments/oralLanguage/

Oral-Language-A.pdf 

“Types of Informal 

Classroom-Based 

Assessment” Reading 

Rockets 

https://www.readingrockets.

org/article/types-informal-

classroom-based-assessment 

 

assessments to guide 

instruction. ★ 

● Read and follow the 
Assessment Guidelines for 
the Expressive Language 
Observation (page 30).   

● Use the rubric to record the 
students’ expressive 
language skills.   

● What did you learn from this 
assessment? 

● How will these results 
impact your instructional 
plans for the students? 

 

then analyze student 
results for the small 
group chosen for your 
classroom study. 

● Conduct an item analysis 
to determine oral 
language deficits.  

● Using a supplemental 
article and one of the 
strategies charted, 
conduct a small-group 
discussion and create 
observational notes on 
the target group. 

● Determine if 
improvement occurred 
and what instructional 
practice provided the 
needed support for your 
student’s oral language 
development.   

 

 

 

 2.B.1  

“11 Ways to Improve Your 

Students’ Oral language 

Skill,” January 23, 2018  

https://blog.brookespublishi

ng.com/11-ways-to-

improve-your-students-oral-

language-skills/ 

“What is Oral Language 

Development in Reading?”  

—Julie Alice Huson Alice 

https://www.theclassroom.c

om/oral-language-

development-reading-

6395103.htm 

“Teaching Children With 

Developmental Disabilities: 

Classroom Ideas” 

https://www.interventionce

ntral.org/behavioral-

interventions/special-

2.B.1 Apply intentional, 

explicit, and systematic 

instructional practices 

for scaffolding 

development of 

oral/aural language skills 

(e.g., language 

experience approach, 

Socratic questioning). ★ 

Task 2.B.1  Prepare adaptations for  

ELL students and Reading 

Disabled/Dyslexic students 

● Choose 3 strategies to be 
used to develop oral/aural 
language before, during and 
after reading a textbook or 
reading (ELA) assignment. 

● Review the text and 
designate where, when, and 
why you will employ each of 
the strategies.   

● Create a chart, like the one 
below, for each of the 
strategies.  

Example:  

Strategy #1:  Read Aloud 

http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
http://www.misd.net/mlpp/assessments/oralLanguage/Oral-Language-A.pdf
https://www.theclassroom.com/oral-language-development-reading-6395103.html
https://www.theclassroom.com/oral-language-development-reading-6395103.html
https://www.theclassroom.com/oral-language-development-reading-6395103.html
https://www.theclassroom.com/oral-language-development-reading-6395103.html
https://www.interventioncentral.org/behavioral-interventions/special-needs/teaching-children-developmental-disabilities-classroom-ideas
https://www.interventioncentral.org/behavioral-interventions/special-needs/teaching-children-developmental-disabilities-classroom-ideas
https://www.interventioncentral.org/behavioral-interventions/special-needs/teaching-children-developmental-disabilities-classroom-ideas
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needs/teaching-children-

developmental-disabilities-

classroom-ideas 

 

 

“Strategies for Building Oral 

Language Skills” 

—Rebecca Branstetter 

http://teaching.monster.co

m/benefits/articles/9454-

strategies-for-building-oral-

language-skills?page=3 

“Key Strategies for 

Developing Oral Language” 

—Jeff Zwiers 

https://www.teachingchann

el.org/blog/2014/10/29/stra

tegies-for-developing-oral-

language-ousd 

“Strategies for Developing 

Oral Language” 

https://sites.educ.ualberta.c

a/staff/olenka.bilash/Best%2

0of%20Bilash/strat%20act%

20oral.html 

 

Where: 

Paragraphs 7-8 

 

When: 

Day 2 

 

Why:  

Stonehenge may be unfamiliar 

and impede comprehension. 

 

● Implement each strategy 

using instructional readings 

that support the chapter or 

literary focus. For example: 

the instructional focus for 

this lesson series is on the 

obligations America has to 

those who enter the United 

States seeking a better life.  

The class is reading 

“Expulsion of the 

Immigrants” by Huang 

Zunxian, “The New 

Colossus” by Emma 

Lazarus,” and “Ellis Island 

Interview.” Select 3 

strategies to use with this 

assignment. 

https://www.interventioncentral.org/behavioral-interventions/special-needs/teaching-children-developmental-disabilities-classroom-ideas
https://www.interventioncentral.org/behavioral-interventions/special-needs/teaching-children-developmental-disabilities-classroom-ideas
https://www.interventioncentral.org/behavioral-interventions/special-needs/teaching-children-developmental-disabilities-classroom-ideas
http://teaching.monster.com/benefits/articles/9454-strategies-for-building-oral-language-skills?page=3
http://teaching.monster.com/benefits/articles/9454-strategies-for-building-oral-language-skills?page=3
http://teaching.monster.com/benefits/articles/9454-strategies-for-building-oral-language-skills?page=3
http://teaching.monster.com/benefits/articles/9454-strategies-for-building-oral-language-skills?page=3
https://www.teachingchannel.org/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://www.teachingchannel.org/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://www.teachingchannel.org/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://www.teachingchannel.org/blog/2014/10/29/strategies-for-developing-oral-language-ousd
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/strat%20act%20oral.html
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/strat%20act%20oral.html
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/strat%20act%20oral.html
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/strat%20act%20oral.html
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● Reflect on the following 
question:  

o Which strategy was 
most successful in 
developing 
oral/aural 
language? 

2.B.2 

"Practical Strategies to 

Improve Academic 

Discussions in Mixed Ability 

Secondary Classrooms" —

Kevin Feldman & Kate 

Kinsella 

https://www.ode.state.or.us

/wma/teachlearn/commonc

ore/structuring-acad-

discuss-.pdf 

“Socratic Seminar Sentence 

Starters”  

https://betterlesson.com/les

son/resource/2424312/socra

tic-seminar-sentence-

starters  

2.B.2 Create an environment 

where students practice 

appropriate social and 

academic language to 

discuss diverse texts. 

 

Task 2.B.2  
● Draw a classroom diagram 

that will accommodate 
multiple grouping options 
with descriptions for each 
option. 

● Create or reproduce 
protocol cards and sentence 
frames for small and large 
group discussions.  
 

Resources: "Practical Strategies to 

Improve Academic Discussions in 

Mixed Ability Secondary Classrooms" 

and “Socratic Seminar Sentence 

Starters” 

2.B.3 

“The Home Language: An 

English Language Learner's 

Most Valuable Resource”  

—Fred Genesee 

http://www.colorincolorado.

org/article/home-language-

english-language-learners-

most-valuable-resource 

2.B.3 Recognize and apply an 

English language 

learners home language 

proficiency as a 

foundation and strength 

to support the 

development of oral 

language in English. ★ 

Task 2.B.3 
Use the Taxonomy of Terms Chart 

(see Appendix).  

● Divide the taxonomy into 
sections to be assigned to 
small groups.  

● Use “Using Cognates to 
Develop Comprehension in 
English” to create a list of 
cognates.  

https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://betterlesson.com/lesson/resource/2424312/socratic-seminar-sentence-starters
https://betterlesson.com/lesson/resource/2424312/socratic-seminar-sentence-starters
https://betterlesson.com/lesson/resource/2424312/socratic-seminar-sentence-starters
https://betterlesson.com/lesson/resource/2424312/socratic-seminar-sentence-starters
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://www.ode.state.or.us/wma/teachlearn/commoncore/structuring-acad-discuss-.pdf
https://betterlesson.com/lesson/resource/2424312/socratic-seminar-sentence-starters
https://betterlesson.com/lesson/resource/2424312/socratic-seminar-sentence-starters
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/using-cognates-develop-comprehension-english
http://www.colorincolorado.org/article/using-cognates-develop-comprehension-english
http://www.colorincolorado.org/article/using-cognates-develop-comprehension-english
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“Using Cognates to Develop 

Comprehension in English” 

http://www.colorincolorado.

org/article/using-cognates-

develop-comprehension-

english  

 

● Assign words to small groups 
to match their words to the 
cognate list.  

● Small groups post their 
cognate lists on the wall 
around the Taxonomy of 
Terms Chart for the unit.  

2.B.4 

“Building Oral and Written 

Communication into Your 

Classroom” 

https://wac.colostate.edu/d

ocs/tipsheets/IntegratingCo

mmunicationSB.pdf 

“Understanding the 

Language Experience 

Approach (LEA)” 

https://k12teacherstaffdevel

opment.com/tlb/understand

ing-the-language-

experience-app 

“Getting to the Rough 

Ground of Language and 

Literacy Learning Through 

the Language Experience 

Approach” 

https://www.theliteracybug.

com/using-the-language-

experience-approach/ 

 

2.B.4 Use writing experiences 

to enhance oral 

language (e.g., 

interactive writing, 

student to teacher 

sentence dictation). ★ 

Task 2.B.4 

● Prepare and write the 
instructions for a project-
based assignment that 
supports a content-area 
chapter focus, a literature 
(ELA), theme or a reading 
focus. Divide students into 
groups.  

● Prepare, distribute and 
review the project-based 
assignment Rubric.      

● Develop a pacing guide to 
plan collaborative work 
sessions.  

● Students complete the 
written tasks associated with 
the project. 

● Teacher reviews the 
presentation rubric with the 
students before they 
present the results of their 
studies to the whole group. 

● Each group will present to 
the class. The audience will 
complete an Affirmation 
Card that comments on the 
effectiveness of each part of 

http://www.colorincolorado.org/article/using-cognates-develop-comprehension-english
http://www.colorincolorado.org/article/using-cognates-develop-comprehension-english
http://www.colorincolorado.org/article/using-cognates-develop-comprehension-english
http://www.colorincolorado.org/article/using-cognates-develop-comprehension-english
https://wac.colostate.edu/docs/tipsheets/IntegratingCommunicationSB.pdf
https://wac.colostate.edu/docs/tipsheets/IntegratingCommunicationSB.pdf
https://wac.colostate.edu/docs/tipsheets/IntegratingCommunicationSB.pdf
https://k12teacherstaffdevelopment.com/tlb/understanding-the-language-experience-app
https://k12teacherstaffdevelopment.com/tlb/understanding-the-language-experience-app
https://k12teacherstaffdevelopment.com/tlb/understanding-the-language-experience-app
https://k12teacherstaffdevelopment.com/tlb/understanding-the-language-experience-app
https://www.theliteracybug.com/using-the-language-experience-approach/
https://www.theliteracybug.com/using-the-language-experience-approach/
https://www.theliteracybug.com/using-the-language-experience-approach/
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the presentation for each 
group presenter. 
 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 2.C.5 

“Phonological Awareness 

Informal Assessment for 

School-Aged Children” 

https://highlandliteracy.files.

wordpress.com/2016/01/ph

onological-awareness-

informal-assessment.pdf 

Pages 317-318 and 326-329 

of “General Directions for 

Administering Words Their 

Way Inventories” 

https://mypearsontraining.c

om/assets/files/documents/

WTW6e_Inventories_150790

9154.pdf  

 “Yopp-Singer Test of 

Phoneme Segmentation” 

https://www.learningunlimit

edllc.com/wp-

content/uploads/2012/07/2

7.-Yopp-Singer-PA-Test.doc 

2.C.5 Recognize, describe, and 

incorporate appropriate 

phonological awareness 

assessments to guide 

instruction. ★ 

Task 2.C.5 

● Administer the Words Their 

Way Upper-Level Spelling 

Inventory to all of your 

students.  

● Complete the Feature Guide 

(p. 327–328) for each 

student, the Classroom 

Composite (p. 329), and the 

Organizational Chart (p. 

322).   

● Administer the Yopp-Singer 

Test to all students who 

scored at or below the 

“Within Word” stage on the 

Words Their Way Upper-

Level Spelling Inventory.  

● Determine placement on the 

Yopp-Singer for each 

student: 

○ 15-22 correct = 

strong PA 

○ 8-14 correct 

=emerging PA 

Summative 3 (2.C.1 -2.C.5) 

● Record assessment 
results for the Words 
Their Way Spelling 
Assessment and the 
Yopp-Singer PA 
assessment. 

● Form intervention 
groups for phonological 
instruction based on 
your students’ 
instructional needs. 

● Using required course 
readings, select 
appropriate intervention 
for students needing PA 
intervention based on 
the Cool Tools 
Assessment.   

● Use a content area 
lesson to include in your 
intervention plans. 

● After teaching your 
lesson that is specific to 
the instructional need, 
embed that instruction 

https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://highlandliteracy.files.wordpress.com/2016/01/phonological-awareness-informal-assessment.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
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 ○ 7-below 

correct=need for PA 

intervention 

● List additional information 

you learned about your 

students from the Yopp-

Singer Test.   

● Use the list to determine the 

lesson intervention required 

by each student. For 

example, develop another 

list of words from your text 

reading assignments that 

align with the words used in 

the intervention lessons. 

*Keep these word lists for 

later use with other students 

who exhibit the same 

problem. 

into the article that is 
currently being read.  

● Determine if 
improvement occurred 
and if students are ready 
to move on to the next 
intervention lesson. 

 2.C.1 
“How to Teach Phonological 

Awareness,” Dyslexia HELP 

success Starts Here, 

dyslexiahelp.umich.edu › ... › 

Phonological Awareness 

 

“Phonological Awareness: 
What It Is and How It Works”  
—Kelli Johnson 
https://www.understood.org

/en/learning-attention-

issues/child-learning-

2.C.1 Apply intentional, 

explicit, systematic 

instructional practices to 

scaffold development of 

phonological awareness. 

(e.g., blending and 

segmenting syllables, 

onset-rimes, and 

phonemes). ★ 

Task 2.C.1 - Prepare adaptations for  

ELL students and Reading 

Disabled/Dyslexic students 

● Use the results of the 

phonological assessments 

from Task 2.C.5 to plan and 

apply instruction. 

Suggestions for Syllable Blending:  

● If the assessment indicates a 

need for syllable blending 

practice, the teacher could 

form a lesson around the 

https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/phonological-awareness/teaching-phonological-awareness
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/phonological-awareness/teaching-phonological-awareness
https://www.understood.org/en/about/authors/Kelli-Johnson
https://www.understood.org/en/about/authors/Kelli-Johnson
https://www.understood.org/en/about/authors/Kelli-Johnson
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
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disabilities/reading-

issues/phonological-

awareness-what-it-is-and-

how-it-works  

 

"Why Phonological 

Awareness is Important for 

Reading and Spelling" 

—Louisa Motes & Carol 

Tolman 

http://www.readingrockets.

org/article/why-

phonological-awareness-

important-reading-and-

spellinghttps://www.learnin

gunlimitedllc.com/wp-

content/uploads/2012/07/2

7.-Yopp-Singer-PA-Test.doc 

“Multi-Sensory Mondays” 

https://brainspring.com/orto

ngillinghamweekly/multisens

ory-monday-styrofoam-cup-

syllable-blending-affixes/ 

 

 

Styrofoam Cup Syllable 

Blending activity.  

● Another lesson would to use 

Scrabble letter tiles to write 

a segmented multi-syllable 

word such as ad  ver  si  ty. 

Have the student say the 

first syllable aloud as he 

pushes it to connect to the 

2nd syllable. Then repeat 

this action for the 3rd and 

the 4th syllables. 

Suggestion for Phoneme Blending:  

● If a student has difficulty in 

blending the individual 

phonemes of a single 

syllable word, the teacher 

can use the Blending with 

Knots activity to increase the 

automaticity of blending. 

 2.C.2 

Pages 6, 29–30, 77–78 of 

“Word Families and 

Decoding by Analogy for 

Word Recognition”  

2.C.2 Provide opportunities 

for students to use 

oral/aural language to 

enhance phonological 

Task 2.C.2 

● Teach students to decode by 

using known/familiar words.  

Example: grown 

https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-what-it-is-and-how-it-works
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://www.learningunlimitedllc.com/wp-content/uploads/2012/07/27.-Yopp-Singer-PA-Test.doc
https://brainspring.com/ortongillinghamweekly/multisensory-monday-styrofoam-cup-syllable-blending-affixes/
https://brainspring.com/ortongillinghamweekly/multisensory-monday-styrofoam-cup-syllable-blending-affixes/
https://brainspring.com/ortongillinghamweekly/multisensory-monday-styrofoam-cup-syllable-blending-affixes/
https://brainspring.com/ortongillinghamweekly/multisensory-monday-styrofoam-cup-syllable-blending-affixes/
https://brainspring.com/ortongillinghamweekly/multisensory-monday-styrofoam-cup-syllable-blending-affixes/
https://brainspring.com/ortongillinghamweekly/multisensory-monday-styrofoam-cup-syllable-blending-affixes/
https://brainspring.com/ortongillinghamweekly/orton-gillingham-multisensory-tools-blending-drill/
https://brainspring.com/ortongillinghamweekly/orton-gillingham-multisensory-tools-blending-drill/
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—Jerilyn A. Hagensick 

https://digitalcommons.strit

ch.edu/cgi/viewcontent.cgi?

article=1214&context=etd 

“Tips for Student Success 

When Blending and 

Segmenting Words” 

—Jessica Boschen 

https://www.whatihavelearn

edteaching.com/tips-

student-success-blending-

segmenting/ 

awareness (e.g., rhyming 

and alliteration). ★ 

Say: Since grow rhymes with 

slow, I know this word says 

grow-n.  

Say: And since green and 

grown both say gr, I know it 

says gr-own-n.   

● Use 10 vocabulary words 

from a supplementary article 

or textbook section for 

students to use as they work 

in pairs to practice decoding.   

Resource: “Word Families 

and Decoding by Analogy for 

Word Recognition”  

Note: Students should find 

both a rhyming and 

beginning sound or blend for 

each word. 

● Explain how teaching 

students how to use 

known/familiar words to 

decode provides a 

systematic instructional 

practice that scaffolds the 

development of 

phonological awareness. 

 2.C.3 

“Fostering Literacy 

Development in English 

Language Learners”  

—Karen Ford 

http://www.colorincolorado.

2.C.3 Understand and apply 

knowledge of how 

variations in phonology 

across languages affect 

English language 

Task 2.C.3  

● Review students’ extended 

response/short essay 

assignment for a particular 

text chapter or literary 

piece.  

https://digitalcommons.stritch.edu/cgi/viewcontent.cgi?article=1214&context=etd
https://digitalcommons.stritch.edu/cgi/viewcontent.cgi?article=1214&context=etd
https://digitalcommons.stritch.edu/cgi/viewcontent.cgi?article=1214&context=etd
https://www.whatihavelearnedteaching.com/author/jessica/
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
https://digitalcommons.stritch.edu/cgi/viewcontent.cgi?article=1214&context=etd
https://digitalcommons.stritch.edu/cgi/viewcontent.cgi?article=1214&context=etd
https://digitalcommons.stritch.edu/cgi/viewcontent.cgi?article=1214&context=etd
http://www.colorincolorado.org/author/karen-ford
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
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org/article/fostering-literacy-

development-english-

language-learners 

“Considerations When 

Instructing ELLs in Phonemic 

Awareness” from “English 

Language Learners and the 

Five Essential Components 

of Reading Instruction” 

—Beth Antunez 

http://www.readingrockets.

org/article/english-language-

learners-and-five-essential-

components-reading-

instruction 

“Why Phonological 

Awareness Is Important for 

Reading and Spelling”  

—Louisa Moats and Carol 

Tolman 

http://www.readingrockets.

org/article/why-

phonological-awareness-

important-reading-and-

spelling 

 “Phonological Awareness 

and Phonemic Awareness” 

https://www.readingresourc

e.net/phonemicawareness.h

tml 

learners’ reading and 

writing development. ★ 

● Make a 2-column list of 

spelling and writing errors 

common among your ELL 

students.  

● Use “Considerations When 

Instructing ELLs in Phonemic 

Awareness” as a resource 

and explain why Spanish-

speaking students often 

confuse the “sh” and “ch” 

sounds.  

● Teach a lesson to your small 

group that addresses one of 

the common errors from the 

writing activity. 

● Follow up the intervention 

session with a short writing 

prompt for student practice 

and for progress monitoring 

purposes. 

● Note: For non-ELL students 

who may be weak in 

phoneme awareness, select 

an activity from 

“Phonological Awareness 

and Phonemic Awareness” 

and create a lesson using 

words from a text chapter or 

literary piece. 

http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
http://www.readingrockets.org/article/why-phonological-awareness-important-reading-and-spelling
https://www.readingresource.net/phonemicawareness.html
https://www.readingresource.net/phonemicawareness.html
https://www.readingresource.net/phonemicawareness.html
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.readingresource.net/phonemicawareness.html
https://www.readingresource.net/phonemicawareness.html
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 2.C.4 

“Early Reading and Writing 

Development”   

—Froma P. Roth and Diane 

R. Paul 

http://www.getreadytoread.

org/early-learning-

childhood-basics/early-

literacy/early-reading-and-

writing-develo 

“Tips for Student Success 

When Blending and 

Segmenting Words”           

https://www.whatihavelearn

edteaching.com/tips-

student-success-blending-

segmenting/  

“Phonics Instruction”  

http://www.readingrockets.

org/article/phonics-

instruction 

“Six Syllable Types,”  

—Louisa Moats, Carol 

Tolman 

http://www.readingrockets.

org/article/six-syllable-types 

“Common Syllable Patterns” 

http://languageartsreading.d

adeschools.net/pdf/element

arydocuments/primary/com

monsyllablepatterns.pdf 

2.C.4 Use writing experiences, 

in conjunction with 

phonological instruction, 

to enhance reading 

achievement (e.g., 

Elkonin boxes or 

magnetic letters, 

individual response 

whiteboards). ★ 

Task 2.C.4  

Syllabication Purpose: 

● Spell words correctly 

● Read words accurately 

● Decode words efficiently 

 

● Choose a textbook or 

literature (ELA) writing 

assignment as the anchor for 

this activity.  

● Make a syllable/spelling 

pattern chart for the basic 

patterns (Closed, Open, VCe, 

r-controlled, Consonant + le, 

Vowel Team). 

● Analyze the writing 

assignment from 1 class for 

spelling errors. Record these 

errors on the 

syllable/spelling chart. 

● Create small learning groups 

according to the 

spelling/syllable error type 

(Example: cvvc spelling 

errors = one intervention 

group). 

● Teach an intervention lesson 

that incorporates an 

interactive approach for 

each syllable pattern. For 

example, as a student group 

learns a syllable/ rule, they 

could clap the syllables or 

they could segment the 

http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
https://www.whatihavelearnedteaching.com/tips-student-success-blending-segmenting/
http://www.readingrockets.org/article/phonics-instruction
http://www.readingrockets.org/article/phonics-instruction
http://www.readingrockets.org/article/phonics-instruction
http://www.readingrockets.org/article/phonics-instruction
http://www.readingrockets.org/articles/by-author/62026
http://www.readingrockets.org/articles/by-author/60385
http://www.readingrockets.org/articles/by-author/60385
http://www.readingrockets.org/article/six-syllable-types
http://www.readingrockets.org/article/six-syllable-types
http://languageartsreading.dadeschools.net/pdf/elementarydocuments/primary/commonsyllablepatterns.pdf
http://languageartsreading.dadeschools.net/pdf/elementarydocuments/primary/commonsyllablepatterns.pdf
http://languageartsreading.dadeschools.net/pdf/elementarydocuments/primary/commonsyllablepatterns.pdf
http://languageartsreading.dadeschools.net/pdf/elementarydocuments/primary/commonsyllablepatterns.pdf
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“Syllable Games” 

http://www.readingrockets.

org/strategies/syllable_game

s 

words on whiteboards, using 

a different color for each 

syllable (al  ter  a   tion) 

● Write a follow-up activity for 

the students to complete as 

independent practice during 

the workshop portion of the 

class. 

● Once students complete 

their intervention lesson and 

practice session, assign them 

the task of editing their 

original writing assignment 

for spelling errors. 

 

FOUNDATIONAL READING SKILL: PHONICS 

Course Number 

and Name of 

Course 

Required Course 

Reading 

Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 2.D.4 

Pages 38—47 of “Cool Tools 

Assessment: Informal 

Reading Assessments”  

https://www.yumpu.com/en

/document/read/52551151/

cool-tools-reading-

assessments 

2.D.4 Recognize, describe, and 

incorporate appropriate 

phonics assessments to 

guide instruction. ★ 

Task 2.D.4 

● Analyze the data from 

administering the Words 

Their Way Upper-Level 

Spelling Inventory (from 

indicator 2.C.5) for the small 

group chosen for classroom 

study. Analyze the results by 

using the Feature Guide.  

● Conduct an item analysis by 
highlighting cells where 
students make two or more 

Summative 4 (2.D.1 – 2.D.4) 

• Record data from the 

Cool Tools Phonics 

assessment on the 

Competency 2 Tracking 

Chart. 

● Determine where on the 

phonics continuum 

students need 

intervention. 

http://www.readingrockets.org/strategies/syllable_games
http://www.readingrockets.org/strategies/syllable_games
http://www.readingrockets.org/strategies/syllable_games
https://www.yumpu.com/en/document/read/52551151/cool-tools-reading-assessments
https://www.yumpu.com/en/document/read/52551151/cool-tools-reading-assessments
https://www.yumpu.com/en/document/read/52551151/cool-tools-reading-assessments
https://www.yumpu.com/en/document/read/52551151/cool-tools-reading-assessments
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
https://mypearsontraining.com/assets/files/documents/WTW6e_Inventories_1507909154.pdf
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errors on a particular 
feature. 

● Administer the Cool Tools 

Phonics Survey to the same 

group of students.  

● Review the results and then 

establish small intervention 

groups according to the 

student errors and student 

modalities. 

● Using the required 

readings, develop 

intervention plans for 

phonics using the 

recommendations from 

the Competency 2 

reading list. 

● Provide phonics charts 

for students to use along 

the phonics continuum.  

● Assess specific needs for 

ELL students and provide 

support documents like 

the vowel chart as 

needed. 

 2.D.1 

Dyslexia: 4 Effective Lesson 

Plans for Teaching Students 

https://blog.capterra.com/t

eaching-students-with-

dyslexia-4-effective-lesson-

plans/ 

"Empowering Teachers: 

Phonological Awareness" 

http://www.fcrr.org/assess

ment/ET/essentials/compon

ents/pa.html 

“20 Perfect Anchor Charts to 

Teach Phonics and Blends” 

—Stacy Tornio 

https://www.weareteachers.

com/20-anchor-charts-to-

teach-phonics-and-blends/ 

“Multi-Sensory Phonics 

Activities” 

https://www.adventuresinlit

2.D.1 Apply intentional, 

explicit, systematic 

instructional practices 

for scaffolding phonics 

development on a 

continuum from the 

individual phoneme-

grapheme level through 

the multi-syllabic word 

level. ★ 

Task 2.D.1 - Prepare adaptations for  

ELL students and Reading 

Disabled/Dyslexic students 

Teacher: 

● Review “20 Perfect Anchor 

Charts to Teach Phonics and 

Blends.” 

● Provide students with copies 

of charts with the following: 

○ Short & Long Vowel 

Sounds 

○ Consonant Blends & 

Digraphs 

○ Common Vowel 

Pairs, Vowel 

Digraphs & 

Diphthongs 

○ R-Controlled 

Vowels 

● Model using the charts to 

decode both authentic and 

nonsense words.  

https://www.yumpu.com/en/document/read/52551151/cool-tools-reading-assessments
https://www.yumpu.com/en/document/read/52551151/cool-tools-reading-assessments
http://www.fcrr.org/assessment/ET/essentials/components/pa.html
http://www.fcrr.org/assessment/ET/essentials/components/pa.html
http://www.fcrr.org/assessment/ET/essentials/components/pa.html
https://www.weareteachers.com/20-anchor-charts-to-teach-phonics-and-blends/
https://www.weareteachers.com/20-anchor-charts-to-teach-phonics-and-blends/
https://www.weareteachers.com/20-anchor-charts-to-teach-phonics-and-blends/
https://www.adventuresinliteracyland.com/2014/03/inspiration-for-multi-sensory-phonics.html
https://www.weareteachers.com/20-anchor-charts-to-teach-phonics-and-blends/
https://www.weareteachers.com/20-anchor-charts-to-teach-phonics-and-blends/
https://www.weareteachers.com/20-anchor-charts-to-teach-phonics-and-blends/
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eracyland.com/2014/03/insp

iration-for-multi-sensory-

phonics.html 

Multisensory Vocabulary 

Instruction: Guidelines and 

Activities”  -  Susan Jones 

http://www.readingrockets.

org/article/multisensory-

vocabulary-instruction-

guidelines-and-activities 

 

○ Choose authentic 

words from a 

content area text 

section or literary 

(ELA) article  

○ Compose nonsense 

words.  

Student Pairs: 

● Create and post an original 

anchor chart for one of the 

following 

○ Short & Long Vowel 

Sounds 

○ Consonant Blends & 

Digraphs 

○ Common Vowel 

Pairs, Vowel 

Digraphs & 

Diphthongs 

○ R-Controlled 

Vowels 

 2.D.2 

“English Language Learners 

and the Five Essential 

Components of Reading 

Instruction” 

—Beth Antunez 

http://www.readingrockets.

org/article/english-language-

learners-and-five-essential-

components-reading-

instruction 

2.D.2 Recognize and apply an 

English language 

learners home language 

as a foundation and 

strength to support the 

development of phonics 

in English. ★ 

Task 2.D.2 

● Review “Overview -The 
Sounds” and "Capitalizing 
on Similarities and 
Differences between 
Spanish and English." 

● Pair students. 
● Distribute the following 

chart to each student. 
 

Spanish 

Symbol/Sound 

English 

Symbol/ 

Matches 

https://www.adventuresinliteracyland.com/2014/03/inspiration-for-multi-sensory-phonics.html
https://www.adventuresinliteracyland.com/2014/03/inspiration-for-multi-sensory-phonics.html
https://www.adventuresinliteracyland.com/2014/03/inspiration-for-multi-sensory-phonics.html
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.spanishdict.com/answers/100008/the-spanish-sounds
https://www.spanishdict.com/answers/100008/the-spanish-sounds
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
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"Capitalizing on Similarities 

and Differences between 

Spanish and English" 

http://www.colorincolorado.

org/article/capitalizing-

similarities-and-differences-

between-spanish-and-

english 

“Overview -The Sounds” 

https://www.spanishdict.co

m/answers/100008/the-

spanish-sounds 

“8 Multisensory Techniques 

for Teaching Reading” —

Amanda Morin 

https://www.understood.org

/en/school-

learning/partnering-with-

childs-school/instructional-

strategies/8-multisensory-

techniques-for-teaching-

reading?view=slideview 

 

 

sound 

a/ah ặ - cat 

ā - cake 

 

e/eh ӗ in egg 

ē - eagle 

 

i/ee ĭ - pin 

ī - kite 

 

o/oh ŏ - pot 

ō-hope 

 

u/oo Ŭ - hug 

ū - union 

 

 

● Instruct students to compare 
the Spanish vowel sounds to 
the English vowel sounds. 
Ask students to record yes 
or no in the 3rd column.  

● Provide students with a list 
of words from a 
supplementary article or a 
textbook excerpt and 
instruct them to read the 
words with the Spanish and 
English sounds. 

Example: impact in Spanish would 

sound like "eempac" since the English 

short “i” sounds like the English long 

“e” in Spanish, and the “ct” sound is 

not found and difficult to reproduce 

in Spanish. 

http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
https://www.spanishdict.com/answers/100008/the-spanish-sounds
https://www.spanishdict.com/answers/100008/the-spanish-sounds
https://www.spanishdict.com/answers/100008/the-spanish-sounds
https://www.understood.org/en/about/authors/Amanda-Morin
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
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 2.D.3 

“Elements of Effective 

Reading Interventions” 

—Barbara Foorman 

http://www.fcrr.org/elemen

ts_effective_reading_interve

ntions_ilida_20121011.pdf 

“Phonics Instruction: The 

Value of a Multi-Sensory 

Approach”  

http://www.readingrockets.

org/article/phonics-

instruction-value-multi-

sensory-approach 

2.D.3 Use oral/aural language 

and writing experiences 

to enhance phonics 

instruction (e.g., 

sentence strip words, 

phrases, and pocket 

charts). ★ 

Task 2.D.3 

● Provide closed word sorts as 

bell work for students using 

word patterns from a 

current textbook section or 

literature (ELA) selection. 

*Consider using pocket 

charts or table top with 

sentence strips. 

● Provide open sorts with 

upcoming words.  

● Note: Writing offers the 

opportunity to apply phonics 

and related spelling 

knowledge.  

● Use written responses from 

textbook chapter or literary 

pieces to practice 

proofreading using 

previously taught lessons on 

spelling patterns and 

phonics elements (affixes, 

inflectional endings) as a 

guide. 

● Instruct students to revise 

their work accordingly.  

FOUNDATIONAL READING SKILL: FLUENCY 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

http://www.fcrr.org/elements_effective_reading_interventions_ilida_20121011.pdf
http://www.fcrr.org/elements_effective_reading_interventions_ilida_20121011.pdf
http://www.fcrr.org/elements_effective_reading_interventions_ilida_20121011.pdf
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
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 2.E.3 

“Screening, Diagnosing, and 

Progress Monitoring for 

Fluency: The Details” 

—Jan Hasbrouck 

http://www.readingrockets.

org/article/screening-

diagnosing-and-progress-

monitoring-fluency-details 

“Fluency Norms Chart (2017 

Update)” 

—Jan Hasbrouck and Gerald 

Tindal  

http://www.readingrockets.

org/article/fluency-norms-

chart-2017-update 

“Understanding and 

Assessing Fluency”  

— Jan Hasbrouck 

http://www.readingrockets.

org/article/understanding-

and-assessing-fluency 

“Developing Fluent Readers” 

—Jan Hasbrouck 

http://www.readingrockets.

org/article/developing-

fluent-readers 

2.E.3 Recognize, describe, and 

incorporate appropriate 

fluency assessments to 

guide instruction. ★ 

Task 2.E.3 
Part 1 

● Administer a screening 
fluency assessment to the 
small group chosen for 
classroom study to assess 
fluency rates. 

● Analyze the results of WCPM 
using Hasbrouck & Tindal’s 
2017 table.  

●  Go to 
www.interventioncentral.or
g 

             and select the Reading 

Fluency Passage Generator 

from the list of featured 

Tools to create fluency 

probe on your current 

literature (ELA) excerpt or 

textbook section.  

●  Continue to create and 
administer fluency probes to 
your intervention group to 
build up fluency on grade 
level passages.  

● Teach students to track their 
own fluency data on student 
Fluency Graph (see 
Appendix). 

Part 2            

● Identify 2 fluency problems. 

● Write a lesson for each 

fluency problem.   

● Consult multi-sensory 

articles and select a different 

strategy for each problem.  

Summative 5 (2.E.1 – 2.E.3) 

● After administering the 
fluency assessment to  
the small group chosen 
for classroom study, 
record on Competency 2 
Tracking Chart. 

● Consult 
http://www.readingrock
ets.org/article/screening
-diagnosing-and-
progress-monitoring-
fluency-details to make 
intervention plans for 
disfluent students. 

 

http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/fluency-norms-chart-2017-update
http://www.readingrockets.org/article/fluency-norms-chart-2017-update
http://www.readingrockets.org/article/fluency-norms-chart-2017-update
http://www.readingrockets.org/articles/by-author/61322
http://www.readingrockets.org/articles/by-author/61322
http://www.readingrockets.org/article/understanding-and-assessing-fluency
http://www.readingrockets.org/article/understanding-and-assessing-fluency
http://www.readingrockets.org/article/understanding-and-assessing-fluency
http://www.readingrockets.org/article/developing-fluent-readers
http://www.readingrockets.org/article/developing-fluent-readers
http://www.readingrockets.org/article/developing-fluent-readers
http://www.readingrockets.org/article/fluency-norms-chart-2017-update
http://www.readingrockets.org/article/fluency-norms-chart-2017-update
http://www.interventioncentral.org/
http://www.interventioncentral.org/
http://www.interventioncentral.org/
http://www.interventioncentral.org/
http://www.interventioncentral.org/
http://www.interventioncentral.org/
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
http://www.readingrockets.org/article/screening-diagnosing-and-progress-monitoring-fluency-details
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 2.E.1 

“Fluency” pages 11–14 of  

“What Content-Area 

Teachers Should Know About 

Adolescent Literacy” 

https://lincs.ed.gov/publicati

ons/pdf/adolescent_literacy

07.pdf 

“Building Reading Fluency in 

Dyslexic Readers,” by 

Marianne,  

https://homeschoolingwithd

yslexia.com › building-

reading-fluency-dyslexic-... 

 

 

2.E.1 Apply intentional, 

explicit, systematic 

instructional practices to 

scaffold accuracy, 

expression, rate, and 

reading endurance (e.g., 

paired reading, repeated 

reading, echo reading, 

reader’s theater, etc.). 

★ 

Task - 2.E.1  - Prepare adaptations 

for  ELL students and Reading 

Disabled/Dyslexic students 

● Use repeated reading and 

partner reading routines 

(“Chapter 8 - Fluency”), and 

poetry reading (“Poetry: A 

Feast to Form Fluent 

Readers”) to develop a plan 

that  will strengthen 

accuracy, intonation, 

automaticity, and stamina 

while reading portions of 

text from your text chapter, 

literature (ELA) excerpt, 

reading informational article 

and teacher-selected poetry 

and song lyrics.  

Repeated Readings  

● Distribute the Fluency Graph 
(see Appendix) to students. 

● Teach students how to set 
goals and self- monitor their 
fluency rate at regular 
intervals with repeated 
reading of text from your 
text chapter, literature (ELA) 
excerpt, reading 
informational article or from 
teacher-selected poetry and 
song lyrics. 
 

Partner Reading Routine  

https://lincs.ed.gov/publications/pdf/adolescent_literacy07.pdf
https://lincs.ed.gov/publications/pdf/adolescent_literacy07.pdf
https://lincs.ed.gov/publications/pdf/adolescent_literacy07.pdf
https://homeschoolingwithdyslexia.com/building-reading-fluency-dyslexic-readers/#:~:text=
https://homeschoolingwithdyslexia.com/building-reading-fluency-dyslexic-readers/#:~:text=
https://homeschoolingwithdyslexia.com/building-reading-fluency-dyslexic-readers/#:~:text=
https://homeschoolingwithdyslexia.com/building-reading-fluency-dyslexic-readers/#:~:text=
https://www.meadowscenter.org/files/resources/RTS_Ch8.pdf
http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
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● Teach students the partner 
reading routine and 
correction procedures for 
partner reading.  
 

Poetry Reading 

Teacher: 

● Use a narrative poem to 
practice the musical aspects 
of narrative poetry (rhythm, 
poetic phrasing, repetition, 
alliteration, etc.). 
 

Student Pairs: 

● Select a poem or a song and 

demonstrate rhythm, 

phrasing, repetition, 

alliteration, etc. 

● Share the poem or song with 

another pair. 

 2.E.2 

“Poetry: A Feast to Form 

Fluent Readers” 

—Sheila K. Seitz 

http://www.readwritethink.

org/classroom-

resources/lesson-

plans/poetry-feast-form-

fluent-22.html?tab=4#tabs  

“Chapter 8: Fluency” from 

Effective Instruction for 

Middle School Students with 

Reading Difficulties: The 

Reading Teacher’s 

Sourcebook 

2.E.2 Use oral/aural language 

and writing experiences 

to enhance fluency (e.g., 

poetry charts, song 

lyrics). ★ 

 

 

 

Task 2.E..2 - Prepare adaptations for  

ELL students and Reading 

Disabled/Dyslexic students 

● Create a lesson that 
incorporates echo reading 
with poetry (Ex. “Funeral 
Blues” by W.H. Auden).  

● Teacher models the poem, 

emphasizing expressive, 

fluent reading. 

● Students then participate in 

echo reading of the poem. 

● Continue the lesson by 

giving students a writing 

template where column 1 

http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/poetry-feast-form-fluent-22.html?tab=4#tabs
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—Carolyn Denton, Deanna 

Bryan, Jade Wexler, Deborah 

Reed, and Sharon Vaughn 

https://www.meadowscente

r.org/files/resources/RTS_Ch

8.pdf 

 

contains the stanzas of the 

poem and column 2 provides 

a space for students to write 

a stanza of their own using 

the same format as the 

poem. 

● Provide photo evidence of 
an oral/aural language 
experience you designed to 
enhance fluency for your 
small-group students.  

● Summarize: 
○ What went well? 
○ What could you 

improve? 
○ How could you 

involve your 
students in 
designing their own 
fluency enhancing 
experiences? 

  

FOUNDATIONAL READING SKILL: VOCABULARY 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 2.F.8 

“Classroom Vocabulary 

Assessment for Content 

Areas” 

—Katherine A. Dougherty 

Stahl and Marco A. Bravo 

http://www.readingrockets.

2.F.8 Recognize, describe, and 

incorporate appropriate 

vocabulary assessments 

to guide instruction. ★ 

Task 2.F.8 

● Administer a vocabulary 
assessment associated with 
a textbook chapter or 
literature (ELA) assignment 
as a pretest.  

Summative 6 (2.F.1 – 2.F.8) 

● After administering the 
vocabulary assessment 
to the small group 
chosen for classroom 
study, record on 

https://www.meadowscenter.org/files/resources/RTS_Ch8.pdf
https://www.meadowscenter.org/files/resources/RTS_Ch8.pdf
https://www.meadowscenter.org/files/resources/RTS_Ch8.pdf
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
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org/article/classroom-

vocabulary-assessment-

content-areas  

● Create a midpoint 1 
vocabulary assessment for 
the textbook chapter   

● Re-administer the original  
vocabulary assessment as a 
post-test.  

● Analyze data and list the 
specific problems: context, 
multi syllable problems, 
synonym or antonym 
misunderstandings, multiple 
meanings, etc. 

● Create intervention mini 

practices for students who 

need additional work. 

Competency 2 Tracking 
Chart. 

● Determine students who 
need intervention. 

● Provide a word study 
book for each student to 
capture resources and 
strategies taught during 
intervention. 

 

 

 

 

 

 

 2.F.1 – 2.F.2 

PERSPECTIVES on Language 

and Literacy 

https://app.box.com/s/rw7r

vttc3ylq6ct6vc0qofm2cikekq

73 

Pages 1–15 of “Narrowing 

the Language Gap: The Case 

for Explicit Vocabulary 

Instruction”  

—Kevin Feldman and Kate 

Kinsella  https://nicole-

kaye.squarespace.com/s/_Sc

holast-Vocab-KK-KF-copy.pdf 

“Multisensory Vocabulary 

Instruction: Guidelines and 

Activities” -  Susan Jones 

http://www.readingrockets.

org/article/multisensory-

2.F.1  

 

 

 

 

 

Apply intentional, 

explicit, systematic 

instructional practices to 

scaffold vocabulary and 

concept development 

(e.g., shared reading, 

semantic mapping, etc.). 

★ 

 

Task 2.F.1 

● Examine the vocabulary 
from a textbook chapter, 
literature (ELA) piece or 
reading informational article 
. 

● Create the chart below to 
evaluate the vocabulary for 
both articles.  
 

Conditions 

↓ 

 

Chart words 1-20  

Is this word 

representative 

of a family of 

words or 

concept the 

  

http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
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vocabulary-instruction-

guidelines-and-activities 

 

 

student needs 

to know? 

Is the word 

transportable 

for discussion, 

reading, and 

writing? Is it a 

BIG IDEA word? 

  

Does the word 

appear 

frequently in 

the text or 

unit? 

  

Does the word 

provide the 

opportunity for 

students to 

apply analysis 

skills such as 

contextual or 

structural 

analysis? 

Which skill(s)? 

  

● Examine the table and 
exclude any words that do 
not meet the conditions.  

● Include at least 2 more 
words that were not in the 
original selection that also 
meet the conditions. 

● Create a final word list. 
 

 

http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
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 2.F.2 Provide for continual 

integration, repetition, 

and meaningful use of 

domain specific 

vocabulary to address 

the demands of 

academic language. 

 

Task 2.F.2 – 2.F.7 (except 2.F.4) -  

Prepare adaptations for  ELL 

students and Reading 

Disabled/Dyslexic students 

Using the final word list from Task 

2.F. 1, design a vocabulary 

instructional plan and specify the 

following: 

● Introduce the selected 

words to the students using 

one of the vocabulary 

strategies found in the 

Competency 2 appendix 

● Determine which words will 

be pre-taught. 

● Determine which words will 

be highlighted during 

discussion and when.  

● Determine which words will 

be used to teach contextual 

analysis and the type of 

contextual clues (definition, 

synonym, antonym, 

example). 

● Determine which words will 

be used to teach word parts 

(affixes and roots) and/or 

word origin.  

● Determine which words 

have multiple meanings that 

can be used to support both 

 2.F.3 

“Teaching Vocabulary 

through Greek and Latin 

Roots” 

—Tim Rasinski 

https://www.spellingcity.co

m/blog/teaching-vocabulary-

through-latin-and-greek-

roots/  

“Using Morphology to Teach 

Vocabulary” 

—Joan Sedita 

https://keystoliteracy.com/b

log/using-morphology-to-

teach-vocabulary/  

 

2.F.3 Incorporate vocabulary 

instruction through 

analogies (e.g., 

cognates, Greek and 

Latin roots). 

 2.F.5 – 2.F.6 

“5 Things English Learners 

Need from Classroom 

Teachers” 

—Erica Hilliker 

https://www.teachingchann

2.F.5 Incorporate 

instructional practices 

that develop authentic 

uses of English to assist 

English language 

learners in learning 

https://www.spellingcity.com/blog/teaching-vocabulary-through-latin-and-greek-roots/
https://www.spellingcity.com/blog/teaching-vocabulary-through-latin-and-greek-roots/
https://www.spellingcity.com/blog/teaching-vocabulary-through-latin-and-greek-roots/
https://www.spellingcity.com/blog/teaching-vocabulary-through-latin-and-greek-roots/
https://keystoliteracy.com/blog/using-morphology-to-teach-vocabulary/
https://keystoliteracy.com/blog/using-morphology-to-teach-vocabulary/
https://keystoliteracy.com/blog/using-morphology-to-teach-vocabulary/
https://www.teachingchannel.org/blog/2018/06/25/5-things-ells-need
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el.org/blog/2018/06/25/5-

things-ells-need 

“Tips for Educators of ELLs: 

Teaching Vocabulary in 

Grades 4-12” 

http://www.colorincolorado.

org/article/tips-educators-

ells-teaching-vocabulary-

grades-4-12 

 

academic vocabulary 

and content. ★ 

 

English language learners 

and Academic English 

learners. 

● Determine what graphic 

organizers or maps will you 

incorporate into your 

instruction and when and 

how. 

● Plan how you will 

incorporate word 

consciousness into your 

plan. 

Student writing activity: 

● Use vocabulary words from 

a textbook chapter, 

literature (ELA) piece or 

reading informational article 

in a writing activity, such as 

a Vocabulary Concept Word 

Chain, Vocabulary Haiku, or 

Vocabulary Word Jingle. 

 2.F.6 Use oral/aural language 

and writing experiences 

to enhance vocabulary 

(e.g., interactive word 

walls, word sorts, word 

charts for secondary). ★ 

 2.F.7 

“Chapter 7: Vocabulary” 

from Effective Instruction for 

Middle School Students with 

Reading Difficulties: The 

Reading Teacher’s 

Sourcebook 

—Carolyn Denton, Deanna 

Bryan, Jade Wexler, Deborah 

Reed, and Sharon Vaughn 

https://www.meadowscente

r.org/files/resources/RTS_Ch

7.pdf 

2.F.7 Use multiple methods of 

vocabulary instruction 

(e.g. multiple contexts, 

examples and non-

examples, elaborations, 

etc.). ★ 

 2.F.4 

“Wide Reading” 

—Doug Buehl 

http://weac.org/articles/wid

e-reading/  

2.F.4 Provide an environment 

that supports wide 

reading of print and 

digital texts, both 

informational and 

literary, to enhance 

vocabulary. 

Task 2.F.4 

● Incorporate project-based 

assignments to enhance the 

wide reading of print and 

digital text in your 

classroom. 

https://www.teachingchannel.org/blog/2018/06/25/5-things-ells-need
https://www.teachingchannel.org/blog/2018/06/25/5-things-ells-need
http://www.colorincolorado.org/article/tips-educators-ells-teaching-vocabulary-grades-4-12
http://www.colorincolorado.org/article/tips-educators-ells-teaching-vocabulary-grades-4-12
http://www.colorincolorado.org/article/tips-educators-ells-teaching-vocabulary-grades-4-12
http://www.colorincolorado.org/article/tips-educators-ells-teaching-vocabulary-grades-4-12
https://www.meadowscenter.org/files/resources/RTS_Ch7.pdf
https://www.meadowscenter.org/files/resources/RTS_Ch7.pdf
https://www.meadowscenter.org/files/resources/RTS_Ch7.pdf
http://weac.org/articles/wide-reading/
http://weac.org/articles/wide-reading/
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FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 

Course Number 

and Name of 

Course 

Required Course Reading Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 2.G.6 

“Triangulation in 

Assessment” 

https://sites.educ.ualberta.c

a/staff/olenka.bilash/Best%2

0of%20Bilash/Triangulation.

html 

 

2.G.6 Triangulate data from 

appropriate reading 

assessments to guide 

instruction. ★ 

 

Task 2.G.6 

● Create a Data Spreadsheet 

(see Appendix) for one of 

your classes or small groups 

with the following data: 

○ Previous year FSA 

data for Key Ideas 

and Details, Craft 

and Structure, 

Integration of 

Knowledge and 

Ideas, and Writing 

○ Progress 

Monitoring data 

from STAR, iReady, 

Reading Inventory, 

etc. 

 

Observation Calendar 

● Create an Observation 

Calendar to track and 

observe each student in your 

class or small group at least 

2 times in a 1-month period 

to capture observational 

notes.   

Summative 7 (2.G.1 – 2.G.6) 

Review the information you have 

collected: 

● Competency 2 Tracking 
chart for your small 
group students 

● Historical data 
spreadsheet with FSA 
and progress monitoring 
data you will create in 
Task 2.G.6 

● Observational and 
conversational data 
 

Write a simple case study 

narrative for each student in your 

study group, describing the 

following for each component in 

Competency 2 (A-F): 

● In this component, what 
are the student’s 
strengths? weaknesses? 
What intervention was 
provided? How often 
and how long? What was 
the response? 

● How does this data 
compare to the historical 

https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/Triangulation.html
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/Triangulation.html
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/Triangulation.html
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/Triangulation.html
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● Create either a checklist of 

specifics you are looking for 

or write anecdotal notes on 

student proficiency at the 

time. 

Conversation Checklist  

● Create a Conversation 
Checklist to rate motivation, 
engagement, and language 
abilities on a Likert Scale 
from 1-5. 

● Note: Speak to each student 
in your class or small group 
at least 2 times during the 
month.  
 

Data Triangulation 

● Create a Data Triangulation 
Form (see Appendix) to 
triangulate the data, 
observations, and 
conversations to determine 
student performance in your 
classroom. 

● Compile a list of 
instructional 
recommendations on the 
Data Triangulation Form. 
 

data and progress 
monitoring data?  

● How does this data 
compare to the 
observational and 
conversational data? 

● What recommendations 
for support would you 
make for this student 
going forward?  

● What recommendations 
would you make for the 
learning environment for 
this student going 
forward? 

 

 2.G.1 

“A Balanced Framework” 

from “Reading Acquisition”  

www.specialconnections.ku.

edu/?q=instruction/reading_

acquisition 

2.G.1 Apply comprehensive 

instructional practices, 

including writing 

experiences, that 

integrate the reading 

components. ★ 

Task 2.G.1 - Prepare adaptations for  

ELL students and Reading 

Disabled/Dyslexic students 

● Use the concept of a 

balanced “literacy diet” from 

“A Balanced Framework” to 

http://www.specialconnections.ku.edu/?q=instruction/reading_acquisition
http://www.specialconnections.ku.edu/?q=instruction/reading_acquisition
http://www.specialconnections.ku.edu/?q=instruction/reading_acquisition
http://www.specialconnections.ku.edu/?q=instruction/reading_acquisition
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 create a graphic that depicts 

the percentage of time your 

students instructional “diet” 

allows for  

○ Fluency Practice 
○ Word Study 
○ Comprehension 

Instruction 
○ Writing Instruction 
○ Reading Practice 

● Provide a written reflection 

that includes your overall 

analysis of how you 

integrate the reading 

components over the course 

of teaching a textbook 

chapter, literature (ELA) 

piece or reading assignment 

for reading 

Disabled/Dyslexic students. 

 2.G.2 

“Home / Professionals / Dysl

exia and Intervention / 

Teaching Meta-Cognition 

Skills,” 
http://dyslexiahelp.umich.ed

u/professionals/dyslexia-

school/teaching-meta-

cognition-skills 

 

“Chapter 1: Introducing the 

Metacognitive Teaching 

Framework” from 

Comprehension Shouldn’t Be 

Silent: From Strategy 

2.G.2 Identify instructional 

practices to develop 

students’ metacognitive 

skills in reading (e.g., 

text coding such as 

INSERT, two column 

notes). ★ 

Task 2.G.2 

● Reread page 11 of “Chapter 
1: Introducing the 
Metacognitive Teaching 
Framework.” 

● Using supplemental articles , 
poetry, or textbook 
excerpts, plan to model the 
following comprehension 
strategies 

○ Clarifying 

○ Predicting 

○ Making 

Connections 

○ Questioning 

http://dyslexiahelp.umich.edu/
http://dyslexiahelp.umich.edu/professionals
http://dyslexiahelp.umich.edu/professionals/dyslexia-school
http://dyslexiahelp.umich.edu/professionals/dyslexia-school
http://www.literacyworldwide.org/docs/default-source/bonus-materials/887-chapter-1
http://www.literacyworldwide.org/docs/default-source/bonus-materials/887-chapter-1
http://www.literacyworldwide.org/docs/default-source/bonus-materials/887-chapter-1
http://www.literacyworldwide.org/docs/default-source/bonus-materials/887-chapter-1
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Instruction to Student 

Independence (2nd ed.) 

—Michelle J. Kelley, Nicki 

Clausen-Grace  

www.literacyworldwide.org/

docs/default-source/bonus-

materials/887-chapter-1 

 

○ Visualizing 

○ Summarizing 

 

 2.G.3 

“Literacy-Rich 

Environments” 

www.readingrockets.org/arti

cle/literacy-rich-

environments 

 

2.G.3 Use resources and 

research-based practices 

that create information 

intensive environments 

(e.g., diverse classroom 

libraries, inquiry 

reading). ★ 

Task 2.G.3 

● Review the Learning 

Environment Intensity Scale 

(see Appendix).  

● Chart evidence of the 

information intensity of your 

classroom environment. 

Classroom materials 

● How do the classroom 
materials create an 
information intensive 
environment?  

● Whose voices are heard? 
● Whose voices are left out (in 

terms of cultures, special 
needs, and recorded 
history)? 
 

Creating an Information Intensive 

Environment 

● How does the teacher create 
an information intensive 
environment (in terms of 
interactions and facilitation 
with students)? 
 

http://www.literacyworldwide.org/docs/default-source/bonus-materials/887-chapter-1
http://www.literacyworldwide.org/docs/default-source/bonus-materials/887-chapter-1
http://www.literacyworldwide.org/docs/default-source/bonus-materials/887-chapter-1
http://www.readingrockets.org/article/literacy-rich-environments
http://www.readingrockets.org/article/literacy-rich-environments
http://www.readingrockets.org/article/literacy-rich-environments
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Classroom Layout and Design 

● How does the classroom 
layout and design create an 
information intensive 
environment?  

● What areas for self-study 
have been developed? 

 

 2.G.4 

“Text Complexity” 

● Selecting Grade 
Level Text  

● Quantitative Tools 
Finding College-and 
Career Ready-Grade 
Levels for Texts: 
Quick Reference 
Chart 

● Qualitative Tools 
SCASS Rubric; 
Qualitative Scale for 
Text Complexity (for 
your grade level)  

● Analysis of Text for 
Complexity Grades 
2-12 

https://achievethecore.org/

page/2725/text-complexity 

 

2.G.4 Use research-based 

guidelines for selecting 

literature (ELA) and 

domain specific print 

and digital text 

appropriate to students’ 

age, interests and 

reading proficiency (e.g., 

young adult literature 

(ELA), informational 

texts). 

Task 2.G.4 
● Download and use the 

materials below to evaluate 

the last 3 anchor texts your 

students read in the 

classroom.  

● Mark, highlight, and make 

notations to provide 

evidence as necessary. 

 

Download the following items from 

“Text Complexity.”  

● Quantitative Tools Finding 
College-and Career Ready-
Grade Levels for Texts: Quick 
Reference Chart 

● Qualitative Tools SCASS 
Rubric 

● Qualitative Tools Qualitative 
Scale for Text Complexity 
(for your grade level) 

● Analysis of Text for 

Complexity Grades 2-12 

 2.G.5 2.G.5 Demonstrate 

understanding of 

similarities and 

Task 2.G.5 

Use the guidelines below to create 

student information sheets for 

https://achievethecore.org/page/2725/text-complexity
https://achievethecore.org/page/2725/text-complexity
https://achievethecore.org/page/2725/text-complexity


 

Florida Reading Competency 2 Alignment Matrix, Brevard County School District in Cooperation with Schultz Center (2020) Add-on Plan      38 
 

“The Home Language: An 

English Language Learner’s 

Most Valuable Resource” 

http://www.colorincolorado.

org/article/home-language-

english-language-learners-

most-valuable-resource  

 

differences between 

home language and 

second language reading 

development. 

tracking and evaluating your 

knowledge of each of your ELLs.  

● Ask students how their 

home language is the same 

or different from English. 

● Ask students to share words 

that sound and mean the 

same in both languages. 

● Ask students to share words 

that sound the same but 

mean something different.  

● Ask new ELL’s to read 

something to you or 

someone who speaks their 

home language. 

 

http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
http://www.colorincolorado.org/article/home-language-english-language-learners-most-valuable-resource
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Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 

comprehending diverse text. Teachers will understand how writing, listening, and speaking support the teaching of reading, and how family 

involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the 

systematic problem-solving process:  use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and 

implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem- 

solving process is recursive and ongoing, utilized for effective instructional decision making. 

  

Competency 3: Foundations of Assessment -- 60 In-service Hours 

Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to meet the 

needs of all students. Teachers will engage in the systematic problem-solving process.  

Competency 3: FOUNDATIONS OF ASSESSMENT 

Overview: Participants will create an Assessment Tool Kit that includes copies and the features of commercial reading assessments. Participants will conduct a diagnostic  of 

study of one student who experiences reading struggles in the classroom. 

Course Number 

and Name of 

Course 

Required Course 

Reading(s) 

Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 3.1 

“Assessment: In Depth” from 

“Reading 101: A Guide to 

Teaching Reading and 

Writing”   

http://www.readingrockets.o

rg/teaching/reading101-

course/modules/assessment

/assessment-depth 

 

3.1 Understand and apply 

measurement concepts 

and characteristics of 

reading assessments. 

 

Task 1 – 3.1 - Include  ELL students 

and Reading Disabled/Dyslexic 

students 

● Review student data for one 

of your classes and select 1 

student to observe for 4 

days.  

● Examine characteristics of 

the selected student’s 

reading behavior over 4 

Summative 1 – Student 

Diagnostic Study 

Conduct a Diagnostic Study on a 

student who experiences reading 

struggles in your class. 

Read “Screening for Reading 

Problems in Grades 4 Through 

12” in preparation for your 

Diagnostic Study.  

  

http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth
http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth
http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth
http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
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“Secondary Assessments: 

Universal Screening, 

Diagnostic, & Progress 

Monitoring” 

https://portal.ct.gov/-

/media/SDE/SRBI/SECONDAR

Y_ASSESSMENTS_4-9-

12.pdf?la=en 

  

Read “Three Key Questions” 

through “How, Where, and 

When Do We Assess 

Reading?” of Chapter 1: 

Important Issues and 

Concepts in Reading 

Assessment” from 

Understanding and Using 

Reading Assessment, K-12, 

3rd Edition 

—Peter Afflerbach 

http://www.ascd.org/publica

tions/books/117050/chapter

s/Important-Issues-and-

Concepts-in-Reading-

Assessment.aspx 

days. Suggested reading 

assessments: fix-up strategy 

usage, silent reading 

behaviors, vocabulary usage, 

word attack application, 

writing responses, oral 

reading fluency, reading 

rate, comprehension skills, 

etc. 

● Write an anecdotal record 

(see Appendix) each day to 

record your observations.  

● Review the 4 anecdotal 

records for strengths and 

weaknesses. 

● Summarize your conclusions 

about the student’s reading 

strengths and weaknesses. 

● Read “Three Key Questions” 

through “Why Do We Assess 

Reading” and explain how 

the district data and your 

observations impacted your 

decision for selecting your 

student as the subject of 

your Diagnostic Study. 

Task 2- 3.1 

● Read “How, Where, and 

When Do We Assess 

Reading?” and list the 

reading instruction goals and 

priorities for your student.  

Prepare for the study by 

completing the following steps: 

● Summarize in a chart 

the current formal and 

informal district, state, 

and teacher data for the 

student (screening, 

diagnostic, progress 

monitoring, and 

teacher-made 

assessments). 

● Analyze the current 

school data and your 

anecdotal records to 

determine the student’s 

reading instructional 

needs and the 

assessments you will use 

to gather further 

diagnostic information 

about his/her reading 

instructional needs. 

● Create a Progress 

Monitoring form for 

recording quantitative 

and qualitative results of 

each assessment. (see 

Appendix for sample 

Progress Monitoring 

Form). 

● Develop an assessment 

schedule to administer 

each assessment over 
3.2  3.2 Understand the 

purposes of various 

Task - 3.2 

https://portal.ct.gov/-/media/SDE/SRBI/SECONDARY_ASSESSMENTS_4-9-12.pdf?la=en
https://portal.ct.gov/-/media/SDE/SRBI/SECONDARY_ASSESSMENTS_4-9-12.pdf?la=en
https://portal.ct.gov/-/media/SDE/SRBI/SECONDARY_ASSESSMENTS_4-9-12.pdf?la=en
https://portal.ct.gov/-/media/SDE/SRBI/SECONDARY_ASSESSMENTS_4-9-12.pdf?la=en
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
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 “An Argument About 

Matching Texts to Students” 

—Timothy Shanahan 

http://www.readingrockets.o

rg/blogs/shanahan-on-

literacy/argument-about-

matching-texts-students 

  

“Overview of Informal 

Reading Assessments” 

zhttp://www.readingrockets.

org/pdfs/assessments_overvi

ew.pdf 

 

 “A Critical Analysis of Eight 

Informal Reading 

Inventories” 

http://www.readingrockets.o

rg/article/critical-analysis-

eight-informal-reading-

inventories 

  

“9 Informal Assessments to 

Help You Pinpoint What Your 

Learners Need”  

—Martin Yan 

https://www.illuminateed.co

m/blog/2018/02/9-informal-

assessments-help-pinpoint-

learners-need/ 

“Classroom Vocabulary 

Assessment for Content 

Areas” 

informal assessments 

(e.g., informal reading 

inventories, analyzing 

writing samples) 

including an emphasis 

on matching reader to 

text. 

 

● After reviewing “A Critical 

Analysis of Eight Informal 

Reading Inventories,” 
construct a PowerPoint slide 

series that summarizes the 

results of the analysis of the  

following sections:  
○ Reading 

Comprehension and 

Recall 

○ Vocabulary 

○ Phonemic 

Awareness 

○ Phonics  

○ Fluency  

● Summarize Timothy 

Shanahan response about 

matching texts to students.  

  

  

  

  

  

  

  

  

the course of 

Competency 3. 

● Maintain an 

observational summary 

of each diagnostic 

session. 

Administer the following types of 

assessments: 

● Phonics Assessment 

● Comprehension 

assessment:  Teacher-

made and commercial 

(Informal Reading 

Inventory such as 

Qualitative Reading 

Inventory or Burns and 

Roe Reading Inventory, 

(Suggested Resource: 

“Qualitative Reading 

Inventory-6” —Lauren 

Leslie and Joanne 

Schudt Caldwell) 

● Teacher made LAFS.RI. 

standard assessment 

● Fluency probe 

●  Vocabulary assessment: 

teacher-made 

Analyze Data 

● Interpret and 

summarize quantitative 

and qualitative data 

results. 

http://www.readingrockets.org/blogs/shanahan-on-literacy/argument-about-matching-texts-students
http://www.readingrockets.org/blogs/shanahan-on-literacy/argument-about-matching-texts-students
http://www.readingrockets.org/blogs/shanahan-on-literacy/argument-about-matching-texts-students
http://www.readingrockets.org/blogs/shanahan-on-literacy/argument-about-matching-texts-students
http://www.readingrockets.org/pdfs/assessments_overview.pdf
http://www.readingrockets.org/pdfs/assessments_overview.pdf
http://www.readingrockets.org/pdfs/assessments_overview.pdf
http://www.readingrockets.org/pdfs/assessments_overview.pdf
http://www.readingrockets.org/pdfs/assessments_overview.pdf
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
https://www.illuminateed.com/blog/2018/02/9-informal-assessments-help-pinpoint-learners-need/
https://www.illuminateed.com/blog/2018/02/9-informal-assessments-help-pinpoint-learners-need/
https://www.illuminateed.com/blog/2018/02/9-informal-assessments-help-pinpoint-learners-need/
https://www.illuminateed.com/blog/2018/02/9-informal-assessments-help-pinpoint-learners-need/
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/article/critical-analysis-eight-informal-reading-inventories
http://www.readingrockets.org/blogs/shanahan-on-literacy/argument-about-matching-texts-students
http://www.readingrockets.org/blogs/shanahan-on-literacy/argument-about-matching-texts-students
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—Katherine A. Dougherty 

Stahl, Marco A. Bravo  

http://www.readingrockets.o

rg/article/classroom-

vocabulary-assessment-

content-areas 

 

● Record and analyze 

assessment results after 

each diagnostic session. 

(For example, if the 

school data indicated a 

phonics related 

problem, what 

diagnostic information 

did you acquire, what 

specific phonics 

element(s) need 

intervention and how 

will you monitor 

progress during the 

intervention sessions?) 

● Prepare a list of 

recommendations for 

the student’s other 

teachers and for the 

parents to implement. 

● Write a Diagnostic 

Letter to the parents 

that summarizes the 

results of the diagnostic 

sessions (see Appendix 

for sample Diagnostic 

Letter). 

Summative 2 –Assessment Kit 

Examine a commercial 

assessment for each of the 

following reading components: 

● Oral language 

● Phonological awareness 

● Phonics 

3.3 

Formal Assessment vs. 

Informal Assessment” 

—Frank Avella 

https://www.youtube.com/w

atch?v=_WDfT46nijA 

 
“Formal assessment for 

dyslexia,” International 

Dyslexia Association 

https://www.idaontario.com

/assessment-for-dyslexia/ 

 

“Formal vs. Informal 

Assessments” 

—Brenda Weaver 

https://www.scholastic.com/

teachers/articles/teaching-

content/formal-vs-informal-

assessments/ 

  

Read the following sections 

of “Types of Literacy 

Assessment: Principles, 

Procedures, and 

Applications” 

3.3 Understand the purpose 

of various formal 

assessments including 

the differences between 

norm-referenced and 

criterion-referenced 

assessments and how to 

interpret data reports. 

 

Task 1 – 3.3   

● How does the purpose of 

formal assessments differ 

from informal assessments? 

● Explain the difference 

between norm-referenced 

and criterion-referenced 

assessments. 

Task 2 – 3.3   

● Write an example of a norm-

referenced and a criterion-

referenced interpretation. 

As you write your examples, 

keep these points in mind: 

○ Criterion –the 

example refers to a 

well-defined 

domain and the 

teacher can tell 

what students can 

and cannot do 

relative to the 

domain. 

○ Norm – the 

example relates 

http://www.readingrockets.org/articles/by-author/61733
http://www.readingrockets.org/articles/by-author/61733
http://www.readingrockets.org/articles/by-author/62102
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
http://www.readingrockets.org/article/classroom-vocabulary-assessment-content-areas
https://www.youtube.com/watch?v=_WDfT46nijA
https://www.youtube.com/watch?v=_WDfT46nijA
https://www.idaontario.com/assessment-for-dyslexia/
https://www.idaontario.com/assessment-for-dyslexia/
https://www.scholastic.com/teachers/articles/teaching-content/formal-vs-informal-assessments/
https://www.scholastic.com/teachers/articles/teaching-content/formal-vs-informal-assessments/
https://www.scholastic.com/teachers/articles/teaching-content/formal-vs-informal-assessments/
https://www.scholastic.com/teachers/articles/teaching-content/formal-vs-informal-assessments/
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● Introduction 

● Literacy Assessment 

● Taxonomy of 

Literacy 

Assessments 

● Formal Assessments 

● Informal 

Assessments 

● Literacy Screenings 

● Diagnostic Literacy 

Assessments 

● Single Point 

Estimates 

● Progress Monitoring 

Literacy 

Assessments 

● Linking Assessment 

to Intervention 

https://courses.lumenlearnin

g.com/literacypractice/chapt

er/5-types-of-literacy-

assessment-principles-

procedures-and-applications/  

student 

performance to the 

performance of 

others. 

Example: Kate is given a list of 10 

unknown words. She accurately uses 

the Vowel Sound Recognition 

strategy to correctly say the words—

using the correct vowel sounds in all 

10 words.  

Explanation: This an example of a 

criterion-referenced interpretation 

because it tells what the student can 

do.  

● Fluency 

● Vocabulary 

● Comprehension 

Record the following information 

for each assessment: 

● Name 

● Grade level 

● Type (screening, 

progress Monitoring, 

diagnostic or outcome) 

● Derived Scores 

● Summary of test 

reliability, validity, and 

standard error of 

measurement. 

Sources: 

“SEDL Reading Assessment 

Database - Overview” 

 

“SEDL Reading Assessment 

Database - List of All Assessments 

from the Database” 

 

 

 

 

 

 

 

 

 

 

 

 

3.4 

“SEDL Reading Assessment 

Database - Overview” 

https://www.sedl.org/readi

ng/rad/  

 

“SEDL Reading Assessment 

Database - List of All 

Assessments from the 

Database” 

https://www.sedl.org/readin

g/rad/list.html 

3.4 Understand the meaning 

of test reliability, 

validity, and standard 

error of measurement 

and describe major 

types of derived scores 

from standardized tests. 

 

Task - 3.4 

● Construct a graphic of 

formal and informal reading 

assessments (examples: 

QRI=6, Gates MacGinitie, 

FAIR, DAR, Stanford 

Diagnostic Test, DIBELS-6). 

● Provide the following 

information for each 

assessment: 

○ Reliability 

○ Validity 

https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://www.sedl.org/reading/rad/
https://www.sedl.org/reading/rad/
https://www.sedl.org/reading/rad/list.html%E2%80%9D
https://www.sedl.org/reading/rad/list.html%E2%80%9D
https://www.sedl.org/reading/rad/list.html%E2%80%9D
https://www.sedl.org/reading/rad/
https://www.sedl.org/reading/rad/
https://www.sedl.org/reading/rad/list.html
https://www.sedl.org/reading/rad/list.html
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Read the following sections 

of “Types of Literacy 

Assessment: Principles, 

Procedures, and 

Applications” 

● Psychometric 

Principles of Literacy 

Assessment 

● Some Controversy 

of Literacy 

Assessment 

https://courses.lumenlearnin

g.com/literacypractice/chapt

er/5-types-of-literacy-

assessment-principles-

procedures-and-applications/  

  

“What’s the difference? 

Criterion-referenced vs. 

Norm-referenced tests”                                  

https://www.renaissance.co

m/2018/07/11/blog-

criterion-referenced-tests-

norm-referenced-tests/ 

  

 “Understanding Test Scores: 

A primer for parents...” 

https://www.ftsd.org/site/ha

ndlers/filedownload.ashx?m

oduleinstanceid=1447&datai

d=3124&FileName=Understa

nding%20Test%20Scores.pdf 

  

“Reliability and Validity” 

○ Purpose (screening, 

progress 

monitoring, 

diagnosis and 

outcome measures) 

● Describe the type of derived 

score for each. 

Source: “Understanding Test Scores: 

A primer for parents...” 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://www.renaissance.com/2018/07/11/blog-criterion-referenced-tests-norm-referenced-tests/
https://www.renaissance.com/2018/07/11/blog-criterion-referenced-tests-norm-referenced-tests/
https://www.renaissance.com/2018/07/11/blog-criterion-referenced-tests-norm-referenced-tests/
https://www.renaissance.com/2018/07/11/blog-criterion-referenced-tests-norm-referenced-tests/
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
https://www.ftsd.org/site/handlers/filedownload.ashx?moduleinstanceid=1447&dataid=3124&FileName=Understanding%20Test%20Scores.pdf
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http://assessment.tki.org.nz/

Evidence-for-

learning/Working-with-

data/Concepts/Reliability-

and-validity 

  

“Interpreting Test Scores: 

Making Sense of the 

Numbers” 

—Anjanette Pelletier and 

Karol Wright 

Interpreting Test Scores: 

Making Sense of the 

Numbers - ppt download 

Read “Determining the 

Suitability of Reading 

Assessment: The CURRV 

Framework” through 

“Summary” 

“Understanding and Using 

Reading Assessment, K-12, 

3rd Edition, Chapter 1 

Important Issues and 

Concepts in Reading 

Assessment” 

—Peter Afflerbach 

http://www.ascd.org/publica

tions/books/117050/chapter

s/Important-Issues-and-

Concepts-in-Reading-

Assessment.aspx 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.5 

Review the following sections 

of “Types of Literacy 

3.5 Demonstrate knowledge 

of the characteristics, 

administration, and 

Task- 3.5 

● Select the assessments you 

will administer to the 

http://assessment.tki.org.nz/Evidence-for-learning/Working-with-data/Concepts/Reliability-and-validity
http://assessment.tki.org.nz/Evidence-for-learning/Working-with-data/Concepts/Reliability-and-validity
http://assessment.tki.org.nz/Evidence-for-learning/Working-with-data/Concepts/Reliability-and-validity
http://assessment.tki.org.nz/Evidence-for-learning/Working-with-data/Concepts/Reliability-and-validity
http://assessment.tki.org.nz/Evidence-for-learning/Working-with-data/Concepts/Reliability-and-validity
http://assessment.tki.org.nz/Evidence-for-learning/Working-with-data/Concepts/Reliability-and-validity
https://slideplayer.com/slide/6883134/
https://slideplayer.com/slide/6883134/
https://slideplayer.com/slide/6883134/
https://slideplayer.com/slide/6883134/
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
http://www.ascd.org/publications/books/117050/chapters/Important-Issues-and-Concepts-in-Reading-Assessment.aspx
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Assessment: Principles, 

Procedures, and 

Applications” 

● Introduction 

● Literacy Assessment 

● Taxonomy of 

Literacy 

Assessments 

● Formal Assessments 

● Informal 

Assessments 

● Literacy Screenings 

● Diagnostic Literacy 

Assessments 

● Single Point 

Estimates 

● Progress Monitoring 

Literacy 

Assessments 

● Linking Assessment 

to Intervention 

https://courses.lumenlearnin

g.com/literacypractice/chapt

er/5-types-of-literacy-

assessment-principles-

procedures-and-applications/  

 

“Screening and Assessment 

Toolkit” 

http://framework.thedyslexi

a-

spldtrust.org.uk/content/scre

ening-and-assessment-toolkit 

 

interpretation of both 

quantitative and 

qualitative instructional 

assessments (to include 

each of the following: 

screening, progress 

monitoring, diagnosis 

and outcome measures). 

student chosen for your 

Diagnostic Study. Include an 

assessment for: 

○ Screening    

○ Progress 

Monitoring          

○ Diagnostic 

● Explain the following 

elements of the assessments 

in a chart or PowerPoint 

slides: 

○ Purpose of the 

assessment 

○ Reliability and 

Validity information 

○ Assessment 

administration 

requirements 

(length of 

assessment, 

location, oral or 

paper-pencil, etc.) 

Source: “How to QRI “  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
https://courses.lumenlearning.com/literacypractice/chapter/5-types-of-literacy-assessment-principles-procedures-and-applications/
http://framework.thedyslexia-spldtrust.org.uk/content/screening-and-assessment-toolkit
http://framework.thedyslexia-spldtrust.org.uk/content/screening-and-assessment-toolkit
http://framework.thedyslexia-spldtrust.org.uk/content/screening-and-assessment-toolkit
http://framework.thedyslexia-spldtrust.org.uk/content/screening-and-assessment-toolkit
https://www.youtube.com/watch?v=LW6sHx9M4Ek
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“Assessment: In Practice” 

from “Reading 101: A Guide 

to Teaching Reading and 

Writing  

http://www.readingrockets.o

rg/teaching/reading101-

course/modules/assessment

/assessment-practice#fytH1 

  

“Gates-MacGinitie Reading 

Tests (GMRT)” 

https://rti4success.org/gates

-macginitie-reading-tests-

gmrt-reading  

 

 “Reading Assessment 

Database - Overview” 

https://www.sedl.org/readin

g/rad/ 

  

“Research Matters / How 

Student Progress Monitoring 

Improves Instruction” 

—Nancy Safer and Steve 

Fleischman 

http://www.ascd.org/publica

tions/educational-

leadership/feb05/vol62/num

05/How-Student-Progress-

Monitoring-Improves-

Instruction.aspx 

  

“Screening for Reading 

Problems in Grades 4 

Through 12”  

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice#fytH1
http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice#fytH1
http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice#fytH1
http://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-practice#fytH1
https://rti4success.org/gates-macginitie-reading-tests-gmrt-reading
https://rti4success.org/gates-macginitie-reading-tests-gmrt-reading
https://rti4success.org/gates-macginitie-reading-tests-gmrt-reading
https://www.sedl.org/reading/rad/
https://www.sedl.org/reading/rad/
http://www.ascd.org/publications/educational-leadership/feb05/vol62/num05/How-Student-Progress-Monitoring-Improves-Instruction.aspx
http://www.ascd.org/publications/educational-leadership/feb05/vol62/num05/How-Student-Progress-Monitoring-Improves-Instruction.aspx
http://www.ascd.org/publications/educational-leadership/feb05/vol62/num05/How-Student-Progress-Monitoring-Improves-Instruction.aspx
http://www.ascd.org/publications/educational-leadership/feb05/vol62/num05/How-Student-Progress-Monitoring-Improves-Instruction.aspx
http://www.ascd.org/publications/educational-leadership/feb05/vol62/num05/How-Student-Progress-Monitoring-Improves-Instruction.aspx
http://www.ascd.org/publications/educational-leadership/feb05/vol62/num05/How-Student-Progress-Monitoring-Improves-Instruction.aspx
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—Evelyn S. Johnson, Juli 

Pool, and Deborah R. Carter 

http://www.rtinetwork.org/e

ssential/assessment/screenin

g/screening-for-reading-

problems-in-grades-4-

through-12 

  

“How to QRI “ 

https://www.youtube.com/w

atch?v=LW6sHx9M4Ek 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3.6 

Page 19-23 of “RTI 

Implementer Series: Module 

2: Progress Monitoring 

Training Manual” 

https://rti4success.org/sites/

default/files/RTI%20PM%20

Manual_web_selfpaced.pdf 

  

“Assessing Reading Progress: 

How to Make the Grade” 

—Jan Joss 

https://www.bjupress.com/r

esources/articles/t2t/assessi

ng-reading-progress.php 

  

“Healthier Testing Made 

Easy: The Idea of Authentic 

Assessment” 

—Grant Wiggins 

https://www.edutopia.org/a

uthentic-assessment-grant-

wiggins 

3.6 Analyze data to identify 

trends that indicate 

adequate progress in 

student reading 

development.   

 

Task - 3.6 - Include  ELL students 

and Reading Disabled/Dyslexic 
students 

● Select 4 students, one of 
whom is the subject of your 
Diagnostic Study, to include 
in your in your Individual 
Professional Development 
Plan (IPDP). * You will 
maintain the IPDP for the 
current school year. 

● Determine the state, district, 
and teacher classroom data 
that will be used to track 
reading growth. (See Data 
Examples below.) 

● Complete the following 
sections of the IPDP: 

○ Student 

Achievement Data 

○ Student 

Achievement 

SMART Goal 

http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
http://www.rtinetwork.org/essential/assessment/screening/screening-for-reading-problems-in-grades-4-through-12
https://www.slideshare.net/wuhanacak/pdf-download-qualitative-reading-inventory6
https://www.slideshare.net/wuhanacak/pdf-download-qualitative-reading-inventory6
https://www.youtube.com/watch?v=LW6sHx9M4Ek
https://www.youtube.com/watch?v=LW6sHx9M4Ek
https://rti4success.org/sites/default/files/RTI%20PM%20Manual_web_selfpaced.pdf
https://rti4success.org/sites/default/files/RTI%20PM%20Manual_web_selfpaced.pdf
https://rti4success.org/sites/default/files/RTI%20PM%20Manual_web_selfpaced.pdf
https://rti4success.org/sites/default/files/RTI%20PM%20Manual_web_selfpaced.pdf
https://www.bjupress.com/resources/articles/t2t/assessing-reading-progress.php
https://www.bjupress.com/resources/articles/t2t/assessing-reading-progress.php
https://www.bjupress.com/resources/articles/t2t/assessing-reading-progress.php
https://www.bjupress.com/resources/articles/t2t/assessing-reading-progress.php
https://www.edutopia.org/authentic-assessment-grant-wiggins
https://www.edutopia.org/authentic-assessment-grant-wiggins
https://www.edutopia.org/authentic-assessment-grant-wiggins
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“When Older Students Can't 

Read” - Louisa Moats 

http://www.ldonline.org/arti

cle/8025 

○ Educator 

Professional 

Learning Goals 

○ Professional 

Learning Objectives 

○ Changes in 

Educator Practices 

○ Student Results  

 

Data Examples 

District and State Data  

● Previous year FSA scores  
● District Interim FSA progress 

monitoring assessment 
● Baseline, Mid-year and End-

of-Year Diagnostic 
Assessments of Reading 
(DAR) or Achieve 3000 (or 
other assessment) 

 
Content Area and ELA work samples  

● Review the student open 

response work on selected 

reading standards for 

informational and Literature 

text using an Extended 

Response Rubric 

● Construct a graphic that 

shows both positive and 

negative trends in the 

students’ progress in writing 

an extended open response  

●       Analyze the data and 

write an explanation of the 

trends noted for each 

student. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ldonline.org/article/8025
http://www.ldonline.org/article/8025
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● Describe your next steps in 

instruction and assessment 

based on the trends 

illustrated in the graphic. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.7 

“3 Ways Student Data Can 

Inform Your Teaching” 

https://www.edutopia.org/bl

og/using-student-data-

inform-teaching-rebecca-

alber  

 

“Accommodating Students 

with Dyslexia in All 

Classroom Settings” 

by International Dyslexia 

Association 

https://www.readingrockets.

org/article/accommodating-

students-dyslexia-all-

classroom-settings 

 

“Instructional Grouping for 

Reading for Students with 

LD: Implications for Practice”  

—Sharon Vaughn, Marie 

Tejero Hughes, Sally Watson 

Moody, and Batya Elbaum, 

http://www.ldonline.org/arti

cle/6308 

 

3.7 Understand how to use 

data within a systematic 

problem-solving process 

to differentiate 

instruction, intensify 

intervention and meet 

the needs of all students. 

(e.g., grouping practices, 

appropriate curriculum 

materials). 

 

Task – 3.7 - Include  ELL students and 

Reading Disabled/Dyslexic students 

 
● Review your district’s 

Comprehensive Reading 
Plan.  

● Record your response to the 
following 
questions/statements:  

○ What is the district 
reading goals for 
the current school 
year? 

○ What specific 
school-based 
progress 
monitoring tools 
and data will be 
used and collected 
by the district to 
determine if 
students are 
progressing toward 
district goals? 

○ How often will 
student progress 
monitoring data be 
collected and 
reviewed by the 
district?  

○ Summarize District 
Assessment 

https://www.edutopia.org/blog/using-student-data-inform-teaching-rebecca-alber
https://www.edutopia.org/blog/using-student-data-inform-teaching-rebecca-alber
https://www.edutopia.org/blog/using-student-data-inform-teaching-rebecca-alber
https://www.edutopia.org/blog/using-student-data-inform-teaching-rebecca-alber
https://www.readingrockets.org/articles/by-author/89062
https://www.readingrockets.org/articles/by-author/89062
https://www.readingrockets.org/article/accommodating-students-dyslexia-all-classroom-settings
https://www.readingrockets.org/article/accommodating-students-dyslexia-all-classroom-settings
https://www.readingrockets.org/article/accommodating-students-dyslexia-all-classroom-settings
https://www.readingrockets.org/article/accommodating-students-dyslexia-all-classroom-settings
http://www.ldonline.org/article/6308
http://www.ldonline.org/article/6308
http://www.ldonline.org/article/6308
http://www.ldonline.org/article/6308
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Decision Tree for 
one of the following 
grade levels:   K-5, 
6-8, 9-10. 

○ Explain how the 
district plan has 
supported and 
enhanced your 
instruction. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.8 

“Top 10 Resources on 

Dyslexia” 

by  Reading Rockets 

 

“Authentic Assessment 

Toolbox” 

—Jon Mueller  

http://jfmueller.faculty.noctr

l.edu/toolbox/portfolios.htm 

“Assessment Package 2: 

Using Portfolios to Assess 

Reading; Making an 

Assessment Plan” 

https://www.edb.gov.hk/atta

chment/en/curriculum-

development/resource-

support/net/assessmentpack

age2.pdf  

“Student Portfolios as an 

Assessment Tool” 

https://www.educationworld

.com/a_curr/columnists/mcd

onald/mcdonald025.shtml 

“Portfolio Assessment” 

3.8 Identify appropriate 

criteria for selecting 

materials to include in 

portfolios for monitoring 

student progress over 

time. 

Task - 3.8 - Include  ELL students 

and Reading Disabled/Dyslexic 

students 

 
Create a working portfolio that 

demonstrates reading process 

growth over time and documents 

progress toward the standards. 

Include the following information in 

your documentation: 

● Purpose of the portfolio 

● Audience who will view the 

portfolio 

● Content selection criteria for 

grading vocabulary, fluency, 

and comprehension growth   

● Grading criteria (evidence of 

growth, standard(s) mastery, 

evaluation rubric). 

● Reflection forms 

● Management (allotted time 

for individual tasks, 

submission dates, etc.). 

 

https://www.readingrockets.org/articles/by-author/89241
http://jfmueller.faculty.noctrl.edu/toolbox/portfolios.htm
http://jfmueller.faculty.noctrl.edu/toolbox/portfolios.htm
http://jfmueller.faculty.noctrl.edu/toolbox/portfolios.htm
http://jfmueller.faculty.noctrl.edu/toolbox/portfolios.htm
https://www.edb.gov.hk/attachment/en/curriculum-development/resource-support/net/assessmentpackage2.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/resource-support/net/assessmentpackage2.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/resource-support/net/assessmentpackage2.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/resource-support/net/assessmentpackage2.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/resource-support/net/assessmentpackage2.pdf
https://www.educationworld.com/a_curr/columnists/mcdonald/mcdonald025.shtml
https://www.educationworld.com/a_curr/columnists/mcdonald/mcdonald025.shtml
https://www.educationworld.com/a_curr/columnists/mcdonald/mcdonald025.shtml
https://www.educationworld.com/a_curr/columnists/mcdonald/mcdonald025.shtml
https://www.educationworld.com/a_curr/columnists/mcdonald/mcdonald025.shtml
https://www.educationworld.com/a_curr/columnists/mcdonald/mcdonald025.shtml
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https://www.eduplace.com/r

dg/res/literacy/assess6.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.9 

“Ensuring Valid Content Tests 

for English Language 

Learners”  

—John W. Young 

https://www.ets.org/Media/

Research/pdf/RD_Connectio

ns8.pdf 

 

“Accommodations and 

Modifications Checklist for 

ESL Students” 

http://www.rumsonschool.or

g/rumson/Student%20Servic

es/Special%20Education%20

Accommodations/Resources

%20%26%20Links%20for%20

Accomodations/Accommoda

tions%20%26%20Modificatio

ns%20Checklist%20for%20ES

L%20students.pdf?15459605

56 

  

“7 ESL Modifications to Set 

Your Students Up for 

Success”  

—Kelliel Woodson 

https://www.fluentu.com/bl

og/educator-english/esl-

modifications/ 

3.9 Identify interpretive 

issues that may arise 

when assessments in 

English are used to 

measure reading 

proficiency in English 

language learners. 

Task - 3.9  
● Consider the interpretive 

issues that may arise for 
your ELL students as they 
complete assignments and 
formative/summative 
assessments in English. 

● Make a chart that lists 

accommodations and 

modifications for ELL 

students.  

● Analyze the reading data of 

your ELL students to 

determine the specific 

accommodations and 

modifications that students 

will use during a classroom 

assessment or while working 

on a classroom activity. 

Examine how you will 

verbalize or write directions 

for each activity. 

● Review the elements of each 

task to ensure that students 

understand what they must 

produce for an acceptable 

grade.  

● Review the outcome 

product and presentation 

requirements.  

3.10 3.10 Identify appropriate 

assessments and 
Task - 3.10 

https://www.eduplace.com/rdg/res/literacy/assess6.html
https://www.eduplace.com/rdg/res/literacy/assess6.html
https://www.ets.org/Media/Research/pdf/RD_Connections8.pdf
https://www.ets.org/Media/Research/pdf/RD_Connections8.pdf
https://www.ets.org/Media/Research/pdf/RD_Connections8.pdf
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
http://www.rumsonschool.org/rumson/Student%20Services/Special%20Education%20Accommodations/Resources%20%26%20Links%20for%20Accomodations/Accommodations%20%26%20Modifications%20Checklist%20for%20ESL%20students.pdf?1545960556
https://www.fluentu.com/blog/educator-english/esl-modifications/
https://www.fluentu.com/blog/educator-english/esl-modifications/
https://www.fluentu.com/blog/educator-english/esl-modifications/
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“Diagnostic Decision Tree for 

Reading” 

http://files.serc.co/sld-

dyslexia/usingliteracy/Diagno

stic%20Decision%20Tree%20

for%20Reading%20Rev.pdf 

  

“Assessment/Curriculum 

Decision Tree for Reading 

Improvement Grades 3-12 

for the Florida Assessments 

for Instruction in Reading” 

https://www.fcrr.org/FAIR/3-

12_Decision_Tree.pdf 

  

“Grades 9-12 

Assessment/Curriculum 

Decision Tree” 

https://www.lake.k12.fl.us/c

ms/lib/FL01000799/Centricit

y/Domain/17/Chart%20J%20

High%20School%20Assessme

nt%20Curriculum%20Decisio

n%20Tree.pdf 

 

accommodations for 

monitoring reading 

progress of all students.   

 

● Use the example from 

“Diagnostic Decision Tree for 

Reading” to create your own 

Diagnostic Decision Tree for 

providing reading 

interventions in your classes. 

● Select informal and formal 

school/district assessments 

and teacher made 

assessments and activities 

for your Diagnostic Decision 

Tree. 

● Follow the “If” - “Then” 

model and use specific 

assessment and 

accommodation activity 

names for each column. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.11 

“No Child Left Behind: 

Determining Appropriate 

Assessment 

Accommodations for 

Students with Disabilities” 

—Candace Cortiella 

http://www.readingrockets.o

rg/article/no-child-left-

3.11 Identify and implement 

appropriate and 

allowable 

accommodations as 

specified in the 

Individual Education Plan 

or 504 Plan when 

assessing students with 

Task - 3.11 
● Make a chart that lists 

appropriate and allowable 

accommodations for 

assessing students with 

reading disabilities. 

● Gather data from the 

following assessments to 

determine your IEP and 504 

http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
https://www.fcrr.org/FAIR/3-12_Decision_Tree.pdf
https://www.fcrr.org/FAIR/3-12_Decision_Tree.pdf
https://www.lake.k12.fl.us/cms/lib/FL01000799/Centricity/Domain/17/Chart%20J%20High%20School%20Assessment%20Curriculum%20Decision%20Tree.pdf
https://www.lake.k12.fl.us/cms/lib/FL01000799/Centricity/Domain/17/Chart%20J%20High%20School%20Assessment%20Curriculum%20Decision%20Tree.pdf
https://www.lake.k12.fl.us/cms/lib/FL01000799/Centricity/Domain/17/Chart%20J%20High%20School%20Assessment%20Curriculum%20Decision%20Tree.pdf
https://www.lake.k12.fl.us/cms/lib/FL01000799/Centricity/Domain/17/Chart%20J%20High%20School%20Assessment%20Curriculum%20Decision%20Tree.pdf
https://www.lake.k12.fl.us/cms/lib/FL01000799/Centricity/Domain/17/Chart%20J%20High%20School%20Assessment%20Curriculum%20Decision%20Tree.pdf
https://www.lake.k12.fl.us/cms/lib/FL01000799/Centricity/Domain/17/Chart%20J%20High%20School%20Assessment%20Curriculum%20Decision%20Tree.pdf
http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
http://files.serc.co/sld-dyslexia/usingliteracy/Diagnostic%20Decision%20Tree%20for%20Reading%20Rev.pdf
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
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behind-determining-

appropriate-assessment-

accommodations-students-

disabilities 

  

Appendix B (pages 47-59) of  

“ACCOMMODATIONS: 

Assisting Students with 

Disabilities” 

http://www.fldoe.org/core/fi

leparse.php/7690/urlt/00700

69-accomm-educator.pdf 

disabilities in the area of 

reading.  
Plan students’ proficiency in 

reading comprehension, 

discussion, and writing: 

○ Reading and 

Understanding the 

Text: textbook 

excerpt or ELA 

literature piece 

○ Discussion: 

Textbook guiding 

question discussion.  

○ Writing: extended 

response writing 

activity based on 

textbook focus. 

● Analyze the reading data of 

these students and then 

describe specific 

accommodations and 

modifications you will use 

with them when they read, 

discuss, and write. 

 

http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
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Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 

comprehending diverse text. Teachers will understand how writing, listening and speaking support the teaching of reading, and how family 

involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the 

systematic problem-solving process:  use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and 

implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem- 

solving process is recursive and ongoing, utilized for effective instructional decision making.  

 

Competency 4: Foundations & Application of Differentiated Instruction -- 60 Inservice Hours 

 

Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research-based instructional practices 

by differentiating process, product, and context. Teachers will engage in the systematic problem-solving process.  

 

COMPETENCY 4: FOUNDATIONS & APPLICATION OF DIFFERENTIATED INSTRUCTION 

Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research-based instructional practices by differentiating process, 

product and context. Teachers will engage in the systematic problem-solving process. 

Overview: Participants will develop and conduct an action research project with 3 students for a 3-week time period. The charts created for 4.7, 4.5, 4.6, 4.4, 4.11 and 4.12 

will assist the participants in their preliminary research on their topics and support lesson development. 

Course 

Number and 

Name of 

Course 

Required Course 

Reading 

Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

 4.7, 4.5, 4.6 

“The 4 Stages of 

Cognitive 

4.7 Compare language, 

cognitive, and reading 

acquisition of different age 

groups (primary, 

Task – 4.7 

● Construct a chart that 

compares language, cognitive, 

and reading acquisition of 

Summative 1- Teacher Action 

Research  

Readings 
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Development” —

Kendra Cherry 

https://www.verywell

mind.com/piagets-

stages-of-cognitive-

development-

2795457 

  

“Chall’s Stages of 

Reading 

Development” 

—Jeanne S. Chall 

https://www.learner.

org/courses/readwrit

e/media/pdf/RWD.DL

U1.ChallsStages.pdf 

  

“Stages of Literacy 

Development” 

https://www.theliter

acybug.com/stages-

of-literacy 

“Language and 

Speech Development: 

From Birth to 8 years 

old”  

https://kimpediatrics.

com/language-and-

speech-development-

from-birth-to-8-

years-old/ 

intermediate, secondary 

levels) and abilities. 

different age groups (primary, 

intermediate, secondary 

levels) and abilities. You will 

use this chart as you 

implement your summative 

action research plan. (see 

Appendix for a sample chart). 

 

Task -4.5 

● Construct a graphic that 

depicts the impact of 

language and cognitive 

developmental factors on 

reading. You will use this 

graphic as you implement 

your summative action 

research plan. (See Appendix 

for a sample graphic). 

 

Task – 4.6 

● Construct a chart that depicts 

the characteristics of 

proficient readers. Include a 

column that describes a 

differentiation activity for 

each characteristic. You will 

use this chart as you 

implement your summative 

action research plan. (See 

Appendix for a sample chart). 

 

 

 

 “Chapter 1: What Is Action Research? 

From Guiding School Improvement 

with Action Research 

—Richard Sagor 

http://www.ascd.org/publications/boo
ks/100047/chapters/What-Is-Action-
Research%C2%A2.aspx 
 
“What is Action Research?”  
—John Spencer 
https://www.youtube.com/watch?v=O
v3F3pdhNkk 
 
“Four Steps to Conducting Action 

Research in the Classroom”   

—W. Ian O’Bryne   

https://wiobyrne.com/action-

research/ 

According to Dr. Greg Waddell, “Action 

research seeks to accomplish two 

goals: stimulate learning and make a 

difference.” 

Competency 4 participants will identify 

a learning problem in 2 students, study 

the research on the best strategies to 

use for remediating the problem, 

implement a 3-week instructional 

series, and evaluate whether positive 

changes occurred because of the 

instruction. 

Week 1-2 

● Select students 
● Identify the problem 

4.5 Recognize how 

characteristics of both 

language and cognitive 

development impact reading 

proficiency. 

4.6 Recognize the characteristics 

of proficient readers to more 

effectively differentiate 

instruction. ★ 

https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457
https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457
https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457
https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457
https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457
https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457
https://www.learner.org/courses/readwrite/media/pdf/RWD.DLU1.ChallsStages.pdf
https://www.learner.org/courses/readwrite/media/pdf/RWD.DLU1.ChallsStages.pdf
https://www.learner.org/courses/readwrite/media/pdf/RWD.DLU1.ChallsStages.pdf
https://www.learner.org/courses/readwrite/media/pdf/RWD.DLU1.ChallsStages.pdf
https://www.theliteracybug.com/stages-of-literacy
https://www.theliteracybug.com/stages-of-literacy
https://www.theliteracybug.com/stages-of-literacy
https://www.theliteracybug.com/stages-of-literacy
https://kimpediatrics.com/language-and-speech-development-from-birth-to-8-years-old/
https://kimpediatrics.com/language-and-speech-development-from-birth-to-8-years-old/
https://kimpediatrics.com/language-and-speech-development-from-birth-to-8-years-old/
https://kimpediatrics.com/language-and-speech-development-from-birth-to-8-years-old/
https://kimpediatrics.com/language-and-speech-development-from-birth-to-8-years-old/
http://www.ascd.org/publications/books/100047/chapters/What-Is-Action-Research%C2%A2.aspx
http://www.ascd.org/publications/books/100047/chapters/What-Is-Action-Research%C2%A2.aspx
http://www.ascd.org/publications/books/100047/chapters/What-Is-Action-Research%C2%A2.aspx
https://www.youtube.com/watch?v=Ov3F3pdhNkk
https://www.youtube.com/watch?v=Ov3F3pdhNkk
https://wiobyrne.com/action-research/
https://wiobyrne.com/action-research/
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“Characteristics of 

Proficient Readers” 

—Adapted from Irvin, 

1990, p. 29 

http://classroom.jc-

schools.net/read/prof

icient.htm 

  

“Characteristics of 

Struggling and Strong 

Readers” 

https://www.9mile.or

g/cms/lib04/WA0100

1180/Centricity/Dom

ain/70/Reading%20G

eneral/CHARACTERIS

TICS%20OF%20STRU

GGLING%20AND%20S

TRONG%20READERS.

pdf 

  

 

4.4 – 4.11 

“Factors Associated 
with Reading 
Problems” p. 19-37 
from Reading 
Problems: 
Assessment and 
Teaching Strategies 
https://www.pearson
highered.com/assets/

 

 

 

 

 

 

 

 

 

 

 

 

 

 

● Collect, analyze, and interpret 

data  

Week 3-4 

● Review the literature and 

professional resources 

(articles, websites, books) as 

research references for your 

plan. 

● List the titles of the resources 

or the URL address for the 

websites used. 

●  Align each strategy with a 

professional resource.   

Week 5 

● Outline a specific 3-week plan 

for a total of 4 sessions for 

each student.  
Weeks 6-8 

● Implement the plan by 

meeting with each student 

and teaching the lessons. 
Weeks 9-10 

● Reflect on students’ results by 

comparing baseline data, pre 

assessment and post 

assessment. 
● Write a summary of the 

action research results. 

● Describe next steps:   

o Do you need to 

continue your action 

research using the 

same procedures? 

 4.4 Identify factors impeding 

student reading 

development in each of the 

reading components or the 

integration of these 

components. 

Task – 4.4 

● Construct a chart that 

identifies factors that 

would/could impede student 

reading development in each 

of the reading components. 

You will use this chart as you 

implement your summative 

action research plan. (See 

Appendix for a sample chart). 

 

Task – 4.11 

4.11 Scaffold instruction for 

students having difficulty in 

each of the components of 

reading. ★ 

http://classroom.jc-schools.net/read/proficient.htm
http://classroom.jc-schools.net/read/proficient.htm
http://classroom.jc-schools.net/read/proficient.htm
http://classroom.jc-schools.net/read/proficient.htm
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.9mile.org/cms/lib04/WA01001180/Centricity/Domain/70/Reading%20General/CHARACTERISTICS%20OF%20STRUGGLING%20AND%20STRONG%20READERS.pdf
https://www.pearsonhighered.com/assets/samplechapter/0/1/3/2/0132837803.pdf
https://www.pearsonhighered.com/assets/samplechapter/0/1/3/2/0132837803.pdf
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samplechapter/0/1/3
/2/0132837803.pdf 
 
“Factors That Affect 
Reading 
Development“ —
Dyenkaye Saludez 
https://www.scribd.c
om/document/25926
7454/Factors-That-
Affect-Reading-
Development 
 
“How to Scaffold 
Texts for Struggling 
Readers in Actively 
Learn”   
—Dr. Natalie Saaris   
https://www.activelyl
earn.com/post/how-
to-scaffold-texts-for-
struggling-readers-in-
actively-learn 
 
“6 Scaffolding 
Strategies to Use with 
Your Students” — 
Rebecca Alber 
http://www.edutopia
.org/blog/scaffolding-
lessons-six-strategies-
rebecca-alber 
 
“Scaffolding 
Strategies for 
Improving Reading 

● Construct a chart that depicts 

examples of instructional 

scaffolds for each of the 

components of reading. You 

will use this chart as you 

implement your summative 

action research plan. (See 

Appendix for a sample chart). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

o Do you need to 

revise your action 

research 

procedures?   

 

 

 

https://www.pearsonhighered.com/assets/samplechapter/0/1/3/2/0132837803.pdf
https://www.pearsonhighered.com/assets/samplechapter/0/1/3/2/0132837803.pdf
https://www.scribd.com/document/259267454/Factors-That-Affect-Reading-Development
https://www.scribd.com/document/259267454/Factors-That-Affect-Reading-Development
https://www.scribd.com/document/259267454/Factors-That-Affect-Reading-Development
https://www.scribd.com/document/259267454/Factors-That-Affect-Reading-Development
https://www.scribd.com/document/259267454/Factors-That-Affect-Reading-Development
https://www.activelylearn.com/post/how-to-scaffold-texts-for-struggling-readers-in-actively-learn
https://www.activelylearn.com/post/how-to-scaffold-texts-for-struggling-readers-in-actively-learn
https://www.activelylearn.com/post/how-to-scaffold-texts-for-struggling-readers-in-actively-learn
https://www.activelylearn.com/post/how-to-scaffold-texts-for-struggling-readers-in-actively-learn
https://www.activelylearn.com/post/how-to-scaffold-texts-for-struggling-readers-in-actively-learn
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
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Comprehension 
Skills”  
—Patricia Babbitt 
www.phschool.com/e
teach/language_arts/
2002_12/essay.html 
 
“Phonics Instruction: 

the Value of a Multi-

sensory Approach” 

http://www.readingr

ockets.org/article/ph

onics-instruction-

value-multi-sensory-

approach 

 “8 Multisensory 

Techniques for 

Teaching Reading” —

Amanda Morin 

https://www.underst

ood.org/en/school-

learning/partnering-

with-childs-

school/instructional-

strategies/8-

multisensory-

techniques-for-

teaching-

reading?view=slidevi

ew 

 

4.12 

“How To Structure 

Classroom Data 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.12 Implement a classroom level 

plan for monitoring student 

reading progress and 

differentiating instruction. ★ 

Task 1 – 4.12 

● Create a classroom progress 

monitoring document for 

recording student 

instructional progress. 

Describe the kinds of 

http://www.phschool.com/eteach/language_arts/2002_12/essay.html
http://www.phschool.com/eteach/language_arts/2002_12/essay.html
http://www.phschool.com/eteach/language_arts/2002_12/essay.html
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
https://www.understood.org/en/about/authors/Amanda-Morin
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading?view=slideview
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Collection for 

Individual Students” – 

Jim Wright  

https://www.interven

tioncentral.org/sites/

default/files/pdfs/pdf

s_blog/wright_Learni

ng_Spark_Blog_25_F

eb_2013_Data_Conte

xt.pdf 

“Classroom Progress-

Monitoring Methods 

Checklist”  

—Jim Wright 

http://www.jimwrigh

tonline.com/mixed_fi

les/west_deptford/w

right_Data_Collection

_in_the_Classroom_H

andout.pdf 

“Use of Ongoing 

Progress Monitoring 

to Improve Reading 

Instruction” 

https://www.fcrr.org/

forf_mazes/pdf/OPM

_improve_reading_in

struction.pdf 

“Formative 

Assessment & 

Monitoring Student 

Progress: Focused 

Instruction, Guided 

assessments and student 

work that will be included in 

the plan. You will use this 

document as you implement 

your summative action 

research plan. (See Appendix 

for a sample chart).  

 

Task 2 – 4.12 

● Create a unit or lesson plan 

template that provides a way 

to specify differentiation 

activities (content, process, or 

product) for daily class 

lessons or for the unit. You 

will use this template as you 

implement your summative 

action research plan. (see 

Appendix for a sample 

template).   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
https://www.fcrr.org/forf_mazes/pdf/OPM_improve_reading_instruction.pdf
https://www.fcrr.org/forf_mazes/pdf/OPM_improve_reading_instruction.pdf
https://www.fcrr.org/forf_mazes/pdf/OPM_improve_reading_instruction.pdf
https://www.fcrr.org/forf_mazes/pdf/OPM_improve_reading_instruction.pdf
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Practice, 

Collaborative 

Learning, 

Independent 

Learning” 

https://schools.arch

mil.org/CentersofExc

ellence/DOCsPDFs/Le

arning-Support-

Teams/2015-

16/October-8-

2015/Formative-

Assessments/Formati

veAssessmentandMo

nitoringStudentProgr

ess.pdf 

“Student Progress 

Monitoring: What 

This Means for Your 

Child” 

—Kathleen McLane 

http://www.readingr

ockets.org/article/stu

dent-progress-

monitoring-what-

means-your-child 

4.14-4.13 

“Chapter 1 

Differentiation: An 

Overview” from 

Assessment and 

Student Success in a 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 4.14 Implement research-based 

practices in comprehension, 

oral language, phonological 

awareness, phonics, fluency 

and vocabulary to 

differentiate instruction for 

all students. ★  

 Task – 4.14, 4.13 

● Write and teach a multi-

sensory comprehension, oral 

language, phonological 

awareness, phonics, fluency 

and vocabulary lesson for the 

students participating in your 

https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
https://schools.archmil.org/CentersofExcellence/DOCsPDFs/Learning-Support-Teams/2015-16/October-8-2015/Formative-Assessments/FormativeAssessmentandMonitoringStudentProgress.pdf
http://www.readingrockets.org/article/student-progress-monitoring-what-means-your-child
http://www.readingrockets.org/article/student-progress-monitoring-what-means-your-child
http://www.readingrockets.org/article/student-progress-monitoring-what-means-your-child
http://www.readingrockets.org/article/student-progress-monitoring-what-means-your-child
http://www.readingrockets.org/article/student-progress-monitoring-what-means-your-child
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Differentiated 

Classroom 

—Carol Ann 

Tomlinson and Tonya 

R. Moon 

http://www.ascd.org/

publications/books/1

08028/chapters/Diffe

rentiation@-An-

Overview.aspx 

“What Is 

Differentiated 

Instruction?”  

—Carol Ann 

Tomlinson                

http://www.readingr

ockets.org/article/wh

at-differentiated-

instruction  

“Multisensory 

Vocabulary 

Instruction: 

Guidelines and 

Activities”  

—Susan Jones, 

http://www.readingr

ockets.org/article/mu

ltisensory-

vocabulary-

instruction-

guidelines-and-

activities 

4.13 Monitor student progress 

and use data to differentiate 

instruction for all students. 

★ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

action research. Use your 

differentiation and 

monitoring plan from Task 

4.12 to assist you. 

● You may integrate the 

components within a lesson. 

For example, one student 

may need help with 

pronouncing words that 

contain a middle vowel 

sound. As you work together 

to solve this issue, you will 

also include opportunities to 

improve reading fluency. 

http://www.ascd.org/publications/books/108028/chapters/Differentiation@-An-Overview.aspx
http://www.ascd.org/publications/books/108028/chapters/Differentiation@-An-Overview.aspx
http://www.ascd.org/publications/books/108028/chapters/Differentiation@-An-Overview.aspx
http://www.ascd.org/publications/books/108028/chapters/Differentiation@-An-Overview.aspx
http://www.ascd.org/publications/books/108028/chapters/Differentiation@-An-Overview.aspx
http://www.readingrockets.org/article/what-differentiated-instruction
http://www.readingrockets.org/article/what-differentiated-instruction
http://www.readingrockets.org/article/what-differentiated-instruction
http://www.readingrockets.org/article/what-differentiated-instruction
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
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“Yes, Differentiation 

Is Hard. So, Let's Get 

It Right.”   

—Peter DeWitt 

http://blogs.edweek.

org/edweek/finding_

common_ground/201

6/08/yes_differentiati

on_is_hard_so_lets_g

et_it_right.html?cmp

=cpc-goog-ew-

topics&ccid=topics&c

cag=Differentiation+A

rticle&cckw=different

iation%20in%20the%

20classroom&cccv=c

ontent+specific+ad&g

clid=CjwKCAjwqLblBR

BYEiwAV3pCJrAsoooj

DNqw0CBU4HtEp3do

LtGV8qcQJFq-

4idXsIDSnXSJ1fsSrxoC

yj0QAvD_BwE 

 

4.9, 4.15. 4.16 
“How to Increase 

Higher Order 

Thinking”  

—Alice Thomas 

and  Glenda Thorne 

http://www.readingr

ockets.org/article/ho

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 4.9 Plan for instruction that 

utilizes increasingly complex 

print and digital text, 

embeds assessment, 

includes scaffolding, and 

provides re-teaching when 

necessary for individuals and 

small groups. ★ 

Task – 4.9, 4.15, 4.16: This task will 

build a lesson series around LAFS. 

RI.3.7 for grades 6, 7, 8, 9-10, or 11-12. 

Prepare adaptations for  ELL students 

and Reading Disabled/Dyslexic 

students 

● Read LAFS.RI.3.7 to determine 

the instructional elements of 

the standard. 
4.15 Implement research-based 

instructional practices for 

http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://blogs.edweek.org/edweek/finding_common_ground/2016/08/yes_differentiation_is_hard_so_lets_get_it_right.html?cmp=cpc-goog-ew-topics&ccid=topics&ccag=Differentiation+Article&cckw=differentiation%20in%20the%20classroom&cccv=content+specific+ad&gclid=CjwKCAjwqLblBRBYEiwAV3pCJrAsooojDNqw0CBU4HtEp3doLtGV8qcQJFq-4idXsIDSnXSJ1fsSrxoCyj0QAvD_BwE
http://www.readingrockets.org/articles/by-author/59994
http://www.readingrockets.org/articles/by-author/61104
http://www.readingrockets.org/article/how-increase-higher-order-thinking
http://www.readingrockets.org/article/how-increase-higher-order-thinking
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w-increase-higher-

order-thinking 

“Dyslexia in the 

Classroom: What 

Every Teacher Needs 

to Know” 

https://dyslexiaida.or

g/wp-

content/uploads/201

5/01/DITC-

Handbook.pdf 

 

“Higher Order 

Thinking”  

—Alice Thomas and 

Glenda Thorne 

http://www.readingr

ockets.org/article/hig

her-order-thinking 

“30 Strategies for 

Enhancing Higher 

Order Thinking” —

Alice Thomas 

http://ueatexas.com/

pdf/30strategies.pdf 

“Critical Reading and 

Reading Strategies” 

http://writing.umn.e

du/sws/assets/pdf/q

uicktips/criticalread.p

df 

developing students’ higher 

order thinking. ★ 

● Select a textbook chapter, ELA 

literature piece, or reading 

informational article and 

determine which unit 

components and features will 

be used for lessons and 

activities that develop higher 

order thinking and critical 

reading. 

● Select print and digital text 

that increases the background 

knowledge on the topic of 

study and provides critical 

conversation opportunities 

for the students.  

● Create a rubric to assess the 

higher order thinking 

activities and critical reading 

activities in the unit. 

 

 

4.16 Implement research-based 

instructional practices for 

developing students’ ability 

to read critically. ★ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 4.17 Implement research-based 

instructional practices using 

Task – 4.17 - Prepare adaptations for  

ELL students and Reading 

Disabled/Dyslexic students 

http://www.readingrockets.org/article/how-increase-higher-order-thinking
http://www.readingrockets.org/article/how-increase-higher-order-thinking
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf
http://www.readingrockets.org/articles/by-author/59994
http://www.readingrockets.org/articles/by-author/61104
http://www.readingrockets.org/article/higher-order-thinking
http://www.readingrockets.org/article/higher-order-thinking
http://www.readingrockets.org/article/higher-order-thinking
http://ueatexas.com/pdf/30strategies.pdf
http://ueatexas.com/pdf/30strategies.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
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“ASC Success 

Strategies: Critical 

Reading” 

https://academicguid

es.waldenu.edu/ASCs

uccess/ASCcriticalrea

ding 

 

4.17 

“Writing 

Intervention” 

Dyslexia HELP success 

Starts Here, 

http://dyslexiahelp.u

mich.edu/professiona

ls/dyslexia-

school/writing/writin

g-intervention 

 

“10 Tips for Teaching 

Writing to Your 

Dyslexic Students” 

https://www.empow

eringwriters.com/tool

box/ten-tips-for-

teaching-writing-to-

your-dyslexic-

students/ 

 

“Writing to Read: 

Evidence for How 

Writing Can Improve 

Reading”  —Kelly N. 

writing to develop students’ 

comprehension of text. ★ 

 

● Construct a lesson on a 

writing activity that will 

support LAFS. RL.2.4., 

LAFS.RL.1.2 or LAFS.RL.1.3 for 

grades 6, 7, 8, 9-10, or 11-12. 

○ Select the standard 

around which the 

lesson will revolve. 

○ List the   instructional 

element of the 

standards. 

○ Select a literary 

excerpt as a 

supplementary 

article to use for this 

lesson. 

○ Include a multi-

sensory component 

in your writing 

lesson. 

○ Write and teach a 2-

day lesson. 

 

 4.1* Understand and apply  

knowledge of socio-cultural, 

socio-political and 

psychological variables to 

differentiate reading 

instruction for all students. 

★ 

Task 1 – 4.1, 4.8 

● Select an activity or 

assignment from 2 beliefs 

addressed in “Supporting 

Linguistically and Culturally 

Diverse Learners in English 

Education.”  

● Prepare the activity for a 

component of a textbook 4.8 Select and use 

developmentally appropriate 

materials that address 

https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/writing/writing-intervention
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/writing/writing-intervention
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/writing/writing-intervention
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/writing/writing-intervention
http://dyslexiahelp.umich.edu/professionals/dyslexia-school/writing/writing-intervention
http://www2.ncte.org/statement/diverselearnersinee/
http://www2.ncte.org/statement/diverselearnersinee/
http://www2.ncte.org/statement/diverselearnersinee/
http://www2.ncte.org/statement/diverselearnersinee/
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Tracy 

https://literacyworld

wide.org/blog%2Flite

racy-

daily%2F2013%2F10

%2F21%2Fwriting-to-

read-evidence-for-

how-writing-can-

improve-reading 

 

 

 

 

 

 

 

4.1–4.3, 4.8, 4.10 

“Multicultural 

Education in Your 

Classroom”  

—E.K. Garcia 

https://www.teachhu

b.com/multicultural-

education-your-

classroom  

“Supporting 

Linguistically and 

Culturally Diverse 

Learners in English 

sociocultural and linguistic 

differences. ★ 

chapter or ELA literature 

piece. 

 Example:  

● Textbook chapter on 

immigration issues. 

● Belief 7 – “Crossing Cultural 

Boundaries” 

● Activity -Develop a project 

on different cultural 

practices. For example, 

compile the stories of people 

from different 

cultures/places using audio 

and video tape interviewing. 

Task 2 – 4.1, 4.8, 4.3- Prepare 

adaptations for  ELL students and 

Reading Disabled/Dyslexic students 

● Write a 3-day lesson plan 

that incorporates the belief 

into the into the textbook 

chapter components.  

● Modify, where needed, the 

activities so they integrate 

visual, auditory, tactile, and 

kinesthetic learning 

elements. 

● Select developmentally 

appropriate strategies that 

will enhance the belief in the 

activity. Example: Conduct a 

Circle Chat that provides 

exploration of the project 

during the planning portion 

 4.3* Understand and apply 

current theories of second 

language acquisition to 

differentiate instruction for 

English language learners of 

diverse backgrounds and 

various levels of prior 

education. ★ 

4.2 Understand the stages of 

English language acquisition 

for English language learners 

and differentiate reading 

instruction for students at 

different levels of English 

language proficiency. ★ 

 

4.10 Differentiate reading 

instruction for English 

language learners with 

various levels of first 

language literacy. ★ 

https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://literacyworldwide.org/blog%2Fliteracy-daily%2F2013%2F10%2F21%2Fwriting-to-read-evidence-for-how-writing-can-improve-reading
https://www.teachhub.com/multicultural-education-your-classroom
https://www.teachhub.com/multicultural-education-your-classroom
https://www.teachhub.com/multicultural-education-your-classroom
https://www.teachhub.com/multicultural-education-your-classroom
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Education” 

http://www2.ncte.or

g/statement/diversel

earnersinee/ 

“Culturally 

Responsive Teaching 

and Learning”  

—Ms. Erker’s 

classroom 

https://www.youtube

.com/watch?v=_uOnc

GZWxDc 

“6 Tips for Teaching 

in a Diverse 

Classroom”  

—Jim 

https://www.imagine

learning.com/blog/20

10/06/esl_struggling-

readers-2 

“Connect Students' 

Background 

Knowledge to 

Content in the ELL 

Classroom”   —

Kristina Robertson 

http://www.colorinco

lorado.org/article/co

nnect-students-

background-

knowledge-content-

ell-classroom 

of the lesson. Resource: 

“Increase Student Interaction 

with ‘Think-Pair-Shares’ and 

‘Circle Chats’"  

● Differentiate the process or 

product according to student 

interest and preferred 

learning style. 

Task 3 – 4.2 

● Make a 2-column chart where 

column 1 describes the 5 

stages of language acquisition 

and column 2 provides a 

differentiation suggestion for 

each stage.  

● Resource: “Bright Ideas from 

the Classroom: Reading 101 

for English Language 

Learners”  

Task 4 –4.10                 

(continue work on Task 2 for 4.1, 4.8, 

4.3) 

● Write a 3-day lesson plan 

that incorporates the belief 

into the textbook chapter 

components. 

● Modify, where needed, the 

activities so they integrate 

visual, auditory, tactile, and 

kinesthetic learning 

elements. 

● Select developmentally 

appropriate strategies that 

will enhance the belief in the 

http://www2.ncte.org/statement/diverselearnersinee/
http://www2.ncte.org/statement/diverselearnersinee/
http://www2.ncte.org/statement/diverselearnersinee/
https://www.youtube.com/watch?v=_uOncGZWxDc
https://www.youtube.com/watch?v=_uOncGZWxDc
https://www.youtube.com/watch?v=_uOncGZWxDc
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print


  
 

Florida Reading Competency 4 Alignment Matrix, Brevard County School District in Cooperation with Schultz Center (2020) Add-on Program          14 

“Chapter 2:“The 

Stages of Second 

Language 

Acquisition“ from 

Classroom Instruction 

that Works with 

English Language 

Learners Participant's 

Workbook 

 —Jane D. Hill and 

Cynthia L. Björk 

http://www.ascd.org/

publications/books/1

08053/chapters/The-

Stages-of-Second-

Language-

Acquisition.aspx 

“What Does Research 

Tell Us About 

Teaching Reading to 

English Language 

Learners?” —Suzanne 

Irujo 

http://www.readingr

ockets.org/article/wh

at-does-research-tell-

us-about-teaching-

reading-english-

language-learners 

“Fostering Literacy 
Development in 
English Language 
Learners”  

activity. Example: Conduct a 

Circle Chat that provides 

exploration of the project 

during the planning portion 

of the lesson. Resource: 

“Increase Student Interaction 

with ‘Think-Pair-Shares’ and 

‘Circle Chats’"  

● Differentiate the process or 

product according to student 

interest and preferred 

learning style. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ascd.org/publications/books/108053/chapters/The-Stages-of-Second-Language-Acquisition.aspx
http://www.ascd.org/publications/books/108053/chapters/The-Stages-of-Second-Language-Acquisition.aspx
http://www.ascd.org/publications/books/108053/chapters/The-Stages-of-Second-Language-Acquisition.aspx
http://www.ascd.org/publications/books/108053/chapters/The-Stages-of-Second-Language-Acquisition.aspx
http://www.ascd.org/publications/books/108053/chapters/The-Stages-of-Second-Language-Acquisition.aspx
http://www.ascd.org/publications/books/108053/chapters/The-Stages-of-Second-Language-Acquisition.aspx
http://www.readingrockets.org/articles/by-author/63122
http://www.readingrockets.org/articles/by-author/63122
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.readingrockets.org/article/what-does-research-tell-us-about-teaching-reading-english-language-learners
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
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—Karen Ford 
http://www.colorinco
lorado.org/article/fos
tering-literacy-
development-english-
language-learners 

“Theories and 

Research of Second 

Language 

Acquisition” 

—Susan Malone 

https://www.sil.org/s

ites/default/files/files

/theories_and_resear

ch_of_second_langua

ge_acquisition.pdf 

“Reading 101 for 

English Language 

Learners”  

— Kristina Robertson 

http://www.colorinco

lorado.org/article/rea

ding-101-english-

language-

learners?theme=print 

“Increase Student 

Interaction with 

‘Think-Pair-Shares’ 

and ‘Circle Chats   —

Kristina Robertson 

http://www.colorinco

lorado.org/article/inc

rease-student-

interaction-think-

 

 

 

 

 

 

 

 

 

 

 4.18 Implement appropriate and 

allowable instructional 

accommodations as 

specified in the Individual 

Educational Plan or 504 Plan 

when differentiating 

instruction for students with 

disabilities. 

Task – 4.18, 4.19  

● Consult your chart that lists 

appropriate and allowable 

accommodations for 

assessing students with 

reading disabilities. 

(Competency 3, Task 3.11) 

● Consult your graphic from 

Task 4.5 to refresh your 

memory on cognitive 

developmental factors. 

● Describe specific 

accommodations and 

modifications you will use to 

address difficulty reacting to 

text beyond an explicit/literal 

level of understanding when 

4.19 Modify assessment and 

instruction for students with 

significant cognitive 

disabilities while maintaining 

high expectations for 

achievement that reflect 

appropriate levels of access 

to general education 

instruction. ★ 

 

http://www.colorincolorado.org/author/karen-ford
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
http://www.colorincolorado.org/article/fostering-literacy-development-english-language-learners
https://www.sil.org/sites/default/files/files/theories_and_research_of_second_language_acquisition.pdf
https://www.sil.org/sites/default/files/files/theories_and_research_of_second_language_acquisition.pdf
https://www.sil.org/sites/default/files/files/theories_and_research_of_second_language_acquisition.pdf
https://www.sil.org/sites/default/files/files/theories_and_research_of_second_language_acquisition.pdf
https://www.sil.org/sites/default/files/files/theories_and_research_of_second_language_acquisition.pdf
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/reading-101-english-language-learners?theme=print
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
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pair-shares-and-

circle-chats  

 

4.18, 4.19 

“Accommodating 

Students With 

Dyslexia”  

—Jessica Hamman 

https://www.edutopi

a.org/article/accomm

odating-students-

dyslexia?gclid=CjwKC

Ajw8qjnBRA-

EiwAaNvhwBedNDhO

G-V-

vGJSZTIc5agHinyJtCaZ

1dyDrpQjVu-

cGy43wxc8XhoCbtoQ

AvD_BwE 

“Understanding 

Dyslexia”  

—Katherine 

Martinelli 

https://childmind.org

/article/understandin

g-dyslexia/ 

 

“Dyslexia Basics”   

http://www.readingr

ockets.org/article/dys

lexia-basics 

reading a literature ELA 

excerpt.  

 

 

 

“Cognitive Elements of  Reading” 

http://www.sedl.org/reading/framewo

rk/elements.html 

Prepare adaptations for  ELL 

students and Reading 

Disabled/Dyslexic students 

● Write a lesson that 

emphasizes listening 

comprehension and the use 

of a peer tutor who will assist 

the cognitive impaired 

student with opportunities to 

access text at the same levels 

as the rest of the class 

“Reading Assessment Techniques” 

http://www.sedl.org/reading/

framework/assessment.html#

language  

http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
http://www.colorincolorado.org/article/increase-student-interaction-think-pair-shares-and-circle-chats
https://www.edutopia.org/profile/jessica-hamman
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://www.edutopia.org/article/accommodating-students-dyslexia?gclid=CjwKCAjw8qjnBRA-EiwAaNvhwBedNDhOG-V-vGJSZTIc5agHinyJtCaZ1dyDrpQjVu-cGy43wxc8XhoCbtoQAvD_BwE
https://childmind.org/article/understanding-dyslexia/
https://childmind.org/article/understanding-dyslexia/
https://childmind.org/article/understanding-dyslexia/
http://www.readingrockets.org/article/dyslexia-basics
http://www.readingrockets.org/article/dyslexia-basics
http://www.readingrockets.org/article/dyslexia-basics
http://www.sedl.org/reading/framework/elements.html
http://www.sedl.org/reading/framework/elements.html
http://www.sedl.org/reading/framework/assessment.html#language
http://www.sedl.org/reading/framework/assessment.html#language
http://www.sedl.org/reading/framework/assessment.html#language
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“No Child Left 

Behind: Determining 

Appropriate 

Assessment 

Accommodations for 

Students with 

Disabilities” 

—Candace Cortiella 

http://www.readingr

ockets.org/article/no-

child-left-behind-

determining-

appropriate-

assessment-

accommodations-

students-disabilities 

Appendix B (pages 

47-59) of  

“ACCOMMODATIONS

: Assisting Students 

with Disabilities” 

http://www.fldoe.org

/core/fileparse.php/7

690/urlt/0070069-

accomm-

educator.pdf 

 

 

 

 

 

http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.readingrockets.org/article/no-child-left-behind-determining-appropriate-assessment-accommodations-students-disabilities
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
http://www.fldoe.org/core/fileparse.php/7690/urlt/0070069-accomm-educator.pdf
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Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 

comprehending diverse text. Teachers will understand how writing, listening and speaking support the teaching of reading, and how family 

involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the 

systematic problem-solving process:  use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and 

implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem- 

solving process is recursive and ongoing, utilized for effective instructional decision making.  
 

COMPETENCY 5: DEMONSTRATION OF ACCOMPLISHMENT 

Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments and data analysis, to 

implement a comprehensive research-based reading plan of instruction for all students. Teachers will engage in the systematic problem-solving process. 

Course 

Number and 

Name of 

Course 

Required Course 

Reading (If there 

are no required 

readings, put N/A 

in the column.) 

Indicator 

Code 

Specific Indicator Curriculum Study Assignment at 

Indicator Level with Built-In 

Formative Assessment 

Summative Assessment  

         5.1 

How To Structure 

Classroom Data 

Collection for 

Individual Students” 

– Jim Wright  

https://www.interv

entioncentral.org/si

tes/default/files/pdf

s/pdfs_blog/wright_

5.3 Demonstrate research-based 

instructional practices for 

developing oral/aural 

language development.  

Task - 5.1 Include  ELL students and 

Reading Disabled/Dyslexic students 

Gather assessment data from one class 

and provide a detailed analysis with 

instructional implications. 
• Develop a Progress 

Monitoring document to 

record oral language data.  

• Establish a learning center 

that provides oral language 

Summative 1 – Demonstration of 

Accomplishment 

Through this online practicum, 

participants will demonstrate research-

based instructional practices for all 

components of reading. During the 

course, participants will submit three 

(3) video-recorded lessons in a digital 

format to fulfill the requirements of 

this online practicum. 

5.1 Use assessment and data 

analysis to monitor student 

progress and guide 

instruction over time to 

ensure an increase in 

student learning.  

https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
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Learning_Spark_Blo

g_25_Feb_2013_Da

ta_Context.pdf 

“Kids Can’t Wait: 

Strategies to 

Support Struggling 

Readers,” by Kyle 

Redford - YCDC       

Education Editor 

http://dyslexia.yale.

edu/resources/educ

ators/instruction/ki

ds-cant-wait-

strategies-to-

support-struggling-

readers/ 

“Classroom 

Progress-

Monitoring 

Methods Checklist” 

– Jim Wright 

http://www.jimwrig

htonline.com/mixed

_files/west_deptfor

d/wright_Data_Coll

ection_in_the_Class

room_Handout.pdf 

5.2 
“What did Abigail 

Mean?” —Gwynne 

Ellen Ash  

5.14 Use a variety of instructional 

practices to motivate and 

engage students in reading. 

 

activities that are 

differentiated to enhance and 

accommodate on-level, 

struggling, disabled and ELL 

learners. 

• List the activities that will 

develop a student’s oral 

language skills. 

• Review data regularly via 

individual conference and 

small group intervention. 

• Record notes on the progress 

monitoring document for 

each meeting. 

 

Task - 5.3, 5.14 - Prepare adaptations 

for  ELL students and Reading 

Disabled/Dyslexic students 

 

Reread “Teacher Practices that Impact 

Reading Motivation” 

http://www.readingrockets.org/article

/teacher-practices-impact-reading-

motivation . 

• Prepare a class assignment 

that requires small student 

groups to conduct a 

discussion with another small 

group on a topic that relates 

to the  

• current area of study.  

• Example: For instance, your 

class is studying immigration 

issues involving children.  

Participants will demonstrate 

accomplishment in reading instruction 

by developing action plans, writing 

detailed lesson plans, video recording 

lessons, and producing detailed 

analysis and lesson 

reflection.  Instructions for each are 

below:  

Action Plans   

Participants will demonstrate 

accomplishment in effective reading 

instruction at one of the following 

levels: 

• Elementary School [Grades K-

5] 

• Middle School [Grades 6-8] 

• High School [Grades 9-12] 

Participants will develop and submit 

three plans of action to address 

specific components of reading.   

 

Each action plan must include 

research-based instructional practices 

and assessment data used to gather 

instruction.    

 

The action plan must be submitted 

prior to video recording the lesson. 

 

The course facilitator will review and 

approve your action plan or contact 

you via email if a revision is 

https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
https://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/wright_Learning_Spark_Blog_25_Feb_2013_Data_Context.pdf
http://dyslexia.yale.edu/resources/educators/instruction/kids-cant-wait-strategies-to-support-struggling-readers/
http://dyslexia.yale.edu/resources/educators/instruction/kids-cant-wait-strategies-to-support-struggling-readers/
http://dyslexia.yale.edu/resources/educators/instruction/kids-cant-wait-strategies-to-support-struggling-readers/
http://dyslexia.yale.edu/resources/educators/instruction/kids-cant-wait-strategies-to-support-struggling-readers/
http://dyslexia.yale.edu/resources/educators/instruction/kids-cant-wait-strategies-to-support-struggling-readers/
http://dyslexia.yale.edu/resources/educators/instruction/kids-cant-wait-strategies-to-support-struggling-readers/
http://dyslexia.yale.edu/resources/educators/instruction/kids-cant-wait-strategies-to-support-struggling-readers/
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.jimwrightonline.com/mixed_files/west_deptford/wright_Data_Collection_in_the_Classroom_Handout.pdf
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
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Note: Scroll to see 

article; no need to 

download. 

https://www.acade

mia.edu/10914471/

What_Did_Abigail_

Mean_Literal_Infere

ntial_and_Critical_C

omprehension_Instr

uction_for_Adolesc

ent_Readers 

“Strategies that 

Promote 

Comprehension” 

http://www.reading

rockets.org/article/s

trategies-promote-

comprehension 

 

 

“6 Scaffolding 
Strategies to Use 
with Your Students” 
– Rebecca Alber 
http://www.edutopi
a.org/blog/scaffoldi
ng-lessons-six-
strategies-rebecca-
alber 
 
“Scaffolding 
Strategies for 
Improving Reading 

Each small group will focus on 

one aspect of the issue using a 

selected discussion format, 

such as an opinion continuum, 

or defend and justify, or 

paraphrase passport. 

• Each group will select or be 

assigned a different oral 

instructional practice for this 

assignment. 

• Teacher will informally 

evaluate student’s command 

of oral language using an 

observation matrix such as 

SOLOM 

• Record results of observation 

in individual progress 

monitoring folders 

 

 

necessary.   

 

Submitting the action plan is an 

important step in the video recording 

process because it gives the facilitator 

a chance to review your plans and give 

feedback and/or suggestions before 

time is wasted recording a lesson that 

does not meet the 

standard/expectations.   

Lesson Plans    

• Participants will create a 

detailed lesson plan for each 

of the three chosen areas. 

• The lesson should be designed 

and facilitated for small group 

or whole group instruction 

(based on the assessment 

data submitted with the 

action plan).   

• Important note: A small group 

is NOT a pair (two students).  

• Lesson plans must include the 

specific benchmark 

addressed, instructional 

strategies used, step-by-step 

lesson description, and the 

end of lesson evaluation 

procedure.    

• Indicate on the plan 

(preferably by highlighting) 

5.4 Demonstrate research-based 

instructional practices for 

developing students’ 

phonological awareness.  

Task - 5.1 

Gather assessment data from a 

phonological assessment such as the 

Yopp-Singer Test for one class and 

provide a detailed analysis with 

instructional implications.  
• Record phonological 

awareness data on student 

progress monitoring charts 

• Form a small group of 

students whose assessment 

indicate a need for 

intervention.  

5.1 Use assessment and data 

analysis to monitor student 

progress and guide 

instruction over time to 

ensure an increase in 

student learning.  

5.14 Use a variety of instructional 

practices to motivate and 

https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
https://www.academia.edu/10914471/What_Did_Abigail_Mean_Literal_Inferential_and_Critical_Comprehension_Instruction_for_Adolescent_Readers
http://www.readingrockets.org/article/strategies-promote-comprehension
http://www.readingrockets.org/article/strategies-promote-comprehension
http://www.readingrockets.org/article/strategies-promote-comprehension
http://www.readingrockets.org/article/strategies-promote-comprehension
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
http://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
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Comprehension 
Skills” – Patricia 
Babbitt 
www.phschool.com
/eteach/language_a
rts/2002_12/essay.
html 
“Increase Student 

Interaction with 

"Think-Pair-Shares" 

and "Circle Chats” - 
Kristina Robertson 

http://www.colorin

colorado.org/article

/increase-student-

interaction-think-

pair-shares-and-

circle-chats 

Pages 103 (last 

paragraph)–108 

(first paragraph) of 

“Reader Response: 

Students Develop 

Text 

Understanding” 

—Ruth R. Becker 

https://scholarwork

s.wmich.edu/cgi/vie

wcontent.cgi?article

=1214&context=rea

ding_horizons 

5.3 

engage students in reading. 

 
• Select an activity as a starting 

point for small group 

intervention 

• Add a phonological 

component to your learning 

center for the on-level 

students that provides 

advanced oral language 

activities such as segmenting 

and blending syllables. 

• Review data regularly via 

individual conference and 

small group intervention. 

• Record notes on the progress 

monitoring charts for each 

meeting. 

 

Task - 5.4, 5.14 

• Form an activity that 

combines daily phonological 

awareness review with 

current vocabulary words 

• Select Phonological 

Awareness activities that are 

differentiated to enhance and 

accommodate struggling, 

dyslexic and ELL learners.    

• Select a supplementary article 

related to your subject area 

content. 

• Use the suggestions about 

phonological awareness 

needs of students from “Early 

Reading and Writing 

the segment of the lesson 

that is reflected in the 15- 

minute video.    

• Click the links below for the 

lesson plan template and 

rubric. These will also be 

provided within the course 

modules.  

Video  

• Participants will digitally 

record each lesson to be 

submitted with the lesson 

plan. 

• Only a 15 minute segment will 

be evaluated, so the 

participant has the choice to 

either record and submit only 

a desired segment or submit 

the entire lesson and indicate 

which segment of the video 

should be viewed for 

evaluation.  

• Submitting your video: You 

will be emailed a link to 

upload your video file. This 

link actually goes to a folder in 

the Schultz Center's ShareFile 

account. You do not need to 

have an account to be able to 

upload your video. Simply 

follow the directions 

contained in the email to 

upload your file. Please note 

http://www.phschool.com/eteach/language_arts/2002_12/essay.html
http://www.phschool.com/eteach/language_arts/2002_12/essay.html
http://www.phschool.com/eteach/language_arts/2002_12/essay.html
http://www.phschool.com/eteach/language_arts/2002_12/essay.html
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1214&context=reading_horizons
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
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Pages 1-3 of “The 
Critical Role of Oral 
Language in Reading 
Instruction and 
Assessment”  
—Elizabeth Brooke 
https://www.lexiale

arning.com/sites/de

fault/files/resources

/Oral%20Language

%20WP.pdf 

5.4 

“Phonological 

Instruction for Older 

Students”  

—Louisa Moats and 

Carol Tolman 

http://readingrocke

ts.org/article/phono

logical-instruction-

older-students 

 

“Phonological and 

Phonemic 

Awareness: In 

Practice” 

http://www.reading

rockets.org/teachin

g/reading101-

course/modules/ph

onological-and-

phonemic-

Development” and 

“Phonological Instruction for 

Older Students” to write a 

brief class activity that will 

assist students in 

understanding the article. 

that your video file should be 

a .wmv, .mp4, or .mov. 

• Try to save your video file 

with your name as a part of 

the title. Including your name 

or part of your name as a part 

of the file name will help the 

instructor match your video 

from Sharefile with your 

submissions in Bboard.  

Video Analysis    

• Participants will write a 

reflection on the recorded 

lesson. 

• The reflection will include an 

evaluation of the instructional 

practices used, the level of 

student encouragement, 

 

5.5 Demonstrate research-based 

instructional practices for 

developing phonics skills and 

word recognition.  

Task 5.1 

Gather assessment data from a 

phonics assessment such as the Cool 

Tools Phonics Survey for one class and 

provide a detailed analysis with 

instructional implications.  
• Record class phonics data to 

Progress Monitoring 

document  

• Add a phonics component to 

your class a learning center 

that provides differentiated 

phonics instruction to 

enhance and accommodate 

on-level, struggling, disabled, 

and ELL learners. 

• List the activities that will 

used to develop phonics skills 

in the learning center. 

• Review data regularly via 

individual conference and 

small group intervention. 

• Record notes on the progress 

monitoring document for 

each meeting. 

 

5.1 Use assessment and data 

analysis to monitor student 

progress and guide 

instruction over time to 

ensure an increase in 

student learning.  

5.14 Use a variety of instructional 

practices to motivate and 

engage students in reading. 

 

https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
https://www.lexialearning.com/sites/default/files/resources/Oral%20Language%20WP.pdf
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.getreadytoread.org/early-learning-childhood-basics/early-literacy/early-reading-and-writing-development
http://readingrockets.org/article/phonological-instruction-older-students
http://readingrockets.org/article/phonological-instruction-older-students
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awareness/phonolo

gical-and-phonemic-

1 

 

5.5 
“Phonics 

Instruction: the 

Value of a Multi-

sensory Approach” 

-  Center for 

Effective Reading 

Instruction, Internat

ional Dyslexia 

Association  

http://www.reading

rockets.org/article/

phonics-instruction-

value-multi-sensory-

approach 

 

5.7 
Teaching 

Vocabulary Across 

the Curriculum”  

—William P. Bintz 

https://education.ill

inoisstate.edu/dow

nloads/casei/AV-4-

2a%20%20article%2

0%20teaching%20v

ocabulary%20across

%20the%20curric.p

df 

Task - 5.5, 5.14 - Include  ELL students 

and Reading Disabled/Dyslexic 

students 
Use the information from 

“Phonological Awareness, Phonemic 

Awareness and Phonics: What You 

Need to Know,” “Explaining Phonics 

Instruction, ” “Phonics Instruction: the 

Value of a Multi-sensory Approach” 

and “8 Multisensory Techniques for 

Teaching Reading” to create a lesson 

that demonstrates  how phonics 

instruction builds upon phonemic 

awareness. 

● Read and review a literature 

or textbook section and 

identify words that could pose 

potential problems related to 

sound-spelling patterns and 

phonic rules.  

● Write a brief multi-sensory 

intervention lesson for the 

problem. 

● Record the results of the 

lesson and determine if you 

need to provide additional 

follow-up work. 

5.6 Demonstrate research-based 

instructional practices for 

developing research-based 

instructional practices for 

developing reading fluency 

and reading endurance.  

Task – 5.1 - Include  ELL students and 

Reading Disabled/Dyslexic students 

Gather assessment data from one class 

and provide detailed analysis with 

instructional implications. 

http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/teaching/reading101-course/modules/phonological-and-phonemic-awareness/phonological-and-phonemic-1
http://www.readingrockets.org/articles/by-author/141121
http://www.readingrockets.org/articles/by-author/141121
http://www.readingrockets.org/articles/by-author/141121
http://www.readingrockets.org/articles/by-author/89062
http://www.readingrockets.org/articles/by-author/89062
http://www.readingrockets.org/articles/by-author/89062
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/reading-issues/phonological-awareness-phonemic-awareness-and-phonics-what-you-need-to-know
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
http://www.readingrockets.org/article/phonics-instruction-value-multi-sensory-approach
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
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Pages 1-15 of 

“Narrowing the 

Language Gap: The 

Case for Explicit 

Vocabulary 

Instruction”  

—Kevin Feldman 

and Kate Kinsella  

https://nicole-

kaye.squarespace.c

om/s/_Scholast-

Vocab-KK-KF-

copy.pdf 

“Multisensory 

Vocabulary 

Instruction: 

Guidelines and 

Activities” -  Susan 

Jones, 

http://www.reading

rockets.org/article/

multisensory-

vocabulary-

instruction-

guidelines-and-

activities 

5.8 
Navigating 

Meaning: Using 

Think-Alouds to 

Help Readers 

Monitor 

5.8 Demonstrate research-based 

instructional practices to 

facilitate students’ 

monitoring and self-

correcting in reading.  

• Administer a screening 
fluency assessment to the 
small group chosen for 
classroom study to assess 
fluency rates. 

• Analyze the results of WCPM 
using Hasbrouck & Tindal’s 
2017 table.  

• Record fluency data on 

student progress monitoring 

charts 

• Form a small group of 

students whose assessment 

indicate a need for 

intervention.  

• Select an activity as a starting 

point for small group 

intervention 

• Add a fluency component to 

your learning center for the 

on-level students that 

provides fluency activities 

such as fluency probes built 

on current reading 

assignments. 

• Review data regularly via 

individual conference and 

small group intervention. 

• Record notes on the progress 

monitoring charts for each 

meeting. 

• List the skills and activities 

that will help develop a 

student’s fluency skills. 

5.1 Use assessment and data 

analysis to monitor student 

progress and guide 

instruction over time to 

ensure an increase in 

student learning.  

5.14 Use a variety of instructional 

practices to motivate and 

engage students in reading. 

 

https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
https://nicole-kaye.squarespace.com/s/_Scholast-Vocab-KK-KF-copy.pdf
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/fluency-norms-chart-2017-update
http://www.readingrockets.org/article/fluency-norms-chart-2017-update
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Comprehension” 

from Improving 

Comprehension with 

Think-Aloud 

Strategies 

—Jeffrey D. Wilhelm 

https://www.nwp.o

rg/cs/public/print/r

esource/495 

 

“Teaching the Skill 

of Self-Correction”  

—Jennifer Johnson 

www.literacyworld

wide.org/blog/litera

cy-

daily/2016/02/11/te

aching-the-skill-of-

self-correction 

“5 Strategies to 
Accommodate 
Students with 
Dyslexia” 
https://www.teacht
ci.com/5-strategies-
to-accommodate-
students-with-
dyslexia/ 
 

5.9, 5.10 
How to Increase 

Higher Order 

Thinking” -   Alice 

Thomas, Glenda 

Task - 5.8 - Include  ELL students and 

Reading Disabled/Dyslexic students 

• Develop a plan that 

incorporates repeated 

readings and partner reading 

routines to strengthen 

reading accuracy, 

automaticity, intonation, and 

stamina. 

• Distribute the Fluency Graph 
or other self-checking form to 
students. 

• Teach students how to set 

goals and self- monitor their 

fluency rate at regular 

intervals with repeated 

reading of text 

• Develop a class schedule for 

students to monitor and 

evaluate their growth in 

reading fluency   

Task - 5.6, 5.14 

• Select an activity  from 

“Reading Fluency in the 

Middle and Secondary 

Grades” that enhances fluent 

reading and apply it to a 

section of a textbook or 

literature excerpt.   

• Select a narrative poem to 

practice the musical aspects 

of reading poetry (rhythm, 

phrasing, repetition, 

alliteration, etc.) 

https://www.nwp.org/cs/public/print/resource/495
https://www.nwp.org/cs/public/print/resource/495
https://www.nwp.org/cs/public/print/resource/495
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
http://www.literacyworldwide.org/blog/literacy-daily/2016/02/11/teaching-the-skill-of-self-correction
https://www.teachtci.com/5-strategies-to-accommodate-students-with-dyslexia/
https://www.teachtci.com/5-strategies-to-accommodate-students-with-dyslexia/
https://www.teachtci.com/5-strategies-to-accommodate-students-with-dyslexia/
https://www.teachtci.com/5-strategies-to-accommodate-students-with-dyslexia/
https://www.teachtci.com/5-strategies-to-accommodate-students-with-dyslexia/
http://www.readingrockets.org/articles/by-author/59994
http://www.readingrockets.org/articles/by-author/59994
http://www.readingrockets.org/articles/by-author/61104
https://files.eric.ed.gov/fulltext/EJ1053599.pdf
https://files.eric.ed.gov/fulltext/EJ1053599.pdf
https://files.eric.ed.gov/fulltext/EJ1053599.pdf
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Thorne, 

http://www.reading

rockets.org/article/

how-increase-

higher-order-

thinking 

“Higher Order 

Thinking” -  Alice 

Thomas, Glenda 

Thorne, 

http://www.reading

rockets.org/article/

higher-order-

thinking 

“30 Strategies for 

Enhancing Higher 

Order Thinking”- 

Alice Thomas, 

http://ueatexas.co

m/pdf/30strategies.

pdf 

“Critical Reading 

and Reading 

Strategy” 

http://writing.umn.

edu/sws/assets/pdf

/quicktips/criticalre

ad.pdf 

“ASC Success 

Strategies: Critical 

Reading” 

https://academicgui

• Student pairs select a poem or 

song and demonstrate their 

fluency with another pair 

5.7 Demonstrate research-based 

instructional practices for 

developing both academic 

and domain specific 

vocabulary.  

Task 5.1 

Gather assessment data for one class 

and provide a detailed analysis with 

instructional implications.  

• Record vocabulary quiz data 

on a progress monitoring 

document. 

• Analyze and list the type of 

vocabulary errors made on 

the quizzes (direct definition, 

usage, context clues, or multi-

syllable affix errors) 

• Add a vocabulary building 

component to your class 

learning center that provides 

differentiated vocabulary 

instruction and application to 

enhance and accommodate 

on-level, struggling, disabled, 

and ELL learners. 

• List activities that will improve 

students’ vocabulary skills 

when they are at the learning 

center 
• Review data regularly via 

individual conference and 

small group intervention. 

• Record notes on the progress 

monitoring document for 

each meeting. 

 

5.1 Use assessment and data 

analysis to monitor student 

progress and guide 

instruction over time to 

ensure an increase in 

student learning.  

5.14 Use a variety of instructional 

practices to motivate and 

engage students in reading. 

  

http://www.readingrockets.org/articles/by-author/61104
http://www.readingrockets.org/article/how-increase-higher-order-thinking
http://www.readingrockets.org/article/how-increase-higher-order-thinking
http://www.readingrockets.org/article/how-increase-higher-order-thinking
http://www.readingrockets.org/article/how-increase-higher-order-thinking
http://www.readingrockets.org/article/how-increase-higher-order-thinking
http://www.readingrockets.org/articles/by-author/59994
http://www.readingrockets.org/articles/by-author/59994
http://www.readingrockets.org/articles/by-author/61104
http://www.readingrockets.org/articles/by-author/61104
http://www.readingrockets.org/article/higher-order-thinking
http://www.readingrockets.org/article/higher-order-thinking
http://www.readingrockets.org/article/higher-order-thinking
http://www.readingrockets.org/article/higher-order-thinking
http://ueatexas.com/pdf/30strategies.pdf
http://ueatexas.com/pdf/30strategies.pdf
http://ueatexas.com/pdf/30strategies.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
http://writing.umn.edu/sws/assets/pdf/quicktips/criticalread.pdf
https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
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des.waldenu.edu/A

SCsuccess/ASCcritic

alreading 

5.12 
“6 Tips for Teaching 

in a Diverse 

Classroom” 

https://www.imagin

elearning.com/blog/

2010/06/esl_struggl

ing-readers-2 

“Connect Students' 

Background 

Knowledge to 

Content in the ELL 

Classroom” -  

Kristina Robertson 

http://www.colorin

colorado.org/article

/connect-students-

background-

knowledge-content-

ell-classroom 

 

5.14 

“Motivating the 

Dyslexic Student” 

https://homeschooli

ngwithdyslexia.com

/motivate/ 

 

Task - 5.7, 5.14 

• Draw a concept map that 

summarizes the research on 

multi-sensory vocabulary 

growth and development 

from “Multisensory 

Vocabulary Instruction: 

Guidelines and Activities” – 

Susan Jones. 

http://www.readingrockets.or

g/article/multisensory-

vocabulary-instruction-

guidelines-and-activities 

• Choose a list of target words 

from a textbook chapter or 

literature piece.  
● Select  3 activities from pages 

47-51 of “Teaching 

Vocabulary Across the 

Curriculum” or  from 

http://www.readingrockets.or

g/article/multisensory-

vocabulary-instruction-

guidelines-and-activities 

● Write a curriculum application 
plan for each activity. Include 
the instructional steps and the 
specific section of text that 
will be used during the 
modeling session 

● Include  ELL students and 
Reading Disabled/Dyslexic 
students 

5.2 Demonstrate research-based 

instructional practices for 

Task - 5.1 

https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
https://academicguides.waldenu.edu/ASCsuccess/ASCcriticalreading
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
https://www.imaginelearning.com/blog/2010/06/esl_struggling-readers-2
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
http://www.colorincolorado.org/article/connect-students-background-knowledge-content-ell-classroom
https://homeschoolingwithdyslexia.com/motivate/
https://homeschoolingwithdyslexia.com/motivate/
https://homeschoolingwithdyslexia.com/motivate/
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
http://www.readingrockets.org/article/multisensory-vocabulary-instruction-guidelines-and-activities
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“Teacher Practices 

that Impact Reading 

Motivation”- 

 Angela 

McRae, John T. 

Guthrie 

http://www.reading

rockets.org/article/t

eacher-practices-

impact-reading-

motivation 

 

"Story Bits" Strategy 

Works, 
https://www.educat

ionworld.com/a_ad

min/admin/admin2

93.shtml 

“Motivating 

Reluctant Readers,” 

Education World,   

https://www.educat

ionworld.com/a_cur

r/strategy/strategy0

51.shtml 

 

The Reading Coach 

“Motivating 

The Reluctant 

Reader” 

https://www.educat

ionworld.com/a_cur

r/columnists/miller/

miller004.shtml 

facilitating reading 

comprehension.  
Gather assessment data from one class 

and provide detailed analysis with 

instructional implications. 
● Analyze the most current FSA 

reading data for your 
classroom study students 

● Identify comprehension 
strengths and weaknesses and 
record on a progress 
monitoring document. 

● Plan intervention for your 
classroom study students.- 
Include  ELL students and 
Reading Disabled/Dyslexic 
students 

● Add a Comprehension 

Application component to 

your class learning center that 

provides differentiated 

instruction and application to 

enhance and accommodate 

on-level, struggling, disabled, 

and ELL learners. 

● Divide this component into 

three sections: building 

comprehension skill, applying 

critical reading skills, and 

applying digital text reading 

skills 

● List activities that will improve 

students’ skills for each area 

when they are at the learning 

center 

5.9 Demonstrate research-based 

comprehension instructional 

practices for developing 

students’ higher order 

thinking to enhance 

comprehension.  

5.10 Demonstrate research-based 

instructional practices for 

developing students’ ability 

to read critically.  

5.11 Demonstrate differentiation 

of instruction for all students 

utilizing increasingly complex 

print and digital text.  

5.13 Create an information 

intensive environment that 

includes print and digital 

text.  

5.1 Use assessment and data 

analysis to monitor student 

progress and guide 

instruction over time to 

ensure an increase in 

student learning.  

5.14 Use a variety of instructional 

practices to motivate and 

engage students in reading. 

 

http://www.readingrockets.org/articles/by-author/60067
http://www.readingrockets.org/articles/by-author/60067
http://www.readingrockets.org/articles/by-author/89022
http://www.readingrockets.org/articles/by-author/89022
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
http://www.readingrockets.org/article/teacher-practices-impact-reading-motivation
https://www.educationworld.com/a_admin/admin/admin293.shtml
https://www.educationworld.com/a_admin/admin/admin293.shtml
https://www.educationworld.com/a_admin/admin/admin293.shtml
https://www.educationworld.com/a_admin/admin/admin293.shtml
https://www.educationworld.com/a_curr/strategy/strategy051.shtml
https://www.educationworld.com/a_curr/strategy/strategy051.shtml
https://www.educationworld.com/a_curr/strategy/strategy051.shtml
https://www.educationworld.com/a_curr/strategy/strategy051.shtml
https://www.educationworld.com/a_curr/columnists/miller/miller004.shtml
https://www.educationworld.com/a_curr/columnists/miller/miller004.shtml
https://www.educationworld.com/a_curr/columnists/miller/miller004.shtml
https://www.educationworld.com/a_curr/columnists/miller/miller004.shtml
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5.15 
“The Importance of 

Deep Reading”  

—Maryanne Wolf 

and Mirit Barzillai 

https://pdfs.semant

icscholar.org/71cf/5

d3dd4a5037003f0b

ca787874f2d68077c

f9.pdf 

Pages 9-21 of 

“Writing to Read: A 

Report from 

Carnegie 

Corporation of New 

York” 

https://www.carneg

ie.org/media/filer_p

ublic/9d/e2/9de206

04-a055-42da-bc00-

77da949b29d7/ccny

_report_2010_writi

ng.pdf 

 
“The Reading and 

Writing 

Connection,” 

Steve Graham 

https://www.turniti

n.com/blog/the-

reading-and-

● Review data regularly via 

individual conference and 

small group intervention. 

● Record notes on the progress 

monitoring document for 

each meeting. 

 
Task- 5.2 

• Select comprehension 

practices that will develop 

competence in the following: 

1. Staying-connected -

to- text- while 

reading strategy 

2. Summarizing key 

points of reading 

3. Analyzing and 

interpreting the text 

• Develop a lesson(s) for each 

practice that provides teacher 

modeling, guided practice, 

and student independent 

application 

 

Task 5.9, 5.10 

• Select a LAFS reading 

standard for a 5-lesson series 

whose focus is on building 

critical reading and critical 

thinking skills (ex. LAFS.RI.2.4, 

3.7, 3.8, 3.9) 

•  Review the assessment limits 

and task demands for selected 

standard 

https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://pdfs.semanticscholar.org/71cf/5d3dd4a5037003f0bca787874f2d68077cf9.pdf
https://www.carnegie.org/media/filer_public/9d/e2/9de20604-a055-42da-bc00-77da949b29d7/ccny_report_2010_writing.pdf
https://www.carnegie.org/media/filer_public/9d/e2/9de20604-a055-42da-bc00-77da949b29d7/ccny_report_2010_writing.pdf
https://www.carnegie.org/media/filer_public/9d/e2/9de20604-a055-42da-bc00-77da949b29d7/ccny_report_2010_writing.pdf
https://www.carnegie.org/media/filer_public/9d/e2/9de20604-a055-42da-bc00-77da949b29d7/ccny_report_2010_writing.pdf
https://www.carnegie.org/media/filer_public/9d/e2/9de20604-a055-42da-bc00-77da949b29d7/ccny_report_2010_writing.pdf
https://www.carnegie.org/media/filer_public/9d/e2/9de20604-a055-42da-bc00-77da949b29d7/ccny_report_2010_writing.pdf
https://www.carnegie.org/media/filer_public/9d/e2/9de20604-a055-42da-bc00-77da949b29d7/ccny_report_2010_writing.pdf
https://www.turnitin.com/blog/the-reading-and-writing-connection-with-steve-graham
https://www.turnitin.com/blog/the-reading-and-writing-connection-with-steve-graham
https://www.turnitin.com/blog/the-reading-and-writing-connection-with-steve-graham
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writing-connection-

with-steve-graham 

• Answer these questions:         

1. What is my instructional 

focus for this standard lesson 

series? 

2.  What print or digital text or 

other media will I use? 

3.  What is the instructional 

expectation I have for my 

students 

4.  What critical reading 

comprehension skills do my 

students need in order to 

participate in high level 

conversations on the topic? 

5.  What critical thinking skills 

will my students need  

6.  What writing opportunities 

will I have for students to 

demonstrate their critical 

thinking skills? 

• Select a print and digital text 

for the lesson series 

• Create a rubric to assess the 

higher order thinking and 

critical reading skills 

• Write a 5-day curriculum 

lesson plan for class 

Task –5.11, 5.13, 5.14 

● Choose a nonfiction or 
informational article that 
supports your current 
instructional focus as the 
anchor text for this activity. 

https://www.turnitin.com/blog/the-reading-and-writing-connection-with-steve-graham
https://www.turnitin.com/blog/the-reading-and-writing-connection-with-steve-graham
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● Select a speech, an image, a 
video clip, or a poem to 
supplement the nonfiction or 
informational article. 

● Post a guiding or essential 
question that provides the 
“thread” and connects the 
texts to each other. 

● Draw a mind map that 
illustrates the connections 
across the texts. 

● Offer student group a choice 
of a multi-media activity that 
will complement the core 
text. 

 

 

5.15 Demonstrate intentional, 

explicit, systematic writing 

instruction as it relates to the 

ability to read written 

language.  

Task 5.15  

• Select one of the following 

writing tasks that enhance 

reading comprehension 

1. Responding to text: 

personal reaction to 

an incident in the 

text or analyzing and 

interpreting text 

2. Summary writing 

3. Answer questions 

about text 

• Develop a writing lesson 

series that provides 

instruction on how to 

effectively write about text 

for your writing focus 
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• Examples:  sentence 

combining, text structure, 

introductory paragraph, 

gathering main points of 

multiple paragraphs, 

transitions 

• Include  ELL students and 

Reading Disabled/Dyslexic 

students 

5.12* 

 

Demonstrate skill in 

assessment and instruction 

with English language 

learners from diverse 

backgrounds and at varying 

English proficiency levels.  

Task 5.12 

Gather assessment data from one class 

and provide detailed analysis with 

instructional implications. 
• Record language proficiency 

data on a progress monitoring 

document. 

• Add a component to your 

class learning center that 

provides differentiated 

practice and application to 

enhance the proficiency of ELL 

learners. 

• List activities that will improve 

students’ language proficiency 

levels based on the progress 

monitoring document. 

• Select a text or literature 

excerpt for instruction. 

• Select an activity from the ELL 

reading sources.  

• Modify the activity to meet 

your ELL students’ needs. 

• Teach the activity to the class 
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• Adapt the lesson with 

different topics and texts for 

students to continue to 

practice at the learning center 
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Approved Florida Reading Endorsement Alignment Matrix for UF Literacy Matrix 
Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 
comprehending diverse text. Teachers will understand how writing, listening and speaking support the teaching of reading, and how family 
involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the 
systematic problem-solving process:  use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and 
implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem-
solving process is recursive and ongoing, utilized for effective instructional decision making.  

FOUNDATIONAL READING SKILL: COMPREHENSION
Competency 1: Foundations of Reading Instruction 

Teachers will develop substantive understanding of six components of reading as a process: comprehension, oral language, phonological awareness, phonics, fluency, 
and vocabulary. 

Course Number 
and Name of 
Course 

Required Course 
Reading(s) 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment 

Comprehension 
Foundations  

HO: Aspects of 
Language 

HO: Text 
Selection 

1.A.1 Understand that building 
oral and written language 
facilitates comprehension. 

Comprehension Foundations- Try -It Out 
Activity will address the following indicators: 
1.A.1, 1.A.5, 1.A.6, 1.A.7, 1.A.8

After completing the Comprehension 
Foundations module including required readings, 
teachers will refer to the guidelines outlined in 
the module and select a range of texts (e.g. 
literary, informational, digital, domain specific) in 
order to plan an oral language and writing 
activity to support comprehension of each text.  
The plan will include methods for using explicit 
instruction to build on students’ background 
knowledge, ability to make inferences, and 
ability to self-monitor.  Teachers will plan 
questions around the following cognitive targets: 
locate and recall, integrate and interpret, and 
critique and evaluate. Finally, included in the 
plan will be a description of how they will explain 
the various forms and functions of texts.  

Comprehension Foundations Post 
Assessment  

Big Picture Foundations Post 
Assessment 
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HO: Establishing 
a Motivating and 
Engaging Literacy 
Classroom 

 

Add HO: 
Constructing 
Meaning from a 
Variety of Texts  

 

 

 

 

 

 

 

 

 

HO: Elements of 
Reading 
Comprehension  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Big Picture 
Foundations  

1.A.2* Understand the importance 
of learning syntax, 
semantics, pragmatics, 
vocabulary and text 
structures required for 
comprehension of formal 
written language of school, 
often called “academic 
language.” 

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 1.A.3, 
1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 1.B.5, 
1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 2.G.5, 4.1 

After completing the Big Picture Foundations 
module including readings, participants will 
select a text that they plan to use for a read-
aloud and evaluate the following impacts on 
comprehension: academic language demands of 
the domain specific text/vocabulary as it relates 
to each of the reading components, phonology, 
syntax, semantics, pragmatics, vocabulary, text 
structure, genre, and plan to scaffold to increase 
reading comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English Language 
Leaners’ home/cultural and linguistic 
background and build on social and oral 
language through differentiated instruction. 
Participants will plan to model and incorporate 
comprehension monitoring strategies (e.g. self- 
correcting), oral, and written activities to bolster 
reading comprehension in the context of an 
information intensive classroom environment.  A 
description of how the text selected takes 
sociocultural, sociopolitical and psychological 
variable to differentiate reading instruction for 
all students will be included. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback.  

1.A.3 Understand the impact of 
text upon reading 
comprehension (e.g., genre, 
readability, coherence, text 
structure and text 
complexity). 

1.A.4 Understand how the 
interaction of reader 
characteristics, motivation, 
purpose of reading, and text 
elements impacts 
comprehension and student 
engagement.  

1.A.5 Identify cognitive targets 
(e.g., locate/recall, 
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Comprehension 
Foundations 

 

 

HO: 
Considerations 
for English 
Language 
Learners 

HO: The Role of 
Assessment  

integrate/interpret, 
critique/evaluate) and the 
role of cognitive 
development in the 
construction of meaning of 
literary and informational 
texts. 

 Comprehension Foundations- Try -It Out 
Activity will address the following indicators: 
1.A.1, 1.A.5, 1.A.6, 1.A.7, 1.A.8 

After completing the Comprehension 
Foundations module including required readings, 
teachers will refer to the guidelines outlined in 
the module and select a range of texts (e.g. 
literary, informational, digital, domain specific) in 
order to plan an oral language and writing 
activity to support comprehension of each text.  
The plan will include methods for using explicit 
instruction to build on students’ background 
knowledge, ability to make inferences, and 
ability to self-monitor.  Teachers will plan 
questions around the following cognitive targets: 
locate and recall, integrate and interpret, and 
critique and evaluate. Finally, included in the 
plan will be a description of how they will explain 
the various forms and functions of texts.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 

1.A.6 Understand reading as a 
process of constructing 
meaning from a wide variety 
of print and digital texts and 
for a variety of purposes. 

Comprehension 
Foundations 

1.A.7 Understand the reading 
demands posed by domain 
specific texts.   

Comprehension 
Foundations 

1.A.8 Understand that effective 
comprehension processes 
rely on well-developed 
language, strong inference 
making, background 
knowledge, comprehension 
monitoring and self-
correcting.  

Big Picture 
Foundations 

1.A.9 Understand how English 
language learners’ linguistic 
and cultural background will 
influence their 
comprehension.  

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 1.A.3, 
1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 1.B.5, 
1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 2.G.5, 4.1 

After completing the Big Picture Foundations 
module including readings, participants will 
select a text that they plan to use for a read-
aloud and evaluate the following impacts on 
comprehension: academic language demands of 
the domain specific text/vocabulary as it relates 
to each of the reading components, phonology, 
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syntax, semantics, pragmatics, vocabulary, text 
structure, genre, and plan to scaffold to increase 
reading comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English Language 
Leaners’ home/cultural and linguistic 
background and build on social and oral 
language through differentiated instruction. 
Participants will plan to model and incorporate 
comprehension monitoring strategies (e.g. self- 
correcting), oral, and written activities to bolster 
reading comprehension in the context of an 
information intensive classroom environment.  A 
description of how the text selected takes 
sociocultural, sociopolitical and psychological 
variable to differentiate reading instruction for 
all students will be included. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback.  

 

Big Picture 
Foundations 

1.A.10 Understand the role of 
formal and informal 
assessment of 
comprehension in making 
instructional decisions to 
meet individual student 
needs.  

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 



UF Literacy Matrix in Collaboration with Brevard County 

5 
 

provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: ORAL LANGUAGE 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Big Picture 
Foundations 

Vocabulary 
Foundations  

HO: Aspects of 
Language 

 

 

 

 

 

 

 

1.B.1 Understand how the 
students’ development of 
phonology, syntax, semantics 
and pragmatics relates to 
comprehending written 
language.  

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 1.A.3, 
1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 1.B.5, 
1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 2.G.5, 4.1 

After completing the Big Picture Foundations 
module including readings, participants will 
select a text that they plan to use for a read-
aloud and evaluate the following impacts on 
comprehension: academic language demands of 
the domain specific text/vocabulary as it relates 
to each of the reading components, phonology, 
syntax, semantics, pragmatics, vocabulary, text 
structure, genre, and plan to scaffold to increase 
reading comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English Language 
Leaners’ home/cultural and linguistic 
background and build on social and oral 
language through differentiated instruction. 

Vocabulary Foundations Post 
Assessment 

Big Picture Foundations Post 
Assessment 

1.B.4 Understand that the 
variation in students’ oral 
language exposure and 
development requires 
differentiated instruction.  

Big Picture 
Foundations 

1.B.2 Understand the differences 
between social and academic 
language.  
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Vocabulary 
Foundations 

 

 

 

HO: 
Considerations 
for English 
Language 
Learners 

HO: The Role of 
Assessment  

1.B.3 Understand that writing 
enhances the development 
of oral language.  

Participants will plan to model and incorporate 
comprehension monitoring strategies (e.g. self- 
correcting), oral, and written activities to bolster 
reading comprehension in the context of an 
information intensive classroom environment.  A 
description of how the text selected takes 
sociocultural, sociopolitical and psychological 
variable to differentiate reading instruction for 
all students will be included. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback.  

 1.B.5 Recognize the importance of 
English language learners’ 
home languages, and their 
significance for learning to 
read English.  

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 1.A.3, 
1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 1.B.5, 
1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 2.G.5, 4.1 

After completing the Big Picture Foundations 
module including readings, participants will 
select a text that they plan to use for a read-
aloud and evaluate the following impacts on 
comprehension: academic language demands of 
the domain specific text/vocabulary as it relates 
to each of the reading components, phonology, 
syntax, semantics, pragmatics, vocabulary, text 
structure, genre, and plan to scaffold to increase 
reading comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English Language 
Leaners’ home/cultural and linguistic 
background and build on social and oral 
language through differentiated instruction. 
Participants will plan to model and incorporate 
comprehension monitoring strategies (e.g. self- 
correcting), oral, and written activities to bolster 
reading comprehension in the context of an 
information intensive classroom environment.  A 
description of how the text selected takes 
sociocultural, sociopolitical and psychological 
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variable to differentiate reading instruction for 
all students will be included. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback.  

Big Picture 
Foundations 

1.B.6 Understand the role of 
formal and informal oral 
language assessment to 
make instructional decisions 
to meet individual student 
needs. 

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 
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Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Phonological 
Awareness 
Foundations  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.C.1 Understand phonology as it 
relates to language 
development and reading 
achievement (e.g., 
phonological processing, 
phonemic awareness skills, 
phonemic analysis and 
synthesis). 

PA Foundations- Try -It Out Activity will address 
the following indicators: 1.C.1, 1.C.2, 1.C.3, 1.C.4, 
1.C.5, 1.G.2 

After completing the Big Picture Foundations 
module including readings, participants will 
create a plan to display their understanding of 
phonology as it relates to language development 
and reading achievement. The plan will include 
writing in conjunction with appropriate 
multisensory instruction to provide students 
with opportunities to increase oral/aural 
language to bolster phonological awareness. 
Teachers will refer to the phonological 
continuum to provide a rationale for the level 
and skill of phonological awareness they will 
target. Teachers will identify similarities and 
differences in sound production as well as 
phonological, phonemic awareness, semantics, 
and syntactic variability in English and a language 
they select. Next, participants will identify how 
such factors impact English Language Learners’ 
reading development, written and oral discourse 
patterns.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 

Phonological Awareness 
Foundations Post Assessment 

Big Picture Foundations Post 
Assessment 

1.C.2 Recognize the phonological 
continuum beginning with 
sensitivity to large and 
concrete units of sound (i.e., 
words and syllables) and 
progressing to small and 
abstract units of sound 
(onset-rimes and 
phonemes).  

Phonological 
Awareness 
Foundations 

1.C.3 Understand that writing, in 
conjunction with 
phonological awareness, 
enhances reading 
development.  

Phonological 
Awareness 
Foundations 

1.C.4 Distinguish both 
phonological and phonemic 
differences in language and 
their applications in written 
and oral discourse patterns 
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HO: 
Considerations 
for English 
Language 
Learners 

 

HO: The Role of 
Assessment  

(e.g., language and dialect 
differences). 

1.C.5 Understand how similarities 
and differences in sound 
production between English 
and other languages affect 
English language learners’ 
reading development in 
English.  

Big Picture 
Foundations 

1.C.6 Understand the role of 
formal and informal 
phonological awareness 
assessment to make 
instructional decisions to 
meet individual student 
needs. 

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 



UF Literacy Matrix in Collaboration with Brevard County 

10 
 

FOUNDATIONAL READING SKILL: PHONICS 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Decoding, II 
Foundations  

 

 

 

 

 

 

 

 

 

 

 

 

HO: The Role of 
Assessment  

1.D.1 Understand that 
phonological units (words, 
syllables, onset-rimes and 
phonemes) map onto 
orthographic units (words, 
rimes, letters) in alphabetic 
languages. 

Decoding, II Foundations Try-it Out Activity will 
address the following indicators: 1.D.1, 1.D.3 

After completing the Decoding, II Foundations 
module including readings, participants will 
demonstrate their understanding of the 
structural analysis of words by matching 
phonological units (words, syllables, onset-rimes, 
and phonemes) to corresponding orthographic 
units (words, rimes, letters).  

*Try -it out activity addresses specific indicators. 
Participants will submit the completed activity to 
the facilitator and receive feedback. 

Decoding, I Foundations Post 
Assessment 

Decoding, II Foundations Post 
Assessment 

Big Picture Foundations Post 
Assessment 

Decoding, I 
Foundations 

1.D.2 Understand sound-spelling 
patterns and phonics 
(grapheme-phoneme 
correspondence rules).  

Decoding, I Foundations Try-it Out Activity will 
address the following indicators: 1.D.2, 1.D.4 

After completing the Decoding, I Foundations 
module including readings, participants will 
understand sound-spelling patterns and phonics 
(grapheme-phoneme correspondence rules).   
Participants will make a plan that demonstrates 
their understanding of how oral language and 
writing can be used to enhance phonics 
instruction. Participants will identity a students’ 
level of development according to Ehri’s Phases 
of word reading to assist in the development of 
the plan to provide research-based phonics 
instruction. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 
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Decoding, II 
Foundations 

1.D.3 Understand structural 
analysis of words. 

Decoding, II Foundations Try-it Out Activity will 
address the following indicators: 1.D.1, 1.D.3 

After completing the Decoding, II Foundations 
module including readings, participants will 
demonstrate their understanding of the 
structural analysis of words by matching 
phonological units (words, syllables, onset-rimes, 
and phonemes) to corresponding orthographic 
units (words, rimes, letters).  

*Try -it out activity addresses specific indicators. 
Participants will submit the completed activity to 
the facilitator and receive feedback. 

Decoding, I 
Foundations 

Decoding, II 
Foundations 

1.D.4 Understand that both oral 
language and writing can be 
used to enhance phonics 
instruction.   

Decoding, I Foundations Try-it Out Activity will 
address the following indicators: 1.D.2, 1.D.4 

After completing the Decoding, I Foundations 
module including readings, participants will 
understand sound-spelling patterns and phonics 
(grapheme-phoneme correspondence rules).   
Participants will make a plan that demonstrates 
their understanding of how oral language and 
writing can be used to enhance phonics 
instruction. Participants will identity a students’ 
level of development according to Ehri’s Phases 
of word reading to assist in the development of 
the plan to provide research-based phonics 
instruction. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Big Picture 
Foundations 

1.D.5 Understand the role of 
formal and informal phonics 
assessment to make 
instructional decisions to 
meet individual student 
needs.  

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
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have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: FLUENCY 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Fluency 
Foundations 

HO: Fluency 
Components 

 

 

 

 

1.E.1 Understand that the 
components of reading 
fluency are accuracy, 
expression and rate which 
impact reading endurance 
and comprehension. 

Fluency Foundations Try-it Out Activity will 
address the following indicators: 1.E.1, 1.E.2, 
1.E.3, 1.E.4 

After completing the Fluency Foundations 
module including readings, participants will 
demonstrate understanding of the components 
of reading fluency (accuracy, expression, and 
rate) and the impact on reading endurance and 
comprehension by matching fluency terms to 
their corresponding definitions. Participants will 
make a plan to the demonstrate understanding 

Fluency Foundations Post 
Assessment 

Big Picture Foundations Post 
Assessment 

1.E.2 Understand that effective 
readers demonstrate 
flexibility by adjusting their 
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HO: The Role of 
Assessment  

reading rate to 
accommodate the kinds of 
texts they are reading in 
order to facilitate 
comprehension.  

of the relationships among fluency, word 
recognition, comprehension, oral language, and 
writing. Teachers will select texts of varying 
complexities. Participants will administer 
selected texts to effective readers and note the 
readers’ adjustments in reading rate that 
correspond to each text.    

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

1.E.3 Understand the relationships 
among fluency, word 
recognition and 
comprehension.  

Fluency 
Foundations 

1.E.4 Understand that both oral 
language and writing 
enhance fluency instruction.  

Big Picture 
Foundations 

1.E.5 Understand the role of 
formal and informal fluency 
assessment to make 
instructional decisions to 
meet individual student 
needs.   

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 
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*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: VOCABULARY 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Vocabulary 
Foundations 

HO: Forms of 
Vocabulary  

 

 

 

 

 

 

HO: Principles of 
Semantics 

 

 

HO: Aspects of 
Language 

1.F.1 Understand the goal of 
receptive and expressive 
vocabulary instruction is the 
application of a student’s 
understanding of word 
meanings to multiple oral 
and written contexts.  

Vocabulary Foundations Try-it Out Activity will 
address the following indicators: 1.F.1, 1.F.2, 
1.F.3, 1.F.5 

After completing the Vocabulary Foundations 
module including required readings, teachers 
will understand that the goal of receptive and 
expressive vocabulary instruction is the 
application of a student’s understanding of word 
meanings to multiple oral and written contexts. 
Teachers will plan a lesson that incorporates 
morphemic analysis, principles of semantics, and 
a writing component to display understanding of 
morphology as it relates to vocabulary 
development. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 

Vocabulary Foundations Post 
Assessment 

Decoding, II Foundations Post 
Assessment  

Big Picture Foundations Post 
Assessment 

 
Vocabulary 
Foundations 

Decoding, II 
Foundations 

1.F.2 Understand morphology as it 
relates to vocabulary 
development (e.g., 
morphemes, inflectional and 
derivational morphemes, 
morphemic analysis). 

Vocabulary 
Foundations 

1.F.3 Identify principles of 
semantics as they relate to 
vocabulary development 
(e.g., antonyms, synonyms, 
figurative language, etc.).   

Big Picture 
Foundations 

1.F.4 Understand the domain 
specific vocabulary demands 
of academic language.  

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 
1.A.3, 1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 
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Vocabulary 
Foundations 

 

 

 

HO: The Role of 
Assessment  

1.F.5 Understand that writing can 
be used to enhance 
vocabulary instruction.  

1.B.5, 1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 
2.G.5, 4.1 
After completing the Big Picture 
Foundations module including readings, 
participants will select a text that they plan 
to use for a read-aloud and evaluate the 
following impacts on comprehension: 
academic language demands of the domain 
specific text/vocabulary as it relates to 
each of the reading components, 
phonology, syntax, semantics, pragmatics, 
vocabulary, text structure, genre, and plan 
to scaffold to increase reading 
comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English 
Language Leaners’ home/cultural and 
linguistic background and build on social 
and oral language through differentiated 
instruction. Participants will plan to model 
and incorporate comprehension 
monitoring strategies (e.g. self- correcting), 
oral, and written activities to bolster 
reading comprehension in the context of 
an information intensive classroom 
environment.  A description of how the text 
selected takes sociocultural, sociopolitical 
and psychological variable to differentiate 
reading instruction for all students will be 
included. 
*Try -it out activity addresses specific 
indicators as teachers work with students 
to implement their plans. Participants will 
submit the completed activity to the 
facilitator and receive feedback.  
 

Big Picture 
Foundations 

1.F.6 Understand the role of 
formal and informal 
vocabulary assessment to 
make instructional decisions 

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 
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to meet individual student 
needs. 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Big Picture 
Foundations 

HO: Aspects of 
Language 

 

HO: 
Considerations 

1.G.1 Identify language 
characteristics related to 
social and academic 
language 

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 
1.A.3, 1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 
1.B.5, 1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 
2.G.5, 4.1 

After completing the Big Picture 
Foundations module including readings, 

Big Picture Foundations Post 
Assessment 
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for English 
Language 
Learners 

 

 

 

 

 

 

 

 

 

 

 

HO: The Role of 
Assessment 

participants will select a text that they plan 
to use for a read-aloud and evaluate the 
following impacts on comprehension: 
academic language demands of the domain 
specific text/vocabulary as it relates to 
each of the reading components, 
phonology, syntax, semantics, pragmatics, 
vocabulary, text structure, genre, and plan 
to scaffold to increase reading 
comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English 
Language Leaners’ home/cultural and 
linguistic background and build on social 
and oral language through differentiated 
instruction. Participants will plan to model 
and incorporate comprehension 
monitoring strategies (e.g. self- correcting), 
oral, and written activities to bolster 
reading comprehension in the context of 
an information intensive classroom 
environment.  A description of how the text 
selected takes sociocultural, sociopolitical 
and psychological variable to differentiate 
reading instruction for all students will be 
included. 

*Try -it out activity addresses specific 
indicators as teachers work with students 
to implement their plans. Participants will 
submit the completed activity to the 
facilitator and receive feedback.  

 

Big Picture 
Foundations 

1.G.2 Identify phonemic, semantic, 
and syntactic variability 
between English and other 
languages. 

PA Foundations- Try -It Out Activity will address 
the following indicators: 1.C.1, 1.C.2, 1.C.3, 1.C.4, 
1.C.5, 1.G.2 

After completing the Big Picture Foundations 
module including readings, participants will 
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create a plan to display their understanding of 
phonology as it relates to language development 
and reading achievement. The plan will include 
writing in conjunction with appropriate 
multisensory instruction to provide students 
with opportunities to increase oral/aural 
language to bolster phonological awareness. 
Teachers will refer to the phonological 
continuum to provide a rationale for the level 
and skill of phonological awareness they will 
target. Teachers will identify similarities and 
differences in sound production as well as 
phonological, phonemic awareness, semantics, 
and syntactic variability in English and a language 
they select. Next, participants will identify how 
such factors impact English Language Learners’ 
reading development, written and oral discourse 
patterns.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 1.G.3 Understand the 
interdependence between 
each of the reading 
components and their effect 
upon reading as a process for 
native speakers of English 
and English language 
learners. 

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 
1.A.3, 1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 
1.B.5, 1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 
2.G.5, 4.1 

After completing the Big Picture 
Foundations module including readings, 
participants will select a text that they plan 
to use for a read-aloud and evaluate the 
following impacts on comprehension: 
academic language demands of the domain 
specific text/vocabulary as it relates to 
each of the reading components, 
phonology, syntax, semantics, pragmatics, 
vocabulary, text structure, genre, and plan 

Big Picture 
Foundations 

1.G.4 Understand the impact of 
oral language, writing and an 
information intensive 
environment upon reading 
development. 
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Big Picture 
Foundations 

1.G.5 Understand the importance 
of comprehension 
monitoring and self-
correcting to increase 
reading proficiency.  

to scaffold to increase reading 
comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English 
Language Leaners’ home/cultural and 
linguistic background and build on social 
and oral language through differentiated 
instruction. Participants will plan to model 
and incorporate comprehension 
monitoring strategies (e.g. self- correcting), 
oral, and written activities to bolster 
reading comprehension in the context of 
an information intensive classroom 
environment.  A description of how the text 
selected takes sociocultural, sociopolitical 
and psychological variable to differentiate 
reading instruction for all students will be 
included. 

*Try -it out activity addresses specific 
indicators as teachers work with students 
to implement their plans. Participants will 
submit the completed activity to the 
facilitator and receive feedback.  

 

Big Picture 
Foundations 

1.G.6 Understand the role of 
formal and informal reading 
assessment to make 
instructional decisions to 
meet individual student 
needs. 

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
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are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: COMPREHENSION 

Competency 2: Application of Research-Based Instructional Practices  

Teachers will scaffold student learning by applying the principles of research-based reading instruction and integrating the six components of reading.  

Teachers will engage in the systematic problem solving process. 

Course Number 
and Name of 
Course 

Required Course 
Reading(s) 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Comprehension 
Instruction  

HO: 
Comprehension 
Strategies  

 

 

2.A.2 Use both oral language and 
writing experiences to 
enhance comprehension. « 

Comprehension Instruction Try-it Out Activity 
will address the following indicators: 2.A.1, 2.A.2, 
2.A.3, 2.A.4, 2.A.5, 2.A.6, 2.A.7, 2.A.8, 2.A.9, 
2.G.2 

After completing the Comprehension Instruction 
module including required readings, participants 
will apply intentional, explicit, and systematic 
instructional practices for scaffolding 
development of higher order thinking, 

Comprehension Instruction Post 
Assessment 

 

Big Picture Foundations Post 
Assessment 

2.A.4 Provide opportunities for 
student extended text 
discussion to enhance 
comprehension, promote 
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motivation and student 
engagement.  

comprehension skills, metacognitive skills, 
comprehension monitoring and self-correcting. 
The plan will include attention to oral/aural 
language and writing experiences to enhance 
comprehension. Instructional practices will take 
into account students’ strengths and areas of 
growth, text structure, and reading demands of 
domain specific text. Further, multisensory 
instructional activities should support students’ 
ability to read a variety of texts (e.g. print/digital, 
narrative/informational) and to synthesize 
information within, across and beyond those 
texts. Participants will plan to engage students in 
discussions based on appropriate texts that will 
enhance comprehension, promote motivation, 
and student engagement with an intentional 
plan to include higher order thinking skills for 
students with different levels of proficiency in 
English. Finally, teachers will provide a rationale 
for the assessment(s) used to guide instruction 
and support individual needs.                                                                                                         

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

  

Comprehension 
Instruction 

2.A.5 Select narrative or 
informational print or digital 
texts that are appropriate to 
the comprehension 
instruction to be provided.  

2.A.6 Provide comprehension 
instruction that supports 
students’ ability to read 
multiple print and digital 
texts and to synthesize 
information within, across 
and beyond those texts. « 

Comprehension 
Instruction 

2.A.3 Apply appropriate 
instructional practices 
determined by the student’s 
strengths and needs, text 
structure, and the reading 
demands of domain specific 
text. « 

 2.A.1 Apply intentional, explicit, 
and systematic instructional 
practices for scaffolding 
development of higher order 
thinking, comprehension 
skills, comprehension 
monitoring and self-
correcting (e.g., reciprocal 
teaching, “think aloud,” etc.). 
« 
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HO: The Role of 
Assessment 

2.A.8 Model a variety of strategic 
activities students can use to 
foster comprehension 
monitoring and self-
correcting. « 

Comprehension 
Instruction 

2.A.7 Scaffold discussions to 
facilitate the comprehension 
of text and higher order 
thinking skills for students 
with varying English 
proficiency levels.  

Big Picture 
Foundations 

Comprehension 
Instruction 

2.A.9 Recognize, describe, and 
incorporate appropriate 
comprehension assessments 
to guide instruction. « 

 Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
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completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: ORAL LANGUAGE 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Big Picture 
Instruction  

 

 

 

 

 

 

 

 

 

 

 

 

 

2.B.1 Apply intentional, explicit, 
and systematic instructional 
practices for scaffolding 
development of oral/aural 
language skills (e.g., 
language experience 
approach, Socratic 
questioning). « 

Big Picture Instruction Try-it Out Activity will 
address the following indicators: 2.B.1, 2.B.2, 
2.B.3, 2.B.4, 2.G.3, 2.G.4 

After completing the Big Picture Instruction 
module including required readings, participants 
will apply intentional, explicit, and systematic 
instructional practices, including writing 
experiences, for scaffolding development of 
oral/aural language skills in an information 
intensive environment where students practice 
appropriate social and academic language to 
discuss diverse texts (e.g. domain specific print, 
digital text, literary/informational, varying 
interest and reading levels). Teachers will discuss 
how they will build on English language learner’s 
home language to support development of oral 
language in English. Finally, teachers will provide 
a rationale for the assessment(s) used to guide 
instruction and support individual needs.      

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Big Picture Instruction Post 
Assessment 

Big Picture 
Instruction  

 

2.B.2 Create an environment 
where students practice 
appropriate social and 
academic language to discuss 
diverse texts.  

Big Picture 
Instruction  

 

2.B.4 Use writing experiences to 
enhance oral language (e.g., 
interactive writing, student 
to teacher sentence 
dictation). « 
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Big Picture 
Instruction  

 

 

 

 

 

 

HO: The Role of 
Assessment 

 

2.B.3* Recognize and apply an 
English language learner’s 
home language proficiency 
as a foundation and strength 
to support the development 
of oral language in English. 
« 

 

Big Picture 
Instruction  

Big Picture 
Foundations 

 

2.B.5 Recognize, describe, and 
incorporate appropriate oral 
language assessments to 
guide instruction. « 

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 
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Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Phonological 
Awareness 
Instruction  

 2.C.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 
development of phonological 
awareness (e.g., blending 
and segmenting syllables, 
onset-rimes and phonemes). 
« 

 Phonological Awareness Instruction Try-it Out 
Activity will address the following indicators: 
2.C.1, 2.C.2, 2.C.3, 2.C.4, 2.C.5 

After completing the Phonological Awareness 
Instruction module including required readings, 
participants will make a plan to apply 
intentional, explicit, systematic instructional 
practices to scaffold development of 
phonological awareness by providing 
opportunities for students to use oral/aural 
language to enhance phonological awareness. 
Activities should include multisensory 
instructional strategies. The plan will incorporate 
writing experiences, in conjunction with 
phonological instruction, to enhance reading 
achievement with attention to applying 
knowledge of how variations in phonology across 
languages impact English Language learners’ 
reading and writing development. Finally, 
teachers will provide a rationale for the 
assessment(s) used to guide instruction and 
support individual needs.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Phonological Awareness Instruction 
Post Assessment 

Phonological 
Awareness 
Instruction 

2.C.2 Provide opportunities for 
students to use oral/aural 
language to enhance 
phonological awareness 
(e.g., rhyming and 
alliteration). « 

Phonological 
Awareness 
Instruction 

2.C.4 Use writing experiences, in 
conjunction with 
phonological instruction, to 
enhance reading 
achievement (e.g., Elkonin 
boxes or magnetic letters, 
individual response 
whiteboards). « 
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Phonological 
Awareness 
Instruction 

2.C.3 Understand and apply 
knowledge of how variations 
in phonology across 
languages affect English 
language learners’ reading 
and writing development. « 

 

Phonological 
Awareness 
Instruction 

2.C.5 Recognize, describe, and 
incorporate appropriate 
phonological awareness 
assessments to guide 
instruction.  « 

FOUNDATIONAL READING SKILL: PHONICS 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Decoding, Part I 
Instruction 
 
Decoding, Part II 
Instruction  

 2.D.1 Apply intentional, explicit, 
systematic instructional 
practices for scaffolding 
phonics development on a 
continuum from the 
individual phoneme-
grapheme level through the 
multi-syllabic word level.  « 

Decoding, I Instruction Try-it Out Activity will 
address the following indicators: 2.D.1, 2.D.2, 
2.D.3, 2.D.4 

After completing the Decoding, I Instruction 
module including required readings, participants 
will make a plan to apply intentional, explicit, 
systematic instructional practices for scaffolding 
phonics development on a continuum from the 
individual phoneme-grapheme level through the 
multi-syllabic word level. The plan will 
incorporate multisensory oral/aural language 
and writing experiences to enhance phonics 
instruction. Teachers will discuss how they will 
build on English language learner’s home 
language to support development of phonics in 
English. Finally, teachers will provide a rationale 

Decoding, Part I Instruction Post 
Assessment 

Decoding, Part II Instruction Post 
Assessment 

 

Decoding, Part I 
Instruction 
 
Decoding, Part II 
Instruction 

2.D.2 Recognize and apply an 
English language learner’s 
home language as a 
foundation and strength to 
support the development of 
phonics in English. « 
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Decoding, Part I 
Instruction 
 
Decoding, Part II 
Instruction 

2.D.3 Use oral/aural language and 
writing experiences to 
enhance phonics instruction 
(e.g., sentence strip words, 
phrases and pocket charts). 
« 

for the assessment(s) used to guide instruction 
and support individual needs.                                                                                                         

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 Decoding, Part I 
Instruction 
 
Decoding, Part II 
Instruction 

2.D.4 Recognize, describe, and 
incorporate appropriate 
phonics assessments to 
guide instruction. « 

 

FOUNDATIONAL READING SKILL: FLUENCY 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Fluency 
Instruction  

 2.E.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 
accuracy, expression, rate, 
and reading endurance (e.g., 
paired reading, repeated 
reading, echo reading, 
reader’s theater, etc.). «  

Fluency Instruction Try-it Out Activity will 
address the following indicators: 2.E.1, 2.E.2, 
2.E.3 

After completing the Fluency Instruction module 
including required readings, participants will 
apply intentional, explicit, systematic 
instructional practices to scaffold accuracy, 
expression, rate, and reading endurance. The 
plan will include attention to oral/aural language 
and writing experiences to enhance fluency and 
a plan to support students with diverse 
educational histories. Finally, teachers will 
provide a rationale for the assessment(s) used to 
guide instruction and support individual needs.                                                                                                         

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 

Fluency Instruction Post 
Assessment 

Fluency 
Instruction 

2.E.2 Use oral/aural language and 
writing experiences to 
enhance fluency (e.g., poetry 
charts, song lyrics). « 

Fluency 
Instruction 

2.E.3 Recognize, describe, and 
incorporate appropriate 
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fluency assessments to guide 
instruction. « 

completed activity to the facilitator and receive 
feedback. 

 

FOUNDATIONAL READING SKILL: VOCABULARY 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Vocabulary 
Instruction 

 2.F.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 
vocabulary and concept 
development (e.g., shared 
reading, semantic mapping, 
etc.). « 

Vocabulary Instruction Try-it Out Activity will 
address the following indicators: 2.F.1, 2.F.2, 
2.F.3, 2.F.4, 2.F.5, 2.F.6, 2.F.7, 2.F.8 

After completing the Vocabulary Instruction 
module including required readings, participants 
will make a plan to apply intentional, explicit, 
systematic instructional practices to scaffold 
vocabulary and concept development that 
utilizes multiple methods of vocabulary 
instruction. Instruction should incorporate the 
use of analogies and allow for integration, 
repetition, and meaningful use of domain 
specific vocabulary to address the demands of 
academic language. The plan will include 
attention to oral/aural language and writing 
experiences in an environment that supports 
wide reading of various texts (e.g. print/digital, 
informational/literary) to enhance vocabulary 
development. Multisensory and instructional 
practices should develop authentic uses of 
English to assist English language learners in 
learning academic vocabulary and content. 
Finally, teachers will provide a rationale for the 
assessment(s) used to guide instruction and 
support individual needs.                                                                                                         

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 

Vocabulary Instruction Post 
Assessment 

Vocabulary 
Instruction 

2.F.4 Provide an environment that 
supports wide reading of 
print and digital texts, both 
informational and literary, to 
enhance vocabulary.  

Vocabulary 
Instruction 

2.F.5* Incorporate instructional 
practices that develop 
authentic uses of English to 
assist English language 
learners in learning academic 
vocabulary and content. « 

Vocabulary 
Instruction 

2.F.7 Use multiple methods of 
vocabulary instruction (e.g. 
multiple contexts, examples 



UF Literacy Matrix in Collaboration with Brevard County 

29 
 

and non-examples, 
elaborations, etc.). « 

their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 Vocabulary 
Instruction 

2.F.3 Incorporate vocabulary 
instruction through analogies 
(e.g., cognates, Greek and 
Latin roots). « 

Vocabulary 
Instruction 

2.F.2 Provide for continual 
integration, repetition, and 
meaningful use of domain 
specific vocabulary to 
address the demands of 
academic language.  

Vocabulary 
Instruction 

2.F.6 Use oral/aural language and 
writing experiences to 
enhance vocabulary (e.g., 
interactive word walls, word 
sorts, word charts for 
secondary). « 

Vocabulary 
Instruction 

2.F.8 Recognize, describe, and 
incorporate appropriate 
vocabulary assessments to 
guide instruction. « 

FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Big Picture 
Instruction  

 2.G.5 Demonstrate understanding 
of similarities and 
differences between home 

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 
1.A.3, 1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 

Big Picture Instruction Post 
Assessment 
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HO: Selecting 
Texts for 
Instruction  

language and second 
language reading 
development.   

1.B.5, 1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 
2.G.5, 4.1 

After completing the Big Picture 
Foundations module including readings, 
participants will select a text that they plan 
to use for a read-aloud and evaluate the 
following impacts on comprehension: 
academic language demands of the domain 
specific text/vocabulary as it relates to 
each of the reading components, 
phonology, syntax, semantics, pragmatics, 
vocabulary, text structure, genre, and plan 
to scaffold to increase reading 
comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English 
Language Leaners’ home/cultural and 
linguistic background and build on social 
and oral language through differentiated 
instruction. Participants will plan to model 
and incorporate comprehension 
monitoring strategies (e.g. self- correcting), 
oral, and written activities to bolster 
reading comprehension in the context of 
an information intensive classroom 
environment.  A description of how the text 
selected takes sociocultural, sociopolitical 
and psychological variable to differentiate 
reading instruction for all students will be 
included. 

*Try -it out activity addresses specific 
indicators as teachers work with students 
to implement their plans. Participants will 
submit the completed activity to the 
facilitator and receive feedback.  
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Big Picture 
Instruction 

2.G.1 Apply comprehensive 
instructional practices, 
including writing experiences 
that integrates the reading 
components. « 

Big Picture Practicum will address the following 
indicators: 2.G.1, 3.1, 4.12, 5.1, 5.12, 5.13 

In the Big Picture Practicum participants will 
apply comprehensive instructional practices, 
including writing experiences, that integrate the 
reading components with a focus on building on 
and developing oral/aural language 
development in an information intensive 
environment. Multisensory instructional 
practices to motivate and engage students will 
be included. Participants will apply measurement 
concepts and characteristics of reading 
assessments and implement a classroom level 
plan that uses targeted assessments to monitor 
student progress and guide differentiated 
instruction to increase student learning. 
Specifically, teachers will apply knowledge of 
assessing and providing subsequent instruction 
to English Language Learners with varying levels 
of English proficiency.  *Practicum activities 
address specific indicators as teachers work with 
students to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed activity to 
the facilitator and receive feedback. 

Big Picture 
Instruction 

2.G.3 Use resources and research-
based practices that create 
information intensive 
environments (e.g., diverse 
classroom libraries, inquiry 
reading).  

Big Picture Instruction Try-it Out Activity will 
address the following indicators: 2.B.1, 2.B.2, 
2.B.3, 2.B.4, 2.G.3, 2.G.4 

After completing the Big Picture Instruction 
module including required readings, participants 
will apply intentional, explicit, and systematic 
instructional practices, including writing 
experiences, for scaffolding development of 
oral/aural language skills in an information 
intensive environment where students practice 
appropriate social and academic language to 
discuss diverse texts (e.g. domain specific print, 
digital text, literary/informational, varying 
interest and reading levels). Teachers will discuss 
how they will build on English language learner’s 
home language to support development of oral 

2.G.4 Use research-based 
guidelines for selecting 
literature and domain 
specific print and digital text 
appropriate to students’ age, 
interests and reading 
proficiency (e.g., young adult 
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literature, informational 
texts). 

language in English. Finally, teachers will provide 
a rationale for the assessment(s) used to guide 
instruction and support individual needs.      

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

COMPETENCY 3: FOUNDATIONS OF ASSESSMENT 

Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to meet the needs of all students. Teachers 
will engage in the systematic problem solving process. 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Big Picture 
Assessment  

HO: Classifying 
Assessment and 
Identifying Skills 

 

 

 

 

 

HO: Common 
Standard Scores 

3.2 Understand the purposes of 
various informal assessments 
(e.g., informal reading 
inventories, analyzing writing 
samples) including an 
emphasis on matching 
reader to text. 

Big Picture Practicum will address the following 
indicators: 2.G.1, 3.1, 4.12, 5.1, 5.12, 5.13 

In the Big Picture Practicum participants will 
apply comprehensive instructional practices, 
including writing experiences, that integrate the 
reading components with a focus on building on 
and developing oral/aural language 
development in an information intensive 
environment. Multisensory instructional 
practices to motivate and engage students will 
be included. Participants will apply measurement 
concepts and characteristics of reading 
assessments and implement a classroom level 
plan that uses targeted assessments to monitor 
student progress and guide differentiated 
instruction to increase student learning. 
Specifically, teachers will apply knowledge of 
assessing and providing subsequent instruction 
to English Language Learners with varying levels 
of English proficiency.   

Big Picture Assessment post 
assessment  
 
Phonological Awareness 
Assessment post assessment 
 
Decoding, I Assessment post 
assessment 
 
Decoding, II Assessment post 
assessment 
 
Fluency Assessment post 
assessment 
 

3.1 Understand and apply 
measurement concepts and 
characteristics of reading 
assessments. 

Big Picture 
Assessment 

 

3.3 Understand the purpose of 
various formal assessments 
including the differences 
between norm-referenced 
and criterion-referenced 
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Big Picture 
Assessment 

PA Assessment  

Decoding, I 
Assessment  

Decoding, II 
Assessment  

Fluency 
Assessment 

Vocabulary 
Assessment 

Comprehension 
Assessment 

 

 

assessments and how to 
interpret data reports. 

*Practicum activities address specific indicators 
as teachers work with students to implement 
their plans in a cycle of assess, plan, teach, re-
assess, and reflect. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 Big Pic Assessment Try-it Out Activity 2 will 
address the following indicator: 3.4 

After completing the Big Picture Assessment 
module including readings, participants will 

Vocabulary Assessment post 
assessment 
 
Comprehension Assessment 
post assessment 

 

3.4 Understand the meaning of 
test reliability, validity and 
standard error of 
measurement, and describe 
major types of derived 
scores from standardized 
tests. 

3.1 Understand and apply 
measurement concepts and 
characteristics of reading 
assessments. 

3.5 Demonstrate knowledge of 
the characteristics, 
administration and 
interpretation of both 
quantitative and qualitative 
instructional assessments (to 
include each of the 
following: screening, 
progress monitoring, 
diagnosis and outcome 
measures). 

 3.6 Analyze data to identify 
trends that indicate 
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Big Picture 
Assessment 

PA Assessment  

Decoding, I 
Assessment  

Decoding, II 
Assessment  

Fluency 
Assessment 

Vocabulary 
Assessment 

Comprehension 
Assessment 

 

adequate progress in student 
reading development.   

complete an activity in which they are required 
to describe reliability, validity, and standard 
error of measurement. Additionally, given a 
sample standardized assessment report, 
participants will analyze the report and describe 
the types of derived scores presented in the 
report.  

*Try -it out activity address the specific indicator. 
Participants will submit the completed activity to 
the facilitator and receive feedback. 

Phonological Awareness Assessment Try-it Out 
Activity will address the following indicators: 3.5, 
3.6, 3.7, 3.8 

After completing the Phonological Awareness 
Assessment module including required readings, 
participants will identify students in need of 
additional support in phonological awareness 
and administer targeted assessments. 
Participants will describe the assessments (e.g. 
knowledge of the characteristics, type) and 
create a plan for ongoing progress monitoring to 
track students’ reading development in order to 
differentiate instruction to meet individual 
needs. The plan will also include a rationale for 
materials to include in a portfolio over the 
course of the year.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Decoding Assessment Try-it Out Activity will 
address the following indicators: 3.5, 3.6, 3.7, 3.8 

After completing the Decoding Assessment 
module including required readings, participants 
will identify students in need of additional 
support in phonics and administer targeted 
assessments. Participants will describe the 
assessment (e.g. knowledge of the 

3.7 Understand how to use data 
within a systematic problem-
solving process to 
differentiate instruction, 
intensify intervention and 
meet the needs of all 
students (e.g., grouping 
practices, appropriate 
curriculum materials). 

 3.8 Identify appropriate criteria 
for selecting materials to 
include in portfolios for 
monitoring student progress 
over time. 
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characteristics, type) and create a plan for 
ongoing progress monitoring to track students’ 
reading development in order to differentiate 
instruction to meet individual needs. The plan 
will also include a rationale for materials to 
include in a portfolio over the course of the year.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Fluency Assessment Try-it Out Activity will 
address the following indicators: 3.5, 3.6, 3.7, 3.8 

After completing the Fluency Assessment 
module including required readings, participants 
will identify students in need of additional 
support in fluency and administer targeted 
assessments. Participants will describe the 
assessment (e.g. knowledge of the 
characteristics, type) and create a plan for 
ongoing progress monitoring to track students’ 
reading development in order to differentiate 
instruction to meet individual needs. The plan 
will also include a rationale for materials to 
include in a portfolio over the course of the year.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Vocabulary Assessment Try-it Out Activity will 
address the following indicators: 3.5, 3.6, 3.7, 3.8 

After completing the Vocabulary Assessment 
module including required readings, participants 
will identify students in need of additional 
support in vocabulary and administer targeted 
assessments. Participants will describe the 
assessment (e.g. knowledge of the 
characteristics, type) and create a plan for 
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ongoing progress monitoring to track students’ 
reading development in order to differentiate 
instruction to meet individual needs. The plan 
will also include a rationale for materials to 
include in a portfolio over the course of the year.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Comprehension Assessment Try-it Out Activity 
will address the following indicators: 3.5, 3.6, 
3.7, 3.8 

After completing the Comprehension 
Assessment module including required readings, 
participants will identify students in need of 
additional support in comprehension and 
administer targeted assessments. Participants 
will describe the assessment (e.g. knowledge of 
the characteristics, type) and create a plan for 
ongoing progress monitoring to track students’ 
reading development in order to differentiate 
instruction to meet individual needs. The plan 
will also include a rationale for materials to 
include in a portfolio over the course of the year.  

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 

 

 

Big Picture 
Assessment 

3.9 Identify interpretive issues 
that may arise when 
assessments in English are 

Big Pic Assessment Try-it Out Activity 1 will 
address the following indicators: 1.A.10, 1.B.6, 
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 used to measure reading 
proficiency in English 
language learners. 

1.C.6, 1.D.5, 1.E.5, 1.F.6, 1.G.6, 2.A.9, 2.B.5, 
2.G.6, 3.2, 3.3, 3.9, 3.10, 3.11 

After completing the Big Picture Assessment 
module including readings, participants will 
identify assessments that they currently use or 
have access to (district or reading curriculum) for 
each area (comprehension, oral language, 
phonological awareness, phonics, fluency, 
vocabulary, and writing) and identify the type of 
assessment (formal/informal, norm-
referenced/criterion referenced) and how results 
are used to guide instruction for individual 
student needs. Additionally, participants will 
describe how they triangulate data from 
appropriate reading assessments to guide 
instruction. Then, participants will plan to 
provide appropriate accommodations for select 
students (ELL, students with IEPs or 504 Plans). 
Specifically, participants will identify interpretive 
issues that may arise when assessments in 
English are used to measure reading proficiency 
in English language learners. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 

 

 

 

Big Picture 
Assessment 

 

3.10 Identify appropriate 
assessments and 
accommodations for 
monitoring reading progress 
of all students.   

3.11 Identify and implement 
appropriate and allowable 
accommodations as specified 
in the Individual Educational 
Plan or 504 Plan when 
assessing students with 
disabilities in the area of 
reading.  

COMPETENCY 4: FOUNDATIONS & APPLICATION OF DIFFERENTIATED INSTRUCTION 

Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research-based instructional practices by differentiating process, 
product and context. Teachers will engage in the systematic problem solving process. 

Course Number 
and Name of 
Course 

Required Course 
Reading 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

4.7 Compare language, 
cognitive, and reading 
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Big Picture 
Intervention  

 

 

 

 

 

 

Comprehension 
Intervention  

HO: Reading 
Acquisition  

 

 

HO: Factors that 
Impact Reading 
Proficiency 

 

HO: 
Characteristics of 
Proficient 
Readers  

 

 

 

 

 

 

 

 

 

 

acquisition of different age 
groups (primary, 
intermediate, secondary 
levels) and abilities. 

Big Picture Intervention Try-it Out Activity will 
address the following indicators: 4.2, 4.3, 4.4, 
4.5, 4.7, 4.11, 4.18, 4.19   

After completing the Big Picture Intervention 
module including required readings, participants 
will: understand the stages of English language 
acquisition for English language learners, learn 
how to differentiate reading instruction for 
students at different levels of English language 
proficiency based on current theories to 
differentiate instruction, recognize how 
characteristics of both language and cognitive 
development impact reading proficiency, 
compare language, cognitive, and reading 
acquisition of different age and abilities.              

Participants will complete an activity identifying 
factors impeding student reading development 
in each of the reading components and make a 
plan for how they will scaffold instruction for 
students having difficulty in each of the 
components and differentiate the reading period 
to account for individual differences of all 
students, including those with significant 
cognitive disabilities. Specifically, participants 
will include appropriate and allowable 
instructional accommodations as specified in the 
Individual Education Plan or 504 Plan. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 
 

 

Big Picture Intervention Post 
Assessment 
 
Phonological Awareness 
Intervention Post Assessment 
 
Decoding, I Intervention Post 
Assessment 
 

 
Decoding, II Intervention Post 
Assessment 
 
Fluency Intervention Post 
Assessment 
 
Vocabulary Intervention Post 
Assessment 
 
Comprehension Intervention Post 
Assessment 
 

4.5 Recognize how 
characteristics of both 
language and cognitive 
development impact reading 
proficiency. 

4.6 Recognize the characteristics 
of proficient readers to more 
effectively differentiate 
instruction. « 

Big Picture 
Intervention  

4.4 Identify factors impeding 
student reading 
development in each of the 
reading components or the 
integration of these 
components. 

4.11 Scaffold instruction for 
students having difficulty in 
each of the components of 
reading. « 

4.12 Implement a classroom level 
plan for monitoring student 

Big Picture Practicum will address the following 
indicators: 2.G.1, 3.1, 4.12, 5.1, 5.12, 5.13 

In the Big Picture Practicum participants will 
apply comprehensive instructional practices, 
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reading progress and 
differentiating instruction. « 

including writing experiences, that integrate the 
reading components with a focus on building on 
and developing oral/aural language 
development in an information intensive 
environment. Multisensory instructional 
practices to motivate and engage students will 
be included. Participants will apply measurement 
concepts and characteristics of reading 
assessments and implement a classroom level 
plan that uses targeted assessments to monitor 
student progress and guide differentiated 
instruction to increase student learning. 
Specifically, teachers will apply knowledge of 
assessing and providing subsequent instruction 
to English Language Learners with varying levels 
of English proficiency.   

*Practicum activities address specific indicators 
as teachers work with students to implement 
their plans in a cycle of assess, plan, teach, re-
assess, and reflect. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Big Picture 
Intervention 
 
Phonological 
Awareness 
Intervention 
 
Decoding, I 
Intervention 
 

 
Decoding, II 
Intervention 
 
Fluency 
Intervention 

4.14 Implement research-based 
practices in comprehension, 
oral language, phonological 
awareness, phonics, fluency 
and vocabulary to 
differentiate instruction for 
all students. «  

Phonological Awareness Intervention Try-it Out 
Activity will address the following indicators: 4.8, 
4.9, 4.10, 4.13, 4.14 

After completing the Phonological Awareness 
Intervention module including required readings, 
participants will plan and to implement research-
based instructional practices in phonological 
awareness with students. Teachers will provide a 
rationale for developmentally appropriate 
materials included to address sociocultural and 
linguistic differences, plan for instruction that 
utilizes increasingly complex print and digital 
text, embeds assessment, includes scaffolding, 
and provides re-teaching when necessary for 
individuals and small groups, differentiate 
reading instruction for English language learners 
with various levels of proficiency, and monitor 

4.13 Monitor student progress 
and use data to differentiate 
instruction for all students. 
« 
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Vocabulary 
Intervention 
 
Comprehension 
Intervention 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

student progress to differentiate instruction 
based on student needs.    

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Decoding, I Intervention Try-it Out Activity will 
address the following indicators: 4.8, 4.9, 4.10, 
4.13, 4.14 

After completing the Decoding, I Intervention 
module including required readings, participants 
will plan and implement research-based 
instructional practices in phonics with students. 
Teachers will provide a rationale for 
developmentally appropriate materials included 
to address sociocultural and linguistic 
differences, plan for instruction that utilizes 
increasingly complex print and digital text, 
embeds assessment, includes scaffolding, and 
provides re-teaching when necessary for 
individuals and small groups, differentiate 
reading instruction for English language learners 
with various levels of proficiency, and monitor 
student progress to differentiate instruction 
based on student needs.    

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Decoding, II Intervention Try-it Out Activity will 
address the following indicators: 4.8, 4.9, 4.10, 
4.13, 4.14 

After completing the Decoding, II Intervention 
module including required readings, participants 
will plan and implement research-based 
instructional practices in decoding with students. 
Teachers will provide a rationale for 

Big Picture 
Intervention 

Phonological 
Awareness 
Intervention 

Decoding, I 
Intervention 

Decoding, II 
Intervention 

Vocabulary 
Intervention 

Comprehension 
Intervention 

 

4.9 Plan for instruction that 
utilizes increasingly complex 
print and digital text, 
embeds assessment, 
includes scaffolding, and 
provides re-teaching when 
necessary for individuals and 
small groups. « 

4.15 Implement research-based 
instructional practices for 
developing students’ higher 
order thinking. « 

4.16 Implement research-based 
instructional practices for 
developing students’ ability 
to read critically. « 
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HO: 
Differentiating 
for English 
Language 
Learners 

 

 

 

 

 

 

 

 

 

 

 

 

HO: 
Accommodations 
for Students with 
Special Needs 

 

developmentally appropriate materials included 
to address sociocultural and linguistic 
differences, plan for instruction that utilizes 
increasingly complex print and digital text, 
embeds assessment, includes scaffolding, and 
provides re-teaching when necessary for 
individuals and small groups, differentiate 
reading instruction for English language learners 
with various levels of proficiency, and monitor 
student progress to differentiate instruction 
based on student needs.    

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

Fluency Intervention Try-it Out Activity will 
address the following indicators: 4.8, 4.9, 4.10, 
4.13, 4.14 

After completing the Fluency Intervention 
module including required readings, participants 
will plan and implement research-based 
instructional practices in fluency with students. 
Teachers will provide a rationale for 
developmentally appropriate materials included 
to address sociocultural and linguistic 
differences, plan for instruction that utilizes 
increasingly complex print and digital text, 
embeds assessment, includes scaffolding, and 
provides re-teaching when necessary for 
individuals and small groups, differentiate 
reading instruction for English language learners 
with various levels of proficiency, and monitor 
student progress to differentiate instruction 
based on student needs.    

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 
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Vocabulary Intervention Try-it Out Activity will 
address the following indicators: 4.8, 4.9, 4.10, 
4.13, 4.14 

After completing the Vocabulary Intervention 
module including required readings, participants 
will plan and implement research-based 
instructional practices in vocabulary with 
students. Teachers will provide a rationale for 
developmentally appropriate materials included 
to address sociocultural and linguistic 
differences, plan for instruction that utilizes 
increasingly complex print and digital text, 
embeds assessment, includes scaffolding, and 
provides re-teaching when necessary for 
individuals and small groups, differentiate 
reading instruction for English language learners 
with various levels of proficiency, and monitor 
student progress to differentiate instruction 
based on student needs.    

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 

Comprehension 
Intervention 

 

4.17 Implement research-based 
instructional practices using 
writing to develop students’ 
comprehension of text. « 

Comprehension Intervention Try-it Out 
Activity will address the following 
indicators: 4.6, 4.8, 4.9, 4.10, 4.13, 4.14, 
4.15, 4.16, 4.17 

After completing the Comprehension 
Intervention module including required 
readings, participants will plan and 
implement research-based instructional 
practices in comprehension with a focus on 
incorporating instructional practices 
including writing to develop students’ 
higher order thinking and ability to read 
critically. Teachers will provide a rationale 
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for developmentally appropriate materials 
included to address sociocultural and 
linguistic differences, plan for instruction 
that utilizes increasingly complex print and 
digital text, embeds assessment, includes 
scaffolding, and provides re-teaching when 
necessary for individuals and small groups, 
differentiate reading instruction for English 
language learners with various levels of 
proficiency, and monitor student progress 
to differentiate instruction based on 
student needs. Participants will recognize 
the characteristics of proficient readers to 
more effectively differentiate instruction.   

*Try -it out activity addresses specific 
indicators as teachers work with students 
to implement their plans. Participants will 
submit the completed activity to the 
facilitator and receive feedback. 

 

Big Picture 
Intervention  

Phonological 
Awareness 
Intervention 
 
Decoding, I 
Intervention 
 

 
Decoding, II 
Intervention 
 

4.1* Understand and apply 
knowledge of socio-cultural, 
socio-political and 
psychological variables to 
differentiate reading 
instruction for all students. 
« 

Big Pic Foundations Try-it Out Activity will 
address the following indicators:1.A.2, 
1.A.3, 1.A.4, 1.A.9, 1.B.1, 1.B.2, 1.B.3, 1.B.4, 
1.B.5, 1.F.4, 1.G.1, 1.G.3, 1.G.4, 1.G.5, 
2.G.5, 4.1 

After completing the Big Picture 
Foundations module including readings, 
participants will select a text that they plan 
to use for a read-aloud and evaluate the 
following impacts on comprehension: 
academic language demands of the domain 
specific text/vocabulary as it relates to 
each of the reading components, 
phonology, syntax, semantics, pragmatics, 
vocabulary, text structure, genre, and plan 
to scaffold to increase reading 

4.8 Select and use 
developmentally appropriate 
materials that address 
sociocultural and linguistic 
differences. « 
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Fluency 
Intervention 
 
Vocabulary 
Intervention 
 
Comprehension 
Intervention 
 

comprehension. Participants will address 
various reader characteristics such as 
motivation, engagement, and English 
Language Leaners’ home/cultural and 
linguistic background and build on social 
and oral language through differentiated 
instruction. Participants will model and 
incorporate comprehension monitoring 
strategies (e.g. self- correcting), oral, and 
written activities to bolster reading 
comprehension in the context of an 
information intensive classroom 
environment.  A description of how the text 
selected takes sociocultural, sociopolitical 
and psychological variable to differentiate 
reading instruction for all students will be 
included. 

*Try -it out activity addresses specific 
indicators as teachers work with students 
to implement their plans. Participants will 
submit the completed activity to the 
facilitator and receive feedback.  

 

Big Picture 
Intervention  

 

 

 

 

4.2 Understand the stages of 
English language acquisition 
for English language learners 
and differentiate reading 
instruction for students at 
different levels of English 
language proficiency. « 

Big Picture Intervention Try-it Out Activity will 
address the following indicators: 4.2, 4.3, 4.4, 
4.5, 4.7, 4.11, 4.18, 4.19   

After completing the Big Picture Intervention 
module including required readings, participants 
will: understand the stages of English language 
acquisition for English language learners, learn 
how to differentiate reading instruction for 
students at different levels of English language 
proficiency based on current theories to 
differentiate instruction, recognize how 
characteristics of both language and cognitive 
development impact reading proficiency, 

4.3* Understand and apply 
current theories of second 
language acquisition to 
differentiate instruction for 
English language learners of 
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Phonological 
Awareness 
Intervention 

Decoding, I 
Intervention 

Decoding, II 
Intervention 

Vocabulary 
Intervention 

Comprehension 
Intervention 

diverse backgrounds and 
various levels of prior 
education. « 

compare language, cognitive, and reading 
acquisition of different age and abilities.              

Participants will complete an activity identifying 
factors impeding student reading development 
in each of the reading components and make a 
plan for how they will scaffold instruction for 
students having difficulty in each of the 
components and differentiate the reading period 
to account for individual differences of all 
students, including those with significant 
cognitive disabilities. Specifically, participants 
will include appropriate and allowable 
instructional accommodations as specified in the 
Individual Education Plan or 504 Plan. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

 

4.8 Select and use 
developmentally appropriate 
materials that address 
sociocultural and linguistic 
differences. « 

4.10 Differentiate reading 
instruction for English 
language learners with 
various levels of first 
language literacy. « 

Big Picture 
Intervention 

4.18 Implement appropriate and 
allowable instructional 
accommodations as specified 
in the Individual Educational 
Plan or 504 Plan when 
differentiating instruction for 
students with disabilities. 

Big Picture Intervention Try-it Out Activity will 
address the following indicators: 4.2, 4.3, 4.4, 
4.5, 4.7, 4.11, 4.18, 4.19   

After completing the Big Picture Intervention 
module including required readings, participants 
will: understand the stages of English language 
acquisition for English language learners, learn 
how to differentiate reading instruction for 
students at different levels of English language 
proficiency based on current theories to 
differentiate instruction, recognize how 
characteristics of both language and cognitive 
development impact reading proficiency, 
compare language, cognitive, and reading 
acquisition of different age and abilities.              

Participants will complete an activity identifying 
factors impeding student reading development 
in each of the reading components and make a 
plan for how they will scaffold instruction for 

4.19 Modify assessment and 
instruction for students with 
significant cognitive 
disabilities while maintaining 
high expectations for 
achievement that reflect 
appropriate levels of access 
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to general education 
instruction. « 

students having difficulty in each of the 
components and differentiate the reading period 
to account for individual differences of all 
students, including those with significant 
cognitive disabilities- teachers will modify both 
instruction and assessment for students but still 
have high expectations for students with 
cognitive disabilities to access the general 
education instruction. Specifically, participants 
will include appropriate and allowable 
instructional accommodations as specified in the 
Individual Education Plan or 504 Plan. 

*Try -it out activity addresses specific indicators 
as teachers work with students to implement 
their plans. Participants will submit the 
completed activity to the facilitator and receive 
feedback. 

COMPETENCY 5: DEMONSTRATION OF ACCOMPLISHMENT 

Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments and data analysis, to 
implement a comprehensive research-based reading plan of instruction for all students. Teachers will engage in the systematic problem solving process. 

Course Number 
and Name of 
Course 

Required Course 
Reading (If there 
are no required 
readings, put N/A 
in the column.) 

Indicator 
Code 

Specific Indicator Curriculum Study Assignment at 
Indicator Level with Built-In 
Formative Assessment 

Summative Assessment  

Big Picture 
Practicum  

Phonological 
Awareness 
Practicum  

 5.3 Demonstrate research-based 
instructional practices for 
developing oral/aural 
language development. « 

Big Picture Practicum will address the 
following indicators: 2.G.1, 3.1, 4.12, 5.1, 
5.12, 5.13 

In the Big Picture Practicum participants 
will apply comprehensive instructional 
practices, including writing experiences, 
that integrate the reading components 
with a focus on building on and developing 

Big Picture Practicum Rubrics 

Phonological Awareness Practicum 
Rubrics 

Decoding, I Practicum Rubrics 

Decoding, II Practicum Rubrics 

5.1 Use assessment and data 
analysis to monitor student 
progress and guide 
instruction over time to 
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Decoding, I 
Practicum 

Decoding, II 
Practicum 

Fluency 
Practicum 

Vocabulary 
Practicum 

Comprehension 
Practicum 

 

ensure an increase in 
student learning. « 

oral/aural language development in an 
information intensive environment. 
Multisensory instructional practices to 
motivate and engage students will be 
included. Participants will apply 
measurement concepts and characteristics 
of reading assessments and implement a 
classroom level plan that uses targeted 
assessments to monitor student progress 
and guide differentiated instruction to 
increase student learning. Specifically, 
teachers will apply knowledge of assessing 
and providing subsequent instruction to 
English Language Learners with varying 
levels of English proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 
to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed 
activity to the facilitator and receive 
feedback. 

Decoding, I Practicum will address the 
following indicators: 5.1, 5.5, 5.12, 5.14 

In the Decoding, I Practicum participants 
will demonstrate research-based 
instructional practices for developing 
students’ phonics and word recognition 
skills. Multisensory instructional practices 
to motivate and engage students will be 
included. Participants will use targeted 
assessments to monitor student progress 
and guide differentiated instruction to 
increase student learning. Specifically, 
teachers will apply knowledge of assessing 
and providing subsequent instruction to 

Fluency Practicum Rubrics 

Vocabulary Practicum Rubrics 

Comprehension Practicum Rubrics 

 

5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 
« 

5.4 Demonstrate research-based 
instructional practices for 
developing students’ 
phonological awareness. « 

5.1 Use assessment and data 
analysis to monitor student 
progress and guide 
instruction over time to 
ensure an increase in 
student learning. « 

5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 
« 

5.5 Demonstrate research-based 
instructional practices for 
developing phonics skills and 
word recognition. « 

5.1 Use assessment and data 
analysis to monitor student 
progress and guide 
instruction over time to 
ensure an increase in 
student learning. « 
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5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 
« 

English Language Learners with varying 
levels of English proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 
to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed 
activity to the facilitator and receive 
feedback. 

Decoding, II Practicum will address the 
following indicators: 5.1, 5.5, 5.11, 5.12, 
5.14, 5.15 

In the Decoding, II Practicum participants 
will demonstrate research-based 
instructional practices for developing 
students’ phonics and word recognition 
skills with intentional explicit, systematic 
writing instruction as it relates to the ability 
to read written language. Multisensory 
instructional practices to motivate and 
engage students will be included. 
Participants will demonstrate 
differentiation of instruction for all 
students by utilizing increasingly complex 
print and digital text.  Participants will use 
targeted assessments to monitor student 
progress and guide differentiated 
instruction to increase student learning. 
Specifically, teachers will apply knowledge 
of assessing and providing subsequent 
instruction to English Language Learners 
with varying levels of English proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 
to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 

5.6 Demonstrate research-based 
instructional practices for 
developing reading fluency 
and reading endurance. « 

5.8 Demonstrate research-based 
instructional practices to 
facilitate students’ 
monitoring and self-
correcting in reading. « 

5.1 Use assessment and data 
analysis to monitor student 
progress and guide 
instruction over time to 
ensure an increase in 
student learning. « 

5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 
« 

5.7 Demonstrate research-based 
instructional practices for 
developing both academic 
and domain specific 
vocabulary. « 

5.1 Use assessment and data 
analysis to monitor student 
progress and guide 
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instruction over time to 
ensure an increase in 
student learning. « 

Participants will submit the completed 
activity to the facilitator and receive 
feedback. 

Phonological Awareness Practicum will 
address the following indicators: 5.1, 5.4, 
5.12, 5.14 

In the Phonological Awareness Practicum 
participants will demonstrate research-
based instructional practices for developing 
students’ phonological awareness. 
Multisensory instructional practices to 
motivate and engage students will be 
included. 

Participants will use targeted assessments 
to monitor student progress and guide 
differentiated instruction to increase 
student learning. Specifically, teachers will 
apply knowledge of assessing and providing 
subsequent instruction to English Language 
Learners with varying levels of English 
proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 
to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed 
activity to the facilitator and receive 
feedback. 

Fluency Practicum will address the 
following indicators: 5.1, 5.6, 5.12, 5.14 

In the Fluency Practicum participants will 
demonstrate research-based instructional 
practices for developing students’ reading 

5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 
«  

5.2 Demonstrate research-based 
instructional practices for 
facilitating reading 
comprehension. « 

5.9 Demonstrate research-based 
comprehension instructional 
practices for developing 
students’ higher order 
thinking to enhance 
comprehension. « 

5.10 Demonstrate research-based 
instructional practices for 
developing students’ ability 
to read critically. « 

5.11 Demonstrate differentiation 
of instruction for all students 
utilizing increasingly complex 
print and digital text. « 

5.13 Create an information 
intensive environment that 
includes print and digital 
text.  
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5.1 Use assessment and data 
analysis to monitor student 
progress and guide 
instruction over time to 
ensure an increase in 
student learning. « 

fluency and reading endurance. 
Multisensory instructional practices to 
motivate and engage students will be 
included. Participants will use targeted 
assessments to monitor student progress 
and guide differentiated instruction to 
increase student learning. Specifically, 
teachers will apply knowledge of assessing 
and providing subsequent instruction to 
English Language Learners with varying 
levels of English proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 
to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed 
activity to the facilitator and receive 
feedback. 

Vocabulary Practicum will address the 
following indicators: 5.1, 5.7, 5.12, 5.14 

In the Vocabulary Practicum participants 
will demonstrate research-based 
instructional practices for developing both 
academic and domain specific vocabulary. 
Multisensory instructional practices to 
motivate and engage students will be 
included. Participants will use targeted 
assessments to monitor student progress 
and guide differentiated instruction to 
increase student learning. Specifically, 
teachers will apply knowledge of assessing 
and providing subsequent instruction to 
English Language Learners with varying 
levels of English proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 

5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 
« 

5.15 Demonstrate intentional, 
explicit, systematic writing 
instruction as it relates to the 
ability to read written 
language. « 

5.12* 

 

Demonstrate skill in 
assessment and instruction 
with English language 
learners from diverse 
backgrounds and at varying 
English proficiency levels. « 
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to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed 
activity to the facilitator and receive 
feedback. 

Comprehension Practicum will address the 
following indicators: 5.1, 5.2, 5.8, 5.9, 5.10, 
5.12, 5.14 

In the Comprehension Practicum 
participants will demonstrate research-
based instructional practices for facilitating 
reading comprehension, students’ 
monitoring and self-correcting, higher 
order thinking to enhance reading 
comprehension, and students’ ability to 
read critically.  Multisensory instructional 
practices to motivate and engage students 
will be included. Participants will use 
targeted assessments to monitor student 
progress and guide differentiated 
instruction to increase student learning. 
Specifically, teachers will apply knowledge 
of assessing and providing subsequent 
instruction to English Language Learners 
with varying levels of English proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 
to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed 
activity to the facilitator and receive 
feedback. 

Big Picture Practicum will address the 
following indicators: 2.G.1, 3.1, 4.12, 5.1, 
5.12, 5.13 
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In the Big Picture Practicum participants 
will apply comprehensive instructional 
practices, including writing experiences, 
that integrate the reading components 
with a focus on building on and developing 
oral/aural language development in an 
information intensive environment. 
Multisensory instructional practices to 
motivate and engage students will be 
included. Participants will apply 
measurement concepts and characteristics 
of reading assessments and implement a 
classroom level plan that uses targeted 
assessments to monitor student progress 
and guide differentiated instruction to 
increase student learning. Specifically, 
teachers will apply knowledge of assessing 
and providing subsequent instruction to 
English Language Learners with varying 
levels of English proficiency.   

*Practicum activities address specific 
indicators as teachers work with students 
to implement their plans in a cycle of 
assess, plan, teach, re-assess, and reflect. 
Participants will submit the completed 
activity to the facilitator and receive 
feedback. 
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